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ABSTRACT 

This study examines the development and consequences 

of a crisis in a government primary school in the 

Australian Capital Territory. The A.C.T. system 

is founded upon par ticipation in policy development 

at the school level - probl·e ms when they arise are 

usually resolved at the local level . 

A challenge to the school's policy is described, 

as is the reaction of the Board. The consequences 

flowing from the mechanism used to resolve the 

conflict are d~scussed in terms of the particular 

school and the system generally. 

The tensions inherent in a participatory approach 

to policy development at the school level are 

examined. The constructive as wel l as destructive 

elements are discussed. 
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INTRODUCTION 

The purpose of this study is to describe the 

establishm~~t and development of an A.C.T. primary 

school with particular emphasis on a period of 

conflict precipitated by groups holding differing 

perceptions of policy. The critical phase in this 

school's development was resolved in part by a 

survey which canvassed issues of concern. 

Due to the contemporary nature of the situation 

described, it was necessary to assign a fictitious 

name, "Kingsford", to the school so as to avoid any 

embarrassment of individuals who were involved. 

With this exception all documents quoted remain 

unaltered. 

The study is based upon the documents of the school 

supplemented by the experience of the author who was 

a participant observer throughout the period described. 

The author held the position of Assistant Principal 

on the staff of Kingsford and wa~-; a •-:;taff elected 

member of the School Board <'lur:i.nq th,! µer.i.od 

describ,'!d. 

The field study dQscrilH•s the! environnH~ntal circumstanqQS 

w h i c ll c n n t r i b u t ,, d t· o 1· li , , d , · v , ~ L o p m <' 11 t o f K i n q :, f o r rl . 'I' h c 

P h i l o so p Ii y o f t li <.' I\ . C . 'I' . S , : Ii , > o l :-; A u t ll o r i t y i s e x a m i n e d 
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in the context of the establishment of new schools. 

Opportunities for direct community participation in 

the planning stage of school buildings are rarely 

possible. In Kingsford's case the style of building 

imposed constraints upon policy options available 

to the community when a School Board was formed. 

The identification of staff also preceded and pre

supposed a policy direction. 

The crisis which occurred in the second year of 

Kingsford's operation centred upon the type of building 

housing the school and the organisation and teaching 

methods adopted within the space. 

Participant parents who were dissatisfied with the 

options available at Kingsford challenged the worth 

of the school's programme and sought the support of 

the community in pressing for modifications to the 

building. 

The publicly stated cause of the dissident group was 

to change the building design from open plan to a 

configuration which would provide traditional class 

spaces. This group had proposed a referendum of 

parents to decide the issue. The Principal and Staff 

argued against this proposition because it threatened 

the Board endorGed foundations of policy and practice . 
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The author through the School Board designed and 

administered a survey to gauge the level of acceptance 

of Kingsford's operation. The survey was seen as a 

ficst step in resolving the crisis by identifying the 

extent and nature of dissatisfaction. 

Chapter III examines the survey which is seen as a 

significant element of this study. The author was 

responsible for the final design and administration 

of the instrument. All reports and records relating 

to the survey were the responsibility of the writer. 

The results of the survey were interpreted by the 

Board as endorsing the existing school policy - as 

well as highlighting deficiencies in communication 

and the nature and level of participation. 

staff reaction to the survey results is discussed in 

relation to its implications in both the short and 

longer term. The individual school's position in 

relation to the system is re-examined in the light of 

Kingsford's situation and possible alternatives are 

discussed; the most significant of these being 
,, 

the necessity of tension in a participatory system 

the importance of d variety of school types and 

thl~ right of parent:; to exercis11 choice 

- t. h P ri i f f i cu 1 t i c s i n v o 1 v t • d i II e s Lab 1 i ~i II i n q "11 d 

m ,-i i tl L il i n i II tJ a m c a :.; u r c) n f c n mm u n i t-. y i.l t t i t II d <' • 
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The case study is discussed in terms of the literature 

generally relevant to community participation as well as 

the primary documents relating to the Australian Capital 

Territory in particular. The si tuation is analysed in 

terms of Dr. G. Harman's paper ~community Participation 

in the Control of Schools : Some Advantages and Problems". 

This framework is used to focus on the major factors 

illustrated in the study. 
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CHAPTER 1 
THE SETTING 

Kingsford Primary School was one of four schools 

built to serve the needs of a newly established 

suburban neighbourhood in one of the 'satellite' 

urban centres on the outskirts of Canberra in the 

Australian Capital Territory. The direct planning 

of education facilities to me~t this particular 

community's needs was well advanced in 1973 when a 

committee advising the Federal Government on the 

educational needs of Canberra stated, "We believe 

this (development of new regional districts) presents 

an opportunity for a variety of schools to be 

provided and for each of them to be open to any 

child ~ithin the area. We acknol,) ledge that there 

are many practical difficulties in introducing such 

an approach but think that the principles involved 

are sufficiently important to justify a close 

examination of the proposals. 111 

Ily the time Kingsford was completed the region already 

had three other primary schools operating as well as 

a high school. Each of the existing schools was of 

differing design ranging from traditional buildings 

with single teacher classrooms to buildings incorporating 
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some two teacher spaces. All primary schools were 

designed to accommodate up to 660 pupils. 

Kingsford was the last of the region's primary schools 

and was built to open in January 1978 some four years 

after the other primary schools serving the region. 

A number of factors influenced the construction and 

design of Kingsford. The Australian Federal Government 

Departments of Housing and Construction, National 

Capital Development Commission, Education, as well as 

the Interim and later new statutory A.C.T. Schools 

Authority contributed to the ultimately completed 

building. 

THE BUILDING 

In accordance with the recommendation of the Hughes 

Report quoted earlier, this building was designed to 

contribute to the educational options offered within 

the region. The building contained only two practical 

single teacher spaces with the balance of the school 

arranged to house teams of teachers ranging from two 

to five teacher units. Each module was based on a 

teacher pupil ratio of one teacher to thirty children. 

Smaller areas were included for small group work 

adjacent to each of the larger unit spaces. As with 

other schools in the area the total enrolment projected 

for the building was a maximum 660 pupils. The hub 
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of the school was a library space in the centre of 

teaching areas. The design of the building differed 

architecturally from other schools in the region 

and Canberra generally through the extensive use of 

large coloured areas internally and externally. 

* See plan of building on following page. 

STAFFING 

Concurrent with the completion stage of the building 

the identification of staff was begun. Schools in 

Canberra were, until 1972, staffed by the New Sout~ 

Wales Department of Education on the same basis as 

N.S.W. State schools. Principals and senior staff 

were appointed according to seniority and all positions 

were filled on a formula related to the enrolment of 

pupils. 

THE AUTHORITY 

The acceptance by the Commonwealth Government of 

responsibility for a local A.C.T. education authority 

and provision of staff resulted in the Commonwealth 

Teaching Service being established by Parliament on 

17 April 1972 to provide teachers to schools which 

were administered on behalf of the Commonwealth. 
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By 1978 the philosophy of t he new teaching service 

seeking to provide staff to two major e ducatio nal 

authorities in t he Northern Territory and the Aus t ral i an 

Capital Territor y had b~en formalised to the e xtent 

t hat all senior schoo l positions we re advertised and 

filled by those deemed to be ''most suitable" 2 in 

terms o f experience and qua lif ication. 

The e stablishment o f a local education authority in 

the A.C.T. together with the e s tablishment of a 

Commonwealth Teaching Service were a response to 

p res s ure fo r a decentralised approach to the manage ment 

o f ed ucation. Indeed, a s C. Bl a kers one of the 

participants later s tated, there were three e ssential 

concepts inherent in the e stablishment of the system 

"that it sh ou ld be an independent statu t o r y body; 

t hat, within the eoncept of a system o f e dueation; as 

muah de ai sion-ma kin g as possible should be at the 

s ahoo l level; that at a ll levels o f the system 

decision-making should be a shared res ponsibility of 

parents, t eachers , a dministrato r s, the wider community 

and wher e appropriate, students . 03 

SCHOOL BOARDS 

To implement thes e con cept s School Bo ard s were es tabli shed 
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with the following responsibilities: 

"(i) to determine the educational policies to 
be implemented at the school 

(ii) to determine the purposes for- which funds 
made avai lable for- t he s chool are to be 
ext ended 

(iii) to assess, fr om time to time, the needs of 
the school in relati on t o the provision of 
buildings and facilities, equipment, funds 
and teachers and other staff and make 
recommendations to the Authority with 
respect t o the meeting of those needs . 

(iv) to make recommendations to the Authority in 
r e spect of the use o f the buildings, facilities 
and equipment of the school for purposes 
other than school purposes. 

(v) to develop relationships between the school 
and the community and between the school and 
community organi~ations 

(vi) to make recommendations to the Aut~ority on 
matters relating to the s chool 

(vii) suc h othe r function s as t he Aut hority confe rs 
upon th e board .114 

With the exception of the Principal who is automatically 

a member o f the Board all other members are elected 

annually; three membe rs from the community at elections 

normally conduc ted in February/March a nd two teachers 

elected from and by the staff. The Schools Authority 

has t he right to nominate a member but due to a range 

of c ircums tances the s e positions are not always filled. 

Since 1975 Sc h oo l Boards in the A.C.T. have been 

invo lved i n th e selec tion o f staff th r ough a desc ripLi u n 

o f t he " ki nd o j' t eae h e r wh o will, o r can i mplement; " 
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the policy of the school.
5 

This is done within the 

constraints of a staffing formula applicable to all 

schools. In the case of a new school, such as 

Kingsford where no Board existed prior to the 

~dentification of staff and parents' committee, the 

original duty statements were prepared by senior 

personnel in the Schools Office.
6 

STAFF SELECTION 

While the Authority's stated philosophy and policy 

was that School Boards had the responsibility "to 

determine the educational policies to be implemented 

at the school" (Schools Authority Ordinance 1976 

(38(l)a} there are a number of obvious difficulties 

in the case of a new school. The school must be 

planned before it opens and parents are in any sense 

assembled. Moreover in this case, the building 

provided, severely restricted the policy options 

available to a Board when constituted. 7 

By July 1977 when the duty statement calling for the 

appointment of a Principal was advertised a particular 

philosophy and policy for Kingsford was implied. Duty 

Number One called for an administrator 

,, I 

to administer a primary school in which instruction 
is facilitated by both conventional and open plan 
concepts. 

- to bu r!liiej' professional orh11::1 c r• to the Sehool. 
l!oa.rd 1'.n the f'or·muZatio n of De hool poUcy nnd 
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educational programmes. 

- to be responsible for the implementation of 
the policies of the A.C.T. Schools Authority 
and the School Board. 

- to provide educa~ional leadership and guidance 
in all aspects of the administration of the 
school and its programmes. 

- to liaise with the community to ensure 
promotion and understanding of the school's 
pol.ioies. 

- to develop administrative and educational 
policies which provide for the changing needs 
of the community. 

- to discharge such system wide obligations 
as may be required of a Band 4 officer from 
time to time. 

Desirable Qualifications: 

- some working experience ~nan open plan 
school. 

- teaching qualifications relevant to B,and 4 
level as determined by the Commonwealth 
Teaching Service. 

- administrative experience at Band J level. 

- extensive teaching experience in primary 
schools. 

- sympathetia awareness of the social and 
economic needs of a aommunity in a growth area."8 

The duty statement prepared for the Assistant Principal's 

position was couched in similar terms. The constraints 

imposed upon the staff and the community by the Authority 

and other planners were significant in the history of 

the later events in Kingsford's growth. 

The school was staffed by the A.C.T. Schools Authority 

for an enrolment of 276 pupils with a Band~ Principal, 
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a Band 3 Assistant Principal, two Band 2 Senior 

teachers and nine Band 1 teachers. A Teacher 

Librarian, School Secretary, Teachers' Aide and 

Jani tor formed the balance of the ful 1- time staff. 

Pupils attending the school numbered some 210 in 

February, 1978 and by the start of Term 11 (May) 

some 249 were enrolled. There were very few older 

children. attending the school (Year 6 - 16, Year 5 -

17), most of the complement being Kindergarten and 

Year 1 pupils (78 and 60 respectively). Prior to the 

opening of Kingsford, pupils were attending n~arby 

holding schools. 

THE COMMUNITY 

The pupils of Kingsford Schaal came from the surr9unding 

medium density suburb. The suburb consisted of mainly 

three and four bedroom dwellings all of which had 

been built within the past six years. Most of the 

parents had occupations related to the Public Service, 

some 40~ being directly employed by the Government. The 

next most significant group was those employed in the 

building and service industries (30%) while members of 

the armed forces made up approximately 10%. In terms 

of income most would have been in the middle income 

bracket with 30% of families huving both parents working 

on a full or part time basis. Some houses in the area 
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were provided. by the government for low income and/ 

or welfare cases (approximately 5% of school population) 

Two-thirds of the pupils atte~ding the school came 

from homes where both parents were in reside nce while 

approximately one-third of pupils were care d for in a 

single parent unit. Most families were removed from the 

support of an extended family situation. 

Most parents had complete d a high school course while 

the great majority had qualifications related to 

employment. A significant number of parents had some 

tertiary qualification (20\ approximately). 

COMMUNITY PARTICIPATION 

As with other newly established suburbs in Canberra 

the school was the only common meeting place for the 

community . This fact together with pare nts' interest 

in their children, often motivated a relatively high 

degree of contact with staff during the establishment 

phase of school and suburb. Kingsford certainly had 

the benefit of such- a pattern. 

The es tablishme nt of the Australian Ca~ital Territory 

Schools Authority in 1976 ac ti vely contributed to 

community expectations of participation in education 

especially at primary l~vel. The st ren g th of thi s 
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feeling was reflected in one of the major planning 

papers leading to the formal legislative fr amework 

for the A.C.T. system viz "A design for the governance 

and organisation of education in the Australian 

Capital Territory" (The Hughes Report). It stated 

that "Education is a subtle, fragile, per>sonal 

pr>ocess and the parts played by ci ti2e ns o f the 

community in which a child lives and, of course, 

by his parents are of crucial importance for his 

personal development"9 
and in a later paragraph the 

report spelt out what was eventually to become formal 

polidy of the Authority; uour acceptance of t he 

impor>tance of community participation in the planning 

and administration of education has convinced us 

that schools in the Australian Capital Territory 

should be seen more as par t of the community than 

10 they ar>e at present". Thi s was translated into the 

Schools Authority Ordinance 19 76 (3B(l)a) making the 

major task of School Boards "to determine the 

educational policies to be implemented at the school". 11 

STAFF-COMMUNITY MEETING 

In November 1977 when all staff had been identified, 

all parents in the school's feeder area were invited 

to a general meeting. The purpose o f the meeting was 

to a llow the community to in spec t the building, meet 
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the Principal and Staff and nominate an interim 

parents' committee. A fourth important and immediate 

purpose of this meeting was to discuss the proposed 

organisation of the school to open so~e two months 

later in February 1978. 

Staff and parents discussed the potential of the 

building and the options available in terms of pupil 

groupings. To allow for a smooth introduction of new 

pupils small single teacher classes were agreed upon 

as being the interim arrangement for Term 1, 1978. 

At this meeting it was established that the building 

would not allow for single space units to operate once 

the enrolment increased; indeed, it was explained 

that the educational opportunities available could 

best be achieved in other ways. These would be 

explored through both the School Board when established, 

and the Parents and Citizens Association. 

Prior to the formal acceptance of its first pupils in 

1978 a number of factors had contributed to the basic 

structure of the school. The Hughes Committee 

recommendations regarding ua variety of schools" had 

an influence upon the style of building and type of 

organisation. The establishment of the Commonwealth 

Teaching Service with its commitment to "the [)l"inc:ip 7,es 

d . d . . z· . "12 of differentiate staff-ing an .fimct-ional apecna i.sat-ion 
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expressed particular expectations, if not requireme nts 

of staff appointed to Kingsford. 

In this brief outline of the-setting of the school, 

the local community while charged with the responsibility 

of determining the policy of the s choo l through its 

School Board, did not have any direct involvement un til 

after the building was comple ted and staff were 

appointed s peci fically to imp lement a particular kind 

of programme. 

OPENING 

The school opened in 1978 on the basis of single t eacher 

units while material resources were devel~ped and pupil 

numbers were small enough to allow for a phy s ical 

separation of groups. The establishment of a - Parents 

and Citizens As sociation preceded the election of the 

School Board which had its fi rst meeting in March. 

PARTICIPATION 

The relationship between staff and parents during the 

initial months o f the . school's l ife was of n ecess ity 

close. A common desire to establish a •'good' school 

in terms of rout i ne and re sou rce s was a strongly held 

motive; due to urgent demands that required immediate 

attent ion t he definition o( what cons tit uted a 'good 
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schoolt was not explored at that time. The 

practicalities of uniforms, finance, furniture and 

establishment of communication networks were all 

matters that required the energies of staff and 

parents alike. Problems which emerged during the 

school's first term were faced by staff and parents 

together. A three day delay in accepting pupils at 

the start of the school year because of a complete 

absence of furniture was supported by parents who 

led or joined deputations to the School's Office and 

eventually local politicians. The same commonality of 

approach resulted in the school being furnished for 

Term 1 with household tables, chairs and desks from 

parents' homes and businesses. When, at the start 

of Term 11 Schools Authority supplied furniture 

finally arrived, parents and staff had a~veloped a 

respect for each other founded upon a shared challenge 

successfully met. This was evidenced by the level of 

material support freely given as well as numerous 

informal comments made by staff and parents. A number 

of letters from parents held on file comment upon the 

high morale of the school community at this time. 

While the formal agencies of the school met throughout 

this period most of their energies were devoted to the 

resolution of the practical difficulties related to 

furniture and 'teething' problems with the building 

which despite its functional design leaked 'like a 

sieve' every time it rained. 
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Concurrent with the physical resource problems faced 

by staff and parents a deliberate policy of parent 

involvement in the classroom was fostered by the 

Principal and implemented by staff. Newsletters 

were distributed on a fortnightly basis to inform 

parents of class activities often with requests for help 

in the classroom. A substantial number of parents 

responded and a core of some 50 individuals worked 

regularly in the school throughout the first year. A 

wide range of tasks were undertaken by parents working 

with teachers especially in small group situations in 

Reading and Mathematics. 

Towards the end of Term 1, 1978 a series of "Curriculum 

Nights" was held to explain and demonstrate the methods 

being used in the school as well as discuss the resources 

needed to expand the programme. 

in this way were: 

The main topic s treated 

The School Maths Programme 

An experiential approach to teaching Language 

and 

Team Teaching and Vertical Groupings. 

Each of these meetings follo wed a pattern of a formal 

address by the Principal and senior staff, a review of 

current practice and research by Authority Consultants 

or other educational ists. This was followed by a n 

informal discuss ion a nd usually concluded with some 
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kind of practical demonstration or simulation activity 

in classrooms. 

The Parents and Citizens Association formally sponsored 

the mee tings which were endors ed by the School Board 

as a means of developing and explaining policy . 

REORGANISATION 

During Term l enrolments steadily grew until space and an 

imbalance of teacher/pupil ratios in .some sections of the 

school highlighted the need to reorganise. Staff and 

School Board we re sensitive to the constraints imposed 

by a steadily increasing enrolment and a building designed 

for teaching teams and larger groupings of children. The 

staff had been attracted to the school because of the 

opportunities for teaching in teams and worked throughout 

Term l to establish the climate for the implementation of 

team teaching and larger groupings of pupils. Hence the 

advice tendered to the School Board by both the Principal 

and the teacher members was for the school to adopt a 

policy which would facilitate the optimum use of the 

building's pote ntial and increase the opportunities for 

a more diverse range of teaching methods. The parent 

member s of the Board accepted the necessity of changing 

from single teacher units to two and three teacher teams 

and endorsed this. 
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At the same time the desirability of introducing 

vertical groupings of pupils was approved. One of the 

more obvious reasons for this approac~ was the pyramidal 

age distribution of pupils enrolled. If pupils were to 

be grouped according to age the relatively imall 

complement of senior pup~ls would have meant groups of 

ten, seventeen and twenty five. Such an arrangement, it 

was argued by staff, would have been less conducive to 

individualised instruction and made interest and ability 

based groups too small. Another reason which was advanced 

by staff was the desirability of avoiding at all costs 

'composite classes'. The policy of the Board to have 

continuous enrolment was seen as requiring a flexible 

arrangement of pupil groups which recognised the 

effectiveness of organising to support individuals rather 

than administrative convenience. The school was reorganised 

into vertical pupil groups from the beginning of Term 11. 

Parents were informed of the proposed restructure at 

parent teacher interviews held at the end of First Term. 

While some parents were concerned that the change might 

not ensure a continuation of their particular child's 

progress, they were satisfied that a reorganisation was 

necessary. 

The School Board continued work on the formalisation of 

policy which resulted in the distribution of an Information 

Booklet to all parents in November. Topics covered in 
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this booklet endorsed by the Board included a description 

of the school 1 s organisation and methodology. The 

timetable of the school was detailed and an explanation 

described the allocation of time to major subject areas. 

The assessment of pupil progress was explained as well 

as the method of reporting to parents. A major part of 

this booklet described both the formal and informal ways 

in which parents could become involved in the school. 

(See Appendix I) 

1978 could be summarised as a year in which the school 

became established and apparently accepted. 

with the Official Opening held in November. 

It culminated 

During this 

first year records of interviews with parents showed a 

high level of support for the school with few parents 

questioning the arrangements. Records of correspondence 

and comments made by staff and parents alike at the end 

of 1978 drew attention to the enthusiasm of pupiis for 

their 'new' school and its staff. The period when the 

school was functioning on makeshift supplies of furniture 

was seen by many as a significant factor in drawing staff 

and parents together. 

