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ABSTRACT 

The purpose of this study was to assess the immediate and 

delayed effectiveness of Systematic Training for Effective 

Parenting (STEP), an Adlerian-based parent study group 

programme. STEP is a nine-session, multi-media package 

which combines communication skills with basic Adlerian 

principles. The focus of the study was the parents. The 

dependent variables were: parents' perceptions of their 

Target Children's behaviour; parents' knowledge of an 

Adlerian approach to child-rearing; and parental percept

ions of their own behaviour and feelings. 

Measurement of the dependent variables was by the use of 

the following instruments: the Adlerian Parent Assessment 

of Child Behavior Scale (APACBS), a 32-item interval scale 

developed to assess parents' perceptions of typical child 

behaviours dealt with in the STEP programme; the STEP 

Questionnaire, a cognitively-based questionnaire based on 

the content component of the STEP programme; and individual 

interviews held with the mothers in the Experimental (STEP) 

Group. The Pretest-Posttest Control Group Design was used 
, 

in the study. Both the parents in the STEP and Control 

Groups were either clients or potential clients of an 

Educational Clinic, or had been referred by a School 

Counsellor. 

The STEP programme was run with strict adherence to materials 

and format by the researcher. Measurements were taken 

immediately following the completion of the programme and 

again 14 weeks later. 



Results indicated signi£icant positive short- and long

term changes in parental perceptions of their children's 

behaviour as measured by APACBS after involvement in a 

STEP programme. Short- and long-term changes also occurred 

in the parents' knowledge 0£ an Adlerian approach to child

rearing as measured by the STEP Questionnaire. The STEP 

Group mothers reported changes in their behqviour and 

£eelings following participation in a STEP programme. 

Some recommendations for further research are: replication 

0£ the study with various populations; studies measuring 

actual observed behaviour of the child, and the parent; 

e££ects of STEP as a minor strand or part 0£ an ongoing 

parent education programme; the ef£ects of varying levels 

0£ skills of leaders; and the incorporation 0£ video 

cassette recordings of the audio tapes in the STEP kit. 
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CHAPTER I 

BACKGROUND OF THE PROBLEM 

INTRODUCTION 

Parenting appears to be a skill learnt and practised by 

parents, literally on the run. Like all skills learnt in 
. 
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this way, it is fraught with tensions and an..."ti.eties. There 

is often no sound body of background knowledge concerning 

child development, human behaviour, intercommunication 

skills and the like on which the parent can rely. Parents 

are given no prior training apart from the experiences of 

their ovm childhood and incidental observations of other 

parents in action. Parents often rely on a quick, 

expedient approach to crises which may or may not reflect 

their overall aims of being a "good" parent. 

At the same time, society places a heavy emphasis on the 

roles of parents in the socialising, teaching and prep

aration of children entering and participating in a wider 

society than the family. Concurrently those demands on 

parents are being made in a society that is itself under

going constant change. The expectations that parents 

function well to produce and develop a highly prized 

contribution - the child - is not new; but it is highly 

complicated by the variety of demands and pressures placed 

on parents today. Single parent, blended families, step

parenting, financial and time concerns, obligations to 

occupations, diversity in backgrounds and customs, women's 

rights, minority groups are just some of the pressures 

which have contributed in the struggle towards the claim

i ng of individual rights. It would s eem that children's 



rights have also to be acknowledged and an environment 

provided in which children can exercise those rights. 

At the same time, children need to be given opportunities 

to learn the responsibilities that are the concomitant 

of the exercise of rights. 

Many parents are conf'used. Whilst the autocratic approach 

adopted by their parents may have been the norm, and may 

be seen as the ideal approach by a parent who was un

questioning of the power of one or both of his/her parents, 

a society which acknowledges the rights of children, and 

which encourages questioning of autocracy will not tolerate 

t..~is parenting approach except in extreme cases. At the 

other extreme, permissiveness in child-rearing may be 

11 chosen11 , albeit by default, by parents rejecting the 

power-based approach of the previous generations of parents, 

and yet having little idea of an alternative. The result 

for children of living in a setting undefined by para

meters, and with a wide range of behaviours tolerated, is 

confusion for those children, and problems for a society 

that relies on acknowledgement of set limits. 

Many parents vacillate betw-een autocratic and permissive 

approaches. This inconsistency in child-rearing often 

results in confusion a..~d insecurity for both parents and 

children. At the same time inconsistency between the 

parenting styles of the mother and father, which may have 

resulted from the lack of a clearly formulated approach to 

parenting, can result in the children's use of power-play 

to achieve self gratification of goals. Often a further 

result is that the less effective parent will resort to 

using the "power" of the other parent over the child, to 
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gain control. 

The number of articles appearing in newspaper and popular 

magazines; the "how-do-you-rate11 questionnaires, purp

ortedly designed to heighten awareness but often producing 

feelings of guilt; the appearance of numerous books on 

various aspects of child development and training in 

bookshops; pamphlets; radio and television segments and 

programmes; and parent discussion and support groups, are 

indicative of the need parents have for information, support 

and acknowledgement of their efforts to raise children well. 

Parents are displaying an ever increasing desire to develop 

and improve the child-parent relationship. 

Urie Bronfenbrenner (1978) develops a thesis that it is 

the non-parents in society, from individuals to institut

ions, who need to be educated about the conditions of 

parenting, and hence to be in a position to offer real, 

practical help to those adults intimately involved with 

the upbringing of children. He suggests that, amongst 

other groups involved with children, schools are in a 

position to really determine what happens to human beings 

in our society. He acknowledges the increasing difficulty 

in providing children with the conditions necessary for 

11 their noT"lilal, just normal, psychological development". 

He proposes that ''to develop the enduring involvement of 

one or more adults in care, activity, and so forth, re

quires social policies and practices that provide 

opportunity, status, encouragement, example, and approval 

for parenthood." (1978, p.776). 

3 



It is these latter "policies and practices" that have 

encouraged personnel in education systems to become 

increasingly involved in providing opportimities for 

parents to learn about parenting, and to support and give 

guidance to parents. 

Personnel in schools are continuing to recognise also, the 
. 

value of maintaining home-school contact. It could be 

suggested that after a child enters school, the most 

likely effect on the child's success, socially, emotionally 

and educationally, may be a close effective partnership 

between the school and the parent. 

Clarkson (1980, p.3) states that 

•• if schools and parents can together create 
and maintain a socially and emotionally healthy 
environment for the child his/her total growth 
and development will tend to be optimal. As 
parents take advantage of the opportunity to 
learn parenting skills and techniques, they will 
be developing attitudes and behaviors which will 
enable them to enhance growth and development 
of their children more effectively. Given these 
skills, parents will be able to carry out their 
responsibilities with confidence and direction 
so that they are able to be counselors to their 
children when the need arises. 

In developing t.½is theme of preventative work with parents, 

focusing on early intervention, before the development of 

more serious problems, Clarkson has summarized the 

researcher's belief that programmes and courses for 

parents are a legitimate part of a school's educative 

process, and are another way of enhancing what should be 

an important aspect of a child's progress at school -

commtlllication and collaboration betw-een home and school. 

4 



A survey o:f articles appearing in journals commonly read by 

school counsellors and guidance personnel indicates a 

growing interest in working with parents (Fears, 1976; 

Sweeney and Moses, 1979; Frazier and Matthes, 1975; 

McKay and Hillman, 1979; Meridith and Be:nninga, 1979; 

Summerlin and Ward, 1978; Henry, 1981; Taylor, 1978). 

A :family therapy component, based on working with parents 

in groups, is being incorporated with training programmes 

:for helping pro:fessionals working in school settings 

(Everts, 1982). 
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A method commonly employed in working with parents is the 

group approach. Whilst books, and articles, provide many 

ideas, background in£ormation and "recipes" :for improving 

child behaviour and parent-child interactions, it would 

appear that independent of the theoretical basis o:f the 

approach to be adopted - humanist, behavioural, socio

teleological - the group may be the most e:f:fective and time

saving medium :for parents to learn and attempt to apply new 

ideas and practices. McKay (1976, p.3) quotes Dinkmeyer 

and Muro (1971, p.287) in order to explain the value he 

places on the group process :for helping parents. 

The parent group provides a unique opportunity 
:for all involved to become more aware of the 
parent-child relationship and to experience 
feedback regarding the effect that their 
parent practices have upon their children. 
This is derived through feedback :from other 
parents about their procedures. The opportunity 
for mutual therapeutic effect is constantly 
available. At the same time, there is the 
opportu.~ity to create a strong interdependence 
which takes advantage o:f the universal problems 
that con:front parents. There is an opportunity 
:for parents to contribute to each other and to 
develop new approaches to parent-child relation
sh~ps. The corrective process of feedback from 
contemporaries has tremendous ef:fect upon the 
group dynamics. 



A survey of parent education in the U.S.A. indicated that 

parent education and group methods involving active 

participation of parents seem to be one and the same 
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(Croake and Glover, 1977). It would also appear that group 

work with parents has become a method synonomous with parent 

education. It is seen to be more specifically oriented than 

mass-media approaches, more cost-effective than individual 
. 

family counselling, and more closely linked with preventat-

ive counselling, generally. 

Of the six models of techniques £or learning parenting skills 

critically examined by Davies (1978), four are group based: 

Parent Ef£ectiveness Training (Gordon, 1970); Systematic 

Training for Effective Parenting (Dinkmeyer and McKay, 1976); 

behaviour modification; and Abidin's Parenting Skills Work

shop (Abidin, 1976). Transactional Analysis, Adlerian, and 

eclectic approaches have also used the group as the primary 

means of imparting skills, and utilising the basic principles 

0£ group dynamics. 

One of the most widely used parenting programmes used by 

counsellors in the A.C.T. 'is Systematic Training for 

Effective Parenting (STEP) (Dinkmeyer and McKay, 1976). 

Its package approach is seen to be an asset, and as the use 

of the Australian version of the cassette tapes has become 

more widespread, the programme is viewed as highly accept

able. 

With its roots in Adlerian theory, the programme avoids 

many of the disadvantages of the "read-and-discuss" approach 

adopted by many of the parent/mother study groups (Berrett, 

1975; Croake and Burness, 1976; Fears, 1976; Frazier and 



Matthes, 1975; Goula, 1976; Noble, 1977). Incorporating 

methods of discussion, listening, practice (both within 

the group, and at home), and using audio and visual 

materials, STEP is commonly regarded as a non-threatening 

(for leaders and participants), easily managed parent 

education package. 

The programme does not require specialised training for 

leaders; most of the principles and skills of leadership 

outlined in the Leader's Manual are regarded as essential, 

commonly practised behaviours of school counsellors and 

guidance personnel. 

Purpose of the Study 

This study attempted to establish the cognitive gains made 

by parents who attended a STEP Group. It also attempted to 

ascertain the perceived change in children's behaviour (as 

judged by the parents). A further possible outcome 

investigated was the degree to which the expectations of 

the parents in attending the course were realised, and 

possibility of other needs being met. A final aspect of 

the study was an examination of changes in parental 

behaviour and feelings after participating in a group. 

The focus of the intervention was the parent. 

THEORETICAL RATIONALE 

The STEP prograr:lI!le has as its central philosophical basi s 

the work of Alfred Adler and Rudolf Dreikurs. It has 

incorporated communication skills to operationalise the 

main thrusts of Adler's and Dreikur's writings and 

suggested practical applications. 
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8 
"Individual psychology" is the term most frequently used in 

describing Adler 1 s philosophy. His approach to tmderstand

ing man was holistic; that is man needed to be viewed as 

an irreducible whole, a unit. He considered man as 

purposive, future-oriented, goal striving and self direct

ing, and that the best way to tmderstand man's behaviours 

and emotions was to observe their consequences. The 

individual's need to belong is the main goal"in life; man 

is therefore a social being first and foremost. 

Adler used the term "life style" to describe the way in 

which an individual chooses to respond to the circumstances 

in which he finds or places himself. Life style is 

characterised by its having originated in the creative 

power of the individual who is developing a set of laws 

from which he can operate in life. 

Life style is self consistent in that it is unified and 

coherent for each individual. Constancy exists; but 

flexibility is also apparent in the individual's freedom 

to choose alternate ways of achieving a goal, 

Life style is formed in early childhood; the child's 

subjective opinions about life, self-ideal and perceptions 

are central to the development of the individual's life 

style and once formed, become increasingly difficult to 

change. 

Dreikurs (1958) viewed life style as the characteristic 

direction of movement of each individual. "Life plan" 

consisted of the basic concepts which provide him with 

a frame of reference and define his attitudes. This 



movement (or behaviour) is directed towards a main goal, 

which has evolved from the individual's subjective 

environment, and which reflects the convictions an 

individual holds about himself, his world and'other 

individuals. The goal provides direction and stimuli for 

behaviour which becomes purposive, and within the limit

ations of the objective environment, acts as 11 inner 

directive processes" (Shulman, 1973, p.10) of•which the 

individual may not be aware. In an Adlerian framework, 

however, the individual can be aware of the consequences of 

his behaviour. 

A wide range of choices is available to each individual; 

Dreikurs (1953) believed that each individual chooses a 

course of action based on his own biased apperception of 

his environment and his place in it. This means that 

appropriate and inappropriate behaviours are available to 

be used to express one•s life style. As a result, the 

more inappropriate the goal, the more likely the life style 

will be narrow, maladaptive and difficult to change. 

11 As a child is a social being, his strongest motivation is 

the desire to belong" (Dreikurs and Soltz, 1964, p.17). 

So the child's basic goal is to have his being a part of 

his family group confirmed and his behaviour is therefore 

directed toward this confirmation. Although a child is 

not conscious of his goals, he seeks to have his place, 

and sense of belonging, constantly confirmed. 

A child develops his long range goals through his obser

vations of others' behaviours. Through his interpre

tation of his environment, factors of which include family 
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atmosphere and constellation (or the childfs position 

in the family), the individual begins to form relation

ships. The interactional characteristics of tbe child's 

relations with others will be governed by the child's 

interpretations of whether the relationship 11fits" his 

goals and whether the behaviours employed add or detract 

from his sense cf belonging. For Dreikurs, the family 

can contribute to the individual's powers of creativity 

responding and adapting to his environment by understand

ing each child's individual responses and providing 

opportunities for the child to be encouraged to belong 

a.Tld participate. 