The report of the School Board's activities for the year 

drew attention to the very successful year and harmonious 

atmosphere in terms of pupil progress. The Parents and 

Citizens Association continued to plan and organise 

fund-raising activities to provide resources to extend 

the options available. 
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Certainly during the first year of the school's 

operation there were no obvious signs that the style 

of building or philosophy of team teaching were to 

cause concern. 
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CHAPTER 11 
THE CHALLENGE 

Nominations for the 1979 School Board elections 

were called in January. Of the three parents who 

had held office the previous year only one stood; 

the former Chairman having transferred from the 

district and one other parent withdrawing through 

pressure of work. The five parents who nominated 

all expressed a desire to further the development of 

the school. 

The results of the election saw the re-election of 

the previous year's member and two new members join 

the Board. A public servant was elected Chairperson 

and the two Defence forces personnel joined the 

previous year's teacher members who had been re

elected. 

The Parents and Citizens Association's Annual General 

Meeting saw a large turnover of the Executive with 

most of the previous year's committee being replaced. 

At the staff level there was only one transfer of a 

teacher and because of increased pupil numbers an 

increase of two in the total number of teachers. 

In terms of policy the school continued to operate 
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in the same patterns as the previous year, the 

on~y substantial difference being some redeployment 

of individual staf£ members to 'new' teams. some 

adjustment was necessary because of a change in 

pupil age grouping and certain changes were made 

to improve the skill balance in teaching teams. 

Parents had been advised individually of their child's 

placement at the end of the previous year. 

In accord with Board policy parents were again 

invited to assist teachers throughout the school. 

In February a parent-teacher evening was held to 

explain unit organisation and the use of materials 

supporting individualised instruction. 

PARENTAL CONCERN 

As the term progressed an increasing number of parents 

sought interviews with the Principal to discuss -the 

progress of individual children. Most of the p~rents 

who approached the school in this way were members of 

either the Parents and Citizens Committee or School 

Board. Their enquiries were related to the teaching 

of basic skills, team teaching and in particular 

Mathema tics. In all these cases the parents expressed 

satisfaction with the explanations given by Principal 

and Staff. 



25 

At School Board meetings during April and May a 

series of concerns were raised by parent members. 

These concerns were the result of other parents 

contacting Board members seeking clarification of school 

programmes in the areas of Mathematics, thematic 

approaches to Language teaching and the lack of 

competitive sport. These matters were discussed at 

Board meetings with parent members expressing support 

of the school policy and promising to explain it more 

fully to concerned parents. 

Parent-teacher interviews were held in May with each 

parent being invited to attend to discuss individual 

pupil progress. Teachers were surprised by the large 

number of parents who expressed concern about the kind 

of comments they had heard from other parents regarding 

Kingsford. While most parents stated that they were 

pleased with their individual child's progress they 

were worried by rumours alluding to "undisciplined mobs", 

"radical experimental maths programmes" and "basic skills 

being ignored in favour of games and meaningless 

activities". A major fear expressed by many parents 

was that the open style of building was contributing to 

a misunderstanding of th8 school by some parents. 

ATTEMPTS TO IMPROVE UNDERSTANDING 

At tho beginning of Second Term th0 School Board 
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discussed the concerns whic~ had been voiced to staff 

at interviews. A programme of activities was planned 

to involve parents directly in the classes as well as 

another series ot curriculum evenings to explain the 

educational practices causing concern. 

The "open days" held were well attended by parents and 

citizens alike many of whom had previously not observed 

the school operating. The first curriculum evening 

held concentrated upon the Mathematics programme with 

speakers including the Schools Authority Maths Consultant 

and the Director of a Faculty of Education who gave a 

summary of a full objective evaluation of the school's 

Mathematics assessment testing. The meeting was 

attended by some 150 parents who expresse~ satisfaction 

with the approach the school was taking and pleasure 

at the stated results. 

However, at a Parents and Citizens meeting held the 

following week, a number of parents suggested that a 

better result would be possible if team teaching was 

abandoned and more time spent in the formal teaching 

techniques used in "their day". A School Board member 

at the same meeting proposed that there should be a 

survey of parents held to find out how many would support 

the partitioning of the building so as to enable single 

teacher classes to operate. This idea was opposed by 
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a number of speakers including the Principal and the 

meeting ended without a vote being taken. 

THE PROBLE~·EXAMINED 

The School Board met within a week of the Parents and 

Citizens Meeting (August 1979) and the main item was 

the proposal for a survey of parent opinion regarding 

the possibility of redesigning the building. At this 

meeting all Board members agreed that the issue was 

more complex than mere building design and that if 

there was to be a change of school policy sound 

reasons would need to be advanced to justify the move. 

The School Board also reached the conclusion that it did 

not know of the extent of dissatisfaction with the 

school. They were all aware of a group of people who 

were critical of some aspects of the programme and the 

feeling of unease this was causing a larger group of 

parents. With the exception of an identifiable core 

of articulate parents there was no way of knowing the 

extent of dissatisfaction. The Board therefore, 

decided that it would take no action to immediately 

conduct a referendum on partitioning the building in 

isolation, but would meet again within- a week to consider 

the situation. In the interim parent members of the 

Board undertook to canvas as many parents as possible 

to try to gain a better understanding of the extent and 
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nature of the unrest. A similar course of action 

was proposed by the Pr.incipal in addition to 

consulting with the staff. No motion was proposed 

or vote taken at this meeting. 

THE CRISIS 

The day following the Board meeting the school was 

advised by letter that two of the parent members of 

the Board were withdrawing their children from 

Kingsford: this was a complete surprise to all. The 

letters stated the following as reasons for this action -

"AZl- of the chil-dren have been removed for the same 
reason. They were stagnating under a system dubbed, 
in most impressive style, 'open eduoation' by the 
looal 'professionals ', but whiah in practical terms 
is merely chaos. At our Zooal, school, Kingsford, 
the elements of this chaos are an open plan layout, 
a practice known as team teaohing, a fascination with 
the 'Zatest' programmes and gadgets, an unhealthy 
emphasis on ora ft and leisure activities and an 
appalling Zack of discipline. Most dis tressing of 
all is an apparent desi~e to quell ambition, tied 
up with a theory that children ought to be prepared 
for 'increased leisure' in the future. This is 
'alternative' education at its most rampant. Our 
disaussions with other parents have given no reason 
to suppose t1zat any of the other f ive government 
schools in the distriot are much better, if at all." 
(See Schoo l Philosophy Appendix V) 
A copy of each of the letters was sent to t he Chief 

Education Officer of the Schools Authority as wel l 

as the Authority's Chairman , the local member of 

Federal Parliament, the Kingsford School Board and 

the Parents and Citizens Association. 

The Principal a nd Board Cha irperson contacted the 
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parents seeking a discussion of the issues raised -

both declined to accept though o ne of the parents 

tendered h~s resignation from the S c hool Board at this 

stage. The othe~ stated her intention to resign from 

the Board following publication of a letter explaining 

her action in the School Newsle tter. Following receipt 

of the l etter publication of the letter was refused by 

the Principal and Board Chairperson because the letter 

was libelous and not alterable to a non-libelous form. 

This Board member then also ten~ered her resignation. 

The School Staff met to conside r the letters giving 

reasons for parents withdrawing their children and the 

later actions of the School Board and its members. 

Following lon g discussion of the situation and a numbe r 

of alternatives the staff agreed "to reques t the Board 

to conduct an extensive survey of azi parents a~ soon 

as possible in order to ascertain the attitude and 

opinion of parents regarding Kingsford's programme. 

The survey was to be d!'afted by a joint Staff-Board 

Committee 11
•

13 

Discussions with te achers at the time of the c~isis 

revealed that most were su rprised and deeply shocked 

by the allegations made in the letterL All claimed to 

be totally un a ware of the depth of f e eling in the let te r. 

Most teachers c laimed both at the time and month s afte r 
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the event that the problem was one of differing 

perceptionsi
4

of act ivities. Wha t was claimed as 

being 'chaotic' by parents was in teachers' 'reality' 

a series of informal but structurea activities, 

The two resignations from the Schoo l Board apart from 

the obvious implied criticism had an effect upon the 

legal functioning of the body. With only one parent 

member and the staff members remaining an election 

through the Parents and Citizens Association was 

required. Due to the requirements of the regulations 

these elections were not held until after the August/ 

September vacation. The crisis that had been precipitated 

was interrupted with the vacation period and the enforced 

silence of the School Board. 

When school was resumed in the second week of S~ ptember 

staff were advised that th e children of fo ur more 

families had been transferred from Kingsford. The 

reasons given by parents coincided with t hose advanced 

by the Board members who had res igned. Of the si x 

families wh o had withdrawn their children five lived i n 

the same stre et and all parents we re either Executive 

members of the Parents and Citizens Associati on or 

• Perceptions as described by Enns , F. (1966, 
p.18 ) a re "not simple ~caura te reproducti onn 
of obj e o ti v e r e a U l y . a a the r , . they rH' e 
usua lly dis tor- ted, co loured, incompl1;te 
and highly sub~jecl,ive 1>er'sions of 1•eal-i iy". 
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ex-members of the Board. A further element common 

to five of the six families was that each of the 

fathers was employed in the Armed Services. 

During the vacation a large number of parents who 

were involved in the school programme on a regular 

basis reported that they had been approached by other 

parents who were concerned by the criticism of the 

school. According to those parents involved in the 

school a large number of other parents were most 

anxious to have the situation resolved. 

THE 'NEW' BOARD 

The Parents and Citizens Association held an extraordinary 

general meeting at the end of September to fill the Board 

vacancies, vacancies on its own Executive and to allow 

any matter of general business to be raised. The meeting 

was attended by over two hundred parents and citizens. 

Five parents stood for the two Board vacancies; each 

of the nominees made a brief statement to the meeting. 

All nominees stated their motivation as being to allow 

the school to continue to implement the policies the 

Doard had developed. The other positions vacant on the 

Parents and Citizens Association were filled from an 

abundance of volun·teers. The meeting was then invited 

to discuss 'any other busincs~•- This resulted in a 

long series of talks by highly emotional speakers who 
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said that they were upset and concerned about the 

stories being circulated about Kingsf~rd and which as 

far as they were concerned did not apply to.their 

children. There was no suggestion at this meeting of 

proceeding with the mooted 'partitioning referendum' 

and because the 'new' Board had yet to meet no 

discussion of a parent opinion survey. 

RUMOURS AND ALARM 

The lobbying and criticism of the school continued 

in the district unabated however, and the constant 

stream of concerned parents seeking information became 

a flood. Whenever the source motivating the unease 

could be traced it was found to emanate from those 

parents who had withdrawn their children from Kingsford. 

The Newsletter published in October contained the 

following "Principal 1 s Message". 

"As Principal of Kingsford School, I am no longer able 
to allow the accusations and criticism of this school 
to continue unchallenged. Thel"e are a few members of 
the community who are circulating, both verbally and 
in writing, their personal assessment of the school 
based on rumou10, hearsay and gossip. The comments 
that have been brought to my attention al"e the opinions 
of those who have neglected to come to the source (i.e. 
the school) for accurate, factual information. 

Several parents have b10ought their concerns to the 
school, and have participated in very profitable 
interviews with staff member>s, r>esulf;ing 1:n a better 
understanding on both sides. 

In my opinion, and th1'.s is fiased on many years oj' 
achool exp(n•-i'.ence ·in a 1,,1fde Par·i('t!I of :n'.t;uations, 
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Kingsford School is sta ffed by an outstandingly 
dedicated ~nd highiy competent team of teachers. 
The curriculum and methodology in use have been 
determined ~s a resuit of intensive study and 
discussion ~nd have the support of the Schooi Board. 

One salient point_must be cons idered. It is at 
least a quarter of a century sinae the youngest (sic) 
Kingsford parent attended primary school. It would 
be impertinent of me to remind pare nts of the changes 
that have occurred over the past twenty-five years. 
The tremendous advan ces in technology have led to 
fundamental changes in community life style, attitudes, 
standards and expectations. 

The impact of this progress has resulted ~n considerable 
changes in education. 

We have one common interest - the welfare of our chiidren. 
An atmosphere of mistrust and doub t can do nothing 
but harm to the sahool , and ultimately to the children. 

Arrangements have been made for -

(a) Unit Open Days 
(b) Curriculum Nights 
(c) Parent Interviews 

WILL YOU ACCEPT THE INVITATION TO BECOME BETTER 
INFORMED?"lS 

THE SURVEY 

The 'atmosphere of mistrust and doubt' which was 

undermining the credibility of Kingsford was recognised 

by the staff as being at a critical stage. Meetings 

with parents and explanations in iso lation were thought 

by staf f as being in appropriate in add ressing the 

problem. Indeed some teachers were extre mely reluctant 

to remain open to public s crutiny in such a threatening 

atmosphere . The sta f f therefore, dec ided that the only 
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way of resolving the issue was to survey all paFents 

to find out what the general community feeling ~as. 

This form of action was not enthusiastically supported 

when mooted. However when the idea was discussed 

and clarified, the survey was seen as a way of 

honestly dealing with a range of issues general staff 

support was given. The range of questions was to be 

the subject of a Staff-Board Committee with the staff 

holding a very strong commitment to a survey which 

would avoid simplistic superficial questions. The 

survey was seen as being potentially threatening, but 

in terms of options available, it was the only solution 

which promised answers to the rumours. The survey 

was seen by staff as disclosing the extent of 

dissatisfaction and specific issues. If the results 

were to show that the community had a negative view 

of current policies there would be some specific · 

starting point for renewal. If the results of the 

survey were unambiguously supportive then the problem 

would be resolved in terms of context and proportion. 

The School Board endorsed the approach argued by the 

staff. 

When the new Board met in October it endorsed the 

staff proposal of a broadly based survey of parent 

opinion and started to work with the staff on the 

construction of a questionnaire. 111 endorsing the 

construction and conduct of the s urvey the Board 
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committed itself to investigate any areas of concern 

disclosed in the results and review policy accordingly. 

Th·e Board and the staff were ac_utely aware of the 

crisis they were facing. While the re was a suspicion 

that the crisis had been pre c ipitated by a relatively 

small group of parents disenchanted with Kingsford's 

open plan design and team teaching s trategies, it had 

generated widespread concern. Unless the school could 

accurately assess the extent of concern and quantify 

dissatisfaction it could not deal with the problem 

either logically or effectively. If no action was 

taken the credibility of the school would remain 

permanently suspect. 

The staff, in the main, remained absolutely convinced 

of the worth of the school' s policy and practice and 

most teachers thought the school was understood and 

had the support of most parents. 

Teachers were sensitive to the implications which 

would flow from the survey results . If the survey 

showed that a substantial number of parents did not 

understand and/or did not support the provisions the 

school was making for their children, the staff 

would judge itself as having failed in the ir ende avours . 

If such a conclusion was reached many teachers wo uld 

have to serious ly que s tion whether they wo uld b e able 
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to implement policies and practices different to their 

current strongly held beliefs. 

The Staff and Board had greatest difficulty in deciding 

how to handle, in the survey, the question of an open 

or traditional building configuration. While 

throughout the controversy the focus of a referendum 

was on a straight preference for one or the other. the 

Board was conscious of the ramifications following 

from what was superficially simple and clear cut. 

Some of these ramifications were -

- complete review of school policy 

- redesign of the building 

- reorganisation to implement new policy 

- a radical shift in the support and 

resource requirements. 

Discussions with the Parents and Citizens Associ~tion 

Executive, Staff and Board addressed this dilemma when 

the draft of the survey was completed. The consensus 

view strongly pushed by the staff and Board Chairperson 

was that while the survey would not canvas opinion 

on that particular issue in a simple yes/no form, it 

would however, address a very wide range of what were 

perceived to be the important foundations of the unease 

abroad in the community. Of all the groups involved 

the staff was most adamant that ' open plan' was an 
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emotive and simplistic term irrelevant to the debate. 

The draft survey was therefore endorsed by the Board 

and Parents and Citizens Association as a legitimate 

mechanism for parents to express their opinion on a 

whole range of issues. These issues were seen as 

crucial to an understanding and evaluation of the 

current arrangements and would validly show whether 

there was a demand for a change. 
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CHAPTER 111 

THE_ SURVEY - ITS CONSTRUCTION AND ADMINISTRATION 

The survey was divided into thre e main sections: 

Part 1 (questions 1-9 inc lusive) concentrate d upon 

parents• perceptions of their child(ren) ' s attitude 

to school. Part 11 (question 10 part i to xiv) 

f ocussed upon curriculum and sought to establish 

p arents' attitudes towards a list of skills and 

attitudes. Part 111 (questions 11 to 18 inclusive) 

attempted to cover a range of topics relating to 

information, communication and expect~tions. The 

survey is included as Appendix II. 

SECTION 1 OF QUESTIONNAIRE 

In the questions posed in this section the school 

was seeking to establish how children felt about 

Kingsford . The staff and School Board were acute l y 

aware of the dangers inherent in asking par ents to 

interpret the attitudes and feelings of children. 

The Board firmly held to the opinion th a t even if 

some parents distorted the answers so as to disregard 

their child's expressed opinion the actual response 

would be a useful indicator when placed in relation 

to the total respon s es given. 
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Those constructing the questions were also aware 

of ~he broad nature of questions which used words 

such as "enjoy", "happy" and "motivated" as keys 

but felt a°gain that a signif_icant result would be 

obtained in the total of responses in view of the 

provision of four options ranging from the extreme 

of "always" to "never"'. 

"l. Is your child happy to come to school each morning? 

ALWAYS USUALLY OCCASIONALLY NEVER 

2. Do you think your child is happy with his/her 
teachers? 

ALWAYS USUALLY OCCASIONALLY NEVER 

3. Do you think your child is happy with other 
children at school? 

ALWAYS USUALLY OCCASIONALLY NEVER 

4. Does your child talk about school? 

FREQUENTLY OCCASIONALLY RARELY NEVER 

5. Do you think your child enjoys school work? 

ALWAYS USUALLY OCCASIONALLY NEVER" 

In gross terms section 1 of the questionnaire was 

seeking an answer to the very general question of 

whether parents thought that the school was a 

comfortable, interesting and satisfying environment 

from their child's viewpoint. 

The staff and Board anticipated that a widespread 

concern in the parent body related to children's 
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perception of the school would appear in the results 

of this section of the survey if it did in fact exist. 

SECT lON 11 

In the survey of parent opinion Question 10 contained 

fourteen statements related to the curriculum and 

asked parents to indicate a rating for each statement 

ranging from "essential" to "no place at all". In 

this section the School Board was seeking to establish 

the general view of parents in relation to the 

relative importance they attached to a variety of 

subjects associated with the traditional programme of 

primary ~chools. The Board was seeking information 

which could indicate a need to revise policies or 

investigate new directions. 

"10. What place should the following have in a school 
programme? 

(i) Teaching the basic skills of reading, writing 
and mathematics 

ESSENTIAL IMPORTANT UN IMPORTANT NO PLACE AT ALL 

(ii) Encouraging enjoyment of reading, writing 
and mathematics 

ESSENTIAL IMPORTANT UNIMPORTANT NO PLACE 1\T ALL 

(iii)Teaching physical skills like throwing and 
catching 

ESSENTIAL I MPO RTA N 'l' UN I MPOR'I'J\N'l' NO PLACE l\T ALL 

Ji.v) Developing interest .i11 .:irt, l.itcraturc, 
music, drama 

ESSENTIAL IMPORTANT UN T MPOR'l'I\N'P Nn Pf./\('F'. J\'T' 1\1.1 
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(v) Encouraging children to compete with each 
other in sport 

ESSENTIAL IMPORTANT UNIMPORTANT NO PLACE 1'.T ALL" 

It is fair to state that a significant section of the 

staff was hoping for an indication from the parents 

which could be interpreted in programmes and 

methodology. 

SECTION 111 

This section had a wider range of questions and it 

was anticipated that specific questions would elicit 

specific information that was needed by various 

sections'of the school. 

Question 11 asked parents to apply general descriptions 

to the school they attended (i.e. a pre 1968 institution 

or what could be loosely called a traditional school). 

Additionally they were called upon to apply descriptors 

to the contemporary school their children attended 

(i.e. Kingsford). 

"11. Write three words to describe: 

(a) 

( b) 

the school you attended 

the school your child 
attends 
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While the school anticipated a wide range of 

responses that would be difficult to quantify and 

interpret, it was hoped that this question would 

provide data that would indicate parents feelings 

towards Kingsford. 

Questions 12 and 13 sought to gauge both the 

approachability and satisfaction parents felt when 

making enquiries at the school. Basically the 

Board wanted to ascertain whether parents felt they 

could approach the staff and gain satisfaction. 

"12. Do you feel comfortable when you come to the 
school? 

ALWAYS USUALLY RARELY NEVER 

13. Are you satisfied that your questions and 
enquiries to the school have been adequately 
dealt with? 

ALWAYS USUALLY RARELY NEVER" 

The next sub-section of questions (Question 14 with 

13 parts) was designed as an attempt to have parents 

prescribe what limits they would like teachers to 

respect when dealing with potentially controversial 

issues. 

"14. If a teacher is asked a question by a child, on 
one of the following topics, he~she should 
(please tick) 
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TOPIC MAKE NO 
COMMEN'f 

MAKE A LIMITED SAY:"If you SHOULD BE 
COMMENT OASED would like to DISCUSSED 

l Hygien.e 

2 Conservati o n 
of Rain Fores ts 

3 Save the Whale 

4 Road Deaths 

5 Uranium Mining 

ON FACT know more, 
ask at home" 

FREELY 

The staff were particularly anxious that this section be 

included. In a more general way the Board was interested 

in discovering what issues, if any, the parents saw as 

being outside the schoors and teacher~ roles. 

The school was trying to evaluate t he effectiveness 

o f existing methods of communication in Question 15i 

"15. What methods of commun ication do you think are 
useful? 

Social gatherings with teachers 

P & C meetings 

Curriculum nights 

Parent interviews 

School Newsletter 

VERY LITTLE NO 
USEFUL US EFUL USE USE 

as well ~s gauging any area s requ ~ring further 

attention in Ques tion 16. 

" 
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Would you like more information about the 
following? 
(Please tick the appropriate medium) 

Open Education 

Open Plan 

Placement of children 

SCHOOL 
NEWSLETTER MEETING 

Question 17 attempted to get a general idea of the 

willingness of parents to be involved in a range of 

NOT 
REQUIRED 

activities related to the school. The range of options 

included fund-raising to writing curricula and was 

open ended (Question 18). 

THE RESULTS OF THE SURVEY 

As indicated earlier the survey was administered to all 

parents attending parent teacher interviews during 

October and November 1979. Each of the five units in 

the school concentrated their contact with parents 

within a five ~ay period and since survey returns were 

processed on a weekly basis it was possible to check for 

a variation of opinion across groups. In the final 

analysis it was found that a uniform response across 

the whole school regardless of children's age grouping 

was expressed. 

Tt1e ;report. of results as presented to t.he Schuol Boilrcl 

and staff are quoted on the following pages. 
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"PRELIMINARY SURVEY RESULTS 

Report to Kingsford School Board and Staff 

Extent of participation 

Number of surveys completed: 195 
Number of families completing more than one survey: 
Number of associated interviews: 170 
Total number of interviews conducted: 
Total number of possible interviews: 
Total number of families: 210 

2 39 
279 

I 

25 

Number of families participating 170 out of possible 210 
Number of responses 195 of a possible 558 (i.e. two 
responses per child attending). 

It would appear that the percentage of response is best 
judged by looking at the interviews and surveys in 
terms of family response rather than interviews and 
surveys in terms of pupil numbers doubled. 

Hence the response rate is calculated thus: 

Survey 

Total number of families 
Nu~ber attending interviews 
i response to interview 

Individual number attending 
interviews 
Number of surveys completed 
\ response 

210 
170 
80% 

239 
195 
81\ 

Families res ponding more than once 

Total response to survey 195 
More than one response 25 
\ more than one family response g, = 6% 

2 

All calculations referring to interviews take into 
account only those formal interviews conducted during 
the five weeks of the reporting/survey period 
(Oc tober 8 to November 9, 1979). 

Man y inte rviews were conducted prior to or following 
these five week s due to families being unavailable 
during t he five week period hence the % r esponse 
to interviews at the end of 19 79 would have been above 
90\ •• No surveys were issued after t he coric lusion of 
the formdl re po rting pe riod so tha t it se e ms reasonabl e 
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to suggest that while the family response to the 
survey was 81% in terms of families available at 
the time the response was higher. 

General 

From the foregoing analysis it appears that the survey 
can be seen to have been broadly based and representative 
of the majority of families with children attending 
Kingsford during the period October/November, 1979. 

It would therefore be valid for the school through the 
School Board, staff and other agencies to respond in 
areas where there is a clear direction in terms of 
philosophy and or policy areas. At the conclusion of 
a school's second year of operation there is a need 
to formally specify philosophy and policies in general 
areas of operation. This should be facilitated by the 
wishes of the parents as expressed in the survey. 

As will be seen in the detailed re~ponses to questions 
that follow the parents have a most positive attitude 
to the functioning of the school at the end of its 
establishment phase and point out areas where there is 
a desire for a broadening of activities. The Board and 
staff should be aware of areis where there is sensitivity 
about the role of the school and teachers and frame 
policy ~ccordingly. 

One of the most significant aspects of the survey must 
be seen as the willingness even enthusiasm of the 
parents to participate in expressing their beliefs 
and attitudes to the educational programme being 
offered at Kingsford. 

The survey has many potential uses - policy development 
being but one of the more obvious. A more important 
and urgent need is to publish the basic results for the 
parents so that they can consider their opinions and 
attitudes in the light of the total school community. 
The motivation of the Board and staff in initiating 
the survey was to enable all associated with the 
school to have a sound understanding of community 
attitudes so that comments and criticism could be viewed 
in perspective. 

The survey has achieved this aim so that the "back 
fence" gossip can be clearly seen in the correct 
perspective. 

Details of the survey results are listed in the following 
pages with brief comments. 
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1. Is your child happy to come to school each 
morning? 

Always 106 Usually 82 Occasionally 4 Never O 

Bearing in mind the projected media imag~ _of 
schools and many negative recollections of 
adults this is a most encouraging result. 

Total number of replies: 
% response! (a) 

(b) 

(c) 
( d) 

192 
55\ 
42% 

2% 
0 

2. Do you think your child is happy with his/her 
teachers? 

Always 123 Usually 67 Occasionally 1 Never O 

It would be strange, in the light of Ql if the 
results had been different. 

Total number of replies: 
% response ( a) 

( b) 

( C) 

(d) 

191 
64% 
35% 

0.005% 
0 

3. Do you think your child is happy with other 
children at school? 

Always 54 Usually 131 Occasionally 5 Never O 

It is worth noting that a higher level of 
concern is associated with other children 
than with the school or teachers. 

Total number of replies: 
% response ( a) 

{b) 

( C) 

(d} 

4. Does your child talk about school? 

190 
28% 
68% 

2% 
0 

Frequently 146 Occasionally 39 Rarely 5 Never O 

This could well reflect, to a degree both the 
attitude and interest of the children as well as 
the parents. By linking with the foregoing 
sections the tone of such exchanges is obvious. 
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Total number of replies: 
% response ( a) 

(b) 
(c) 

{d) 

190 
77\ 
20% 

2% 
0 

5. Do you think your child enjoys school work? 

Always 74 Usually 106 Occasionally 12 Never o 

Bearing in mind the emphasis on learning and 
enjoying basic to the school's approach this 
is a most encouraging response. 

Total number of replies: 
% response ( a) 

(b) 

(c) 
( d) 

6. Does the day's work satisfy your child? 

192 
38% 

55% 
6% 
0 

Always 40 Usually 130 Occasionally 18 Never 0 

Linked with QS regarding enjoyment it is fair 
to assume t he majority of parents and children 
ar~ happy with the atmosphere of the school 
and the level of activity. 

Total number of r e plies : 
% response (a) 

(b) 
( C) 

( d) 

188 
21% 
69 % 

9% 
0 

7. Is your child motivated to do school work at 
home? 

Always 47 Usually 77 Occasionally 61 Never 14 

Bearing in mind the age range (5 years - 12 
years) these results would tend to support 
the positive attitude to school of the children. 

Total number of replies: 
'Ii response (a) 

(b) 

( C) 

( d) 

199 
2 411, 
38% 
30% 

7% 
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8. Does your child have worries about school? 

Frequently 4 Occasionally 60 Rarely 87 Never 30 

Total number of replies: 
% response ( a) 

(b) 

(c) 
(d) 

181 
2% 

33% 
48% 
16% 

9. Has your child expressed a desire for activities 
not presently available at school? 

No 145 Yes 42 

See Appendix III for specifics. (Survey Results) 

Total number of replies: 187 
% response (a) 77% 

(b) 22% 

10. What place should the following have in a 
school programme? 

( i) - Teaching the basic skills of reading, 
writing and mathematics. 

Essential 167 Important 25 Unimportant 0 No place 
at all o 

Most questions in these series are interesting 
as to the extent of concern and levels of 
commitment rather than a division of opinion. 

Total number of replies: 
% response {a) 

(b) 

(c) 
{d) 

192 
87% 
13% 

0 
0 

(ii) Encouraging enjoyment of reading, writing 
and mathematics. 

Essential 147 Important 43 

Total number of replies: 
i response (a) 

(b) 
(c) 
(d) 

Unimportant O No place 
at all o 

190 
77% 
23% 

0 

0 
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(iii) Teaching physical skills like throwing 
and catching. 

Essential 40 Important 142 Unimportant 10 No place 
at all 1 

Total number of replies: 
t response ( a} 

( b) 

( C) 

( d) 

193 
20% 
74\ 
St 
0.5\ 

(iv) Developing interest in art, literature, 
music, drama. 

Essential 52 Important 136 Unimportant 2 No place 
at all 2 

Total number of replies: 
t response ( al 

( b) 
( C) 

( d l 

192 
27\ 
71% 
1.04\ 
1.04% 

(v) Encouraging children to compete with 
each other in sport. 

Essential 23 Important 103 Unimportan~ 51 No place 
at all 16 

Because the lack of any real spe cification of 
de gree in the question posed this is a difficult 
result to draw definite conclusions from. 

To~al number of ~eplies: 
% response ( a) 

( b) 

(c) 
(d) 

193 
12% 
53% 
26.4\ 

8% 

(vi) Developing the ability to get along with 
others. 

Essential 111 Important 80 Unimportant O No place 
at all 0 

Linked with sections 1 0 
interesting conclusions 

Total number of replies: 
i response (a) 

( b) 

( C) 

( d) 

x1i, xiii some extremely 
could be argued. 

191 
5 8% 

42% 
0 

0 



51 

(vii) Giving children an understanding of their 
~ Australian heritage. 

Essential 68 Important 115 Unimportant .a No place 
at all 0 

Total number of replies: 
% r esponse ( a) 

(b) 

( C) 
(d) 

191 
36% 
60% 

411; 
0 

(viii} Giving children an understanding and 
appreciation of other cultures. 

Essential 30 Important 159 Unimportant 2 No place 
at all 0 

Total number of replies: 
11; response (a) 

(b) 

( C) 
(d) 

(ix) Learning a second language. 

191 
16\ 
83\ 

1% 
0 

Essenti~l 9 Important 117 Unimportant 62 No place 
at all 0 

Would indicate perhaps further investigation of 
concrete alternatives before any policy commitment. 

Total number of replies: 
% response ( a) 

(b) 

( C) 

(d) 

188 
4.7% 

62% 
33% 

0 

(x) Helping children to understand their 
~ feelings and abilities. 

Essential 99 Important 88 Unimportant 6 No place 
at all o 

Total number of r ep lies: 
i re s ponse (a) 

( b) 

( C) 
( d) 

19 3 
51% 
4 6 \ 

3\ 
0 
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(xi) Teaching religion. 

Essential 11 Important 84 Unimportant 64 No place 
at all 30 

Total number of replies: 
% response ( a) 

189 
6% 

44% 
34% 
16% 

(xii) 

Essential 20 

( b) 

( C) 
( d) 

Encouraging children to conform. 

Important 95 Unimportant 49 No place 
at all 15 

Total number of replies: 
% response (a) 

179 
11% 
5 3% 
27% 

(xiii) 

Essential 78 

(bl 
(c) 
( d) 8% 

Encouraging children to question and 
challenge. 

Important 105 Unimportant 4 No place 
at all 4 

Note strange feeling compared with QlO xii 

Total number of replies: 
% response { a) 

191 
41% 
55% 

2% 
2% 

(xiv) 

( b) 

{ C) 

( d) 

Developing interests to enable children 
to use leisure time beneficially. 

Essential 52 Important 126 Unimportant 8 No place 
at all 2 

Note very strong support for this aspect of 
school's curriculum development. 

Total number of replies: 
% response (a) 

( b J 
( C) 

( d) 

188 
2 8% 
67% 

4% 
1% 

11. (a) Write three words to describe the school you 
attended. 

(b) The school your child attends . 
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12. Do you feel comfortable when you come to the 
school? 

Always 106 Usually 86 Rarely 2 Never o 

Total number of replies: 
% response (a) 

( b) 
( C) 

( d) 

19 5 
55 % 

44% 
l\ 
0 

13. Are you satisfied that your question and 
enquiries to the school have been adequately 
dealt with? 

Always 115 Usually 77 Rarely 1 Never 1 

Total number of replies: 
% response ( al 

{bl 
{ C) 
( d) 

194 
59% 
40% 

0.5% 
0.5% 

14. If a teacher is asked a question by a child on 
one of the following topics, he/she should 
(please tick) 

,TOPIC 

HYGIENE TlBB 

CONSERVATION OE 

RAIN FORESTS 
T201 

SAVE THE WHALE 
Tl84 

ROAD DEATHS 
Tl92 

URANIUM MINING 
T193 

HUMAN RIGHTS 
Tl96 

RELIGION Tl94 

POLITICS Tl90 

UNIONS Tl89 

DRUGS Tl95 

DIVORCE Tl94 

SEX Tl98 

DEA1'H Tl97 

MAKE NO 

COMMENT 

MAKE A SAY: "If you SHOULD BE 
LIMITED would like to DISCUSSED 
COMMENT know more, FREELY 

BASED ON FACT ask at home" 

0 17 9% 5 2.6% 166 88% 

-
2 0.9% 66 33% 14 6.9% 119 59% 

1 0. 5% 63 34% 12 6.5% 108 58.6% 

0 32 16.6% 18 9% 142 74% 

6 31. 69 35.7% 10 5 108 56% 

2 1% 38 19% 13 6.6% 143 73% 

15 7.7% 44 22.6% 41 21% 94 48% 

16 8% 53 27.8% 28 14. 7% 93 49% 

18 9.5% 58 30.6% 25 13% 88 46. 5% 

0 22 11% 25 12 .8% 148 75.8% 

6 ]% 42 21.6% 38 19.S"t 108 55.6% 

0 4 2 21i 36 18% 120 60. 6 % 

2 u 41 20.8% 31 15.7% 123 62't 



54 

Questions 14 to 17 gave respondents the opportunity 
to record their preferences in more than one space 
hence the number of responses does exceed the number 
of surveys completed in a number of items. 

Ql4 clearly shows teachers especially which are the 
most sensitive issues in the eyes of parents. 

15. What methods of communication do you think are 
useful? 

VERY LITTLE 
USEFUL USEFUL USE 

Social gatherings with teachers 49 26% 90 48% 36 19% 
186 

P & C Meetings 182 27 14.8% 92 50% 45 24. 7% 

Curriculum nights 173 67 38.7% 88 50. 8% 13 7.5% 

Parent interviews 186 159 85.4% 23 12% 3 1. 6% 

School Newsletter 184 120 65% 58 31. 5% 6 3.0% 

Board news ( in newsletter) 59 34% 88 50 .8% 21 12% 
173 

Individual class notes 173 86 49.7% 79 45.6% 6 3% 

Open Days 181 114 62.9~ 5_2 28.7% 14 7. 7% 

Visits to Unit 180 118 65.5% 58 32% 3 1.6% 

Incidental teacher/parent talks 130 69.8% 53 28.4% 3 1.6% 
186 

Helping in units 182 91 50% 82 45% 7 3.8% 

It would be useful for a parent to help in own child's 
unit. 

Newsletter should contain less "school politics" and 
more contributions. 

Open days more disruptive of school than helpful to 
children. 

It's nice to see samples of work from time to time. 
Parent interviews would be assisted by written reports 

sent out prior to interviews. 
Parent interviews are the most successful way of 

communicating with my child's teacher. 

NO 

USE 

11 5.9% 

18 9.8% 

5 2.8% 

1 0.5% 

0 

5 2.8% 

2 1% 

l 0.5% 

1 0. S!i 

0 

2 u 

Increased parent/teacher communication increases parents' 
awareness of the school and provides teachers with 
home background information. 
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16. Would you like more information about the 
following?(Please tick the appropriate medium} 

Open Education 178 

Open Plan 183 

Placement of children 180 

Team Teaching 174 

Teaching Reading 180 

School Organisation 180 

Electives 180 

Basic skills 177 

Timetable 177 

Counselling 175 

SCHOOL 
NEWSLE'CTER 

89 50% 

88 48% 

56 31% 

71 40.8% 

67 37% 

97 53. 8% 

100 55.5% 

73 41% 

108 61% 

71 40.5% 

MEETING 

34 19% 

42 22.9% 

83 46% 

53 30% 

68 37. 7\ 

30 16.6% 

39 21.6% 

64 36% 

16 9% 

62 35% 

NOT 
REQUIRED 

55 30.8% 

53 28.9%, 

41 22.7% 

50 28.7't 

45 25% 

53 29% 

41 22.7\ 

40 22.5% 

53 29.9% 

42 24% 

If as indicated on other sections the Newsletter is 
accepted as an acceptable medium of information it 
can be seen that there are few issues where a large 
number of parents want issues discussed - placement 
of children and teaching of reading rate highly for 
a meeting. The old faithfuls open plan/education only 
19% and 22% of parents have requested discussions. 
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17. To what extent do you think parents should be 
iivolved in the following? 

ALWAYS FREQUENTLY RARELY 

Fund raising 160 40 22% 109 60.5% 25 13.8% .. 

Operation of the canteen 38 21.5% 100 56 .8% 24 13.6% 
176 

Excursions 177 24 13.5% 111 62.7% 38 21% 

School camp 181 24 13% 96 53% 53 29\ 

Helping in classrooms 13 7% 117 65.7% 43 24\ 
178 

Helping in library 180 13 7't 118 65\ 45 25% 

Helping with games and 11 6% 120 66% 44 24\ 
sport 181 

Maintaining school grounds 7 3.9% 57 31.8% 75 41.8% 
and equipment 179 

Promoting social activi ties 17 9% 111 60.9\ 41 22.5% 
182 

Writing curricula 178 4 2% 38 21\ 79 44\ 

Eval ua tlon and selection 10 5.4% 58 31\ 72 38.9% 
of materials 185 

Allocation of funds 12 6.9% 64 37% 59 34\ 
173 

Welfare work 171 8 4.6% 60 35% 67 39\ 

NEVER 

6 3% 

14 8% 

4 2% 

8 4% 

5 2.8\ 

4 2% 

6 3% 

40 22% 

13 7\ 

57 32% 

45 24% 

38 22% 

36 21% 

The answers to these questions must be taken as a 
theoretical wish rather than an indication of availability 
and willingness." 

The School Board and staff received the results of the 

survey in December 1979. The immediate reaction was 

of surprise with both the high res ponse rate (80%) 

and the uniformity of opinion exp ressed. In g e neral 

terms the Board a nd staff s aw the results as a reassuring 

endorsement of the s chool' s prog ramme by the community. 
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The community was given the complete results of the 

survey in the School Newsletter of March 1980. See 

Appendix IV. 

RESULTS OF SECTION 1 - PARENTS' PERCEPTIONS OF 

CHILDREN'S ATTITUDES TO KINGSFORD (QUESTIONS 1 - 9 ) 

In examining the results of this section's strong 

satisfaction with the operation of the school was 

taken to have been indicated if a high percentage of 

replies fell into the most extreme positive of the 

four possibiliiies offered. A more arbitrary measure 

can also be applied to get a general positive or 

negative response by adding the responses in terms of 

the extremes and the modified position. 

For example in Question 1 55% of respondents stated 

that their child was "always" happy to come to school 

while none said their child was "never" h~ppy. When 

the two positive options are considered together some 

97% of parents responding claimed that their children 

were "usually " or "always" happy to attend school, 

while 2% of parents thought their children were 

"occasionally " or "never" happy to come to school. In 

terms of actual numbers the above percentage results 

represented "always": 106, "usually": 82, "occasionally ": 

4, "never": O. 
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QUESTION 2 

The results in this question were consistent with 

Question 1 in that 64% and 35% respectively claimed 

to be "always" or "usually" happy with teachers while 

0.51 claimed to be only "occasionally " happy with th~ 

relationship. 

The remaining questions in Section 1 resulted in a 

similar level of satisfaction consistent with the two 

specific questions examined above. In terms of the 

staff and Board this general response was taken as an 

indication that the school was succeeding in terms of 

providing a secure harmonious environment. 

SECTION 11 - QUESTION 10 (PARTS 1 TO XlV) 

The Board sought to gauge to what extent the parents 

held a homogeneous view of skills and values in 

relation to primary education. It was shown in the 

results that with few exceptions there was a high 

level of agreement in expectations in most areas. 

For example in Questions (i), (ii) and (iii) all parents 

responding saw the teaching of the basic skills, 

enjoyment of those skills and the teaching of physical 

skills as being either "essential" or "important". 

Question (v) was the first question to show a 
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significant diversity of opinion regarding 

"encouraging children to compete with each other 

in sport" with 65% of respondents seeing this as 

either "essential" or "important" (12% and 53% 

respectively) while some 44% saw it as being 

"unimportant" or "having no place at all" {36.4% 

and 8%). 

A similar divergence was apparent in the question 

relating to the teaching of a second language where 

one-third of the parents saw this as an "unimportant" 

feature of school with two-thirds of respondents 

seeing it as either "essential" (4.7%) or "important" 

(62%). 

Religion and its place in a public primary school 

saw 50% of parents supporting the inclusion of it 

as part of the curriculum while 50% opposed it. 

Question ( xii) "encouraging children to conform" 

saw again a divergence of opinion with 11% of parents 

seeing this as "essential", 53% as "important", 27\ 

as "unimportant" and 8% as "having no place at all". 

The results in this section were taken by staff and 

Board as indicating that the community saw the teaching 
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of basic skills as being of paramount importance to 

primary children. There were a limited number of 

questions where the results indicated a diversity 

of opinion which could be clarified with a more 

specific ser ie s of quest ions. 