10 

A child responds maladaptively when his desire to belong 

is thwarted and he becomes discouraged. His irresponsible 

or unco-operative behaviour (misbehaviour) is the result. 

Dreikurs classified misbehaviour into four broad categories 

or goals: attention; power; revenge; and display of 

inadequacy (Dreikurs and Soltz, 1964). 

When parents reinforce their child's mistaken belief that 

misbehaviour will decreas,e the sense of not belonging, 

they increase the possibility that the child will be 

unable to use a more desirable behaviour to gain the goal 

of belonging. 

When parents become cognizant of the child's motivation, 

that his behaviour is purposive, they are in a position 

to act by incorporating the el ements from Adler and 

Dreikurs of choice, respect, encouragement, responsibility 

and social interest. Dinkmeyer and McKay have designed a 

programme to enable parents to behave , to respondJ to act, 
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to enable children to grow in a socially responsible manner. 

The climate of our times suggests a democratic 
child training philosophy which permits children 
to make choices within limits, allows them to be 
responsible for the consequences of their 
decisions, fosters social interest (a willing
ness to co-operate and participate in the give 
and take of life), emphasizes mutual respect, 
and provides encouragement for coping with the 
difficulties of life. The Adlerian philosophy 
is one of the child-rearing systems which 
provides a fou_~dation.for building democratic 
relationships between parents and children. 

(McKay, 1976, pp. 7-8) 

Adlerian theory does not recognise rewards and punishments 

as motivators of behaviour. Natural and-logical conse

quences, and encouragement are used instead to motivate 

the child to behave appropriately, and to enhance growth 

of the self concept. The family unit is perceived as a 

vehicle in which individual members can gain a sense of 

belonging, can receive and give respect and acceptance, 

and can be provided with safe opportunities to gain self

confidence. 

The nine units in the STEP programme are sequentially 

organised to give parents a framework, examples and 

practical experience in working with their children 

according to Adlerian principles and procedures. 

The basic Adlerian principles and procedures incorporated 

into STEP are : 

1. Understanding the nature of democratic relation

ships based on mutual respect and social equality. 

2. Understanding the purposive nature of behaviour 

and emotions. 



3. Understanding the four goals of misbehaviour and 

their positive counterparts. 

4. Understanding how an individual's life style is 

formed, and the major influences on one's life 

style, with special emphasis on the family 

constellation and methods of training. 

5. Understanding parental beliefs and behaviours 

which promote responsible goals and"behaviour in 

children. 

6. Learning the process of encouragement, focusing 

on assets and strengths, and differentiating 

between praise and encouragement. 

7. Understanding logical and natural consequences, 

how to give children choices and allowing them to 

assume responsibility for their behaviour. 
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8. Learning about the family meeting, as a means of 

involving children in sharing, planning and problem-

solving to foster democratic relationships. 

9. Developing self-confidence, by focusing on assets 

and strengths as parents, and coping with criticism 

of child-rearing practices. 

(Dinkmeyer and McKay, 1976) 

To assist in operationalising the concepts of mutual 

respect, encouragement, acceptance and consequences, the 

STEP programme has incorporated basic communication skills, 

based on the Parent Effectiveness Training model (Gordon, 

1970). By listening to children, and reflecting back the 

feelings and concerns, parents show acceptance and respect, 

and act as models for their children. The children's 

feelings can in this way be clarified and feelings of 

being understood and valued promoted. By listening, 



reflec~ing and clarifying, parents can demonstrate 

acceptance a~d their faith in the children's ability to 

£ind solutions to problems. 

The use of 11 I" messages is taught to parents to enable 

them to communicate in non-blameful, non-accusatory ways. 

This type of communication allows parents to show respect 

.for the child as a person, and self-respect by sanctioning 

their rights and feelings as parents. 

13 

Resolution of conflict and procedures for reaching a 

mutually agreeable decision is tackled by the use of 

reflective listening, "I" messages, clari.fication of 

individual feelings and intentions, and brainstorming. 

Dreikurs and Grey (1970) describe four essential principles 

for resolving conflicts democratically: 

1. Mutual resnect. This ensures each person respects the 

rights of others. 

2. Pinpointing the issue. Without stating the goal of the 

individual's behaviour, but understanding its purpose, 

it is possible to clarify feelings and intentions of 

behaviour. 

3. Reachin~ agreement. By working on one's own behaviour 

and not on an opponent's in conflict, agreements have 

more chance of being reached. 

4. Participation in decision making. To achieve co

operation, practice in consensus, and shared responsi

bility children should be given opportunities to 

pa~ticipate in reaching solutions. 

These communication skills enable parents and their 

children to effectively resolve the problems encountered 



14 
in the establishment of a good parent-child relationship. 

REVIEW OF LITERATURE 

The literature on Adlerian parent counselling and study 

groups, the Systematic Training for Effective Parenting 

programme, and comparisons of both with other parent 

training methods is reported in both informal, descript-
. 

ive and formal/ experimental formats. Generally the 

literature appears to be supportive of the concept that 

both Adlerian parent study groups and STEP are effective 

in bringing about change in parental attitudes and 

perceptions of children's behaviour. Effectiveness in 

altering parental behaviour and the long-term effects on 

attitude and perceptions are two areas of investigation 

that appear not to have been ~ully addressed. There also 

appear to be contradictory reports of the effects of 

parental involvement in Adlerian parenting groups on 

children's self concepts, and social and academic behaviour 

in school settings. Informal and formal investigations 

will be reported. 

Informal Investigations 

Hillman (1968) administered a questionnaire to parents 

and teachers participating in a Parent-Teacher Education 

Centre. Lecture-discussions and family counselling 

demonstrations, both based on Adlerian principles, were 

used in the intervention. The questions were designed to 

gauge parents' feelings about the general effectiveness 

of the programme and the positive changes in their 

children. Nearly three quarters (72.1%) of the respond

ents to the questionnaire rated the effectiveness of the 

programme as "excellent"; 27.9% rated it as 11good11
; none 



rated it 11 fair 11 or "poor". Positive changes in the 

children were rated as "much growth" by 33% of the 

participants; 64.7% rated changes at "some growth11 , 

whilst 1.4% reported "no growth". 
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In a Junior High School setting, Tindall (1974) reported 

on the use of Adlerian principles, as presented by 

Dreikurs, by counsellors in a ten session programme with 

parents. Change in family atmosphere, as measured by a 

questionnaire administered in the final session of the 

programme, was found to have become more positive. Factors 

included: co-operation; mutual respect; self-discipline; 

encouragement; commu.~ication; freedom; and mutual trust. 

Seynaeve (1977) individually interviewed 10 parents just 

having completed a STEP Group and 10 parents who had 

completed a STEP Group 3 months previously. She examined 

the effectiveness of the programme and with respect to 

communication, use of logical consequences, awareness of 

the £our goals of misbehaviour and bene£its of the group 

for the parent, positive changes in both groups were 

reported. With respect to t:·_e benefits of the group for 

the children, parents in the 3 months follow-up group 

reported a more positive change than the parents just 

completing the programme. Suggestions were made concern

ing the "adaption period11 required for the effects of 

parent education to be perceived in the children. 

Children's behaviour appeared to be closely related to 

parents' behavioural changes. Seynaeve also reported that 

parents regarded involvement in the STEP Group as only the 

first step toward better relationships in the family and 

that a follow-up course/session was viewed as desirable. 



In a review report for workers in the helping professions, 

Sutton (1979) commented on the results of trialling the 

STEP programme and the parents' evaluation of it. Positive 

gains were reported by the participants in their understand

ing of their children and their ability and willingness to 

view children as equals and individuals. It was felt that 

a new framework for examining the interactions in the home 

had been provided. Communication and mutual support was 

improved. Greater control of situations and over emotions 

was also commented upon by all participants. 

Van Hesteren (1979) reported that Parent Study Groups, 

based on the Adlerian-Dreikurs approach, were most useful 

to counsellors with respect to time saved through working 

with a number of parents simultaneously, and as a means 

of developing a greater understanding of the nature of the 

concerns being experienced by parents whose children may 

be being conselled at the school. He commented that it 

is the derivation of feelings of mutual W'lderstanding and 

support in meeting the challenge of raising children that 

appeared to be one of the most obvious and significant 

advantages of parental involvement in study groups. The 

emphasis on education, not therapy, the practical orien

tation of the groups and the applicability to parents of 

diverse backgrounds are also given as advantages of the 

approach. 

In part of the Clarkson paper (1980), the writer comments 

on the results of questionnaires completed by the parents 

participating in a STEP Group programme in an elementary 

school in a New England college town. Optimism and 

feeli ngs of success about their ability to improve family 

relationships were tw"o factors that emerged from the 
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parental reports. Other common factors identified were 

the feelings of support from the group experience; 

realisation of the commonality of problems faced by 

parents; and shared learning experiences. Clarkson also 

commented on a number of implications for school counsell

ors: the concept of preventative counselling; and 

effective use of counsellor time. 

Henry (1981) reviewed the Adlerian approach in an examinat

ion of five methods of parent training as modes of 

therapeutic intervention with children. He reported the 

results of studies showing positive gains in parental 

attitudes and child-rearing practices, but contradictory 

results on child behaviour, as a result of parental involve

ment in parent study groups. The high level of reading 

difficulty of the Dreikursian literature was criticised. 

The helpful nature of the STEP programme as perceived by 

parents in three STEP Groups conducted by the writer was 

given as reason for its use. 

Formal Investigetions 

1. Adlerian/Dreikurs Parent Study Groups 

Dinkmeyer (1959) investigated the effects of Adlerian 

child guidance counselling through the process of family 

counselling. He found there was no significant change in 

the children•s adjustment, though some questions were 

raised by the researcher concerning the reliability of 

the instruments used for measuring change. Most mothers 

felt that their child's behaviour had improved as a re

sult of the counselling, but only half the sample believed 

that the approach used made problem~solving easier. Many 

mothers commented on the need for a closer contact with 
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the cotmsellor, and for some private counselling. 

In a study of the use of multiple cotmselling techniques 

with mothers in a public secondary school, Haley (1963) 

found significant changes in parental attitudes at the 

conclusion of the eight session programme. Statistical 

analysis indicated no significant interaction be-tween the 

, pre-testing and intervention. Significant change and 

persistence in child-perceived parental attitudes (family 

control of behaviow--) was not established. There were 

also no significant changes in parental attitudes found 

at the nine-month follow-up testing. 

Swenson (1970) investigated changes in parental attitudes 

towards child-rearing practices, children's levels of 

adjustment as rated by their parents, and children's 

adaption to school as rated by their teachers. By 

studying two groups, one following an Adlerian approach, 

and the other, an eclectic film-discussion group stress

ing no particular orientation, he found no significant 

changes in the areas under examination. The only signifi

cant change was the teacher's ratings of one group of 

pupils in the "middle level of adaption to school". From 

this, the researcher concluded that parental attendance at 

a study group was associated with a significant gain in 

the teacher's ratings of students who start the school 

year with an approximate average rating. The researcher 

also commented on the finding that in a number of individ

ual cases, changes to parental attitudes, and children's 

adaption at home and school were found. Suggestions that 

involvement in a parent study group may be a r.ecessary 

preliminary step for certain parents in seeking and 
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accepting special help for their children's particular 

learning-behaviour problems were made. 

Platt (1971) used Adlerian com1selling and consultation 

with parents, teachers and children in a study of the 

effects on behaviour change as perceived by parents and 

teachers. Platt used an experimental children's gro~p, 
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who met in groups for counselling once per week, a placebo 

group, which met with a counsellor to study or listen to 

records, and a control group. Parents met in groups for 

viewing family counselling demonstrations and discussions 

of assigned reading. Teachers also received individual 

counselling or viewed demonstrations of classroom discuss

ions. Positive changes were found in all children in the 

experimental group as rated by the parents; teachers gave 

similar ratings except for two children who were rated as 

showing no improvement. Most placebo and all control group 

children's behaviours were rated by teachers and parents 

as not having altered. 

In an examination of the effects of Adlerian Parent Study 

Groups, combined with spetial reading instruction for 

students with severe reading and adjustment problems , 

upon parental attitudes, and upon children's reading 

achievement, locus of control, and home and school be

haviour, Runyan (1973) fom1d that parental attitudes did 

m1dergo a significant change. Whils t experimental 

children's home and school behaviour was found to have 

improved, there was no significant difference between the 

experimental and control groups in the teachers ' and 

parents• perceptions of change in behaviour. No signifi

cant dif fer ences i n l ocus of contr ol were found, although 



a suggestion was made that a longer time period may have 

resulted in a significant change. The instrument used to 

detect changes in reading was found to be inadequate for 

the severity of the problem, and no change could therefore 

be established. 
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Laine (1974) investigated the impact of the Dreikurs 

Parent Study Group Method on parental attitudes towards, 

and behavioural interaction with, a school. He found that 

whilst parental attitudes did not change, their intentions 

to become more involved with the school were more positive. 

Whether or not the parents actually did interact more with 

the school was not determined. 

Taylor and Hoedt (1974) studied the application of direct 

intervention with groups of elementary school children as 

compared to indirect intervention through significant 

adults (parents and teachers). The researchers found that 

by using an Adlerian group counselling approach with 

teachers and parents, teacher-perceived, disruptive, 

classroom behaviour was reduced. Where the intervention 

was eclectic counselling with children, no perceived changes 

were established in the children's impatience, and tendency 

to 11 quit easily".. The achievement anxiety factor was the 

only variable found to have been significantly decreased 

by the direct intervention. The researchers conclude that 

the study supports the theories related to the importance 

of significant others in influencing the behaviour of young 

children through encouragement. 

In en examination of the effects on an Adlerian parent 

study group on mothers' attitudes towards the freedom of 
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children, child rearing practices, and perception of 

their children's behaviour, Berrett (1975) used mothers 

of both hearing-impaired and non-hearing-impaired children. 

Mothers who attended the groups were, according to the 

instrument used, more liberal in their attitude toward 

their children than the mothers who had not yet attended 

a group. Mothers who attended the groups were also judged 

by observers to be applying the principles; ·their child

rearing practices were said to have been positively changed. 

Children whose mothers attended a group displayed a lower 

occurrence of negative behaviours than the children whose 

mothers had not yet attended. This was true of non-hearing

impaired and hearing-impaired children, though in the former 

group it was established only in the children whose mothers 

had been pre-tested. Bothersome behaviour was found to 

have decreased in children whose mothers participated in a 

study group compared to those in the control group. 

Frazier and Matthes (1975) used an Adlerian approach and a 

behavioural approach in parent education programmes to 

study changed parent-child relationships. In an examinat

ion on the effects on parent attitudes, parent behaviours, 

and parents' perceptions of child behaviours, the research

ers found the Adlerian parents were significantly less 

restrictive in attitude toward their children than the 

parents in either the behavioural or control groups. With 

respect to parent behaviours, the parents participating in 

the Adlerian parent education programme seemed to apply 

more frequently principles specifically related to 

misbehaviour, used suggestion to influence their children 

more than parents in the control group, and talked and 



played with their children more than parents in the be

havioural parent education group. Parents• perceptions 

of their children's behaviour appeared not to show a 

significant difference across the three groups. The 

researchers suggest that parents in the control group may 

have responded to questionnaires in a socially appropriate 

manner, whereas parents in the two parent education 

programmes may have been more willing and abie to identify 

misbehaviour. 

Freeman (1975) compared the relative effectiveness in 

changing child-rearing attitudes, child-rearing practices 

and, perceptions of children's behaviour, of an Adlerian 

Mothers 1 Study Group and a Traditional Mothers' Discussion 

Group. He found that the former group held significantly 

less controlling and authoritarian attitudes than mothers 

in the control group. In their child-rearing practices, 
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the Adlerian mothers used spanking, withdrawal of privileges, 

confinement and bribery significantly less than both the 

control and traditional group mothers. Chores were less 

frequently done by the Adlerian mothers than the tradit

ional mothers. The use of suggestion, allowing children 

to participate in family decision-making and spending time 

playing with their children were scored less frequently by 

the Adlerian mothers than the traditional group mothers. 

The bothersome behaviour engaged in by children was 

significantly less frequently indicated by t he Adlerian 

mothers when compared to the traditional group mothers. 

Using a ten week, 3 segment treatment of a parent discuss

ion group,·a family counselling demonstration, and a 

discussion group for teachers, Hillman and Perry (1975) 



examined the influence of an Adlerian Parent-Teacher 

Education Centre on parent-teacher attitudes toward 

parent/teacher-child relationships, and their perceptions 

of behaviour change in the child on whom they were 

focusing their concern. Parents and teachers were shown 

to be less overprotective and less over-indulgent after 

treatment, but acceptance and rejection factors in attitude 

were not significantly changed. The participants• percept

ions of child behaviour showed a significant change in the 

self, school, home and total adjustment factors. When the 

study was replicated, the first replication yielded the 

same results as the first study, but the second showed 

significant positive changes in the four factors in the 

attitude scales. 

Mahoney (1975) investigated a change in attitude with res

pect to levels of disciplinarian techniques and parental 

needs to overprotect their children. He also examined the 

ability of parents to recognise the goals of children and 

to cope correctly with mistaken goals. Af'ter comparing 

the two Adlerian parent groups - one read Adlerian material 

but did not meet, the secohd read and discussed Adlerian 

material - with a control group, the researcher found no 

significant changes in levels of disciplinarian attitudes 

or amounts of over-protectiveness in parents participating 

in an Adlerian child-management programme. A significant 

increase in parents• skills in recognizing the goals of 

children and in correcting mistaken goals was found. 

Croake and Burness (1976) investigated the number of 

Adlerian Parent Study groups necessary before measurable 

changes occurred in parents and their children. They found 
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positive changes in parents' child-rearing attitudes and 

behaviour were noted after four, but not after six, sessions. 

The authors suggest the possible explanation for this 

phenomenon may be in the fact that the parents in the groups 

became tired of and therefore more resistant to completing 

questionnaires by the sixth session. Significant improve

ments in children's behaviour were not found during the 
. 

course of the study groups. The suggestion was made that 

the time for ·these significant changes to be noted may be 

delayed until the parent's more democratic attitudes and 

actions have had time to take effect. 

Fears (1976) administered two questionnaires to parents 

participating in an Adlerian parent study group. In 

response to questions regarding the value of the groups, 

parents gave positive responses generally, but indicated the 

need for follow-up and more lengthy sessions. Parents 

perceived significant positive changes in their children's 

behaviours as a result of implementing Adlerian principles 

and methods in the home. 

Goula (1976) examined the effects on mothers' perceptions 

of their children's behaviours and the number of facilitating 

and non-facilitating statements made by the mothers, after 

their involvement in either an Adlerian parent study group 

with a communication training component or without the 

comr:lunication training component. There was no significant 

difference fou...~d between the two groups in relation to 

either the mothers' perceptions of their children's behaviour 

or the number of facilitating and non-facilitating state

ments made. 



Hinkle, Arnold, Croake and Keller (1980) assessed the 

effectiveness of Adlerian Parent Study Groups in £acili

tating democratic parental attitudes and behaviour toward 

their children, and investigated whether children's sel£

esteem increased with this kind of parental education. 
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They £0W1d that parents participating in the Adlerian 

parent groups developed more democratic attitudes, 

particularly during the first £our 0£ the nine weeks of 

treatment. Adlerian parents became more democratic in 

their child-rearing practices than the control group. Up 

to fi£th week 0£ treatment, Adlerian parents reported an 

increase in their children's misbehaviour; by the ninth 

week, these misbehaviours had significantly decreased, 

whilst the control group parents continued to report in

creased misbehaviour. The authors suggested a possible 

explanation for this increase, then decrease in misbehav

iour, may have been the parent's heightened awareness of 

their children's misbehaviour, either due to the programme 

and/or the testing 0£ the parent. A delay in the children's 

behaviour changes relative to the changes in the parents• 

behaviour may have also been a contributory £actor. 
, 

Signi£icant positive changes in the Adlerian parents' 

childrens' sel£-esteem were also foW1d. The authors 

concluded that children with higher levels 0£ self-esteem 

and democratically oriented families may be linked. 

2. Svstematic Training for Effective Parenting 

McKay (1976) investigated the effects 0£ participation in 

a STEP Group on mother~' perception 0£ the behaviour o£the 

children with whom they wished to improve the relationship, 

and on the number of £acilitating and non-facilitating 

statements made by the mothers to their children. The 



researcher designed and utilised the Adlerian Parental 

Assessment of Children's Behavior Scale (APACBS), 

incorporating the concepts of the STEP programme related 

to responsible child behaviour. Based on the mothers' 

responses in both the experimental and control groups to 

the Seal~ administered pre- and post-intervention, McKay 

was able to show a significant positive change in the 

mothers' perceptions of their children's behaviours after 

involvement in a STEP Group. No significant changes were 

found in the mothers• observed verbal behaviour. 

An examination of the effectiveness of STEP to provide 

chil~management training in communication skills and 

Adlerian-based discipline strategies was conducted by 

Bauer (1978). Changes in parental self-concept and 

parental perceptions of parent-child interactions were 

evaluated using a didactic and a process-oriented delivery 

system. The efficacy of the STEP programme versus a 

Dreikurs programme was also investigated. STEP was found 

to be effective in bringing about significant positive 

changes to parental perceptions of children's behaviour; 

no difference in the effects of the delivery systems was 

established with respect to these perceptions. Parents in 

the STEP Group did not achieve a significant positive 

change in self-concept; there was no significant differ

ence in levels of self-concept between the process

oriented and didactic STEP groups. The Dreikurs group 

parents significantly increased their positive perceptions 

of their children's behaviour. On two of the five factors 

of self-concept, the Dreikurs parents gained significant 

increases. 
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Summerlin and Ward (1978, 1981) examined the effects on 

parental attitude and children's self-concept of parental 

involvement in a STEP programme. All five factors of 

parental attitude examined (confidence, causation, accept

ance, understanding and trust) were found to be signifi

cantly increased in parents who had completed the STEP 

programme than in those who had not started the programme • 
. 
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The two factors of particular relevance were acceptance and 

trust. Children, whose parents had participated in and 

completed a STEP programme 2 months earlier were found to 

have significantly different self-concepts when compared 

to children whose parents had not yet been involved in a 

STEP programme. 

In a comparison of a STEP Group and a group based upon 

behaviour (operant conditioning) principles (using Becker's 

programme), Beutler, Oro-Beutler and Mitchell (1973) 

trained school counsellors in both modes of delivery of 

parent education. The counsellors conducted groups using 

the mode in which they felt most competent. An assess

ment of interpersonal needs and an evaluation of the 

parents' interpersonal styles as they may affect and be 

affected by outcome were conducted. The degree of self!

competence and general adjustment was also examined. The 

researchers found that a lower initial need for inclusion 

was the factor which appeared to affect the drop-out rate 

of parents in both groups. The two approaches did not 

appear to be differentially effective for parents of 

different need types. There was some evidence that the 

tv.ro group training procedures may affect different need 

systems. 
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Dobson (1979) researched the effects of the STEP programme 

on children's self-concept. No significant changes in 

self-concept were established when children whose parents 

had participated in a STEP Group were com.pared to children 

whose parents had not participated. 

McKay and Hillman (1979) used the STEP programme to 

evaluate the effects of a multimedia approach on mothers' 

perceptions of their children's behaviour. Pre- and post

group testing indicated that STEP had a positive effect in 

producing changes in mothers' perceptions. The authors 

found that the mothers viewed their children more positive

ly and, potentially, related more effectively with them. 

In an investigation into the effects of parent education on 

children's self-concept, Meridith and Benninga (1979) used 

the STEP programme to assist parents to foster democratic 

child-rearing. The researchers found that whilst the STEP 

programme had a beneficial effect on parental attitudes, 

these attitudinal changes did not have a significant 

impact on their children's self-concepts over the same time 

period. 

Clarkson (1980) examined the differentiated effects of 

parent training and children's group counselling on 

certain measures of children's functioning in elementary 

school. The STEP programme and the Developing Understand

ing of Self and Others (DUSO) progra.r:nne were used; 

academic achievement, classroom behaviour, self-concept 

and attendance were examined. No statistically signifi

cant effects were found on the children's reading scores, 



classroom behaviour, self-conf'idence or attendance either 

immediately after the treatment period or in the three 

month follow-up period. Parental perceptions of their 

children I s behaviour were fo·:_md to show a significantly 

positive change that was maintained in the follow-up 

period. 

Sharpley and Fainer (1980) .explored the cognitive changes 

of participants in a STEP programme. The written 

cognitive responses of parents in regard to typical child

raising problems was found to have changed as a result of 

participating in a STEP programme. The authors concluded 

that it was a_~ effective means of helping parents learn to 

interpret their children's behaviour according to the 

theoretical approach of the programmes, and to use 

techniques for handling typical child-rearing challenges. 

Hammett, Omizo and Loffredo (1981) used a population of 

Learning Disabled children and their parents to investi

gate the effects of participation of the parents in a STEP 

programme on parental child-rearing attitudes and the 

self-concepts of their children. They foW1.d that the 

mothers were more accepting and trusting in their child

rearing attitudes after participating in a STEP programme. 

The other factors in attitude studied (confidence, under

standing and causation) were not significant discrimin

ators. The authors suggest that, as parents of L.D. 

children have been found to be more over-controlling, 

authoritarian, and fostering of dependent relationships, 

positive changes in these factors may require either more 

complex intervention strategies or a longer exposure to 

treatment. The children, whose parents wer e participants 
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in the STEP programme, were found to have a significant 

difference on the pe!sonal-self and social-self factors in 

self-concept when compared to a control group. Given the 

prolonged history of failure and discouragement in school 

settings encountered by most L.D. children, the lack of a 

significant change on the intellectual-self factor was 

judged to be not surprising. 
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Many of the studies had serious methodological limitations. 

Some extraneous variables that may have affected results 

in the experimental studies cited are: 

1. The definition of the components of an Adlerian 

parent study group were various. 

2. There appeared to be a wide range of group contact 

times for the Adlerian parent study groups - from 

5 weeks to three months. 

3. There was a low level of external validity, and 

thus limited ability for generalisation of 

results in some studies when the sample of parents 

was restricted to one school only (Bauer, Berrett, 

Clarkson, Dobson, Haley, Laine, Summerlin and 

Ward, Swenson). 

4. Some studies used no control group thus providing 

no means of comparison (Beutler et al, Dinkmeyer, 

Fears, Hillman and Perry, Laine, Sharpley and 

Poiner, Swenson). 

5. Non-equivalent control groups appeared to have 

been used in some studies (Frazier and Matthes, 

Hinkle et al, Meridith and Benninga, Platt, 

Runyan, Taylor and Hoedt). 

6. There were several apparent violations of random-
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isation (Bauer, Berrett, Clarkson, Dinkmeyer, 

Platt, Runyan, Swenson, Taylor and Hoedt). 

7. A post-test only design, providing no assessment 

of change or a questionable assumption of change 

was used by Frazier and Matthes, Freeman, Mahoney, 

and Summerlin and Ward .. 

8. Many studies drew conclusions on parent attitudes, 

behaviour and perceptions, based on mothers-only 

samples. 

9. Several studies used instruments of questionable 

validity for assessing the effectiveness of 

Adlerian Training (Dinkmeyer, Haley, Hillman and 

Perry, Mahoney, Noble and SWenson). 

10. Several studies appeared to use instruments of 

questionable suitability for assessing variables 

other than parent-oriented variables e.g. reading, 

self-concept (Beutler et al, Clarkson, Meridith 

and Benninga, Platt, Runyan, and Taylor and Hoedt). 

11. There was a strong possibility of biased ratings 

of the Child Rearing Practices Scale. In several 

studies, the scale was completed by an individual 
' 

very familiar with the parent's child-rearing 

practices (Berrett, Croake and Burness, Fl"azier 

and Matthes, and Freeman). 