SECTION 111 

Question 11 sought to gain an impression of how 

parents described the school as i t compared with 

the school of their childhood. This was seen as 

a des criptive comparison of traditional schools of 

the past with their c hild's school. 

This q uestion was s e en as providing pare nts with a 

direct opportunity to make a gene ral descriptive 

statement about the ~ind of education they experi•nced 

an d contrast or compare it wi th the education being 

provided at Kingsford. 

The results were publishe d in a straight alphabetical 

list without attempting to at tach values to the res ults. 

In an effort to quantify the descriptions used, the 

responses have been grouped into three broad categories 

as s et out below. 
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* K stands for comment referring to Kingsford 

P stands for comment referring to parent's school 

e.g. K3 = 3 parents referring to Kingsford 

POSITIVE 

Academic P2 

Achievement Pl 
Active Kl 
Activities Multiple 

K2 
Adventurous Pl K2 
Alive Kl 

Approach, Fresh Kl 
Attitude happy Kl 
Attractive Kl 
Balanced Kl 

Beautiful Kl 
Beneficial Kl 
Bright Kl2 

NEUTRAL 

Adequate P4 

All Right Pl 

Average Pl 
Basic PS 
Basic very Pl 
Basic skills Pl 

Care for individuals Kl 
Caring K3 
Challenging PlK2 
Cheerful Kl 
Child oriented Kl 
Clean Pl K3 
Clean and Tidy Kl 

Casual Kl 
Catholic Pl 

NEGATIVE 

Authoritarian P7 
Awful Pl 

Basic less Kl 

Boring PlO 

Chaotic Kl 
Classes large ·p1 
Closed door to parents Pl 
Cluttered Pl 

Co-educational P2 Kl Cold P7 
Colourful Pl K20 
Colourful stimulating Kl 
Comfortable Pl K2 

Concerned K4 

Co-operative K2 

Courageous K2 
Creative K3 
Cultural Kl 
Cu!tur.:il emphasis Kl 
Culture learning Pl 

Compact Kl 
Comparison, no Pl 
Competitive P8 

Conservative P3 
Controlled Kl 

Conventional PlO 

Country P7 
Developmental Kl 
Different Pl K2 
Directed Pl 

Conformist PS 

Depressing P2 

Direction, unsure of Kl 



POSITIVE 

Disciplined well Kl 

Educational PS K6 
Education, beneficial 

Kl 
Education, more all 

round Kl 
Effective Pl K6 
Efficient P3 K3 

Encouraging K2 
Encourages self 

esteem Kl 
Self motivation 
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NEUTRAL NEGATIVE 

Disciplined, 
discipline P25 K4 

Disciplined, highly Pl 
Disciplined over Pl 

Diverse Kl Disorderly Kl 
Disorganised Kl 

Don't know Kl Non diverse Pl 
Dull Pll 

Easy going K3 

Emphasis unsure of 
3R's Kl 

Drab P2 

Encouragement, 
needed more P2 

English old fashioned 
Pl 

Enjoyable K7 
Enjoyment P21 K6 
Enterprising Pl Kl 
Environment, stimulating 

Kl 
Enthusiastic Kl 
Equipped well K2 
Essential Kl 
Excellent Pl K6 
Exciting Pl K2 

Extensive Kl 

Exciting not 
Experiencing 

Fenceless Kl 

Pl 
Kl 

Flexible Kl 

Forward l (sic) 
Fornial, Quite Pl 

Fresh Kl 
Friendly P7 K24 
Friendly very Kl 

Fulfilling Kl 
Fun P3 K4 
Punctional Pl 
Genuine Kl 
Genteel, lady like Pl 

Free Kl 
Freedom K2 
More freedom 
Freer K4 

Frills no Pl 
Full Pl 

Kl 

Feelings no Pl 

Formal Too Pl 

Frightening Pl 

Getting on with others 
not taught Pl 



POSITIVE 

Good PlO KS 
Good, very P3 KS 

Happy PB K26 
Happy very K2 

Helpful Pl K3 
Helpful very Kl 
Helpful extremely Kl 
High stand objective 

Pl 
Honest Kl 
Honour Pl 

Idea is good Kl 
Imaginative Kl 
Important Pl 
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NEUTRAL 

Governmental Pl 
Grey Pl 
Happy seemingly Kl 
Hard Pl 

History Pl 

Individuals place for Kl 
Individuals treated as 

Kl 
Individuality promotes 

Kl 
Innovative K2 Informal K4 
Informed 'K2 
Inspired K2 
Inspiring K2 
Instructive Kl 
Intellectual Pl 
Interested basically Kl 
Interesting P7 K23 
More interesting Kl 
Very interesting Kl 
In ven ti ve Kl 
Inviting K3 
Involved, teacher and 

pupils Kl 
Involving Pl Kl 

Large P3 

Learning K2 
Language learning a 

second P2 
Lessons good Kl 

Lived in Pl 
Lively Kl 

Malleable Kl 

Maths Kl 

Modern P2 Kl] 

Modern ultra Kl 

NEGATIVE 

Ghastly Pl 
Good, not very Pl 

_ Groups large Kl 

Hot P2 

Inadequate Pl 
Less in depth Kl 
Individual needs not 

geared to Pl 

Inefficient Kl 
Inflexible Pl 

Not interesting P2 

Insular Pl 
Irrelevant Pl 
Lax Kl 

Mass, treated as, not 
individuals Pl 

Militant Kl 
Miserable Pl 
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POSITIVE NEUTRAL NE GA.TI VE 

Motivated Pl Movement, lots of Kl 
New K2 Narrow Pl 
New very K4 

Nice Kl 
No comment P9 K7 

Noisy K2 
Noisy, can be 1 (sic) 

Old P4 

Open door attitude 
to parents and 
community Kl 

Open minded Kl 
Optimism, cautious Kl 
Organised Pl 

Perfect Pl 
Personal Pl K2 

Planned well Kl 
Pleasant P2 KS 
Pleased, I am Kl 

Positive -Pl 

Old fashioned P4 
Open K6 

Open plan K2 

Pioneering Kl 
Planning Pl 

Preferential Pl 

Pride, children have Kl 
Pride in school Pl 
Progressive Pl K4 

Public Pl 
Questioning Kl 

Quiet P3 Kl 
Relaxed Pl Kl3 
Relaxed, not lax Kl 
Relaxing Kl 
Relevant, today K2 

Resourceful Kl 
Respect Pl 

Rewarding Pl Kl 

Satisfactory Kl 
Satisfying P2 Kl 
Schol as tic Pl 
Scope, wider Kl 

Religious Pl 

Roomy K2 
Routine Pl 

Ordinary P3 
Originality styled Pl 
Overbearing Pl 
Overcrowded P2 

Poor Pl 

Preparation not enough 
for life Pl 

PW'lctual not Kl 

Regimented P6 

Relevant, not Pl 
Remote P2 
Repetitious Pl 
Repressive Pl 

Restrictive P2 

Rigid Pl 



POSITIVE 

Secure Pi 

Self disciplined K2 
Self expression, 

free for Kl 
Self level Kl 

Social awareness, 
having Kl 

Som1d, basically Kl 

Sport, enjoyed Pl 

Standards, good Kl 
Stimulating KS 

Strict, too Pl 

Successful P4 Kl 

Supportive Pl 
Surroundings, Nice Kl 
Teachers loving Pl 
Teachers have time to 

talk to children 
besides the 3R's Kl 

Teaching good Pl 

Teachers good Kl 

Teachers are under-
standing Kl 

Team methods, good Kl 
Thorough Pl 
Tidy Kl 
Tops Kl 

Tremendous Kl 
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NEUTRAL 

Segregated PJ 

Small P4 

Spacious Kl 
Spelling Kl 
Sport Pl 
Sport, no emphasis Pl 
Sport minded, non Kl 

Strict P23 

Structured Pl 
Study Pl 

NEGATIVE 

Severe Pl 

Snob value Pl 

Standards lower Pl 
Stifling Pl 

Subject matter emphasis 
Pl 

Success oriented Pl 

Teaching direct Pl 

Teaching skills Kl 

Teaching methods modern 
Kl 

Teaching methods old 
fashioned Pl 

Traditional P21 

Unconventional Pl 
Uncomfortable P2 



POSITIVE 

Useful Pl 
Versatile subject 

matter Pl 
Warm K4 
Welcome, always Kl 
Welcoming Kl 
Well equipped Pl Kl 
Well meaning Pl 
Well organised K2 

66 

NEUTRAL 

Uniform Pl 

Unknown quantity Kl 
Unpleasant, not Pl 
Unquestioning Pl 
Urban Kl 

NEGATIVE 

No understanding P2 
Undisciplined K2 
Unhealthy Pl 

Unimaginative Pl 
Uninteresting P7 Kl 
Uninspiring P2 
Uninviting Pl 

Well organised very Kl 
Well run K2 
Well run, very Pl 
well staffed Kl 
Well ventilated Pl 
Working hard Pl 

Problems solved and 
help given when 
needed Kl 

Writing Kl 

Any queries have bean 
satisfactorily 
answered Kl 

Based upon the interpretation of the responses in 

the above manner the Board and staff came to the 

conclusion that the majority of parents had a more 

positive attitude to the type of school their 

children attended when compared with the type of 

school attended by parents. 

This conclusion was seen as being totally consistent 

with responses to the survey as a whole. In particular 
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it was consistent with the responses to Questions 

12 and 13 which dealt with the approachability 

of the school from a parent's point of view as well 

as the degree of satisfaction parents felt when 

seeking information from the school. 

Questipn 14 was included in the survey at the request 

of the staff; some of whom hoped to gain an insight 

into the parents' attitude towards teaching and 

discussing issues which might be considered controversial. 

While some general trends may have been identified, 

in the main, this section did not provide a clear 

indication of parents' wishes in prescribing limits 

to teachers. In general terms the parents were able 

to indicate that they were comfortable with most issues 

being discussed at school within the context of 

factual information. The most contentious issues can 

be identified as those where responses were significant 

under the headings of "make no comment~ or" ••• ask 

at home". Religion with a combined percentage of 28.7, 

Politics 22.7%, Unions 22.5% and Divorce 22.5% were 

issues where many parents felt that teacher comment 

was inadvisable. 

Question 15 sought information from parents regarding 

the effectiveness of communication in a varietj of forms. 
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The results clearly showed that direct and individual 

parent-teacher contact was the most useful with the 

School Newsletter being the next most valued source 

of information. 

The next question (Question 16) sought to identify 

areas where the parents wanted more information and 

identified their preferred medium in each particular 

case. The clearest result of this section was that 

the school community is vitally interested in education 

and look to the school to provide information on all 

aspects of operation. 

The final section of the survey (Question 17) sought 

to identify those areas of the school that parents wished 

to be involved. The clearest outcome of this section 

was that the majority of parents expressed a cLear 

willingness to be involved in most areas of operation. 

A majority differentiated the kind of task they sought 

to be involved in. Many through comments stated that 

while they had expressed a desire for involvement 

they could not be committed because of time constraints. 

COMMENTS 

Many parents accepted the invitation to make comments 

in addition to responding to tl1e multiple choice options 
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presented. When isolated from the individual 

questionnaire these comments lost much of their 

meaning. An important aspect of the statements was 

that there was no major issue "written in" to 

indicate to the Board that there was significant 

dissatisfaction with the policy and practice of the 

school. 

11 PARENT SURVEY ADDITIONAL INFORMATION 

Question B. Does your child have worries about school? 

Not at same level of work as some of his younger friends. 
Level of work being set. 
Can't do the work. 
Bringing home stencils to do at home which haven't 

been explained to her. 
Homework occasionally causes a flap. 
When things not completed. 
Being able to cope - worries about work being too hard. 
Worries about new subjects. 
Homework and ballet clash. Sometimes she gets uptight. 
When things not completed. 
Sometimes worries whether work is satisfactory. 
Work. 
Sometimes feels can't do her work. 
Child worries about not being able to finish work in 

specified time. 
Only if he can't do work set out. 
About work she doesn't understand. 
New work. 
Some particular new school work. 
Worries about number work, especially turning numbers 

back to front. 
Worries about his own capabilities than the school 

itself. 
Discipline not liked. 
Sometimes child expresses feelings of boredom and 

frustration. 
Doesn't like teachers shouting, like one relief 

teacher. 
Mixing with other children. 
Only when has disagreements with someone. 
Sometimes worries about big children. 
Sometimes feels lie is treated differently from other 

children. 
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She worries she may get into trouble. 
Generally lack of confidence. 
Very shy (complex) 
Worries about being teased by other children. 
Mixing with other children, name calling upsets him. 
Behaviour of other children. 
Only social aspects of school. 
Fighting. 
One bul~y in his class. 
Social problems in playground. 
Unduly rough behaviour in playground. 
Property damage (e.g. bicycles), theft. 
~oise level in classrooms. 
Types of electives to choose from. 
What direction to take re secondary school etc. 
Having to do sport in hot weather. 
Does not like sport. 
Lack of sympathetic hearing with teachers. 
Never shows any worry. 
Doesn't articulate worries. 
Just doesn•t like school, would like more sport. 
Magpies. 
Going to the toilet. 

Question 16. Would you like more information about 
the following? 

Any ex~ra-curricular activities cihildren can do at 
school e.g. gymnastics, choir, guit~t groups, 
library, newsletter. 

Allocation of funds if raised by P & C. 
More information and displays of audio-visual 

equipment. 
Board meetings should be open to public. 
With the problem child, there should be more 

essential teacher/parent contact. Parents do not 
know if the child is not getting on with the 
teachers. 

Dealing with good - bad, or any situation as they 
arise informally, is a good thing, and important 
to always communicate them. 

Would be easier for mothers to come if some sort of 
creche was formed for such occasions. 

Discussion nights and more feedback about general 
curriculum. 

Discussion nights at school where worried parents 
can ask questions and be given a fair hearing. 

What grades are Unit 1, 2 etc. as against the old 
Kinder, 1st, 2nd, 3rd? Are some cl.asses mixed? 

Adequate information freely available. 
The school has already provided adequate information 

on the topics. 
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School concert in newsletter very uninformed. Most 
of this only became clea r at Open Day. 

In s tead of open days allow pare nts to make appointments 
to visit unit and observe without disruption to 
class activity. 

Parent's role in education. 
Information can be gained through parent/teacher 

interviews. 
Ve ry impressed with parent/teacher interviews and 

interest shown by teachers in individual students~ 
More parent/teacher inte r views a year . Two is not 

enough. 
P & C Meetings and things in general dealt with 

committee show that there is always a handful of 
people who want to have all the say. 

Written reports. 
Sport would be good. 
What the teachers consider their term, te a m obj ectives. 
Would like venue where parents could discuss concerns 

about children•s p rogress and aims of school with 
other parents, teachers and visiting experts. 

More children's work should be displayed in Newsletter. 

Question 17. To want extent d o you think parents 
should be involved in the following? 

Parent help in evaluation and selection of material 
if bo-ught out of parent fund raising. 

Library work not just cove ring books. 
Ans wers to questions could vary greatly d epending on 

personal circumstances . 

Question 18. Are there an y of the above areas ~n whic h 
you would like more opportunity for 
involvement? Please specify and indicate 
the time you have avai l able. 

Parents who have little knowledge should not be 
involved in academic side of school. 

Help as nurse, but moving. 
It's a bit hard for working families to have the time 

to get involved with some of the topics mentioned. 
I would like to be involved in library work but can't 

as I work full time. Hope this doesn't indicate 
l ack of interest. 

Abolish fees and increase fees occasionally. 
Evaluation and selection of material especially 

health/social science. 
Participation in school formal work, according to 

professional expertise. 
Like to be able to s ee child working for an hour or so 

e very couple of weeks. 
He lping in clas sroom a couple of hours a we ek. 
Games and sport. 
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Because of work unable to assist during school hours 
{frequently all categories) 

Fund raising, 
Parents should feel free to offer assistance as 

needed and be called upon when needed, whether 
during day or otherwise. 

Helping with games· - sport. 
Already involved in several areas. 
Parents should be advised re welfare work necessary. 
I am very interested in helping to write curricula -

how it is developed and chosen (especially in 
social science/health areas). I would be able to 
give my time depending on the task. 

I would have time available to assist with Aussie 
Rules or Rugby League. 

No time available until next year. 
In general I am very pleased with the running of 

the school. 
I have time available always, I only have to be 

asked. 
At higher levels of primary school it is suggested 

that professional skills of parents could be 
utilised where practicable. 

Many of these areas require specialised skills. I 
believe only parents with them should be involved. 

Would be prepared to assist at any time where 
volunteers are needed. 

Question of canteen should be based on sound nutrition. 
Prefer more financial contributions so ·~chool can 

acquire resources. Believe parents who work prefer 
this - it is one way of feeling one can make some 
contribution. 

Parents should create continuity between school.·and 
home. 

Feel happy that any other questions can always be 
dealt with happily and directly as they arise. 

Tuck day makes it difficult for mothers trying to 
improve children's eating habits. 

I would like to be more involved but work full time. 
Above is academic if parents work. 
What of National Anthem and flag - to promote a 

National spirit. 
Should be regular assemblies to promote school spirit." 
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CHAPTER IV 
THE AFTERMATH 

EFFECTS OF THE SURVEY 

The major results of the survey were to be seen at 

a number of levels. At the School Board level members 

felt they had a far better understanding of parents' 

views on a number of issues. More importantly however, 

the Board took the overall result of the survey to 

indicate that there was a higher degree of understanding 

and acceptance of the school by parents than perceived 

prior to the survey. With this knowledge the Board 

was able to place criticism of the school by individual 

parents into a context which was balanced by the 

opinions most parents expressed in the survey. This 

was the most direct and immediate result of the survey. 

In providing the information in a c~ear-cut generalised 

manner the survey had provided the Board with the 

information it needed to consolidate and formalise 

the ethos that had been developed in the school's 

formative period. This was extremely important. 

Before the survey the Board had felt beseiged. After 

it, their sense of the direction the school should 

take was fairly clear. 
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The results of the survey and the level of parental 

co-operation in completing the survey were the major 

items on the Agenda of the School Board at November's 

meeting. The high percentage ~f parents who had 

co-operated in completing the survey was seen by the 

Board as an important validation of the approach 

taken. The total absence of criticism by parents of 

the form of the survey was also seen as an important 

element in considering the validity of the instrument. 

Given the style of the questionnaire and its lengthy 

and indirect coverage of subjects there was an 

expectation that respondents may have resisted by 

either failing to complete or return surveys. It 

was also thought possible that some parents may have 

been critical of the omission of a simple yes/no 

question on 'traditional' and 'open plan' schools. 

PUBLICATION OF RESULTS 

The Board resolved that the survey results should be 

published immediately and that an analysis of the 

results be circulated to all parents at th~ beginning 

of the 1980 school year. The analysis was to be 

prepared by the Principal and endorsed by the Board. 

All parents received a copy of the results in 

November, 1979. The results were complete except for 

individual comments made in open-ended sections of 

the survey. 
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The Parents and Citizens Association was formally 

given a copy of the results and invited to respond. 

The Association viewed the survey as indicating a 

very high level of satisfaction with the school's 

operation and stated "a hope that the past unrest 

could now clearly be placed in context". 

The reaction of the general parent body to the 

survey and its results was harder to gauge. From 

comments made by individual parents to teachers, 

Board members and Executive members of the Parents 

and Citizens Association there was a strong view that 

individuals were reassured that their views concerning 

the school coincided with the expressed opinion of 

so many others. Individual parents who had been 

alarmed by critical gossip were reassured to discover 

that dissatisfaction with the school was atypical. 

The most important result of the survey from the 

staff's point of view was that it clearly established 

the size and extent of the dissident group. The extent 

of the problem viewed in terms of the number of children 

transferred from Kingsford to other schools during 1979 

(excluding those who moved house) was as follows: 

1979 Enrolment 360 
6.38% 

Transferred 23 

The results clearly established that the parents were 
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satisfied with the school's programme and practice. 

Of equal importance to teachers was the publication 

of the reiults which enabled parents throughout the 

community to share the knowledge gleaned. The survey 

was seen as essential in that it enabled the whole 

school community to share the collective opinion of 

all parents. This, it was hoped, would restore 

individuals' confidence in their own judgement and 

commitment. In this respect the survey was able to 

very directly answer the concern that had been expressed 

by so many parents throughout the preceding months -

namely "I am very happy with my child's school 

experience but I heal" so many s tol'ies about ahaos •. • ". 

Staff saw the survey as a vindication of their approach 

to 'child-centred' rather than institutionally 

directed education. They saw that in general ter~s 

there was a harmony between what they had been doing 

and the expectations of most parents. There was also 

an increased sensitivity to the need to keep parents 

informed both in terms of what the teachers were doing 

but, just as importantly, why. 

Perhaps the most obvious element in the whole history 

of Kingsford's crisis and reaction to it was a failure 

of all groups and individuals to clearly recognise the 

option of choice the Schools Authority allows parents. 
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In the A.C.T. parents have the right to enrol their 

children in any government school subject to thB 

availability of space. Throughout the history of 

Kingsford there was the opportunity for this policy 

to be clearly articulated and understood by parents, 

the School Board and the Principal and staff. This 

policy is a very necessary and basic safeguard for 

teachers and the community alike. It is provided 

for in the career structure of the Commonwealth 

Teaching Service through the description of schools 

and positions in Duty Statements. Similarly, it 

is a necessary and natural complement to the Schools 

Authority philosophy of 'School Based Decision Making'. 