12. The use of the Children's Behavior Checklist racy 

have produced inaccurate results where parents' 

sensitivity to their children's misbehaviour may 

have been increased (Berrett, Freeman, Frazier 

and Matthes , Hinkle et al, and Runyan). 

13. Many studies used a pre- and immediate post-test 

design, thereby providing no data on long-term 

effects of the intervention. 



14. Three studies used group sizes, materials and/or 

meeting schedules that appeared to be at marked 

variance with those suggested by the STEP 

authors (Fears, Meridith and Benninga, and 

Summerlin and Ward). 

15. Croake and Burness appeared to spoil results by 

testing with four instruments every week for 

six weeks. 

16. In the same research, pre-testing 0£ the 

experimental groups was conducted after the 

parent groups had begun their study. 

17. Goula, McKay, and McKay and Hillman did not 

include a conflict situation in their parent

child interactions used to measure type and 

quantity of statements by the parent. 

18. Inappropriate statistical analyses appear to 

have been used by Goula, Platt, Runyan and McKay. 

The latter three researchers employed an analysis 

of covariance on non-parametric data, whilst 

Goula 1 s use of a 3 x 2 Chi-square computation 

would appear to be inappropriate for use with 
, 

non-independent sampling. 

19. Sharpley and Poiner's questionnaire design 

appeared to encourage guessing a~d/or the 

selection of socially acceptable responses. 

This study attempted to overcome some of the limitations 

listed above by the use of the following procedures: 

1. The STEP programme specifically de£ines the 

nature of a certain type of Adleria..~ parent 

study group. 

2. Strict adherence to the Leader's manual reduced 
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the number of extraneous variables. 

3. The use of a Likert-type scale reduced the 

possibility of sensitization to misbehaviour 

due to participation in a parent study group. 

4. The parents in both the control and STEP groups 

were not restricted to one school or school 

district. The parent population was drawn from 

a region containing approximately 35 government 

and 14 non-government primary schools and 13 

government and 5 non-government high schools. 

5. The study used a pre-test, immediate post-test 

and delayed post-test design to enable assess

ment of change of parental behaviour, perceptions 

and knowledge over a 2 week time period. This 

appears to be a lengthier time period than all 

the studies examined except for one (Clarkson, 

1980). 

DEFINITION OF TERMS 

STEP: Systematic Training for Effective Parenting. A 

nine session, parent study group programme 

conducted in weekly two hour meetings. The topics 

and format of the programme are as outlined in the 

STEP Leader's Manual. 

Target Child: A child, between the ages of 4 and 15, 

with whom the parent has indicated he/she would 

like to improve his/her relationship. 

APACBS: Adlerian Parental Assessment of Child Behavior 

Scale (McKay, 1976). A 32-item seven point 

interval Likert-type rating scale which assesses 

the parent's perceptions of bis/her Target Child's 

behaviour. The scale was constructed to test 
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change in specific behaviours which are dealt 

with in the STEP programme. The parent is asked 

to rate each behaviour on a continuum from 

11.Always11 to 11Never11 • Both responsible and 

irresponsible child behaviours are represented 

in the items. (Copy of Scale in Appendix A). 

STEP Questionnaire: A cognitively-based questionnaire 

based on the content component of the STEP 

programme, designed by the researcher. The 

questions require the parent to supply (correct) 

responses and to select responses from a choice 

of 3-4 answers. (Copy of questionnaire in 

Appendix B). 

RESEARCH QUESTIONS 

The questions of major interest in this study were: 

1. Would participation in a STEP Group improve the 

parents' perception of their children's behaviour 

and would this perception be sustained up to 

approximately three months after their involvement 

in this group? 

2. Would parenta1 knowledge of an Adlerian approach to 

child-rearing be improved by their participation in 

a STEP Group and this knowledge be sustained up to 

approximately three months after their involvement 

in the group? 

3. Would parental perceptions of their own behaviour and 

feelings undergo a s ignificant change sustained f or 

up to approximately three months after involvement in 

a STEP Group? 
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HYPOTHESES 

Hypotheses Related to Question 1. 

1. Parents who participate in a STEP Group will perceive 

their Target Child's behaviour as significantly 

improved over the nine week period of the programme 

as measured by their ratings on the Adlerian Parental 

Assessment of Child Behavior Scale. 

2. Parents who do not participate in a STEP Group will 

not perceive their Target Child's behaviour as 

significantly improved over the nine week period of 

the programme as measured by their ratings on the 

Adlerian Parental Assessment of Child Behavior Scale. 
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3. Parents who participate in a STEP Group will perceive 

their Target Child's behaviour as significantly improved 

up to 14 weeks af'ter their participation in the group, 

as measured by their ratings on the Adlerian Parental 

Assessment of Child Behavior Scale. 

4. Parents who do not participate in a STEP Group will 

not perceive their Target Child's behaviour as 

significantly improved up to 14 weeks after the 

period of the programme, as measured by their ratings 

on the Adleria...~ Parental Assessment of Child Behavior 

Scale. 

5. Parents who participate in a STEP Group will perceive 

their Target Childts behaviour as significantly more 

positive after nine weeks involvement in the group, 

than the parents of the non-treatment Control Group, 

as measured by their ratings on the Adlerian Parental 



Assessment of Child Behavior Scale. 

6. Parents who participate in a STEP Group will perceive 

their Target Child's behaviour as significantly more 

positive up to 14 weeks after their involvement in the 

group than the parents of the non-treatment Control 

Group, as measured by their ratings on the Adler~an 

Parental Assessment of Child Behavior Scale. 

Hv-notheses Related to Question 2. 

7. Parents who participate in a STEP Group will give 

significantly more correct responses to the STEP 

Questionnaire after nine weeks' involvement in the 

group. 

8. Parents who do not participate in a STEP Group will 

not give significantly more correct responses to the 

STEP Questionnaire after nine weeks~period of the 

programme. 

9. Parents who participate in a STEP Group will give 

significantly more co~rect responses to the STEP 

Questionnaire up to 14 weeks after their involvement 

in the group. 

10. Parents who do not participate in a STEP Group will 

not give significantly more correct responses to_ .the 

STEP Questionnaire up to 14 weeks after the period of 

the programme. 

11. Parents who participate in a STEP Group will give 

significantly more correct responses to the STEP 
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Questionnaire after nine weeks' involvement in the group 

than parents of the non-treatment Control Group. 

12. Parents who participate in a STEP Group will give 

significantly more correct responses·to the STEP 

Questionnaire up to 14 weeks after their involvement 

in the group than parents of the non-treatment 

Control Group. 

Hypotheses Related to Question 3. 
13. Parents who participate in a STEP Group will perceive 

a positive change in their own behaviour and feelings 

after nine weeks'involvement in the group, as measured 

by self-report. 

14. Parents who participate in a STEP Group will perceive 

a positive change in their own behaviour and their 

feelings up to 14 weeks after their involvement in 

the group, as measured by self-report. 



CHAPTER II 

METHODOLOGY 

This study was conducted through the Woden Educational 

Clinic, in the A.C.T. The Clinic provides a parent

referral service for children experiencing difficulty in 

some aspect of their schooling - i.e. learning, attitude, 

behaviour and/or self-concept. Whilst primarily an 

assessment centre, the Clinic does make recommendations 

to schools, parents and other professionals to best assist 

the referred child. It has been the practice of the 

Clinic to offer programmes to parents to assist them to 

improve their relationships with their children. 

Generally, a STEP Group is organised twice annually. (The 

STEP programme is also commonly used by school counsellors 

in A.C.T. Schools Authority schools). 

Parents may be included in a STEP Group at the Clinic by 

one of three methods of selection: 

1. in the course of a Clinic referral, the worker in

volved may suggest advantages to the parent and child 

of the parents' participating in a STEP Group; 

2. a parent may spontaneously s eek a place in a STEP 

Group in the course of a Clinic referral; 
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3. a school counsellor may recommend that a parent approach 

the Clinic for a place in a STEP Group. 

In the current study, methods (1) and (3 ) were the means 

by which parents were included in the Experimental Group. 

Prior to the group's meeting, each parent was asked to 

agree to interviews and questionnaires for research 

purposes . 



The Control Group was selected on a random basis from the 

waiting list at the Clinic and invited to participate 

(see Appendix E). Every effort was made to ensure that 

the Control Group members would not receive appointments 

at the Clinic in the 9-week period of the programme, to 

avoid contamination of results. 

There is no doubt that equivalence between•the Control and 

Experimental (hereafter referred to as STEP) Groups was 

not established. It was not possible to randomly select 

subjects for the STEP Group. Whilst there were no self

selected subjects for this group, there was the possi

bility that subjects in the Control Group may have become 

self-selecting. It is highly likely therefore that the 

results obtained may be more conservative than if some 

or all of the STEP Group had been self-selecting, and 

possibly more highly motivated. 

There were ten subjects in the STEP Group and ten in the 

Control Group. All subjects in the STEP Group were 

female, whilst there were nine females and one male in 

the Control Group. 

Research Desip 

The Pre-test-Post-test Control Group Design was used in 

this study (Campbell and Stanley, 1963). Figure 1 

illustrates the design. 

The independent variable was the Systematic Training f or 

Effective Parenting Programme (Dinkmeyer and McKay, 1976). 

The dependent variables were: 

1. Each parent's perception of his/ her Target Chil d's 

behaviour as measured by the APACBS. 

2. Each parent's responses to the STEP Ques tionnaire. 
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Figure 1 

Pretest - Posttest Control Group Design 

Pretest Treatment Immediate 
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Delayed 
Posttest2 

X 

Experimental (STEP) Gro~p 

Control Group 

randomisation 

dependent variable measures before treatment 

independent variable (treatment) 

dependent variable measures immediately after 
treatment 

dependent variable measures 14 weeks after 
treatment 
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3. The STEP Group's self reports on behaviour and feelings. 

The extraneous variables that may have affected the results 

of this study are: 

1. Contamination of the Control Group - at least one parent 

indicated that she had participated in a parenting course 

in the period between the end of the programme (Week 9) 

and the delayed post-STEP period (24 weeks). Other 

parents may have read parental guidance material, 

received counselling etc. in the six month period over 

which this study was conducted. 

2. The mothers in the STEP Group may or may not have 
, 

received support and co-operation from spouses. 

3. Previous parenting courses undertaken by the mothers 

in either the STEP Group_or Control Group. 

4. Interaction of pre-testing and trea tment. 

Procedures - Data Collection and Recording 

1. During the week prior to the first STEP Group's meeting, 

mothers in the STEP Group and Control Group were pre

tested by the instruments - APACBS and STEP Question

naire. As well, mothers in the STEP Group were given 

an Initial Questionnaire to ascertain their expectations 

of the program.met common problems confronted by parents, 

their Target Child's bothersome behaviours, and their 

feelings about those behaviours (see Appendix C). 

2. Within. three days of the ninth session of the STEP 

programme, the mothers in both groups were post-tested 

with the APACBS and STEP Questionnaire. Mothers in 

the STEP·Group were also interviewed by the researcher; 

the interview enquired into whether the programme had 

met the mother's expectations, other needs that may 

have been met, and the mother's perceived behaviour 

.and feelings (s ee Appendix D). 



3. Three months after the immediate post-test period, the 

procedures outlined in (2) above were repeated. 

Procedures - Treatment 

The mothers of the STEP Group participated in nine weekly 

sessions. The sessions were each of two hours duration. 

The leader was the researcher; the group was the seventh 

STEP Group led by her. 
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The treatment procedures were those in the STEP programme's 

kit, strictly applied. The format and materials were 

carefully followed so that the content and opportunities 

for discussion did not bias the research project. 

The sessions were conducted as follows: 

Session 1: Understanding Children's Behaviour and Mis
behaviour 

This initial session orients the group to the method of 

study that will be used in the programme and allows each 

group member to become acquainted with the others and 

their families. The reading from the Parent Handbook and 

the ensuing discussion focuses on the e£fects of the 

movements in society toward equality of parent-child 

relationships. A practical theory of human behaviour 

(based on Adlerian philosophy) is outlined; the concept 

of behaviour being purposive is also introduced. Parents 

are taught the four goals of misbehaviour, the goals of 

positive behaviour, and the four basic ingredients for 

building positive r elat ionships. 

Session 2: Understanding How Children Use Emotions to 
Involve Parents ant The "Good11 Parent 

This session has two parts. The first focuses on ways 

children use emotions purposively and how they can use 

these emotions negatively to achieve one of the four 



goals of misbehaviour. The concept of' "life-style" and 

the influences on it are discussed; family atmosphere, 

sex roles, family constellation and methods of training 

are central to the discussion. 

The second part of the session topic, some mistaken ideas 

that "good" parents have,are illustrated and discussed to 

enable parents to become aware of the way typical parental 

beliefs and behaviours promote misbehaviour in children. 

Parents are also introduced to more facilitating beliefs 

and behaviours that will promote responsibility and 

independence in children. 

Session 3: Encouragement 
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This session is concerned with helping parents to under

stand the concept and process of' encouragement. Through 

the discussion of ambition, negative expectations, double 

standards and competition, parents are made aware of the 

ways in which children can be discouraged. The di£f'erences 

in concept, characteristics and effects of praise and 

encouragement are emphasized. The special language of 

encouragement is taught and practised. 

Sessi on 4: Communication: Listening 

This session and the following one f'ocus on developing 

the parents' communication skills. In this session, 

parents learn that the way parents play roles when their 

children express their feelings, usually leads to un

willingness by children to share feelings, blocks 

communication and discourages children. E£fective 

listening by reflecting non-verbal and verbal stat ements 

by their children is learnt and practised. 



44 
Session 5: Communication: lternatives and 

:-:-rressing Your .. ee_ings to 11ldren 

The three topics covered in this session are (i) the 

method of exploring alternative solutions to the problems 

children face; (ii) the concept of problem ownership -

the parent's or the child's responsibility; and (iii) 

effective methods of expressing feelings to children in 

a non-threatening manner when parental rights are violated 

(•I• messages). 

Session 6: Develoning Responsibility 

This session is designed to assist parents to recognise 

the differences between autocratic, permissive and 

democratic parenting, and to use methods of gaining co

operation from their children. Reward and punishment as 

a means of achieving co-operation and developing responsi

bility are discouraged, and instead an alternative method 

of discipline - natural and logical consequences - is 

encouraged. Parents learn procedures for using natural 

and logical consequences and how to distinguish between 

logical consequences and punishment. 

Session 7: Decision Making for Parents 

This session is designed to give parents more practice in 

applying natural and logical consequences to typical 

daily parent-child interactions. They learn how to act -

not react - to provocations, in a manner more likely to 

foster co-operation. The final part of the session re

vises the approaches introduced thus far in the programme, 

and teaches parents how to select the most appropriate 

methods ror effective child-rearing. 



Session 8: The Family Meeting 

This session deals with the purposes and benefits of 

regularly scheduled family meetings where the family can 

make plans, share experiences and positive feelings, and 

solve problems together. Guidelines for setting up and 

maintaining meetings, leadership skills and alternative 

approaches for initiating family meetings are discussed . . 
Emphasis is placed on the democratic sharing and ·equality 

of the decision-making process. 
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Session 9: Developing Confidence and Using Your Potential 

This final session centres on helping parents to feel more 

conf"ident in themselves and in their new child-rearing 

skills. They learn how to deal with criticism and pressure 

from other adults concerning their new child-training 

practices. Parents become more aware of their own assets 

as well as those of their children and examine faulty 

assumptions which may interfere with personal growth and 

their becoming an effective parent. 

Materials 

The STEP kit contains the following materials: 

1. Leader's Manual: The manual provides an overview of 

the programme, organisational and management suggestions 

for conducting a parent group, leadership skills, problem 

areas and members and dealing with them, background 

Adlerian theory on child behaviour and lesson guides for 

each session. 

2. Parent's Handbook: The handbook contains nine chapters 

of preliminary reading for each session. Included in 

each chapter are: 



(i) Questions for review and discussion; 

(ii) Problem Situation to be resolved in the session; 

(iii) Activity or homework for the week; 
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(iv) a reproduction of the charts used in the session. 

They summarise the main points made on each topic; 

(v) Points to Remember: a list of summary statements 

pertaining to the topic under discussion. The 
. 

page is perforated so the parent can use it as a 

quick and convenient reference; 

(vi) My Plan for Improving Relationships: another 

perforated page for private use by parents to 

assist them to plan and evaluate their progress. 

3. Instructional Charts: Large format, colour charts are 

used to summarize each session's major concepts and 

principles. 

4. Cassettes: Each cassette summarizes the reading material 

in the handbook pertinent to each topic, stressing major 

points; and presents typical parent-child interactions 

for illustration of these points, examples and exercises 

for discussion. One or two recorded segments are 

presented in each session, dependent on the topics being 

taught in each session'. 

5. Posters: Nine full-colour posters, one for each topic, 

illustrates the major point of each session. 

6. Discussion Guide Charts: There are six display cards 

illustrating the principles of effective discussion in 

a group, and, as they are displayed in each session, 

serve as reminders to participants of their responsi

bilities in being in a group. The guides are illustrated 

with a cartoon. 



47 
Lesson Format 

The Leader's Manual contains for each session, a lesson 

guide with specific directions for conducting each meeting. 

Apart from the first session, the format and sequence of 

each session is typical. In the first session, the 

objectives of the STEP programme, an exercise in becoming 

acquainted, a survey of parents' expectations of the study 
. 

group, clarification of the leader's role, introduction of 

the Discussion Guide Charts, precedes the presentation of 

the first session. Reading of Chapter 1 in the Parent's 

Handbook takes place in the session; thereafter the 

reading is done prior to each session. 

A typical lesson sequence is: 

1. Discussion of the Activity for the week when parents 

share with others the results of their specific task 

assignment of putting the major concept of the session 

into practice in their own families. 

2. Discussion of the Reading Assignment from the Parent's 

3. 

Handbook. This may be handled in one of two ways by 

the leader: an open discussion; or a discussion of 

the specific questions at the end of each chapter. 

Presentation and Discussion of the Instructional Charts. 

Questions are encouraged to assist clarification (in 

some sessions the Chart presentation follows presen

tation of the tape as the chart summarises the tape 

content). 

4. Presentation and Discussion of the Tape. After the 

leader introduces the tape, parents listen to the 

examples and exercises. The tape is stopped at 

intervals to allow the parents to provide solutions to 

the problems presented and to discuss the concepts 

presented. 
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5. Discussion of the Problem Situation. Parents use the 

concepts of the session to resolve an incomplete situ

ation presented in their handbook. It allows the parents 

to integrate knowledge and principles and to practise 

finding solutions. 

6. SWDI!lary. This enables the parents to identify and 

clarify the major learnings from each session. It also 

provides the leader with feedback on this learning and 

the conduct of the session. 

7. Activities for the Week are assigned. Prompts are given 

at the end of the chapter for the exercises to be 

carried out by the parents; and the Reading Assignment 

for the next session is set. 

Methods of Measurement 

The parents were tested by instr1ments which measured (i) 

the parent's perception of the Target Child's behaviour, 

(ii) the content component of the STEP programme and 

(iii) changes in behaviour and feelings of parents after 

participating in a STEP Group. 

The following instruments were used: 

1. Adlerian Parental Ass~ssment of Child Behavior Scale -

APACBS (McKay, 1976). The APACBS is a seven point 

interval Likert-type or summated rating scale, 

constructed to measure parent's perceptions of their 

Target Child's behaviour. It ccntains both positive 

and negative items which are randomly arranged to 

control for response set. The higher the total score, 

the more positive the parent's perception. The APACBS 

was originally designed for testing STEP. The content 

validity of the scale was determined by three judges 

familiar with STEP and other Adlerian-based programmes. 
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(see Appendix A for APACBS). McKay reports that 

reliability tests of the scale were conducted as part 

0£ a pilot study and in his research project (McKay, 

1976). In the pilot study, the Cronbach's Alpha Test 

£or interval consistency ranged from • 90 to . 91. The 

Pearson£ for stability over time yielded a coefficient 

0£ .97. The Cronbach 1 s Alpha range during the research 

project was .81 to .89. Th,e Pearson£ test yielded a 

coefficient of .83. Despite the drop in reliability, 

attributed to the intervention in the research project, 

McKay judged the reliability eoe£ficients to be very 

high. 

2. STEP Questionnaire. The STEP Questionnaire is a 

cognitively-based questionnaire based on the content 

component 0£ the STEP programme, designed by the 

researcher. The questions are designed to check the 

knowledge 0£ the concepts 0£ the STEP programme, by a 

mainly multiple choice style 0£ responding. The 

instrument had been previously trialled but no statisti

cal methods employed to establish validity or reliability. 

(Appendix B) • 

3. Initial Questionnaire. Designed by the researcher, the 

questionnaire requested information on each mother's 

ex--pectation in attending the STEP progr8.I!l1Ile and on her 

children and their ages. From a list 0£ problems 

commonly confronted by parents,the mother was asked to 

select five she believed were 0£ concern to parents in 

general and five of concern to herself, The list was 

based on remarks by various writers (Dreikurs and 

Soltz, 1964; Dinkmeyer and McKay, 1973, 1976; 

Clarkson, 1980; Dreikurs and Grey, 1968, 1970) and 

incidental remarks by parents participating in previously 



conducted STEP groups. Details of her Target Child's 

bothersome behaviours were requested as were her 

feelings about her ability to handle her Target Child. 

(Appendix C). 

4. Post-Test Interview. A structured individual interview, 

conducted with each mother, to check whether the 

expectation elicited from the Initial Questionnaire had 

been achieved. Ini'ormation on other needs that may have 

been met by the programme were requested. The perceived 

behaviour and feelings of each mother were checked. 

Each interview was tape recorded and the verbatim 

remarks transferred to the interview sheets. (Appendix 

D). 

Data Analysis 

The hypotheses of this study would be analysed by the 

following procedures: 

For Hypotheses 1,2,3,4,7,8,9 and 10, the Wilcoxen 

matched-pairs signed~ranks test would be 

utilised. 

For Hypotheses 5,6,11 and 12, the Mann-Whitney U 

test would be utilised. 

For Hypotheses 13 and 14, a descriptive format for 

the reporting of results would be employed. 
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CHAPTER III 

RESULTS 

The results for the APACBS and STEP Questionnaire were 

analysed by the Wilcoxen matched-pairs signed-ranks test 

to examine the direction and magnitude of the differences 

between scores at the nine week time period and tw-enty 

£our week time period after commencement of the inter

vention £or the STEP Group and non-treatment Control Group. 

To test the differences between the STEP Group and the 

Control Group at the three time-points 0£ sampling, the 

Mann-Whitney U test was utilised. 

The results for Hypotheses 13 and 14 are presented in a 

descriptive format. 

The statistical analysis of the data obtained for Hypoth-
1 

eses 1-12 is presented below. 

Hypothesis 1: Parents who participate in a STEP Group 

will perceive their Target Child's behaviour as signifi

cantly improved over the nine week period of the programme, 

as measured by their ratings on the Adlerian Parental 

Assessment of Child Behavior Scale. As presented in 

Table 1, when T = 5.5 and n • 10 the null hypothesis is 

rejected. The results are significant at the .05 level 

of confidence and thus Hypothesis 1 is accepted. 

1. 
Then= 9 for the Control Group was the result of 
spoiled responses by one parent. 



Table 1 

PERCEIVED CHANGE IN TARGET CHILD BEHAVIOUR 

BY STEP GROUP PARENTS AFI'ER NINE WEEKS USlliG 

WILCOXEN MATCHED-PAIRS SIGNED-RANKS TEST. 

Pre-test Post-test 1 Difference Rank 

143 159 +16 +3 

132 153 +21 +5.5 

150 129 -21 -5.5 

153 188 +35 +7 

112 149 +37 +8 

131 146 +15 +2 

112 165 +53 +9 

112 131 +19 +4 

95 152 +57 +10 

109 120 +11 +l 
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T 

5.5 

n = 10 

For n = 10, when T < 8 at .05, H
0 

is rejected. 

T = 5.5 
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Hypothesis 2: Parents who do not participate in a STEP 

Group will not perceive their Target Child's behaviour 

as signifi-cantly improved over the nine week period of 

the programme as measured by their ratings on the Adlerian 

Parental Assessment of Child Behavior Scale. As presented 

in Table 2, when T = 15.5 and n = 7, the null hypothesis 

is accepted. The results are significant at the .05 level 

of confidence and thus Hypothesis 2 is aceepted. 

Hypothesis 3: Parents who participate in a STEP Group 

will perceive their Target Child's behaviour as signifi

cantly improved up to 14 weeks after their participation 

in the group, as measured by their ratings on the Adlerian 

Parental Assessment of Child Behavior Scale. As presented 

in Table 3, when T = O and n = 10, the null hypothesis is 

rejected. The results are significant at the .05 level 

of confidence and thus Hypothesis 3 is accepted._ 

Hypothesis 4: Parents who do not participate in a STEP 

Group will not perceive their Target Child's behaviour 

as significantly improved up to 14 weeks after the period 

of the programme, as measured by their ratings on the 

Adlerian Parental Assessment of Child Behavior Scale. 

As presented in Table 4, when T = 25.5 and n = 9, the 

null hypothesis is accepted. The results are significant 

at the .05 level of con£idence and thus Hypothesis 4 is 

accepted. 

The pretest equivalence of the STEP Group and the Control 

Group for perceived Target Child behaviour was analysed. 

As Table 5 shows, when U = 36.5 and n1 = 9, n 2 = 10~ the 

null hypothesis is accepted. No difference between the 



Table 2 

PERCEIVED CHANGE IN TARGET CHILD BEHAVIOUR 

BY CONTROL GROUP PARENTS AFTER NINE WEEKS 

USING WILCOXEN MATCHED-PAIRS SIGNED-RANKS 

TEST. 

Pre-test Post-test 1 Difference Rank 

141 136 -5 -5.5 

113 107 -6 -7 

104 106 +2 +2 

98 102 +4 +4 

94 99 +5 +5.5 

92 92 0 

150 151 +l +l 

139 136 -3 -3 

136 136 0 

n = 7 

For n = 7, when T < 2 at '.05, H
0 

is rejected. 
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T 

5.5 

7 

3 

T = 15.5 



Table 3 

PERCEIVED CHANGE IN TARGET CHILD BEHAVIOUR 

BY STEP GROUP PARENTS AF'rER 24 WEEKS USING 

WILCOXEN MATCHED-PAIRS SIGNED-RANKS TEST. 

Pre-test Post-test 2 Difference Rank 

143 175 +32 +5 

132 161 +29 +3 

150 163 +13 +l 

153 195 +42 +8 

112 157 +45 +9 

131 153 +22 +2 

112 162 +40 +7 

112 150 +38 +6 

95 147 +52 +10 

109 139 +30 +4 

n = 10 

For n = 10, when T < 8 a~ .05, H
0 

is rejected. 
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T 

T = 0 



Table 4 

PERCEIVED CHANGE IN TARGET CHILD BEHAVIOUR 

BY CONTROL GROUP PARENTS AFTER 24 WEEKS 

USING WILCOXEN MATCHED-PAIRS SIGNED-RANKS 

TEST. 

Pre-test Post-test 2 Dif'f'erence . Rank 

141 130 -11 -8.5 

113 106 - 7 -6 

104 108 + 4 +4 

98 109 +11 +8,5 

94 90 - 4 -4 

92 94 + 2 +1.5 

150 152 + 2 +1.5 

139 130 - 9 -7 

136 140 + 4 +4 

n = 9 

For n ~ 9, when T < 6 at .05, H
0 

is rejected, 
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T 

8.5 

6 

4 

7 

T = 25.5 



Table 5 

EQUIVALENCE OF STEP GROUP AND CONTROL GROUP 

PARENTS' PERCEIVED TARGET CHILD BEHAVIOUR AT 

PRETEST PF.RIOD USING MANN-WHITNEY U TEST. 