It is there to protect the rights of parents who are 

uncomfortable or dissatisfied with the policies of a 

local school. Such parents have the right to question, 

challenge and seek to change a School Board's policy 

if they wish but these rights should be understood in 

the context of other options and the wishes of others 

in the community. 

LONG TERM EFFECTS 

The survey was a watershed in the development of 

Kingsford School; it marked the conclusion of a period 

of turmoil which culminated in the transfer of some 



78 

children to other schools and saw the resignation 

of two parent representatives from the School Board 

and Parents and Citizens Association Executive. It 

was instrumental in ending what had developed into 

a constant stream of criticism and suspicion by a 

small group of parents. The survey, if it achieved 

nothing else, was accepted as legitimately showing 

that most parents were satisfied with the results 

the school was seeking to obtain. This conclusion 

had the effect of ensuring that the School Board 

concentrated its attention on consolidating the 

'status quo' through policy statements which 

formalised Kingsford's approach to education. Board 

members, particularly parent members, were more 

confident in communicating the philosopny of the 

school to prospective parents. A discernable shift 

at Board level was apparent: issues were now 

considered in the light of facilitating the school's 

programmes rather than in terms of questioning the 

basis of the philosophy. 

People who stood for Board elections in the years 

since the survey have been motivated by an interest 

in understanding more about the institution as well 

as attempting to actively assist in the further 

development of a child-centred programme. 

A similar change has b~en evident in the Parents and 
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Citizens Association. The Association, since the 

survey, has concentrated its efforts on raising 

funds to facilitate programme maintenance and 

ext-ension breaking with the previous pattern of 

debating whether funds sho uld be raised and allocated 

to partition the learning spaces to accommodate 

single teacher classrooms. 

At staff level the effects of the events that precipitated 

the survey have apparently been more obvious and 

pervasive than the ou tcome of the survey itself. While 

teachers were relieved to see that the survey had 

vindicated their approach to education and to a degree 

endorsed further developments there was a tendency 

for teachers to adop t more conse rvative.approaches. 

This had been demonstrated on a whole range of issues 

from the type of l earning material used to the 

organisation of teaching groups. This, it is stated, 

is because of the inordinate amount of energy and time 

necessitated in team teach ing and child-centred 

programmes compared with the 'safer' and ·easier 

traditional approache s to education. 

The tens ion that previously was evident between the 

school and a small group of dissident pare nts has been 

translated into a staff fear of community reaction to 

less conventional org an isat io n and me thodology. 
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ALTERNATIVES 

rn the case of Kingsford perhaps a less potentially 

damaging situation would have developed if the issues 

could have been viewed in terms of a range of 

alternatives rather than what actually evolved. By 

the time the staff and School Board were fully aware 

of the seriousness of the problem the reputation of 

the school was threatened and an open conflict had 

developed which was largely seen as a challenge to 

the whole institution. 

The small group of disaffected parents who worked so 

tirelessly to challenge the policy of Kingsford in 

order to establish a change shared tha ~gnorance of 

the rest of the school community: 

the general parent body thought. 

no one knew what 

Had the Board ~nd 

the dissident parents any real indication of the 

general opinion the right to choose an alternative 

school could well have been exercised without recourse 

to other methods. 

Another factor which, in retrospect, can be seen to 

have contributed to the conflict that developed was 

the mistake of assuming that parents who are involved 

in the formal management and support of a school 

(Boards and Parents and Citizens Associations) are 
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repre sentative of the community. In Kingsford's 

case the fact that the obvious and articulate critics 

held office in the link organisations no doubt 

coloured . the type of re ac tion that was precipitated. 

The School Board was surprised and immobili s ed 

because of its own disaffected members' attitudes 

and actions. The Parents and Citizens Association was 

also rendered mute by both the action of the Board 

membe rs who resigned and its own Executive members. 

The status of the people in the disenchanted group 

wou ld have also influenced the Principal and staff. 

To restate the obvious: the cris i s wa s motivated by 

contrasting expectations and perceptions and escalate d 

because all sections involved had no measure which 

allowed the problem to be vie wed in the ~ontext of 

general parent opinion. 

CONSE QUENCES 

The actions which followed the publication of the 

survey re s ults, both in t he short t erm and in the years 

foll o wing, would appear to validate the propositions 

above. Staff a re acutely aware of the necessity o f 

ensuring that pa ren t s n o t only know in general terms 

what is planned, but are kep t informed of variations 

to t h e general pattern and reasons for changes made. 

Teache r s and particularly th e senior sta ff, a re mo r e 
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sensitive to the fact that the approach at Kingsford 

cannot satisfy the expectations of all parents. If, 

after consultation and observation, some parents remain 

unconvinced it is better to discuss alternative approaches 

which are available in other government schools. This 

is not to suggest that no changes are or should be 

considered at Kingsford, rather that developments should 

be considered in the light of general educational needs 

and general community feeling and not as a reaction to 

isolated dissatisfaction or individual implied threats. 

The School Board and Parents and Citizens Association 

have been able to gain the same kind of perspective 

from the experience. Both bodies remain open to 

suggestions and criticisms of both their ·activities 

and the school. There has however, been a change of 

approach and attitude. Prior to 1980 each complaint was 

likely to be treated as a problem of major proportion 

because it was assumed that the concern raised could 

well be merely a symptom of widespread dissatisfaction. 

Since the publication of the survey results these bodies 

have had enough knowledge to be confident in being able 

to differentiate between what could need further 

investigation and matters that can be concluded immediately. 

This development has meant that side issues are treated 

accordingly leaving more time and energy for matters of 

general concern. 
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The survey can be seen to have successfully met the 

needs of Kingsf~rd at a particular time in its 

de~elopment. The relevance of ~he survey and its 

results ·are reduced by" the pas sage of .. time. The 

importance of knowing how the community is relating 

to a school is fundamental to a healthy, productive 

educational enterprise. Kingsford remains acutely 

aware of this and recognises the importance of using 

a number of approaches that will ensure that the 

school and community have a continuous and contemporary 

understanding. 

THE CURRENT STAFF VIEWS 

This view has been reinforced by discussions recently 

held with teachers at Kingsford. Some teachers who 

felt so exposed and threatened in 1979 still adh~re 

to their opinion that the situation was at least 

partially the result of an over-reaction to a few 

parents. This, it is argued, took the form of long 

and involved explanations and demonstrations of 

learning practice. They contend that the radically 

different value position of the irate parents did 

not allow them to see the 'wood for the trees' - and 

the more they were involved the more alarmed those 

parents became. 

Most of the staff now view the events as a result of 
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media engendered fear of open plan schools. They 

recall the actions taken in re sponse to the rumours 

as having been both essential and effective. Essential 

in that many of the general criticisms of non traditional 

education were causing great distress to Kingsford's 

community. Effective because the survey esta bl ished 

in very clear terms that almost all Kingsford's 

parents were at the very least supportive of the 

effect of Kingsford on their children. 

All staff claim to be ex treme ly sensitive of the need 

to listen to parents and discuss issues, no matter how 

apparently trivial, so as to maintain open channels of 

communica tion . Most teachers commented upon the watershed 

effect of the crisis . They stated that:_··prior to· criticism 

of the school being publicly a cknowledged many parents 

and teachers avoided debate of issues which could cause 

real or imagined embarrassment. 

The very strong vie w currently held by staff is that 

while the stress and damage abroad at the time of 

the crisis was destructive in the short term the 

school community has profited in the long term. 
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CHAPTER V 

DISCUSSION 

This Chapter is divided into three main sections 

placing the study in the context of 

l. the literature on participation generally 

2. examining Kingsford in the light of G. 

Harman's work on participation 

and 

3. a summation in terms of the A.C.T. system. 

THE LITERATURE 

The events described in th~s study illustrate some of the 

difficulties inherent in participatory decision making. 

One of the fundamental issues is the need to recognise the 

political nature of th~ process. While participants may 

be willing to acknowledge conflicting interests and values 

they are often unable or unwilling to see the process as to 

a degree essentially political. While individuals seek to 

persuade others to a particular point of view through 

arguments that are almost exclusively educationally based, 

the process is essentially an exercise of power and influence . 
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In Kingsford's case the initial challenge which led to 

the conflict was, superficially at least, centred upon 

issues like perceptions of discipline, the learning proces s 

and teaching material. The unarticulated but underlying 

motive could be vi ewed as an attempt to establish the 

rights of parents in (vis a vis teachers) the institutional 

territory of the school. 

The literature on community participation is generally 

inclined to emphasise the educational benefits, rights and 

responsibilities of those involv~d in schools but neglects 

detailed examination and di scussion of the political 

processes involved. 

While the 1 i tera tur e doe s assist in expl_aining why 

participation is desirable and even essentia l in Australian 

schools, there is a dearth of cas e studie s which are 

illuminating for the reader in developing an understanding 

of successful or unsuccessful participatory models. 

Individual chari sma, commitment and sel f sacrifice are the 

elements of success and failure described in the literature 

on many endeavours. The se characteris tics are most 

frequently ascribed to 'key' people (usually Principals) 

to explain why a particular school community was allowed 

to participate in a school's development. If however, one 

is to attempt to explain or hypothesize in broad terms what 

elements ure essent ial in participatory decision making 

beyond personal character istic$ it would appear neces s ary 
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that the conflicts inherent in power and influence 

are addressed. 

In reviewing the literature the writer expected that 

not only could the individual case of.King~ford be placed 

in an historical context but that theories would be 

found to indicate what possible alternative courses of 

action could have been taken in the school. The literature 

certainly helped understanding of the development of 

community 9articipation and certainly gave some explanation 

and analysis in numerous individual cases. However, with 

the major exception of Harman, the literature appeared to 

avoid a detailed examination of pressure group politics. 

Educational and social issues were discussed in positive 

terms while strategies for recognising, organising and 

managing conflict were largely lacking. 

Reading showed that the Australian tradition of .keeping the 

community separate from educational institutions had been 

established deliberately and maintained by legislative and 

administrative regulation. It showed that some of those 

involved in setting up public school systems believed that 

"the less parents, and especially uneducated pa~ents, had 

to do hlith sahools the better". 
16 

It was not until the 

1960's that the distant, expert, bureaucrati~ and 

centralised government education syste~s were seriously 

challenged by authors like Goodman, Holt, Illich
17 

and 

others. 
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The A. C.T . while being the smallest and most re cent public 

education system in Australia was v e ry much a product of 

the broader Australian evolution . In theory it embodies 

the changes which we re sought by a range of peo~ le in 

education, politics and the broader community during the 

60's and early 70' s . 

Those structured changes make it ope n to the influence of 

diverse groups in the community. Com~ents made by the 

Director General of Education fo r New Zealand accura tely 

d escribed the contemporary si t uation . "Our circumstances 

toda y are in every essenti al respect at the opposite poZe 

from those of thirty years ago. Our education systems used 

to exemp lify t he orthodoxy of our society's best opinion 

of itself. They are now becoming a battleground where 

organise d groups strive to enshrine their own views and 

doct rines or to r oot out views and doctrines they find 

offensive . Where uniformity was on ce value d di 1?ersity has 

b ecome an inescapable fa c t of li fe. Wher e authority wa s 

taken for granted it must now earn its keep . 

institutions couLd o nce be unthinkingly hie rarchical, 

ordered and static , those who serve them must learn to 

understand their inner dynamic an d the conditions that must 

be met if th ey are to adapt successfully to changing 

circumstances. Where their legitimacy was never called 

into que stion it is becoming something t ha t mu st be 

continuously negotiated. n
18 
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A number of basic assumptions appear throughout the 

literature which seeks to promote, support and explain the 

movement towards decentralised decision making. J.R. Steinle 

suggests at least three fundamental areas - "The first is 

that of the theory an~ p~aatice of demoaraay. The-~econd 

is the nature of social change. The third is the value 

attached to education as an instrument for social, economic 

or individual benefit. "
19 

Implied in this and other articles is an sssumption that 

decentralised decision making will generate diversity. 

Hughes argued strongly for wider participation on the 

ground "that educational achievement is strongly dependent 

on the congruence between school values and personal and 

20 social values". Hughes also strongly supported the 

contention of diversity in communities hence schools when 

he stated that the "unthinking consensus of ouP society 

21 
is gone" 

Such a statement of the perceived ideal is far removed 

from the difficult business of negotiating a path which 

is congruent with both parent and teacher values in a 

particular school. 

David Pettit, in reviewing community involvement and school

based decision making, differentiated even more specifically 

in terms of goals. He argued for a recognition of 6 two 

fairly dintinct but not necessarily sepaPate rationales: 
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(a) the sahool and ohild orientated, aommunity involvement 

rationale, and (b) the community development rationale. " 22 

The common significant elements recognised and restated 

throughout the literature are, firstly, an educational 

justification in terms of community involvement and a 

commitment being necessary underpinnings for higher levels 

of educational achievement, and, secondly, an argument for 

community involvement from a basic democratic value position. 

The Karmel Report and the Schools Commission initiatives, 

which provided so much of the legitimatisation of the move 

towards decentralised decision making, emphasised the 

educational worth of the endeavour. Much of the literature, 

and particularly ~he School Community Project Studies which 

describe school community initiatives, concentrate upon 

the educational benefits. 

One of the difficulties inherent in the study of this 

subject is that it is often circumscribed by its education 

frame of reference when the sociology and politics of 

decision making are very significant factors. The 

educational ideals are clearly and very successfully 

enunciated, but the inevitable conflict and compromise 

leading to consensus in a pluralist community is not mentioned. 

Guidance on constructive ways of dealing with and building 

upon conflict is not readily accessible. As was stated at 

an O.E.C.D. Conference on participatory planning in 1973 
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It participation is essentially a problem of power, 

which in this case involves the redistribution of power 

among the people related to and involved in education. 1123 

Barry Ri1•1, in The Schools, specificalJy addresses the 

dilemma faced by schools generally seeking to implement 

a more open approach to learning in a community with little 

previous experience of involvement in curriculum planning. 

He sees the need for all schools to become more relevant 

in their curricula but suggests that "if open education 

does not clinch its community links, and consolidate 

schools as genuinely educative agents of social change, 

(they will result in) merely a facelift in the body 

politic of an education system .. . 1124 

Hill restates the points made earlier that the education 

of the 9upils is linked with an involvement and developm~nt 

of the parents. To achieve this end Hill makes a number of 

points relevant to the establishment of new or "viTgin 

scho0Zs 1125 and strongly suggests a planning involvement 

period of up to five years to assist all those involved, 

and especially staff, to cope with the traditional 

responsibilities as well as the pressures involved in 

26 "oonfr>ontation with pal"ents". 

Hill shares many of the concerns enunciated by Pettit in 

terms of staff appointments, financial and legislative 

constrilints in addition to the overall sharing of power. 
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Hill is more inclined to a curious paradox in terms of 

the general concept of democracy (seen as the opportunity 

and right to influence decision making) and open participation 

in education. He is inclined to see developments towards 

more flexible learning environments being more likely if 

power resides in the hands of the teachers. However, 

beyond stating these teachers should be "young radical 

27 teachers" he is unable or unwilling to accurately prescribe 

exactly which teachers. Hill restates this point a number 

of ways, perhaps most succinctly on page 318: "Schoo ts 

might have to limit parents' freedom in order to grant 

students theirs. "
26 In terms of Kingsford this rationale 

held sway with a number of staff and certainly contributed 

to the strong opinion and conviction that parents who 

withdrew from the school were harming their children. 

It would appear that participation by the community 

in government schools generally requires additional research 

followed up with practical support. Unless this occurs 

the negative arguments of writers like B. Hill are likely 

to be used to prevent parents exercising their rights. 

Hill's suggestion that teachers should free children from 

parents conservatism is an overstatement which is the 

antithesis of the concept of participation and parents' 

roles and rights; especially at primary school level. 

In addition, the teachers who try to encourage open 

communication and involve parents in participatory decision 
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making will be branded as 'young radicalst. Administrators 

and teachers with career interests will be sensitive to the 

risks involved and the perceived attitudes of the system 

power broke~s. A~ attitude among some staff certainly 

strongly suggested that participation and openness was 

too time consuming and threatening. This group of teachers 

wished to see their role remain as classroom 'instructors' 

who had no need to justify their work or be involved in 

sharing their 'expertise'. 

Pettit takes a democratic values perspective as well as 

an educational one. "Whether or not parents and citizens 

{should) participate depends upon whetheI' one takes a 

democratic or authoritarian view of society, in short, 

whether one believes in the divinity of expertise. For 

a variity of pragmatic as well as politico-philosophical 

reasons the authoritarian vieu is untenable. "
29 

In the main the lite~ature in general and Pettit in 

particular makes the point that schools and society have 

always been linked - schools were initially established 

and developed to serve the needs of society at the 

direction of remote political structures. Schools, it 

is argued, have reflected society's attitudes, values 

and structures. With the evolution of a pluralist, 

democratic society pressures have been placed upon schools 

to change and adapt sensitively and constructively. There 
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is a further expectation of schools that requires a 

broadening of purpose to include not only the development 

of pupils but an acceptance of a community developmental 

role. A "community development" role is seen as 

encompassing both schools accQpting and facilitating 

community participation thus developing the community; 

as well as communities fostering the further development 

of s choo 1 s. Schools are now being expected to interact 

with and be part of the society rather than stand alouf 

from it. This interaction will continue to cause tension 

and conflict with a greater chance for real choice and 

diversity. 

The literature does not address the problem of how the 

community and especially teachers can be brought to the 

point of seeing participation in terms of the ultimate right 

of parents to decide what is in the best interests of their 

children. The barriers which prevent this from occurring 

range from the 'teacher knows best' syndrome to the 

institutionalised burying of controversy by bureaucrats 

posing as community liaison agents at both school and 

system level. 

A series of value positions is ranged against the 

development of participation at school and system level . 

A successful school is often, by tradition, seen as one 

that is without controversy. Thus, if the general community 

is not involved anct not. discussing the pr.os and cons of a 
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particular school it is often {mis?)judged as being 

stable and successful. 

The Schools Office in the A.C.T. (and systems elsewhere) 

have a bias tow~rds the same position which is inconsistent 

with the ideals of the system. If the Chief Education 

Officer and/or the Schools Authority Chairperson do not 

hear of division, discussion and conflict from a particular 

area's schools, it appears to be accepted as a satisfactory 

state. Unfortunately, the reactions of many writers, 

researchers and teachers accept that a 'good' school is 

a quiet one where the parents, the administrative hierarchy 

and staff are not confronting debates about what is being 

done. Thus participation is threatening to teachers and 

especially to those teachers seeking upward mobility in 

the system for if there is conflict, which this writer sees 

as almost inevitable, those closest to the conflict are 

likely to be blamed rather than encouraged for their 

participation. 

Innovation, (and participation in government schools is 

an innovation), is a risky enterprise. It is also 

threatening to many parents who perceive involvem~nt as 

a responsibility they individually do not seek and with 

which they have no experience. 

The Kingsford case certainly illustrates the fragility 



96 

and tension involvement implies, even if it is viewed by 

some as merely involve• ent at the fringes of real 

participation. It also highlights the perceived fine 

edge which separates the resolution of conflict with 

continued participation and resolution via withdrawal. 

It would appear that both the literature and the Kingsford 

experience indicate that there remains a need for more 

research into the unreported power aspects of participation 

before schools will be able to facilitate and live with 

ongoing participation. It would also appear that the 

system must not only mouth the virtues of involvement, 

but must actively encourage those schools which experiment 

and experience the rewards, risks and consequences of grass 

roots political development. 

The review of literature referred to in the foregoing 

section of this chapter places the specific documentation 

relating to the Australian Capital Territory Schools 

Authority in the contemporary Australian context. While 

the aims, structures and applications of participatory 

sch~ol-based decision making is unique in terms of 

legislative foundations, the problems faced by A.C.T. 

schools, especially newly established 'open' schools, 

illustrate elements to be found in other systems. 

Kinqsford's circumstances certainly paralleled the 

major points brought out in the literature both in Le~ms 
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of the educational package and the political interaction 

which focused round the curricula . 

. The conflict which was precipitated by involvement of the 

commun~ty in child-oriented interests-·illustrated all the 

strengths and weaknesses of a political exercise of 

influence among those involved in education at the local 

level. 

ANALYSfS 

In attempting to analyse the Kingsford exper~ence Harman's 

definition of participation as "direct sharing in the eontriol 

of the school"
30 

is acknowledged as an accurate description 

of what was actually occurring. It is important to note 

at the same time however, that many of the participants 

themselves were committed to what they perceived as a 

con f 1 ict which was seeking to decide whether the- "community" 

would control, as opposed to sharing in the control of, the 

school with the staff. 

The survey which was an instrument used in seeking a 

resolution of the conflict was a gauge of Nthe 

responsiveness of administratos, (sic) teachers and school 

boa-rd members to olient groups and to electors and 

community at l.arige. ,,Jl 

From the particular perspective of the staff and many 
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parents much of the aggravation and tension current during 

the crisis was due to the fact that they believed the 

school and teachers were or should be above politics or 

as Harman expresses it" .•. the education system was 

-inaorrectly viewed as apolitical. 1
'
32 

These parents and 

some staff members were upset to hear of the school being 

challenged and asked to explain and justify its methods 

and operation. Harman explains this phenomenon in terms of 

"··· premature consensus ... that ... has prealuded 

development of any standards or measures adequate to the 

task of evaluating community involvement."33 
To a 

significant extent the survey at Kingsford sought to 

develop an instrument which though crude in the technical 

sense, did try to evaluate community involvement and 

aspiration as much as attitude. It was serving a multitude 

of diverse purposes related to levels of involvement, goals 

and curricula while being an exercise in participation in 

its own right. 

In terms of Kingsford's response to those parents and staff 

who felt aggrieved by those seeking to participate in the 

control of the school a discussion of the advantages of 

participation would have assisted in fostering a more 

accepting attitude. 

Harman's list of advantages and disadvantages may have 

helped all people relating to the school appreciate the 
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process and its likely effects. 

Simply stated these are as follows:-

1. Achi eve more democratic control 

because nin a democracy individuals in a society should 

have as much di rec t control as possible over those 

institutions that affect their lives ... 1134 

Of particular relevance to the Kingsford case is the 

resultant sharing of responsibility that Harman po ints 

out; that is that" ... it should b e recognized that 

increased community involvement qua control decreases 

official responsibility for that ins ti tuti on's ou tput. 

if a community persists , over objections of a n 

administrator, in establishing a curri culum, and if that 

curriculum pro ves ineffectual, the blame should not 

attach to the administrator. 1135 

2. Bring accountability for education closer to the 

community. 

In Kingsford's case this was certainly a major e lement 

in the motivation of those parents seeking to challenge 

the status quo and in terms of the initial poin t made by 

Ha rma n was an exercise in balancing infl uences and 

re sponsibi lit ies . The attitude of some staff towards 

the challenge was to consider transfer if a radical shift 

t o wards a clo s ed traditi o nal structu r e wa s impose d by the 
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Board. This illustrates the staff tensions inherent in 

this form of democratic accountability. The positive 

elements inherent in the exercise were not perceived 

in the heat of the situation by most parent or teacher 

participants. 

3. Make the school more responsive. 

Certainly this point was recognised by the Kingsford staff 

and parents throughout the school's establishment phase -

everyone agreed it was desirable, but this agreement 

started to breakdown when a section of the community 

initiated a push for change which the staff and some 

parents initially felt was not an improvement. Being in 

possession of a body of knowledge which allows various 

opinions and attitudes in a context of levels of support 

is crucial. Kingsford's Board was aware of the importance 

of this information so that it could respond appropriately. 

4. Encourage greater parental participation in the 

education of the child. 

In Kingsford's experience this particular element was seen 

as both a cause and effect. Some staff and parents were 

inclined to "blame" participation for precipitating a 

discussion of educational issues at the local level. 

While participation is almost universally acknowledged as 

having the potential for desirable outcomes few are 

sensitive to the reality of the experience often being 

less than olcasant. It is certainly a view held by 

teachers, when anticipated benefits of participation 
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are realised, that all participation is of its nature 

gratifying. While involvement is seen as desirabie for 

understanding it was true in the case of Kingsford.that 

levels of understanding would not have been put to the 

~est without the pressures applied through critical 

participants. 

5. Increase school administrators' awareness of special 

needs . 

Kingsford's administration at staff, Board and Parents 

and Citizens Association level certainly came to recognise 

the very real necessity of being sensitive to issues. 

The School Board in particular sought to develop a range 

of responses which would help in identifying particular 

needs and differentiating between those and symptoms of 

individual concern. One of the signi(icant outcomes of 

the conflict at Kingsford was that a school board could 

not afford to operate in ignorance of what the parent 

community felt. To accept direct input only from the 

staff/community interface was assuming and expecting too 

much. Such assumptions caused a critical shortfall in 

the Board's awareness of the community. 

At the system level there has been a realisation of the 

need to continue to seek to develop more ways of involving 

the community in both planning and providing facilities 

and services. This is especially important in developinq 

and publicising a range of choices in terms of schools 

available . It remains the strongly held view of many 
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residents of the Kingsford district that the views of 

the residents were overlooked by the planners when they 

failed to provide for a choice of traditional school 

organisations in the region - all the buildings provided 

in the locality made a traditional school structure with 

single teacher units next to impossible to operate. This 

aspect is very similar in outcomes to Harman's point 6 

participation would Help bridge the gap between school 

and community. 

7 . Bring additional expertise. 

In the case of Kingsford the crisis and survey enabled 

expertise at a number of different levels to be identified, 

some for the first time. People. were to a degree compelled 

to become involved and once involved were able to contribute 

to what was a changed and changing environment. The process 

assisted in the generation of even greater participation : 

Specifically the meetings both formal and casual as well as 

the survey identified a cross-section of experience~ and 

abilities feeding the school with opinion as well as 

potential skills. Skills in terms of conflict resolution 

were shared and the experience gained was of value to staff 

and parents alike. 

8. Bring Australia into line with other countries. 

In terms of Kingsford in particular and Australia g enerally 

this particular claimed advantage appears to be questio n abl e . 

A more detailed and extensive body of opinion an d r esear c h 
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is needed before Australia takes 'participation' on board 

solely because most other Western countries operate in a 

different way. 

9. Help increase educational achievement. 

Earlier references to this concept on page 89 {Hughes -

Currie Lecture) acknowledge its relevance. Harman's 

10th listed advantage - Provide a balance of professional 

control - is also acknowledged to be important. 

11. Provide special help in resolution of uncertainties 

about education. 

The experience of Kingsford certainly widened the debate 

about the policies and philosophy best suited to meeting 

the needs of the pupils. While there is no hard evidence 

to suggest that the policies endorsed by the School Board 

are the best possible in terms of outcome there is a 

reasonable expectation both that they have imp~oved and 

that more of the reasons for those policies are familiar 

to the community. 

12. Increase political support for the school. 

The realisation of the staff and Board in the fundamental 

need for "grass roots" political support for the school 

was appreciated. This realisation was perhaps too slaw 

in coming and only reluctantly recognised as almost a 

last resort. Indeed, had the realisation been there at 
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the beginning, the confrontation might have been less 

of a crisis. Teachers are comfortable when talking in 

terms of community support or apa.thy in the con text of 

fet es , meetings and _social functions and so are some 

paren ts. The crucial development in terms of participation 

in decision making is to be able to develop support into 

involvement when it ceases to merely be a tok en ac tivity 

and assumes a real political meaning. 

As the circum s tances eventually revealed, Kingsford's 

community was supportive and became more significantly 

and over t ly involved. The policy of the school administration 

in ma inta in i ng 'ope nness' al lowed f or the communi ty t o 

support the school in meeting both the warranted and 

* unwa r rante d criticism directly. 

Harma n lists thirteen inhibiting factors as disadvantagei 

of community participation. Thes e are as follows:-

1. Many local communities are extremely conservative. 

2. Community people are often surprisingly uninformed 

about education. 

3. There is littl e widespread demand fo r greater 

participation . 

4. Community opinion is fickle and changes quickly. 

r * Par aph ra se Of pa ge 4 2 Te ae her' .. <! f "or- Common1,,er1 lth 

Schools - Nea l Rad for d Re port. 
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5. Community participation involves costs. 

6. It will tend to increase inequalities in society. 

7~ Well organised minority pressure groups could have 

too much influence. 

8. Educational standards could be endangered. 

9. Community people on school boards or councils will 

not be truly representative of Society. 

10. Even with participation the professionals will 

still run the schools. 

11. Participation may lead to com~unity conflict. 

12. Too much pressure from community groups could 

frustrate the work of school Administrators . 

13. Restricts the powers of professional educators. 

It is not necessary to discuss all these disincentives 

individually since many of the points raised have been 

brought out in the discussion above. It is important to 

note that Harman has enumerated some arguments that clarify 

teacher hesitations about increasing community participation 

in schools. some are truer than others ..... so~e have 

greater and more obvious relevance than others. The 

relationship between a school and its community is not 

static and hence there will always be an ebb and flow in 

terms of the most significant factors relevant over a 

period of time . 

While Kingsford, as a new school, started operation in An 

environm e nt wh e t·c there was littlr> overt demand for 
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participation and the staff did have the impression that 

parents were uninformed and likely to be more conservative 

than themselves in educational policies, the events as 

they unfolded showed the actuality of the situation was 

at variance with staff expectations. When the need for 

the community to express its opinion came they were in 

a position to make a judgement which was no more 

conservative than that of the majority of staff. While 

it is acknowledged by teachers that involvement of parents 

is time consuming and often involves a duplication of 

effort it was shown to be a great advantage in critical 

situations. Participation by as many as possible was 

the only way of keeping minority interest groups in the 

correct balance. 

The argument that professionals will continue to control 

schools is a half truth. Participation is a sharing of 

control and a balancing of power and as in Kingsford's 

case will remain a dynamic phenomenon with the potential 

for both destructive as well as constructive outcomes. 

The traditional isolationist expert control of schools was 

not an option available at Kingsford hence the staff and 

community had to share the experience described in this 

study. The issues raised and the solutions sought were 

the result of attempts to maintain a balance in an evolving 

shared enterprise. nt times important concepts of choice 

and diversity were as confused as the difference between 
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participation and control. 

THE LOCAL CONTEXT 

Harman's reasoning can be compared and contrasted with 

the particular literature which supported the A.C.T. 

system. Kingsford is a product of the local expectatio ns 

expre ssed in the reports f or the regional commun ity . 

"The most significant co naeq uenae of this" (flexibility 

of l arger suburbs) "for the fut ur>e education sy stem is 

the opportunity it could afford to provide more freedom 

of ahoiae in the type of school attended11
•
36 

The subiect of this field study has largely centred 

upon the outcome of the exercise of 'choice '. This 

ba s ic is s ue was clouded and comp licated by a variety of 

vi ews wh ich contributed to a conflict involving the whole 

of a school community. The effects of thi s conflict have 

been examined at the school level ; this chapter also 

addresses the si tuation in terms of the philosophy of the 

A.C.T. system and the relevant literature on community 

participa tion in schoois. 

One of the most recent groups to examine the A.C.T. 

system, particularly Primary Education, ma de the 

followin g observations: 
,, 

'!'lw re 1:~ a need to 

di:~i::rirn·1'.note b e l,1.Jeen £rrc:;JH1n!-:/h/(• , •r ·it,1'.r'.{I and ,~onr,,'1'nrul 
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parents ~ho may form ad hoc groups or act individually 

on issues usually related to their concerns about their 

chi-ldren. It ii consistent Mith the philosophy of the 

sy~tem that the resolution of these conflicts occurs at 

37 
school level 11

• 

The tension built into the system has both positive and 

negative effects. While particular incidents are major 

events in the history of particular schools they should 

be recognised as factors of growth. "The community 

develops out of conflict not shared values, and it is a 

conflict over the use of scarce resources that gives rise 

to interest groups, a demand for control and the joining 

together of community groups. 1138 

The recognition of participation by the community in 

education leading to a more complex and improving 

educational environment is the keystone of the A.C.T. 

system - or was intended to be. As was stated in the 

Currie Report it was suggested that the system would 

offer, "freedom of choice to parents and in their 

participation is a vital element; one where the 

controlling Autho~ity itself is flexible, adaptable and 

sympathetic". 39 

Many individual schools and communities have been able 

to accept the triumphs and traumas of the system and 

gain from the experience. Wh.ilo the Report of the 

Committee to Review Primary Education in the A.C.T. is 
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not noted for critical comment it certainly alludes to 

the need for the system to more fir~ly retain and 

develop opportunities which will ensure a continuance 

. f . . . 40 
and extension o participation. 

If the system withdraws from the stress participation 

implies, teachers may find that the opportunities 

currently available are gradually restricted in the 

interests of centralised accountability. The fragility 

of the past opportunities is widely recognised and 

perhaps best summarised in the School-Community Report, 

1979, "schoois have been toid that they can and should 

make decisions about their own curricula but they have 

not been given the guidelines or the personnel support 

Pequired. The result is confusion and scepticism 

about school based curriculum development. ,, 4
l 

While A.C.T. schools have had little in the way of extra 

resources to meet and exploit the opportunities of 

participatory decision making they have until recently 

had the reassurance of an Authority committed by example. 

The microcosm of choice and conflict at school level is 

largely unreported and successful in terms of the 

developments which have been achieved. These successes 

have contributed to increased understanding and identifiable 

school based communities in many areas. However, in the 

mac·ro-environmont of the Schools Authority, each controversy 
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or decision postponed is often seen by Schools Office 

bureaucrats as a sign of weakness and/or ineptitude. 

The more open interference by politic~ans at system level 

cqrnbined with the 'anti-innovation lobby' at Authority 

level is a pressure which could contribute to a conservative 

reaction. As earlier stated, conflict may well be a 

necessary element in the formation of a community. Such 

was the case when criticism and dissatisfaction l ed to 

a community induced local Authority being established, 

If 'choice' and 'participation' are no longer as highly 

valued and publicly reported the energies invested by so 

many school communities could be lost. 

The relatively extreme example of the Kingsford case 

should be viewed in the context of a new school where 

more pressures are initially current. The whole situation 

is new and to a degree threatening to many people. 

While the Hughes Report expected that "A major 

responsibility of a School Board (was) to encourage 

the development of a climate in its school ~hich is 

inducive to experimentation in teaching techniques and 

curriculum content"42 
it presup9osed the option of 

deliberate choice. Innovation in terms of building 

design, type of staff and a particular prescribed 

organisation were choices pre-empted by planners and 

administrators removed from the community. When many 

parents and not a few 'expc-erts' fee.I threatened b y 
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'progressive' education it is hardly surprising that 

a reaction is precipitated. 

The safeguard in situations where some parents see 

innovation as the first sign in the collapse of 

discipline and the displacement of essential learning 

by soft options is the existence of a viable choice at 

another government school; 

neighbourhood, then nearby. 

if not in the immediate 

A variety of schools was 

a parallel recommendation of the Hughes Report. 

This is not to suggest that critical participation 

should not be valued for it is a necessary ingredient 

in ensuring that parcicipation is more than a meaningless 

phrase used by the teaching profession and others. 

Participation should be recognised not only as 

"essentially a problem of power"43 
but as an elecient 

which can contribute to more open communication 

preventing isolated irrelevant institutions. In 

Kingsford's case the isolation of the school and 

community from the planning authorities and the system's 

rationale and philosophy of variety and choice certainly 

distorted the options available at the local level. The 

crisis clarified issues and highlighted both the merits 

and pitfalls intrinsic in school based decision making. 

The~A.C.T. system was delibcr.:1L e ly s tructured to 
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facilitate participation at both staff and community 

level. In terms of community participation a number of 

. . 1 44 d . . 1 45 historica an sociologica factors continue to 

inhibit further development. 

Teachers, in the main, continue to subscribe to the 

view that "Good parents~ like good children, are seen 

but not heard". 46 Token participation in response to 

specific invitation is acceptable to many teachers 

and parents alike. 

Real choice and substantive decision making at school 

level remain inhibited by bureaucratic and political 

control of resources distanced from the community. 

Parents in the A.C.T., while having a system which 

enhances participatory opportunities in comparison with 

state systems, remain largely clients of the system. 

Conflicts, like the one at Kingsford, and the school and 

community effort required to overcome them, can help 

schools to fully understand community wishes and assist 

school and community to grow together in a more fully 

participatory and educationally constructive way. 
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121 APPENDIX I 
Extracts from 
Kingsford Information 

H I S TOR Y Booklet pub 1 ished 
November, 1978. 

Prim~ry School nccepted its first pupils in fobruary, 
1978, and w~s officially opaned in ~ovumber of the samG year. 
Thu building was dusigned to accommodoto some s i x hundred 
children in flexibl~ loarning arens. 

The school has An enrolment of ~pproximAtely threu hundr~d 
and sixty pupils. 

ORGANISATION 

Children arc placed in multi-agu units with a tenra of two 
or three teachera. Team TeAching ennbles t0achers of 
v~rying experience in contBnt, kn • wludge and skills to work 
with children in order to copitalize on individual teaching 
strengths. Such a combinntion of teachers and pupils 
recognises the fact that all children arB at diffurent 
lBvels of learning and systamaticctlly caters for these 
needs. A wide variety of mAtcrials and teaching methods 
are used to cater for tho needs of individual pupils in 
both academic and social areDs. Parunts are encouraged to 
discuss pupil placoraont ~nd le~rning progrn~mes with tha 
Principal at any time. It is helpful to arrange appointments 
with the staff through the school secrGt2ry. 

Two formal int • rview sessions are arranged ench year with 
each child's teacher to discuss school progross. Othor 
discussions mny bE arrang8d when requested by parents or 
tenchers. A school Counsellor is nvDilable ta discuss 
adjustmont and learning difficulties with both teachers 
and parents. ChildrBn with pnrticulnr problems related to 
reGding have the s8rviccs of 0 pnrt-timo r8rnodiol reading 
toacher. 

In ardor to main t,pi n c1 r1:0 lL'1blc con t<'l ct bo tw1::i,n the school 
Bnd parents a Newslott8r is rublishud every socond Tu8sday. 
All notic8S nnd returns are contained in th£ N~wslottur. 
Urgent notic6s mAy bu sent un other d~ys if circumstances 
pr~vent inclusion in the fortnightly n8wslotter. 

From time to time tenchers in v~rious units invite parents 
to hel p in the cl~ss~s oS rEsourcH puopl~ hearing children 
read or assisting with urt and craft work. If you aro 
willing tu offer your services plons0 contact the school 
- your intorest is 3ppr~ci~t8d. 

SCHOOL HOURS 

Kina(;rgnrt8n (te:bru<.1ry only) 9.00 n.m . - 2.00 µ.m. 
A 11 o the r cl ,1 s s 0 s 9 . 0 0 .::i • m . - 3 . 0 ' , p . m . 
R8cess 10.50 n.m. - 11.10 n.m. 
Lunch 12.30 p.m. - 1.20 p.m. 
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Fl~xibility is n~edcd in nny workoblc timc t nblc 5 • thvt 
staff nnd mntori~l resources can b~ us8C for maximum 
8ffact. At . · this ollows to~chcr s with pnrticular 
Gxpertise to work with n rAn9c of children throughout 
the schoul. Onu of th8 do vicos US8d tu nchicva t his end 
is the olactivo progromm8-. 

Electi ve timos arc usud to tooch somL of the a nrichment 
subjects on two aftG rno ons. n wu• k-.--Sp0c ificnlly Music, 
Orama, Physica l [ducation ond Art/Cr~ft nro t~ught in this 
marin8r . While no groat8r allocation of tim8 is involved 
in the eluctivo approach it • n nblc & vcr inblo groupings of 
childrbn and 3 broodor r Dngo uf oct i vitiEs then would 
oth~rwise be possibl~. 

It is not possiblo to de scr ibe in detail c • ch unit's 
time table but all closses in the school operate within 
the broad time al l ocations describGd above . 

ThG other major f ac tor that is consid Gru d when drafting bh~ ·unit 
and the school timetabl e is the intog r2tion of subjects. 
At its simplest 1ntagration of learning ~ctivities is 
using skills gained thtough re arlin g or m~ths in othe r 
areas of l ea rning s o that th~ children cnn r.ipply .ind 
extond thoir l<nowl edge. for cxnmp l(i , g rQphing coul tl b(, 
~ maths skill applied in ras8~ r chin y social scianc~ t opics. 
Geom Rtric shnp~s c~n bo usatl in o pr~ct icnl si tu~tion in 
pott8ry, copper ename:lling or art . ln this mnnncr wt: 
und GAvour to show thu children that G~uc~tion is not only 
nccassary for their fwturc but is rulcvont to their present 
net:ds. 

THE curm I [ULA 

Th c School i3 oar d h 3 s ;:i pp r o ·v r: d th::. s t 2- t r '. ,11 c n t s w h i ch red a t c 
to na ths end L;rngu;, g{, ~h ro u ghou t 1.:ti t.'. :.c hool. S tn I: cmcn ts 
cov ering other asp Gcts of the school' s progrnmmE will bG 
published when i n c1 for111 ;,icc~pt nl>l:1 ;:.o thr: Board. These 
are availnblo nt thu schu o l. 

/!.SS[SSl•l[;H OF PUPILS A[~O prrnc;-rnflf1[S 

Continuous asscssrnc~nt uf pupil prur;rcss is c,..,rriGd out by 
the Principal and S t n ff t hrough u u t th (i y L: 2 r . This in vol v 0 s 
evaluation of work compl~tod, inforrnnl testing, os well as 
more structured standnrdised nnc c ri tcri~ bnsc..:d tEsts used 
by or nt th e direction of th8 school couns~llor. 

Progrt1mmcs nn d to::tching tcchniquus c1r t:.. ,, vrilu:-itcd throughout 
the year with :,dvicc and assistanc~ f rom specialist 
consultants. 

Reports on pupils .:in, providL:d to p.1r1.,nts nt intl;rvi t:. ws. 
Results of programme uvoluat io n nrc mnd~ nvnilAb l ~ through 
curr icul um nights nncl llw Sch oo l 1Jun1-:.; . 
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*KINDERGARTEN ENROLMENT POLICY 

In february, children whu aro already five years old will 
be enrolled. During the first half uf the year, uther 
children who are turning fivu will be enrolled at Fortnightly 
intervals, after their birthdays. Individual advice will 
be given by t.he Kindergarten teacher who will consult with 
the· ilre-school teacher. ChildrE!n. tJha turn fivo ~ft.er the 
rHd-winter l:3reak will lle enrol!ed in F"obruary the following 
year. 

SCHOOL GOARD 

The functions uf the School Board are: 

(a) to determine the educ8tional policies to be implemented 
at the school: 

(b) to assess, from time to time, the neecs of the school 
in relation to the provision uf ~uildings and facilities, 
equipment, funds ~nd teachors and other st~ff and make 
recommendetions to the ruthority with respect to the 
meeting of those needs'. 