Control Rank STEP Rank 

141 15 143 16 

113 10 132 12 

104 5 150 17.5 

98 4 153 19 

94 2 112 8 
53-5 

92 1 131 11 

150 17.5 112 8 

139 14 112 8 

136 13 95 3 

109 6 

= 36.5 

When n1 = 9 and n2 = 10, the value of U Z 20 at .05, H
0 

is rejected. 
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two groups was established at the Pretest period at the 

.05 level of confidence. 
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Hypothesis 5: Parents who participate in a STEP Group 

will perceive their Target Child's behaviour as signifi

cantly more positive after nine weeks involvement in the 

group, than the parents of the non-treatment Control 

Group, as measured by their ratings on the Adlerian 

Parental Assessment of Child Behavior Scale. As presented 

in Table 6, when U = 13 and n1 = 9, n2 = 10, the null 

hypothesis is rejected. The results are significant at 

the .05 level of confidence and thus Hypothesis 5 is 

accepted. 

Hypothesis 6: Parents who participate in a STEP Group will 

perceive their Target Child's behaviour as signi£icantly 

more positive up to 14 weeks after the involvement in the 

group than the parents of the non-treatment Control Group, 

as measured by their ratings on the Adlerian Parental 

Assessment of Child Behavior Scale. As presented in 

Table 7, when U = 4 and n1 = 9, n2 = 10, the null 

hypothesis is rejected. The results are significant at 

the .05 level 0£ confidence and thus Hypothesis 6 is 

accepted. 

Hypothesis 7: Parents who participate in a STEP Group 

will give significantly more correct responses to the 

STEP Questionnaire after nine weeks involvement in the 

group, As presented in Table 8, when T = 0 and n = 10, 

the null hypothesis is rejected. The results are signi£i

cant at the .05 level of confidence and thus Hypothesis 

7 is accepted. 



Table 6 

EQUIVALENCE OF STEP GROUP AND CONTROL GROUP 

PARENTS' PERCEIVED TARGET CHILD BEHAVIOUR AT 

9 WEEKS USING MANN-WHITNEY U TEST. 

Control Rank STEP Rank u . 

136 10 159 16 

107 5 153 15 

106 4 129 7 

102 3 188 18 

99 2 149 12 
77 

92 1 146 11 

151 13 165 17 

136 10 131 8 

136 10 152 14 

120 6 

= 13 

When n1 = 9 and n 2 == 10, the value o:f U <. 20 at • 05, 

H
0 

is rejected. 
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Table 7 

EQUIVALENCE OF STEP GROUP AND CONTROL GROUP 

PARENTS' PERCEIVED TARGET CHILD BEHAVIOUR 

AFTER 24 WEEKS USING MANN-WHITNEY U TEST. 

Control Rank STEP Rank 

130 6.5 175 18 

106 3 161 15 

108 4 163 17 

109 5 195 19 

90 1 157 14 

94 2 153 13 

152 12 162 16 

130 6.5 150 11 

140 9 147 10 

139 8 

Ri = 49 

= 4 

86 

When n1 ; 9 and n2 = l0t the value of U < 20 at .05, 

H
0 

is rejected. 
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Table 8 

CHANGE IN CORRECT RESPONSES BY STEP GROUP 

PARENTS AFTER 9 WEEKS USING WILCOXEN 

MATCHED-PAIRS SIGNED-RANKS TEST. 

Pre-test Post-test 1 Di.fference Rank 

14 24 +10 +2.5 

9 25 +16 +7 

3 20 +17 +8 

10 24 +14 +6 

17 26 + 9 +l 

6 24 +18 +9 

6 25 +19 +10 

12 25 +13 +5 

10 21 +11 +4 

11 21 +10 +2.5 

T 

n = 10 T == 0 

For n == 10, when T< 8 at .05, H
0 

is rejected. 
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HYJ)othesis 8: Parents who do not participate in a STEP 

Group will not give significantly more correct responses 

to the STEP Questionnaire after nine weeks period of the 

programme. As presented in Table 9, when T = 13.5 and 

n = 8, the null hypothesis is accepted.· The results are 

significant at the .05 level of confidence and thus 

Hwothesis 8 is accepted. 
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Hypothesis 9: Parents who participate in a STEP Group 

will give significantly more correct responses to the 

STEP Questionnaire up to 14 weeks after their involvement 

in the group. As presented in Table 10, when T = 0 and 

n = 10, the null hypothesis is rejected. The results 

are significant at the .05 level of confidence and thus 

Hypothesis 9 is accepted. 

Hypothesis 10: Parents who do not participate in a STEP 

Group will not give significantly more correct responses 

to the STEP Questionnaire up to 14 weeks after the period 

of the programme. As presented in Table 11, when T = 7 

and n ~ 5, the null hypothesis is accepted. The results 

are significant at the'.05 level of confidence and thus 

Hypothesis 10 is accepted. 

The pretest equivalence of the STEP Group and the Control 

Group was analysed. As Table 12 shows, when U = 42.5 

and n1 = 9, n2 = 10, the null hypothesis is accepted. 

No difference between the two groups for correct 

responses on the STEP Questionnaire was established at 

the Pretest period at the .05 level of confidence. 



Table 9 

CHANGE IN CORRECT RESPONSES BY CONTROL 

GROUP PARENTS AFTER 9 WEEKS USING 

WILCOXEN MATCHED-PAIRS SIGNED-RANKS 

TEST. 

Pre-test Post-test 1 Difference • Rank 

10 9 -1 -3.5 

8 8 0 

14 15 +l +3.5 

11 10 -1 -3.5 

12 10 -2 -7.5 

10 11 +l +3.5 

9 8 -1 -3. 5 

4 6 +2 +7.5 

12 11 -1 -3. 5 
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T 

3.5 

3.5 

7.5 

n = 8 T = 13.5 

For n = 8, when T< 4 at .05, H
0 

is rejected. 



Table 10 

CHANGE IN CORRECT RESPONSES BY STEP 

GROUP PARENTS AFTER 24 WEEKS USING 

WILCOXEN MATCHED-PAJRS SIGNED-RANKS 

TEST. 

64 

Pre-test Post-test 2 Difference • Rank T 

14 22 + 8 +1.5 

9 26 +17 +7 

3 22 +19 +8.5 

10 24 +14 +5.5 

17 25 + 8 +1.5 

6 27 +21 +10 

6 25 +19 +8.5 

12 26 +14 +5.5 

10 22 +12 +4 

11 22 +11 +3 

n = 10 T = 0 

For n = 10, T Z 8 at .05, H
0 

is rejected. 



Table 11 

CHANGE IN CORRECT RESPONSES BY CONTROL 

GROUP PARENTS AFI'ER 24 WEEKS USING 

WILCOXEN MATCHED-PAIRS SIGNED-RANKS 

TEST. 

Pre-test Post-test 2 Dif'f'erence · Rank 

10 11 +l +1.5 

8 8 0 

14 14 0 

11 12 +1 +1.5 

12 10 -2 -3.5 

10 10 0 

9 9 0 

4 7 +3 +5 

12 10 -2 -3.5 

For n < 6, when T = 0 ,at .05, H
0 

is rejected. 
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T 

3.5 

3.5 



Control 

10 

8 

14 

11 

12 

10 

9 

4 

12 

"" 42.5 

Table 12 

EQUIVALENCE OF STEP AND CONTROL GROUP 

PARENTS FOR CORRECT RESPONSES AT PRE

TEST PERIOD USING MANN-WHITNEY U TEST. 

Rank STEP 

9.5 14 17.5 

5 9 6.5 

17.5 3 1 

12.5 10 9.5 

15 17 19 

9.5 6 3.5 

6.5 6 3.5 

2 12 15 

15 10 9.5 

11 12.5 

Ri = 92.5 

When n1 = 9 and n2 = 10, the value of U < 20 at .05, 

H
0 

is rejected. 
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Hypothesis 11: Parents who participate in a STEP Group 

will give significantly more correct responses to the 

STEP Questioruiaire after nine weeks involvement in the 

Group than parents of the non-treatment Control Group. 

As presented in Table 13, when U = 0 and n1 = 9, n2 
= 10, the null hypothesis is rejected. The results 

are significant at the .05 level of confidence and thus 

Hypothesis 11 is accepted. 

67 

Hypothesis 12: Parents who participate in a STEP Group 

will give significantly more correct responses to the 

STEP Questionnaire up to 14 weeks after their involvement 

in the group tha~ parents of the non-treatment Control 

Group. As presented in Table 14, when U = 0 and n1 = 9, 

n2 = 10, the null hypothesis is rejected. The results 

are significant at the .05 level of confidence and thus 

Hypothesis 12 is accepted. 

Hypothes es 13 and 14: These hypotheses were related to 

research question 3; that is, the degree to which 

participation in the STEP Group had positive influence 

on how parents viewed ,their own behaviour and feelings, 



Table 13 

EQUIVAL~E OF STEP AND CONTROL GROUP 

PARENTS .FOR CORRECT RESPONSES AFTER 9 

WEEKS USING MANN-m-IITNEY U TEST. 

Control Rank STEP Rank 

9 4 24 14 

8 2.5 25 17 

15 9 10 10 

10 5 .5 24 14 

10 5.5 26 19 

11 7.5 24 14 

8 2 .5 25 17 

6 1 25 17 

11 7.5 21 11.5 

21 11.5 

90 . 0 

When n1 = 9 and n2 ; 10, the value of U < 20 at .05, 

H
0 

is rejected. 
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Control 

11 

8 

14 

12 

10 

10 

9 

7 

10 

= 0 

Table 14 

EQUIVALENCE OF STEP AND CONTROL GROUP 

PARENTS FOR CORRECT RESPONSES AFTER 

24 WEEKS USING MANN-WHITNEY U TEST. 

Rank 

7 

2 

9 

8 

5 

5 

3 

1 

5 

STEP 

22 

26 

22 

24 

25 

27 

25 

26 

22 

22 

n = 10 2 

Rank 

11.5 

17.5 

11.5 

14 

15.5 

19 

15.5 

17.5 

11.5 

11.5 

90.0 

When n1 = 9 and n2 = 10, the value of U < 20 at .05, 

H
0 

is rejected. 

69 



70 
Each mother in the STEP Group was individually administered 

an initial questionnaire in the week preceding the first 

session of the STEP programme (see Appendix C). 

A summary of the Group's responses are given below: 

1. Four mothers marked "I hope to develop a better 

relationship with my child", and another four 

marked "I hope to be able to teach my child to 

behave more appropriately" as their expectations 

in attending a STEP course. The expectations 11 1 

hope to learn to more fully understand my child" 

and "I hope to be able to tolerate my child's 

behaviour more calmly11 were marked by the other 

two motJ1ers. 

2. In response to a request to indicate the problems 

they perceived as being the most important for 

parents in general, the frequency with which the 

problems were marked by the STEP mothers were as 

sho\om in Table 15. 

3. When the STEP Group mothers were asked to indicate 

the problems they perceived as being of the most 

concern to themselves, the frequency with which 

the problems listed were marked was as shown 

in Table 16. 

4. The 'target' children of the mothers in the STEP 

Group had the following characteristics: 

(a) they fell into the age range 5-1·5 years; 

(b) there were seven males and three females; 

(c) the position of the target child wit hin each 

family was: 

eldest - 4 

middle - 2 



Table 15 

RATINGS BY STEP GROUP PARENTS OF 

PROBLEMS OF PARENTS IN GENERAL. 

lack of knowledge about the way children develop 3 
provision of an adequate education O 

teaching children how to get along with othQrs 2 

criticism of children by family and friends 2 

lack of preparation for the task of being a parent 10 

financial concerns O 

unrealistic expectations of parents by society 3 
delinquency O 

inability of children to behave well in public 1 

children's lack of responsibility 2 

coping with material demands made by children O 

insufficient time to spend with children 4 
unequal sharing of parenting between mothers and 

fathers 3 
children's questioning of authority 7 
lack of self-conf'idence in parents to cope with 

the demands of parenting 9 

drugs and/or alcohol 3 
children's inability to solve simple problems by 

themselves 1 
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Table 16 

RATINGS BY STEP GROUP PARENTS OF 
PROBLEMS OF CONCERN TO THEM. 

lack of knowledge about the way children develop 3 

provision of an adequate education 0 

teaching children how to get along with others 2 

criticism of children by family and friends 2 

lack of preparation for the task of being a parent 10 

financial concerns O 

unrealistic expectations of parents by society 

delinquency 

inability of children to behave well in public 

0 

0 

3 
children's lack of responsibility 5 

coping with material demands made by children O 

insufficient time to spend with children 5 

unequal sharing of parenting between mothers and 
fathers 4 

children's questioning of authority 7 
lack of self-confidence in parents to cope witb 

the demands of parenting 6 

drugs and/or alcohol o 
children's inability to solve simple problems by 

themselves 3 

72 



youngest - 1 

only child - 3 
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(d) only one child (male, aged 15) lived in a 

family where the older siblings had left home. 

5. The bothersome behaviours exhibited by their "target" 

children and the frequency with which the behaviour 

was listed by the mothers is shown in Table 17. 

6. The feelings invoked in the mothers by their "target" 

children's behaviour and the frequency with which 

the feeling was listed is shown in Table 18. 

Immediate Post-Test Interview 

An individual interview was conducted by the researcher with 

each mother within three days of Session 9 of the STEP 

programme. A summary of the responses to each question is 

given below. The verbatim responses for each mother are 

given in Appendix F. 

Question 1: Prior to vour starting the STEP course. vou 

indicated that vour exoectation was 

- to develop a better relationshin with vour child. Has 

this been achieved? 

All four mothers who selected this expectation answered in 

the affirmative, though one mother (Mother 4) had some 

misgivings. The reasons given ranged from changes brought 

about in the mother's behaviour (less tense, more patient, 

feeling less need to control) to an alteration in the 

interactions between the mother and the child (more verbal 

communication, feelings of closeness). 