{c) to determine the purposes for which funds made ovailable 
for Lhe school are t • be expended: 

(d) to m&ke recornmendatians Lo the Authority 1n respect of 
the use • f the build~ngs, facilities and equipment of 
the school for purposes other than sr.hool purposes: 

(e) to cievelup relatio~ships betwa8n the school and the 
community anc betweGn the scl1ciul anrJ cor.imunity 
org0nisat1ons: 

(f) to make recornm1rnd<1tiuns tu Lh!J /\uthurity un matters 
relating LO c:ie scr,ool ·. nnd 

(g) such other functionG as tha Authcrity c • nfors upon the 
Board. 

Notice of elections is published eacl, yuar - parents are 
urged to take an interest in the 8loctions and participate 
to the extent that they ~re able. 

PARENTS & CITIZENS ASSOCIATION 

Meetings of the executive ar~ hold monthly and y • n• ral 
meetings are held from time to tima ilS advertised in the 
school Newsletter. rarents with an interest in practical 
assistance with fund raising anrl oth~r matters are 
cordially invited to becom8 ::ic.:tivl! nwrnbers of tl,c Association. 
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TERM OATES - 1980 

LJadnesdAy, 30th JHnuAry - Continuing Pupils 
Thursday, 31st January - New 1::nro lmen ~ s, fi xc 1 uding I{ i ndo rga r ten 
Monday - IJ8dnesday, 4th - 6th f 1~1.Jru.--1 ry - -~ Kind~rgarten -

progressive anro lmont in groups. 

Term lends Friday, 2nu Moy, l98r. 
Term 2 19th 11.ay - 22nd /.lugust, 1900. 
Mid-term • renk 11th - 14th July, 1900. 
Term 3 0th September - 12ttt fJncemlJer, 1980. 

TERM DATES - 1901 

Uednesday, 28th Janunry - Continuing ~upils 
Thursday , 2 9 th Jan u /3 r y , i J (;! u E n r o lri1rm ts , t: x c; l u ding Kinder gar t c n 
Monday - Wednesday, 2nd - ~th fcbruary - ~K inderga rten -

nrugrussivn cnru lmunt in groups. 

Tcnm lends Fridny, 1st M.1y, 1981. 
Term 2 10th May - 21st August, 1981. 
Mid-term 8r8ak 10th - 13th July, 1981, 
Term 3 7th SeptembP.r - 10th c~ccmb<H, 1981. 

THE TIMETA0l[ 

Various groups of toachors and narcnts often oxpross an 
interest in tha timetable of the school. Often people 
assume that it is r~dically difforc~t from thAt operating 
in other schools. The emphasi s give~ to various subject 
areas in time olloc.:itions rnflect s , to a dogree:i, the 
priorities of the school. 

The simpl8st oxpl2nntion of tho tim~tablc is that all lessons 
prior to lune~ are dovotod to L.:ingu~gLl (including roading) 
and Maths while othar subj ec ts nrc gunerolly ltuDtcd in thG 
ufternoon poriods . This gives~ balance in terms of time 
of some 950 minutos out of 1,425 minutes dovotcd to the 
Basic Subjocts. The rumnining I of the time is usod to 
build upon, use and a nrich the skills devolop&d. 

Vlusic, Social Science, f:rt nnd Crnft ;-,ncl Physicnl Educ a tion/ 
Sport nre tho subjects 9en ~r~ lly c2tered for in tho Dftornoon 
periods. The allocations of time for As somblios, excursions 
and special activities nro usunlly offsot ng~inst tho 
afternoon ~llowances uf tim8. 

In 8ny anelysia of tho timctnbla in comparison with other 
schools or stat~ type systems it is clGer thnt we devote 
at lenst th~ some nrnount of time..: to skills dcvclo ,ment , and 
in milny instanc~s more resources to the b~sic subjects than 
is common Glsewhere. 

Supervision of Pupil s 

In accordance with the Schools Authority Circulnr 1978/27 
parents are advised that there is direct playground supervision 
of pupils during the reces s and lunch periods. No supervision 
is provided after: 3 p.m. houover chi ldren nre cJirocted to 
seek the assi stance of st.1ff at any time. 13etween 8.3() und 
CJ.OD a.rn. the Sonior TeachrH.s are res pon ~iblci for lhe 1J• od 
orde r and conduct of pupils hut 11 th1s docfi 110t necessarily 
on tail direct ubservalion" . ;>anints ~re tln!refc1re requested 
to co - ope r ;1 t e by ens u r i n g th ,J 1. ch i l rl r n n ;; i.- L! I~ 0 T s en t to 
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EXTRA INFORMATION FOR OUR VALUED HELPERS 

A warm w~lcomG is uxtundud to parents willing and able to 
assist teachers in a variety of ways to extend opportunities 
far the children. Schools along with many other institutions 
have doveloped and changed ovur the lnst docade - to assist 
you the following hints ~ro off8rad t-0 explain our approaches 
ta tuaching und 1~~rning. 

l. Your in vol vcmon t at wi 11 s.how your own children 
the high rogDrd you havu for oducotion - in order to 
avoid any possible intorruption t0 you~·own children's 
progress we request that you do not makt:, yourself 
available to work in tho unit of your children. 
ElectivG workLrs are uncouraged to work with children 
in any area of the school since the stress/conflict 
potenti~l for individual chilurcn is not likely to 
bG significant. 

2. We hope you will enjoy your involvement at 
ther8fore, if you are unsuru of the methods or groupings 
you observe plLlasc ask the tcachurs of tho unit to 
expltlin their method of opcrntion to you. 

3. One of the barriers to p~rent involvumont in the past 
has bee~ tho rcscrvotions of some parGnts regarding 
thE: ability of "untrained hL·lpors 11 to p2ss judgement 
on individu8l children's progress either in front of 
other childr8n, tGnchers or µar8nts. The teachers 
you 0rc working with will be hnppy to discuss your 
observ~t1uns in strict8st confidcnc8 nt ~ny time. 

4. In order to ollou us to monitor th8 untry of visitors 
to the school, it would u~ appreciDtud if all par~nt 
h 1:: l p £rs w o u 1 d en t c r vi c1 the fro n t door . ~• l (; a so w [; a r 
your 11 ht::lpcrs bndge 11 at nll times so that childrr:,n 
nnd teachurs arc aware of your officinl position. 

5. You will be aw~ru of tho importnncu of a routine boing 
ostnblishcd for children nnd tcochurs. If you 2ro 
willing to make a commitment to ossist in tho school, 
it would be apprecintHd if you ~ru unable at any timo 
if you would phone the school so thnt olternotiv~ 
arrangcmonts cnn bo mode. 

6. All units in tho school nro 11 VL·rtic.::ill y C) rou pud" - thnt 
is, childr8n of various 29Ls, 3bilities and social 
maturity work inn common 8rca. Ability work groups 
are formed in various subj8ct nruns to moot the 
particular needs of individuals, both intcllcctu8lly 
fl n d in s pr, c i al c ;:is es soc i a 11 y • ii o t n ti u n s ,1 r c us c d to 
further tho oducutionc1l opportunilil:S of childrun 
by nllowing for intunsivu srn;:\11 group intaraction 
with tL:;ichGrs and lcnrning mntorinls. 
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?. The school hns dovclaped R wide network of ~dult 
helpurs at thu school, Those includa vBriuus groups 
of t eacher train,ws clnd visiting tunchcrs frar.1 other 
countril!s, such .!S Tuvalu i"!nd iJew Cuirn.1r1 - thuso 
arH Additional to porcntol ASsistanc•• We ha v~ ~sked 
c-11 "non permnncnt1t mt,rnbcrs of thu teaching tunm to 
r8far any behaviour probl~ms to one of the unit 
teachers so that there is no nee d for disciplina and 
unplensantncss to ba associ ~tcd with our holpcrs. 

8. Wa all try to hav8 a po si tiv~ happy r • lRtionship in 
tho school - porhnp s bLJsic to this is nn appreciation 
of the wida variatiun in th e ~bility nnd background 
of childran. The hardest task is to mGct each child 
as A special, unique parson in terms of ways of 
l12arning, intl!ros ts ond n1.wds. WL! know th.::!t your 
involvement will nssist us to furthur this. 



APPENDIX lJ. 

SURV(Y Of PARENT OPINION 

As the school is nou approaching the end of its 
aecond year, the School Board is anxiou5 to obtain 
an indication of parent opinion. 

Uould yuu plea~e assist by anauering the rolloying 
questions as. rrankly as possible. 

The for~s ~re unmarked and uill remain anonymous. 
You ere requested to co~plete the farm betora 
leaving the school, so aa to ensure the highest 
possibll return~ If you uould like to add any 
additional comments at a later date please feel 
free ta contact the school and · foruard your vieu. 

Thank you far your co-operation. 

Principa l Chair••n 
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1. Ia your child happy to como to ochool oach morning? 

• • • • 
Aluayis U~uu!ly Occ.l~io:lally Never 

2. Do you think your chi!d i~ h~ppy ~ith his/her teachers? 

• • • D 
Aluays Occosionally Never 

J. Do you think your child Js he~py uith other children at school? 

• • • • 
Aluays Usur.lly Occasionally Never 

4. Does your child talk ~?out school? 

• • • • 
Frequently Occe-,ior.ally Raroly Never 

5. Do you think your chil~ enjo:i.£'_ achool uork? 

• • •· • 
Always U~~J:l.lly ['=casionally Never 

6. Does the day's uork sati~fy your chilc? 

• • • • 
Aluaye l!s :.1a.tly Dcca3ionally Never 

7. Is your child motivetc1 to do sch?cl wcrk at home? 

• . • • • Aluays Occr:. .-ioncll y Never 
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e. Does your child have ~~rries about school? 

• • • • frequently Occasionally Rerely Nover 

If so, pleasa specify •••••••••••.•••••••••••••••••••••••••• 

............... 41 .............. ~ ..................................... . 

9. Has your child .expressed a dasire far activities not 
presently available at _school? 

• • 
Plaass specify • • • e • • • • 4 e • • • • • • • 1111 • 111 • • 4 • • e 6 

No Yes ............... -41 •••• ,.. ........................... . 

10. What plece should the following have in a cchool program? 

(i) Teaching the basic skills of reading, writing and 
mathematics 

• • D • Essential I • portr.nt Un:i.mportant No place et all 

(ii) Encouraging enjoyment of reading, writing end 
mathematics 

• • • • Essential Important Unimportant t-:o place at all 

(iii) Teaching phy~ical skills lik~ throwing and ~atching 

• • • • 
Essenticl Icportent Unimportant No place at all 

(iv) Developing i~terast in art, litardture, muaic, drams 

• • • • 
Essential I:iportent Unir.ipcrtent No place at all 

(v) Encouragi~g child=an to compete with aach athor in sport 

• D • • 
[:1e0ntiol Important Unimpor tar. t No plsce at all 



(vi) Developing the abi 1 i ty t
16°get along Yi th other a 

• • • • Essential Important Unimportant No place at ell 

{vii} Giving childrRn an understanding of their~ Australian 
heritage 

• • • • Essential Import~mt Unimportant No place at ell 

(viii ) Giving children an understanding end appreciation or 
other cultures 

• • • • Essential Important Un important No plac e a t all 

(ix) Learning a second language 

• • • • 
Essential Importent Unimportant No place at all 

(x) Helping children to understand their own feelings and 
abilities . 

• • • • Essential Important Unimportant No place at 

(xi) Tea c hing religion . 

D • • • Essential Important Un important No place at 

(xii) En couraging childron to conform 

D • • • Essential Important Unimportant No place at 
( xiii) EncouLeging children to question and challenge 

• • • • Essential Important Unimportant No plac e et 

( x iv) De velopi ng inte r ests to e nable children to use leisure 
boneP..icially 

n n D n 

all 

all 

ell 

all 

time 
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11. Urit• three uord• to daacribe : 

(a) the school you attendod 

•• • • • • • e e •• • Ill • • •• • • • 

..................... 

. . . . . . . . . ·• ......... . 
(b) the school your child attends 

.... ....... . ....... ... . 

. . . . . . . . . . . . . .. . . . . . . 

. . . . . . . . . .. . . . . . . . -.. 

12. Do you feel comfortable i.shan you come to the 

• • • 
Aluays Uaually Rarely 

school? 

1::S. Are you aati5fied that your questions and enquiries 
school have been adequately dealt t.iith? 

• • • 
Aluays Usually Rarel y 

• 
Navar 

ta the 

• 
Ne·var 
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14. Ir a t eacher 11 aaked • question by a child, on ona of the 
rollowing topica, he/ahe should (please tick) 

l'lAKE NO f MAKE A LIMITED I SAY:"lf' you SHOULD BE 
TOPIC COMMENT ! COMM[NT BASED . would like to DISCUSSED 

1 OH f ACT ' kno1o1 more, fR££LY 
ask at home" 

' 

I ~ YG I (NE 1 
' 

~ON SERVA TI ON Of 
1 I 

• RAIN fORESTS 1 

t I 

SAV( 
l I 

THE UHALE l • I 

~DAO DEATHS i 

!URANIUM MINING 
i 

' 
I 

I I 
!HUMAN RIGHTS I , 

;R£LIGION I ! I 

' I POL IT I CS • ! . 
' UNIONS I 

r ! 
1
0AUGS I i 
DIVORCE I I 

I 
I I 

!SEX 
I 
! 

I ' •DEATH l 

l 
. 
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15. Uha t methods or communication do you think are useful? 

'Jery U• eful Little No 
U'seful Uae Use 

Social gatherings uith teachers 

p & C meetings 

Curriculum nights 

Parent intervieus 

School Ne1..1slattar .. 

. 
ne1..1sletter) 

. 
Board news (in i 

l 
Individual class notes ' I -, 
Open Days 

Visits to Unit 
-
Incidental teacher/parent talks l 

'· 

Helping in units l 
' 

Comments and suggestions •••••••.•••••••.•••...•.•.••••••••••••••.•.• 

• • • • • 11 • e 9 • II • e • e e • ~ II • • • e 4 • • • • 41 ti • • • • • • • • • • 4 ol ,I e • • If • • • II • • e • • e e a e • e • • • • • e 19 

16. Would you like mora information &bout the Following? 
(Please tick. the ~ppropriate medium) 

School Meeting Newsletter 

IO pen Education 

Op1m Plan 

Placement cf children 

Team Teaching 

Teaching Reeding 

School Organisation 
~ 

(lactives 
-

Basic skills 

rr ima tabla 

Counaalling 

Not I Required 

I 
{ 

j 
I 

--
·-

l 
Other .................................................................................. . 

~ ........................................................................................ . ........ . . . . 
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Ta what extent do you think parents should be involved 
in the following? 

Aluays frequently Rarely Neve I 

lrund raising 
I 
jOperation of the ·can taon 

~(xcursions 

JSchool camp 

;Helping in classrooms 
I 

:Helping in library 

I • 
:Help1ng 1.1i th games and sport 

,. 

~aintaining school grounds 
:and equipment 

lPromoting social activi tie:l 
I 

I 

Writing curricula · 

Evaluation and selection ' 

f of materials 

Allocation of funds I 
t 

I 
l 

1
welfare uork ; 

Other 

-
............................................................ 41 •• 41 ........... 41 •••• 

18, Are there any of the above oreas in uhich you would lika more 
opportunity for involvement? Please apecify and indicate the 
time you have availeble: 

. . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . ........ . 
• • • • • • • • • • • • • • • • • .. • • • • .. .. • • • • • • • • • • .. • • • • • • • .. • • ,. • ,. • • ................. . 
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ADDITIONAL COMMENTS BY PARENTS IN RE6PONSE 
TO QUESTION 9 

Question 9. 

Art and craft 
·More c rafts 

Has your child expressed a desire for 
activitie~ not presently available at 
school ? 

Play c ricket .-~ith bigger kids 
Cycling 
Football 
Fossil hunting 
More g ym 
want s a quiet interes t 
Second language 
Letter writing 
Moveme nt 
Music - band 
Like to learn musical ins t rument 
Nature clubs 
Painting 
Pottery 
Extra reading homework 
Science 
Sport 
Inter-school sport 
More sport 
More competitive spor t a s a rewa rd for working hard 
Spa rts. 
Sports day 
Use of sports equipment during r ecess~s 
Sport only as an interest or hobby 
Sporting activities 
Want s to be involved in inter-school sports, 

particularly swimming 
Swimming 
Team sport 
T. Ball 
Tennis 
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EXTRACT FROM SCHOOL NEWSLETTER MARCH 1980 SURVEY RESULTS 

Is your child happy to 

Always 
106 55~l 

Do you 

Alwnys 
123 64% 

think 

Usually 
82 42% 

your child 

Usunlly 
67 351 

coma to school 

Occnsionally 
4 2~'. 

is happy with 

Occ;Jsionally 
1 5~( 

ec::ich morning? 192 

/'Jever 
0 

his/her tGachers? 

Nev!.?r 
D 

191 

3. Do you think your child 1s happy with othar children at 
school? 190 

Always 
S4 28% 

4. Does your 

F rr~qu en tl y 
146 77% 

Usually Occasionally 
131 68% 5 2" ,~ 

child talk about school? 190 

Occ3sionally 
39 20% 

Rarely 
5 2~£ 

Never 
0 

NE:ver 
0 

S. Do you think your child 8nJ• ys school work? 192 

Always 
74 38;£ 

Usu.:.dly 
106 55~ 

Occasionally 
12 61 

r•lever 
0 

6. Does the day's work satisfy your child? 188 

Always 
40 21% 

Usually 
130 69% 

Occasiono.lly 
18 9% 

Never 
D 

7. Is your child mo ti v~ ted to do school wo rl: Qt home? 199 

Always Usually Occasion;:illy l~uvur 
47 24% 77 38~ 61 30% lll 7~;· ,~ 

B. Does your child have worries LJb• ut school? 181 

Frequently Occasionally Ri=lr\:Jl y Never 
4 2% 60 33% 87 48% 30 16% 

Specific worries will be listed and published at a loter date. 

9. Has your child expressed a desire for activities not presently 
available at school?lB? 

No 145 77% Yes 42 22~ 

Specific nctivities will be listod and published Gt a l2ter 
date. 
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10. What place should tho fallowing havo in a school programme? 

(i) 

Essential 
167 07:t 

(ii) 

Essential 
147 7?% 

(iii) 

Essential 
40 20% 

( i V) 

Essential 
52 27'fo 

(v) 

Essential 
2.'.3 12'/-

(vi) 

[ssent i al 
111 58% 

(vii) 

Essential 
68 36% 

(viii) 

Essentinl 
30 16% 

(ix) 

Essential 
9 4. 7'/ 

( X ) 

£ s sun ti ;::fl 
99 51% 

Teaching th~ basic skills of rGading, writing 
and m~thcmatics. 192 

Important 
25 13% 

Unimportant 
0 

No pl"co at all 
0 

En~ouraging ·onjoyrnent of reading, writing and 
mathemrttics. 190. 

lmport:rnt 
43 23% 

Unimpart.'."lnt 
0 

tfo p 1 a c a i:l t a 11 
0 

T8nching physicLll skills like trowing 2nd 
c3tching. 193 

Important 
142 74% 

Unimportant 
10 5~~ 

No place • tall 
l O. s~i 

Developing inturest in art, liter;:iturc, music 
drama. 192 

Important Unirnport,rnt No pli3CG at .:ill 
136 71% 2 l • O 6 ~G 2 l. • t,~~-
Encouraging childnm to compete with each other 
1n sport. 193 

Irnportont Unimport,rnt tJo place at all 
. 103 53;'{ 51 36. 4~~ 16 8~ 

Developing tht: nbility to get along with others. 

Import-3nt Unimportnnt r~o pluce at nll 
GO 42~ n a 

Giving children an undursUinding of their O~Jn 

Australian horitag8. 191 

Important Unimportant No pl.:icC! at ull 
115 6•1L 8 /4~t 0 

Giving children nn understanding and appreciation 
of othGr cultures. 191 

Importnnt 
159 83% 

Unimportant 
2 l~[ 

Lenrning Fl second Lrnguage . 18fl 

Important 
117 62~t 

Unimportant 
G2 ::n% 

No place st nll 
n 

No pL:ice at all 
0 

Hulping children to und~rst~nd thoir own 
f~cliny s GnJ nhilities. 193 

I m;io r L:m t 
OD 116'.' 

U n i 111 p u r t ,, n t 
r) 15":. 

Nu pL,co ;Jt nll 
n 

191 



11. 

12. 

(xi) 

Essential 
11 6~ 

(xii) 

Essential 
20 1 l~( 

(xiii) 

Essential 
78 41% 

(Xi V) 

Essential 
52 28% 

Write thrGe 

(a) 

(b) 

Please see 

Do you feel 

Always 
106 55% 
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Teaching ruliyion. 189 

Important 
84 44% 

Unimp• rt~nt 
64 34~~ 

Encouraginy childrun to conform. 

Important 
95 53)i 

Unimportant 
(~9 2?f. 

No 
30 

No 
15 

plnce nt nll 
16% 

179 

place at all s~; ,~ 

Encouraging chi ldrcn to quei, ti on and chal l engG. l 9 l 

Importnnt 
105 55'-

Unimportant 
4 2% 

No place at all 
lt 2% 

OevGloping inL8rosts Lo ~noblLJ children to use 
l8isure time bonoficinlly. 108 

Important Unimportant No place at all 
126 67% 8 401' 2 1% 1~ 

workds to describe: 

th8 school you 3ttcnded. 

The school your child :3.ttends. 

attached list of words describing each. 

comfortabl1:; whon you coma to tho school? 195 

Usually R~rely r~ever 
86 44% 2 1% 0 

13. Arc you satisfied th~t your questions and enquiri~s to th~ 
school have bGe11 adaquatcly de.Jlt with? 194 

Always 
115 59i~ 

Usually 
77 40% 

Rarely 
1 0. 5o/~ 

Never 
1 0. 5ft 

14. If a teacher is 2.sked n qu~stion by 8 child, on one of the 
following topics, ho/sho should: 

M.J.kea 2 5Dy: 11 If 
Make No Limitod you would Should be 

Topic Comment Cummi:nt like to discussed 
Based on know moru, freely. 
Fact .Jsk ~t h • mG 11 

Hygisne T 188 0 17 9;'., 5 2 6"' . ,~ 166 88f, 

ConsGrv.::1tion of 
Rain Forests T 201 2 0.9% 66 3 3~·-~ 111 G.9% 199 591/,', 

Savo the wh2il8 Tl84 1 0. 5~~ 63 31.i~~ 12 6. 5~~ 100 5• .6f 

l~ond dc.2aths Tl 'J2 0 32 l 6. (.:i~:. l LI <]~''. 142 745'., 

LJr,3nium IVJ in i ng 
T193 6 3% GlJ y:i. 7'/. llJ S't 1 OtJ C. ,, I' 

;'• ~l l,) I 

Hurn2n R i gh·t s TlY6 2 1 /'~ 38 19::: lJ b. G;:. ltd 7 3~~ 

Ht::ligion r 191~ 15 7. 7% (j (1 22. tJ'.l 41 21,~ 911 Ml>', 
1, __ I ; 4,, ; ,......, ,.. T1nn 1 ,: n<J C ~l ') ,-, oc:: ·"}l"J ' ,, '"1 I _1 n ·i /_ n,•/ 
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lfoku 0 Say: 11 If 
Mako No limited you would Should be 

Topic Comment Commont likG to discus sod 
Based on know mor8, freely. 
Fnct ask u t home" 

Unions Tl89 18 9 • 576 50 30.61 25 13% 88 46.5% 
Drugs Tl95 0 22 11 25 12. 8~~ 148 75.0~ 
Divorce Tl94 6 3~l 42 21·6'1 . ((' 3B 19,5% 108 s s. 6~r 
Sex Tl98 0 42 21~~ 36 18~{, 120 60.6% 
Deoth Tl97 2 11. 41 20. B~l 31 15. ?~:'. 123 62"1 p 

Uuestions 14 to 17 gava respondonts th8 opportunity to rucord their 
11references in more than one sp.JC8 hl:!nce tl1u number of rusponscs 
does exceed the number of survGys completGd in a number of items. 

15, What methods of communication do you think are useful? 

Social gatherings with 
tc:achcrs 

P. & C. meetings 

Curriculum nights 

Parent interviews 

School hlewsletter 

Board news (in 
newsletter) 

Individunl class notes 

Open days 

Visits to Unit 

Incidental te~cher/ 
parent talks 

Helping in units 

Tl06 

Tl02 

Tl73 

Tl86 

Tl84 

Tl73 

Tl73 

Tl81 

Tl8O 

Tl86 

Tl82 

Vory 
Usldul Useful LittlG 

Use 
fJo Us lJ 

49 26i 90 48% 36 

27 14.8~92 50% 45 

67 38.7% BB 50.8% 13 

159 85.4? 23 12~ 3 

19~~ 11 

24.7'7- 18 

7.5% 5 

1. 5;~ l 

120 65~l 50 31. 5% 6 30.' ,. 

59 34~ 88 50.B~ 21 12% 

86 49.7% 79 45.6% 6 3~ 

114 62.9 52 28.7% 14 7.7% 

118 65.5% 58 32% 3 1.6% 

130 69.8 53 28.4 

91 50,i 82 4 5¾ 

3 1.6% 

7 3.8% 

0 

5 

2 

1 

l 

0 

2 

5. 9~{ 

9.8% 

2.8'.,{. 

o. s~·:· 

2 Be,/ 
• , 'l 

1'% 
0.5% 

0. 51, 

16. Would you like mare informntion nbout the following? 

Open ~ducation 

lJpen µlan 

Plac8mont of children 

Team Toriching 

Teaching l\e.:iding 

Schaul Orgnnisation 

Eluctivos 

Tl78 

Tl83 

Tl80 

T 17 li 

TlUO 

TlBO 

TlOO 

School 
Nowslottcr-

89 so~l 
88 /18% 

56 31% 

71 40.8% 

67 J7i, 

97 5 :5. F31~ 

1 on ':i~.:i. ';1i 

Moetin g 
Not 
Required 

5S 30.8% 

42 22.9% 53 28.9~ 

83 46% 41 22.7~ 

s:~ 30% so ?.B. 7°;<'. 

60 37.7% 45 25f 

]U 16.G~ 53 291/ 

J <J 2 l • GI Id '2 2 . 7 :< 
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School Not 
Ncwsl8ttf.ir Mooting Rc guired 

Basic skills Tl77 73 41% 64 36% 40 · 22.5% 

Time Table Tl77 108 61% 16 9;~ 53 29.9% 

Counselling Tl75 71 40.S~ 62 35% 42 24% 

17. To what extent do you think parGnts should bu involvod irn the 
following? 

Always frequently Rarely N~VCL' 

Fund rnising TlBO 1, 0 22~ 109 60.5% 25 13. s:t. 6 3% 
Operation of th!::) 

ci'lnteen Tl?G 38 21 . 5;~ 100 56.8~ 24 13. 61; 14 8% 
Excursions Tl77 24 13. 5~-;, 111 62. ?~l 38 21% Li 2ct 

I" 

School camp Tl81 24 13% 96 53~:~ 53 .29% 8 4i{ 

H8lping in 
cl~ssrooms Tl78 13 71,, 117 65. 7% 43 2Ll% 5 2. 8% 

Helping in library Tl80 13 7•1 ,a 118 651- 45 25% 4 2c:t ;o 

Helping with games 
and sport TlBl 11 5c-r /U 120 66% 44 24¼ 6 3% 

Maintaining school 
gL'• unds and 
equipment. Tl79 7 3. 9% 57 31. 8;:'. 75 111, 81, 40 227~ 

Promoting social 
activitir:1s Tl02 17 9% 111 60. 9~~ ,, 1 2 2. s5: 13 ?~{. 

Writing curricul.:i Tl?B 4 2% 38 21:t 79 4 4~~ 57 32% 

[v;:iluation and 
selection of 
materials TlBS 10 5. t,~:'. 58 31% 72 38.9% 45 2 {j ~'° 

Allocation of 
funds Tl'73 12 6.9 64 37% 59 34;~ 38 227, 

Welfare W• I'k Tl?l 8 /j 6'' . ,o 60 35~·~ 67 39% 35 211~ 



Description 

Acodemic 
Academic emphasis 
Achievement 
Active 
Activities Multiple 
Adequate 
Adventurous 
Alive 
All right 
Appro8ch, fr es h 
Authoritarian 
Attitude, aside frum child's 

change from mediocre to 
happy, no opinion 

Attractive 
Awful 
Average 
Balan ced 
Basic 

very b.:3sic 
less basics 

Basic skills 
Beautiful 
Beneficial 
Boring 
Brigh t 
Care for individuals 
Caring 
Casual 
Catholic 
Challenging 
Chaotic 
Cheerful 
Child-oriented 
Cl;:i sses, large 
Clean 
Clean and Tidy 
Closed door at titude to 

parents and community 
Cluttered 
Cold 
Co-educational 
Colour-ful 

stimula tingly so 
Comfortable 
Compoct 
Comparison, no 
Competitive 
Concerned 
Conservati ve 
Controll e d 
Conformi s t 
C• nven t ion8l 
Co-oper a tive 
Country 
Courageous 
Cruat iv c: 
Cultural 
Cul t uri"ll emph .:i sis 
Cu lture l e.::i r ning 
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P;i.rents• School Child's School 

l 
l 
1 

l 
2 

~ 
l 2 

l 
l 

l 
7 

l 

l 
l 
1 

l 
s 
l 

l 
l 

l 
l 

1 6 
12_ 

l 
:.s 
l 

l 
l 2 

l 
l 
1 

2 
1 3 

1 · 
l 

l 
·7 
2 1 
l 20 

1 
l 2 

l 
1 
n 

1, 

3 
.l 

0 
1n 

2 
? 

?. 
J 
l 
l 
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Description Pa:rents' School Child's School 

Depressing 2 
Developmental 1 
Different 1 ? ... 
Directed l 
Direction, unsure of l 
Discipline, disciplined 25 4 

Disciplined, highly l 
Disciplined, over l 
Disciplined, well l 
Disorderly l 
Disorganized l 
Diverse 1 
Diverse-non l 
Don't know, l 
Dull 11 
Drab 2 
Educati • no'.31 l-

J 6 
Easy going 3 
Education, beneficinl to l 
Education , more all round l 
Effective l 6 
Efficient 3 3 
Emphasis, unsure of on 3 R, .. l ..., . 
Encouraging 12 
Encour;::igement, needed more 2 
Encournges, SGlf devclopmc:nt l 
Encournges, self motivation l 
English, old fashioned l 
Enjoyable 7 

Enjoyment 21 6 
Enterprisir:ig l l 

' 
Environment, stimulating l 
Enthusi:=.istic 1 
Equipp ed , Wt:Jll 2 
Essentinl 1 
Excelle nt l 6 
Exciting 1 2 
[ xciting, not l 
Experiencing l 
Extensive 1 
Feelings, no l 
Fence less l 
Flexible 4 
Formal G 
f ormal, quite 1 
formal, too 1 
f o l"'ward l 
Freo 1 
Freedom 2 
Freedom, more l 
Freer 4 
Fresh 1 
Fr i crndl y, 7 24 
Fri8ndly , very 1 
Frigh tening l 
frills, no l 
tull l 
Fulfiliing t 
t un :.'\ :'1 

FuncLion;il l 
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Descri p tion Por~nts' School 

Genteel, lady like l 
Get on with others, not taught l 
Ghastly l 
Good 10 
Good, very 3 
Goqd, not very l 
Governmental 1 
Gre~ l 
Groups, l~rge 1/30 
Happy G 
Happy, seemingly 
Happy, very with Tay 1 or 
Hard l 
Helpful l 
Helpful; very 
Helpful, extremely 
High standard, objective in 2 

mind to reBch 
History 1 
H• nGst 
Honour 
Hot 
Idea is good 
Imaginative 
Important 
Inadequate 
In depth, less 
Individual ne8ds, not g~arcd to 
Individuals, place for 
Indiviuua1s, treated as 
Individuality, promotes 
Inefficient 
lnflexible 
Informal 
Informed 
Innov,1tive 
Inspir~d 
Inspiring 
Instructive 
lntelhJctual 
Interested, basically 
Interesting 
Interesting, rnoru 
Interesting, not 
Interesting, vory 
Inventive 
Inviting 
Involved, teachers and pupils 
Involving 
Insular 
lrrel0v.-1nt 
Large 
LAX 
Lf.~Brning 
Langun1JC!, lt..;arninCJ secor1d 
Les3or.is, good 
lived i11 
Li VL!l y 

l 
2 

l 
1 

1 

l 

l 

2 

1 
l 
l 
--, 
J 

2 

l 

Child's School 

5 
5 

l 
26 

1 
2 

3 
1 
1 

l 

1 
l 

1 

1 
1 
l 
l 

4 
2 
2 
3 
2 
' .L 

l 
23 

I 
J.. 

l 
l 
3 
l 
l 

1 
2 

l 



~cription 

rfalleablu 
Mass, treated as, not as 

individuals 
f'laths 
Militant 
Misinable 
f'ludcrn 
rfodc:1rn, ul trn 
ffotivnted .. · 
Mov8ment, lots of 
Narrow 
lfow 
Nf:w, very 
Nice 
Nil 
Noisy 
t·Joi s y, can be 
Old 
Old fashioned 
Open . 
U~cn door attitude to parents 

:=ind community 
Open minded 
Upen plan 
Op t imi s m, cnutious 
Ordinary 
Organised 
Origin~lity stifled 
Overbearing 
Dvcncrowdc-d 
Pe rfect 
Pc:;:rsonal 
PiuneGring 
Plain 
Pl :rnnod, wGll 
Pleasant 
Pl8asl.:ld, I am 
Poor 
Positive 
Preferential 
Preparation, not enough 

life 
Pride, children hav8 
Pride in school 
Progressive 
Public 
Punctu~l, not in Kindics 
Questioning 
Uuict 
Rogiment8d 
Rolax e d 
Relaxed, not lax 
rlul::ixiny 
Rul 8va n t, tnday 
Holl!v:,nt, not 
1, I) 1 j_ Q l OU::, 

Hemotu 
fl L' p Ct i t j_ u lJ !j 

for 
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Parents' School 

1 

l 
2 

l 

1 
2 

9 

4 
4 

3 
.l 
l 
l 
2 
l 
1 

1 

2 

l 
l 
l 
l 

l 
l 
l 

J 
IJ 

l 
l 
2 
l 

f.ll,j,ld's School 

l 

l 
l 

13 
l 

l 

t1 

l 
l 
7 
2 
l 

(, 

l 

l 
2 
l 

2 
l 

·1 
5 
l 

l 

l 
1 
l 

13 
l 
l 
2 
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0(:Jsc ri p tion Parents' 

Repressive 
Resoutcl3ful 
Aespoct 
Restrictive 
Rowarding 
Rigi d 
Roomy 
Routine 
Satisfactory 
Satisfying 
Scholas tic 
Scopo, wider 
Secure 
Seg r egated 
Self-di sci plined 
Self-expression, froe for 
Self-level 
Sovure 
Small 
Snob value 
Soci~l owarenEss, having 
Sound, basically 
Spocious 
Spelling 
Sport, 
Sport, E,n j oyed 
Sport emph~ s is, no 
Sport-minded, non 
Standards, good 
Standards, lowur 
Stifling 
Stimulating 
Strict, 
Strict, too 
Structured 
Study 
Sub j ect matter - emnh~sis, 

MatDs , History/Geography 
Successful 
Succoss orientud 
Supportivo 
Surroundings , n ice 

Primary 
Teacher s , loving my 
Te~chers, have time to ta lk 

to children besides 3 Rs. 
T 0;1chi ng , di r ect 
Te<1 ching, good 
Tonchi ng , skill s 
TG.:\Cher s , good 
T8 aching m8 thods, modern 
T~Rc hing m8thu ds , ol d f ashion a d 
Tea c her s ar8 undcr s tnndin g 
T8~m methon s , good 
Tho rough 
Ti c1 y 
Tor.i s 
Tr.:i di ti on.:il 

1 

l 
2 
l 
l 

l 

2 
l 

l 
3 

l 
4 
l 

l 
l 
l 

1 
.l 

23 
l 
l 
l 
1 

4 
l 
l 

l 

l 
l 

l 

21 

School Child• s School 

l 

1 

2 

1 
l 

1 
.I. 

2 
l 
l 

l 
1 
l 
l 

1 
l 

5 

l 

l 
l 

l 

l 
l 
l 

l 
l 

l 
.l 



DBscrip tion 

Tremendous 
Uncomfortable 
Unconventional 
Understanding, no 
Un'di sci pl i nG d_ 
Unhealthy 
Uniform 
Unimaginative 
Uninteresting 
Uninspiring 
Uninviting 
Unknown quantity, an 
Unpleasant, nut 
Unquestioning 
Urban 
Useful 
Versatile, subjoct matter 
Warm 
Welcome, always 
Welcoming 
Woll equipp8d 
Well meaning 
I.Jell organised 
Well • rganis1Jd, very 
Well run 
Well run, very 
I.Jell staf f,3d 
Well ventilated 
Working, hard 
Writing 

Problems solved and help 
givon when needed 

Any queries have been 
sBtisfactorily answ8red 
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Pnrontr:, 1 School 

2 

2 

1 
l 
1 
7 
2 
1 

l 
l 

l 
l 

l 
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147 APPENDIX V 
KINGSFORD SCHOOL PHILOSOPHY ANO GOALS 

• Edu ation is o life-long process in which people develop KtO«l.EIXiE/UN::>ERSTN-OltG/ 
'SKILLS AT lTl.OES. 

• [SchoolingJ is a vital port of this process. 

* (The purpose o~ schoo~ingl is to give each child every opportunity to develop 
Knowledge, un erstan ing, skills ond attitudes, thus ensuring fullfilment at 
the present stage of development end preparation for the future. 

* /The br-ood aim of K' ford School j is to provide on en v ii-onment which ;-

- respects the individuality of each child; 
- promotes learning; 
- develops children's creative and critical abilities; 
- C11'lphosises co-operation. 

• Specifically, K'ford School strives to provide a worm, friendly and accepting 
environment conducive to the :-

- developnent in each child of o positive self-concept; 
- teaching of skills in language and mathematics; 
- teaching of skills in health, fitness, safety, sport and recreation, 

and the development of positive attitudes in these areas; 
- fostering of self-discipline and responsible attitYdes to others both 

within the school and the wider cOITTT1unity; 
- encouragement of creative expression and aesthetic appreciation; 
- promotion of critical and analytical thinking leading to rational 

decision moking. 
"'' 

THE LEARNitG ENVIRCN.ENT 

JSTRUCTURE J : K'ford School is organized into Units with multi-age groups of children 
and a tean of teachers, on the basis that:-

(o) • there is no such thing as a total class of pupils at one level of learning. 
No motter how they are grouped, there are as many levels of learning in ony 
Qne group as there are pupils in the group; and 

(b) • there are considerable variations in the knowledge, competence and skills of 
teachers. 

{BASISl The school's learning environment is built on the beliefs of Jeon Piaget 
and Erik Erikson who both describe intellectual, physical and psycho-social develoF-Tient 
as sequential and inter-dependent, but neither linear nor age-bound, 

TOWARDS Pi0<Jet 1 s Stages of 
Intell~ctual Growth 

FORMAL OPERATla-1S 

a:N:.RETE OPERATICNAL ---

INTUITIVE 

PRE-QPERATIO-lAL------" 

SENSORY ..OTOR 

Erikson's Stages of 
Psycho-social Growth 

TO,IIARDS 

IDENTITY 

lt-OUSTRV 

EARLY 11-0USTRY 

r------------1.NITIATIVE 

--------- AUT~Y 

TRUST 
BIRTH 



148 

• At any given limo o child may be functioning in more than one stage. 

• A child may be functioning in a specific stage for more than J or less than 2 years. 

• ..aaturation ccnnot be accelerated, but learning can be enhanced within cny stage. 

• Each child• s pattern of developnent is unique. 

Provisiao is mode, within each Unit, for children to learn 

(o) in o variety of styles, from exploratory learning to instruction, 

(b) in a variety of situations from individualized instruction to group or whole class 
activities, and 

(c) with a variety of materials from concrete to abstract. 

The Basic assumptions underlying progran develoµnent is :-

• Children 1 s innate curiosity leads to EXPLORATORY BEHAVIOUR. 

• Children will display NATURAL EXPL~ATORY BEHAVIOUR.if they ere not threatened. 

• PLAY is not distinguished from 1nORK as the predominont mode of 1earning in early 
childhood. 

• When children ore interested in exploring the sane pr9blem or the seine moteriol 
they will choose to ro..LABORATE in some way. 

* When children learn $omething which is import~t to them, they will wish to SHARE 
it with others. 

• Children hove the right ond the competence lo MAKE Sa£ DECISI~S about their own 
learning. 

• The preferred source of VERIFICATICN for a child's 5olution to a problem comes 
throogh the materials he is working with. 

• ERRORS ore part of the learning experience CYld ore essential in that they provide 
information for further learning. 

{ROLE OF THE TEACHERj 

The education prograns provided at~• fordSCl-i(X)l are designed to allow the child the 
maximum opportunity to confront the problems of his environment ood to solve them. 

This doe, not imply the abdicotion of teacher participation in the education process. 
On the controry, it will involve the teacher in a deeper but more subtle role in the 
learning process for the following reasons : 

* The child's continuing developnent is dependent on the envirorvnent continuing to 
challenge him. He will make progress if he m~ets new problems to solve. 

• 

There is no guarantee that the child will be capable of continuing to pose these 
problems for hunself . 

• • THE TEACHER HAS A VITAL ROLE STRUCTURit-G THE LEAANlt-C ENVIRCl"M:NT N-0 ENSURit-C THAT 
THE SIT~ATI(ll IS ~TINUALLV EXPN-Oil'C. 
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• The child's development is further dependent on the gradation of the problems being 
sufficiently discrete as to ensure that the child will eventually solve the problem. 

• • • 

If the new problem is too for removed from the child's prior experiences, no 
effective learning will toke place • 

THE TElllER 1S ROLE IS CRITICAL IN ENSURil'G THAT THE EXPERIErCES PRESENTED ARE 
WITHIN THE RNGE ~ THE OtlLD'S c.APA8ILITIES. 

I OJRRIOlLUM] 

The a~tivities provided in the learning prograns ore for efficiency and convenience in 
planning divided into Subject areas, even though these ore frequently integrated. The 
main subject areas are:-

Wi.THEMATICS. l»GJAGE ARTS. SOCIAL SCIEl'a. MUSIC. ART ~ CRAFT. PHYSICAL EDUCATI~ 
»o.HEALTH. 

Brood guidelines ore drown up for each of these areas, and the sequence and scope of the 
skills to ·6e developed ore drown up in a continuum from Kindergarten to Year 6. These 
documents ore continually under review to ensure that the needs and interests of all 
children ore catered for in the learning progrcms. 

All curriculum documents are available for perusal by parents • 

• 