Table 17 

FREQUENCY OF BOTHERSOME BEHAVIOURS 

LISTED BY STEP GROUP PARENTS. 

lack of responsibility over possessions 
lack of responsibility over tasks 
inability to "get along" with peers 
inability to "get along" with siblings 
forgetfulness 
verbal aggression 
physical aggression 
discourtesy/rudeness 
lack of consideration 
immaturity/over-dependency 

4 
6 

4 

5 
4 
4 
2 

6 

5 
3 
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anger 
irritation 
inadequacy 

Table 18 

FREQUENCY OF FEELINGS LISTED BY 

STEP GROUP PARENTS. 

loss of authority 
hopelessness in the future of the relationship 
anxiety/confusion 
overwhelmed by responsibility 

3 
7 
8 

4 

2 

6 

3 
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- to teach your child to behave more anpropriately. Has 

this been achieved? 

Two mothers answered in the affirmative, giving as reasons, 

more listening by the mother, and the child's improved 

responsible behaviour. Two other mothers -gave "Yes and 

No" answers. Mother 6 regarded her child's behaviour as 

substantially unchanged, but with some recent improvements 

noted. Mother 9 queried her choice of the expectation, 

feel ing that her real aim was an improved relationship. 

She noted that both her original and changed expectations 

had been achieved. 

- to more fully understand your child. Has this been 

achieved? 

The mother selecting this expectation was very definite 

about her positive response, citing examples of her changed 

encouraging behaviour toward her previously over-reliant 

target child and the resultant improvement in the child's 

behaviour. 
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- to be able to tolerate your child's behaviour more calmly. 

H13:s this been achieved? .. 

Mother 10 responded negatively, as she still found her child 

to be very difficult. She did feel she understood him more, 

as a result of her invol vement in the programme. 

Question 2: Have any other needs been met by your attendance? 

Nine of the ten mothers in the group believed that other needs 

were met by their participation, with the most common need 

mentioned being the opportunity to share with ot her parents 

the problems of child-rearing and to gain support from other 

members of the group. Two mothers gave the concurrent 



usefulness for the target child's siblings as :further 

benefits. Understanding of their own behaviours and the 

need t o make changes to them were also cited by three 

mothers. An opportunity for growth in self-confidence was 

also given as a need met by the programme. 

One mother felt that no other needs were met by her 

participation. 

Ques tion 3: Do vou behave differently now to 9 weeks ago? 

Eight mothers stated their belief that their behaviour had 

changed. Decreases in certain behaviour were quoted: less 

nagging, yelling, displays of anger and irritability, less 

t alking ge~erally. One mother felt she was less likely to 

respond to displays of inadequacy in her son. Correspond

ing i ncreases in certain behaviours were noted. These 

appeared to fall into two main categories. The first 

encompassed the use of many of the concepts taught in the 

STEP programme (understanding of goals of behaviour/ mis

behaviour; firm, kind behaviour by the parent toward the 

child; problem ownership). The second group involved the 

use of the skills employed in successful child management 

('I' messages, logical consequences, encouragement, problem 

solving, reflective listening). 

One mother felt that her behaviour was unchanged, whilst 

another f elt that although she did use the techniques of 

child management, she was not consistent enough in their 

application. 

Question 4: Do you feel differentlv now to 9 weeks ago? 

Nine mothers stated that they felt differently after 

participation in the programme. The majority of feelings 

were described in terms of either a decrease in former 
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feelings (less angry, irritable, tense, worried, pess".imistic, 

anxious, controlling, blaming) or an increase in positive 

feelings (more confidence in parenting skills, relaxed, 

optimistic, coping, self-confident, comfortable with 

children). Feelings of guilt were mentioned by two mothers: 

one who felt less "weighed down by guilt" (Mother 1) which 

had been caused by her feelings of inadequacy; another 
. 

mother had developed some feelings of guilt caused by her 

reflection on the possible effects of her f'ormer ( 11hard") 

behaviour (Mother 7). 

Mother 10 felt more frustrated by participation in the group 

as a result of comparison of her target child with the 

children of other group members. 

One mother noted no change of' feeling after the nine weeks, 

except for a more resigned attitude to her child's behaviour. 

Delayed Post-Test Interview 

An individual interview was conducted by the researcher 

with each mother wi.thin 3 day& approximately 24 weeks 

after the initial questionnaire had been administered prior 

to Session 1 of the programme. A summary of the responses 

to each question is given'below. The verbatim responses 

for each mother are given in Appendix F. 

Question 1: Prior to your starting the STEP course, you 

indicated that vour eroectation was 

- to develon a better relationshio with your child. Has 

this been achieved? 

The four mothers who had selected this expectation continued 

to give positive responses 24 weeks after the selection of 

the expectation. Increased communicat ion and more positive 

parent behaviour were given as reasons. 
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- to teach your child to behave more appropriately. Has 

this been achieved? 

Two mothers continued to believe that their children were 

behaving more appropriately. Mother 3 gave more responsible 

and considerate behaviour by her target child as the reasons 

whilst Mother 8 felt that her changed attitude was the 

cause of her target child's more appropriate behaviour. 

, Mother 6 continued to find her child "unco-operative" and 

"troublesome". Mother 9 gave a negative response on the 

grounds that her expectation had initially been an inapprop

riate one. 

- to more fully understand your child. Has this been achieved? 

Mother 2, who had selected this expectation, still believed 

that her understanding of her target child's behaviour had 

been increased. She also believed that her O'Wl'l behaviour 

was an important contributory factor in the child's ability 

to be self-reliant. 

- to be able to tolerate vour child's behaviour more calmlv. 

Has this been achieved? 

The mother selecting this expectation changed her negative 

response in Week 10 to a positive response in Week 24 

citing her attempts to behave more calmly as the reason for 

her belief. 

Question 2: Were any other needs met by your attendance? 

All ten mothers stated that other needs had been and were 

continuing to be met by their participation. The support 

gained from the group and an ongoing relationship between 

two group members were given as examples of fulfilled needs. 
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Three mothers believed that their involvement in the 

programme had encouraged them to examine their own 

behaviour, not only in relation to their target children 

but also in relation to spouses a~d other children in the 

family. One mother believed her level of self-confidence 

had increased. 

Question 3: Do vou behave differently now to 24 weeks ago? 

Nine mothers believed that their behaviour had been altered 

over the six month period. Whilst some changes were ex

pressed in decreases in certain behaviours (less accusing, 

cranky, demanding, nagging) the majority of the mothers 

described their behaviour in positive terms. Increases in 

their ability to ignore "hassles", to listen, to be definite 

and predictable in their choice of words and actions, to 

provide opportunities for their children to make decisions 

and to show respect and patience with their target children 

were common responses. The use of logical consequences, 

'I' messages and, in one instance, farriily meetings were 

also noted • .An increase in the mothers' ability to behave 

in a more relaxed manner was commented upon by five of the 

mothers. One mother believed no change had occurred in 

her behaviour. 

Question 4: Do vou feel differently now to 24 weeks ago? 

Nine mothers stated that their feelings were different to 

those at the beginning of the programme. Feelings of 

optimism, calmness, patience, relaxation, tolerance, 

confidence, encouragement, acceptance and self-confidence 

were noted. Conversely, they reported a decrease in feel

ings of guilt, anger, anxiety and despondency. One mother 

stated her belief that her feeli ngs of frustration had 
remained unaltered. 
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CHAPrER IV 

DISCUSSION 

The questions of major interest in this study were: 

1. The effects of participation in a STEP Group on the 

parents' perception of their children's behaviour 

immediately following involvement in the group and 

up to approximately three months later. 

2. The cognitive effects of exposure to an Adlerian 

approach to child-rearing immediately following the 

parents' involvement in a STEP Group and up to 

approximately three months later. 

3. The self-reporting of the effects on parental be

haviour and feelings before, immediately following 

and up to approximately three months after their 

participation in a STEP Group. 

The results will be discussed in relation to these three 

questions. 

The results indicate that participation in a STEP Group does 

change the parents' perception of their Target Children's 

behaviour. That is, parents who participated in the STEP 

Group viewed their Target Children's behaviour in a signif

cantly more positive way than the parents of the non

treatment Control Group. This effect was measured 

immediately following (i.e. within t hree days) completion 

of Session 9 of the programme, and is therefore probably 

not very surprising (Table 6). However, the fact that 
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the parents 1 perception was still significantly positive 

after a period of 14 weeks had elapsed, since completion 

of the programme, is a very important finding (Table 7). 

The high reliability of the Adlerian Parental Assessment 

of Child Behavior Scale was certainly a factor in the 

validity of the data obtained on the parents' perceptions. 

However, probably more important, was the strength of the 

significance. Table 5 gives a T value= 5.5 while Table 

7 yields a T value= 0. The effects of participation 

were not only established but were strengthened over the 

neA-t 14 weeks. 

Despite the fact that the parents in the two groups had 

not been randomly allocated, the pretest equivalence of 

the groups was established (Table 5). This also 

strengthens the findings on the effects on parental 

perceptions of participation in a STEP Group. 

When compared to the non-treatment Control Group (Tables 

6 and 7), the STEP Group maintained the strength of the 

di£ference in perceptions at the nine and twenty-four 

week periods, and confirmed the short - and relatively 

long-term positive effects on parental perceptions of 

STEP Group participation. 

The data also indicated that positive changes in parental 

knowledge of an Adlerian approach to child-rearing were 

significant following STEP Group participation. The 

equivalence of the STEP Group and non-treatment Control 

Group was established (Table 12), and again, strengthens 



83 
the findings of a significant difference between the two 

groups immediately following participation (Table 13) and 

up to three months later (Table 14). 

An interesting aspect of the data obtained on the STEP 

Group's scores on the STEP Questionnaire was the mainten

ance of the cognitive effect over the period of the study 

(Tables 8 and 10). It is probable that there was some 

interaction between the parents• continuance of practising 

the methods and procedures of the STEP programme and the 

knowledge of the principles and concepts taught over the 

nine week period of the programme. 

In the initial questionnaires, the STEP Group mothers' 

expectations fell broadly into two main groups: those 

focusing on the mothers; and those in which the child 

appeared to be the main focus. Interestingly, two mothers 

regarded their initial expectations as inappropriate when 

questioned on them ten weeks later. The mother whose 

expectation had been 11to be able to tolerate (her) child 1 s 

behaviour more calmly" judged herself in the immediate 

follow-up interview to have been unsuccessful in fulfilling 

her expectation, but successful in understanding her child 

more. Another parent (Mother 9) felt that the STEP 

programme had helped her to view her child's needs 

differently. 

Table 1 and particularly Table 2 give an indication of the 

concerns of the members of the STEP Group. All mothers 

indicat ed ttlack of preparation f or the task of being a 

parent" as a major personal concern (Table 2), whilst 

nine of the ten mothers believed that "lack of self-
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confidence in parents to cope with the demands of parent

ing" was a problem with which they were f'aced. These 

two examples alone may be indicative of' a degree of' 

readiness by the mothers to participate in the programme. 

There was a wide range of' bothersome behaviours reported by 

the mothers. "Lack of' responsibility over tasks" and 

"discourtesy/rudeness" were mentioned by just over half' 

the mothers whilst 11 inability to get along with siblings11 

and "lack of consideration" were listed as problems en

countered by at least half the group. As responsibility, 

mutual respect and problem-solving of' e.g. inappropriate 

sibling interactions are major pa.renting problems tackled 

in the STEP programme, the mothers appear to have been 

11typical" in the listing of' behaviours regarded by them 

as bothersome. 

Further evidence of' the STEP Group mothers' typical concerns 

were f'ound in their listings of the feelings invoked by 

their Target Children's misbehaviour (Table 4). With eight 

of.the ten mothers giving feelings of' 11 inadequacy", seven 

mentioning II irritation", and six listing "anxiety/ 

confusion", the mothers reflected three major themes of 

Session 1 of the STEP programme, in which common parent 

reactions to societal changes and their influence on 

parenting styles are discussed. 

In both the immediate and delayed post-STEP questionnaires. 

the social aspects of participation in a STEP Group were 

highlighted. Sha.ring and support were stressed by the 

majority of the mothers, whilst carry-over benefits to 
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relationships with other children in the family and 

spouses gave some indications of the potential general

ising effect of the STEP programme. One mother (Mother 2), 

whose expectation had been to "more fully understand (her) 

child" found that her understanding of her own behaviour 

was increased to the extent that her self-confidence in 

relating to her child, and to her spouse, was grestly 

enhanced. 

Although the changes in parental behaviour and feelings 

were in the form of self-reported data, there appears to 

be sufficient evidence to be able to accept that some 

significantly positive changes occurred to the mothers• 

behaviour and feelings. Decreases in certain behaviours 

(e.g. nagging, yelling, demanding) and feelings (e.g. 

anger, anxiety, guilt, tension) appear to have been re

placed in the majority of the mothers by en increase in 

the use of more effective, constructive behaviours (e.g. 

use of 1 1 1 messages, logical consequences, encouragement, 

listening) and feelings (e.g. confidence, tolerance, 

acceptance, optimism). 

The ability of the majority of the mothers to note changes 

in their own behaviour was particularly pleasing as one of 

the main aims of the STEP programme is to alert parents to 

their role in reinforcing their children's misbehaviour, 

and to teach them alternative methods of handling the 

misbehaviour. A major challenge for parents is to examine 

their own behaviour, and its effects on their children, 

rather tha.~ blaming someone or something else for the 

problems being experienced in child-rearing. 



An attempt to link the findings on the APACBS, the STEP 

Questionnaire and the intervie-w-s with the STEP Group 

mothers would seem to be an obvious next step in any 

discussion of the results. It is here that there appear 

to be some expected and unexpected results. It was not 

surprising that for the majority of the mothers there was 

a concurrent positive improvement in their knowledge of a 

particular parenting approach, their perceptions of their 

Target Children's behaviour, and their self-reporting of 

their behaviour and feelings. However, there are two 

examples where the three measures of change appear not to 

mesh. In the case of Mothers 6 and 10, whilst they 

reported no positive changes in their behaviour and/or 

feelings, and in fact reported increases in the levels of 

resignation and frustration respectively, their scores on 

the APACBS and STEP Questionnaire did show positive 

changes. One explanation may have been the format of 

the questioning in each measure, possibly forcing these 

two mothers, on the APACBS and STEP Questionnaire, to 

answer within restrictions which were not present in the 

interviews. Another possible explanation may lie in the 

p~rceived different foci, of the measures: the child in 

the APACBS and STEP Questionnaire; and the parent in the 

interviews. 

Limitations 

The researcher acknowledges the following weaknesses in 

this study: 

1. The STEP and Control Groups were in the main mothers, 

because of the availability of the sample. 

2. As mentioned in the description of the s el ection of 

subjects above, the members of the STEP Group were 
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invited to participate; none self-selected, However, 

if anything this would have been a conservative factor, 

mitigating against the positive effects, thus adding 

strenghth to the findings. 

3. The programme was run during the day, thereby denying 

opportunities to include most fathers and working 

mothers. 

4. The STEP Group members, by their having received some 

assistance with their children at the Clinic, may have 

developed a positive set toward the outcome of attend

ing the programme. 

5. The measurement used investigated the change in the 

parents' perception of the Target.Child only; 

other children in the family were excluded, 

6. The study sample (n = 20) was small, but suf~icient for 

the statistical procedures employed. 

7. The interview teclm.ique used to investigate changes in 

the behaviour and ~eelings o~ the subjects was not 

able to be statistically analysed. A procedure which 

may lead to more objective results and analysis would 

need to be designed. 

8~ The researcher, leader of the STEP Group and interviewer 

were the same person. It is acknowledged that the 

mothers in the STEP Group may have responded positively 

toward the researcher, and that this may have positively 

affected the resul ts obtained. 



CHAPI'ER V 

SUMMARY AND CONCLUSIONS 

This chapter will be concerned with providing a summary 

of the study and its major findings, some conclusions 

which may be drawn and some implications for further 

research. 
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The broad focus of this study was the immediate and long

term effects of parents' participation in a STEP programme. 

Specifically, there were three major purposes of the study. 

The first was to examine the changes in parental percept

ions of their Target Children's behaviour. The second 

purpose was to examine cognitive gains made in relation 

to an Adleri$1 approach to child-rearing. The third 

purpose was to examine changes in the self-reporting of 

the parents• behaviours and feelings. 

The method used in the study was to administer the Adlerian 

Parental Assessment of Child Behavior Scale and the STEP 

Questionnaire to a group of mothers prior to their partici

pation in a STEP Group. The same measures were ad.ministered 

to a group of parents randomly selected from a waiting list 

of parents at an Educational Clinic. Although the groups 

were not considered to be equivalent due to the non

randomisation of the STEP Group, it was believed that the 

results obtained may be conservative; there was a chance 

that the Control Group parents had become self-selecting. 

The STEP Group mothers were also administered a question

naire prior to the commencement of the programme. 



89 

The STEP programme was run with a strict adherence to the 

materials and format by 

STEP Group leader. 

the researcher, an experienced 

Immediately following the final session of the programme 

and again 14 weeks later, the APACBS and STEP Questionnaires 

were read.ministered to the STEP Group and the non-treatment 

Control Group. The STEP Group mothers were also individ

ually interviewed with particular respect to perceived 

changes in behaviour and feelings. 

Significant results were obtained from the statistical 

analyse.s of data collected on the APACBS and STEP 

Questionnaire, following the establishment of the 

equivalence of the two groups. That is, positive short

and long-term changes in parental perceptions of their 

children's behaviour as a result of their participation 

in a STEP Group were found to be significant. Si~ilarly, 

short- and long-term increases in parental knowledge of 

an Adlerian approach to child-rearing were found. 

Although not statistically examined, the self-reports of 

the mothers in the STEP Uroup were regarded as having 

approached the criteria of significance. 

One implication which may be drawn from the results of 

this study is that the STEP programme is a valid package 

in bringing about a series of beneficial changes, and may 

be said to contribute to helping parents to relate more 

positively with their children. It provides parents with 

a cognitive framework, and a range of procedures from 

which parents can select, in order to raise a responsible 
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child in a democratic home environment. 

The effectiveness of the programme could be said to have 

been enhanced by this study which, to the researcher's 

knowledge, is the only one to have investigated the 

relatively long-term effects of participation in a STEP 

programme. The six months period over which the study 

took place would appear to be the most extensive time 

investigation of STEP reported in the literature. Most 

studies (McKay, 1976; Summerlin and Ward, 1978, 1981; 

McKay and Hillman, 1979; Meridith and Benninga, 1979; 

Hammett, Om.izo and Loffredo, 1981) concentrated their 

attentions on effects measurable immediately after 

parental involvement in a STEP programme. Clarkson (1980) 

did examine effects in a three month £ollow-up, but his 

results on parental perceptions are not unequivocable. 

This study also attempted, £or the first time in the re

searcher's knowledge, to examine the effects on parental 

perceptions of their own behaviour and feelings. The 

section of the investigation dealing with these aspects 

was intended as a pilot study, and is acknowledged as 

having no statistically valid results. It would appear, 

however, based on the self-reports of the mothers in the 

STEP Group, to be an area of fruitful investigation for 

further research. 

Then= 20 group which served as the sample for the major 

part of the study was small. The age range of the Target 

Children (5 - 15) poses a series of questions concerning 

the relative applicability and appropriateness of various 

aspects of the programme. Further research on a larger 
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population and on Control-matched STEP Groups with 

restricted age ranges for the Target Children (e.g. pre

schoolers, teenagers) would appear to be warranted. 

Furthermore, the non-inclusion of fathers and couples in 

the study gave no opportunity to study the effects on 

these two parental groups. Perceptions of the behaviour 

of children in the family, other than that.of theTarget Child 

were not included. Studies with other populations is 

therefore suggested. 

Finally, as this study concentrated its attention on the 

parent, there was no assessment of actual changes in 

children's behaviour. It would seem that an examination 

of children's interactions and self-concepts following 

their parents' participation in a STEP programme would be 

worthwhile, particularly as the literature reports contra

dictory findings in the research into these areas. 

The parents in this study were willing to participate in a 

research project. Investigation into the effects of parti

cipation in a STEP programme which was a strand or part of 

an ongoing parent education programme would be interesting. 

The authors of the STEP programme state that the group can 

be led by either a person trained in the helping profess

ions (e.g. education, psychology, nursing) or by a 11 lay 

person who is willing to study this manual intensively 

and has the ability to lead discussion groups" (Dinkmeyer 

and McKay, 1976, p.B). 

As the researcher was experienced in leading STEP Groups, 



it would be worthwhile to research the effects of the 

programme when led by a less skilled leader, or to compare 

the effects when led by leaders of varying skill levels. 

92 

Finally, the visual component of the STEP programme is based 

on charts, cards and posters, and some role-playing by the 

parents. The auditory component, the audio~apes, are the 

only "live" exposure the parents have to the interactions 

which serve as the basis for discussion. Consequently, most 

of the non-verbal aspects of human behaviour are not avail

able for parents to use as a basis for their judgements and 

responses. The use of video cassettes with trained actors 

role-playing the scenes from the audiotapes would appear to 

be a logical next step in improving the efficacy of the 

STEP programme. 
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Reprinted with the permission 
of the author 

GROUP LEADER 
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------------
AOL ER I AN PARENTAL ASSESSMENT OF CHllO BEHAVIOR SCALE (APACBS)* 

rr,f.118F: N()'fF:: A 7-l of the reque8terl 7'.'nformation is fol' the purpose of reseaPoh. 
ln,lim'du,1l t•C'nrcm6f'8 1,iill b@ heid fr1 strictest confidence. 

NAME DATE -------------- - ------- ------ -- -------
1 DENTI FI ED CH l lD+.,.......,..--.,---,--.,-- -----,------,,-------~AGE SEX 
+ One of your children with whom you want to improve your relationshl p.--- ----

Your ethnic group: ()Caucasian, ()Black. ()Hispanic, ()Astan, ()American Indian, 
() Other --- - - ----- - --- - --------------------
Vo u r Sex: ()Hale, ()Female 

Your Age: ()20~25, ()26-30, 031-35, 036-40, 041:..45, 046-50, ()Over 50 

Your highest completed education: ()Did not fin ish high school, ()High schoot, 
()Associate degree, ()Bachelor's degree. ()Graduate degree 

DIRECTIONS: Please ci rcle t h~ number for each item which best describes your 
identified child's behavior as you see it. Please try to respond to every item. 

1. 

2. 

3. 

5. 

6. 

7. 

8. 

9 . 

Your identified child: 

Has to be called more than once to get out of 
bed In the morning. 

f.ets dressed for school without being reminded. 

Remembers to take· 1 unch money, books , etc. to 
schoo I. 

Leaves for school without being reminded . 

Hakes helpfuJ suggestions during family 
discussions. 

Involves you in resolving verbal arguments with 
other children (for example: brothers or sisters, 
or children In the neighborhood . ) 

Involves you in resol v ing phys ica l fights with 
other chi ldren (for example: brothers or sisters, 
or children in the neighborhood.) 

Does chores without being .reminded. 

Figures out solutions to his/her own problems. 
(OVER) 
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Your Identified child: 

10. Changes behavior when told that It bothers you. 

11. Puts dirty clothes in hamper without being 
reminded. 

12. Argues with you. 

lJ. leaves belongings scattered around the house. 

14. Interrupts you at inappropriate times. 

15. Is on time for meals. 

16. Eats most foods offered without being coaxed. 

17. Has table manners which are acceptable to you. 

18. Tattles on other children (For example: brothers 
or sisters, or chfldren in the neighborhood.) 

19. Throws temper tantrums. 

20. Shares problems (s)he is facing with you. 

21. Is considerate of your feelings. 

22. Requests help on tasks (s)he can do independently. 

23, Cleans up after snacking without being reminded. 

2~. Behaves in such a way that you find yourself 
fee l i n g h u r t. 

25. Behaves in such a way that you Find yourself 
fee 1 i ng annoyed. 

26. Behaves in such a way that you find yourself 
feeling discouraged, bel leving that the child 
cannot imp rove. 

27. Behaves in. such a way that you find yourself 
fee 1 i ng angry. 

28. Str1ys with difficult tasks until they are 
completed. 

29. Disturbs you when you are driving. 

30. Remembers where (s)he puts belongings. 

31. Has to be told more than once to go to bed. 

32. Is quiet after going to bed. 
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STEP QUESTIONNAIRE 

Please write in the space provided what you think is 
the aim, or goal, of the child's misbehaviour: 

1. 

2. 

3. 

4. 

5. 

You are talking to a friend, and your young 
child continually interrupts for no good 
reason. 

A teenage girl's mother asks her to set 
the dinner table. The girl refuses, 
saying, "You can't make me." 

Father and son are arguing about the 
length of a boy's hair. Father orders· 
the son to have a haircut. Son replies 
11I hate you. You're a lousy parent." 

A daughter is cooking a cake for the 
family, but the cake turns out badly. 
She asks her mother to bake another 
cake for her, saying, "I guess I'm no 
good at anything, Mum." 

Your eight-year old doesn't want to take 
his parka to school on a cold winter's 
day. 

Please underline the appropriate response: 

6. Why do children misbehave? 

(a) It's just a part of growing up. 

(b) They are trying to gain a place in 
the family. 

(c) It's their way of learning right 
from wrong. 

7. When a parent gives in to an arguing child and lets him 
have his Ol/ffi way, the child learns: 

(a) that his parent is a fair and flexible person 
(b) that the world's rules or laws are not so rigid 

after all 

(c) that he will be successful in getting his way 
in the future by performing. 

8. When a parent smacks a naughty child, the child learns: 

(a) that hitting others is O.K. 
(b) to plan an occasion to get his revenge 
(c) that he is a bad person. 

9. If your son is sleeping-in and is late for school, 
which of the following would you do? 

(a) Keep on reminding him until he does what he is 
supposed to. 

(b) Call him once only, and leave it at that. 
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(c) Tell him he won't be allowed to e.g. watch 
TV that night if he doesn't get up immediately. 

10. You are told by your daughter's teacher that she has 
not done her homework lately. What would you do? 

(a) Tell your daughter that she has embarrassed you 
in front of the Teacher, and that she is to show 
you her homework every night without fail. 

(b) Tell the teacher that the problem is between 
her and your daughter and leave it at that. 

(c) Work with him/her every night on his/her home
work. 

11. You are in the supermarket. Your 4 year old wants 
some lollies and cries loudly for them. What would 
you do? 

(a) Give him the lollies and tell him to be quiet. 
(b) Ignore the crying and go on shopping. 
(c) Threaten him/her with punishment for annoying 

you. 

12. You are at a B.B.O., and your child throws a tantrum. 
What would you do? 

(a) Take the child aside and warn him to behave. 
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(b) Tell him he is being laughed at by others present. 
(c) Ignore his misbehaviour and encourage others to 

do the same. 

13. Your 6 years old says he won't go to school because 
the teacher picks on him. What would you say? 

14. 

(a) "You're afraid the teacher will pick on you. 
(b) "You have to go to school, so you'd better make 

the best of it. 11 

(c) "Why does she ~ick on you?" 

Your child wants to stay up late 
would you say? 

to watch TV. What 

(a) "Children of your age 
time of night. 11 

need to be in bed at this 

(b) 11 You 1 d really like to 
programme." 

stay up and watch this 

(c) "No! it1 s after your bed time." 

15 . Your daughter has agreed to clean her bedroom each 
week, but a month of not clearing it you are annoyed. 
What would you say? 

(a) "I'm grounding you for a month." 
(b) "When you don't keep agreements, I feel it's 

unfair because I have to do all the work". 
(c) "You promised to clean your room. I don't feel 

I can trust what you say." 



16. Your child got 5/10 for a Test. What would you say? 

(a) "If you're happy with that, then I am too." 
(b) 11 I 1 ll be very much happier when you get 10/10". 
(c) "Perhaps you should have learnt your work more." 

17. Your daughter has made a cup of tea .for the first 
time, but it is a flop! What would you say? 

(a) "Thank you for your effort. 
will be even better." 

Maybe the next one 

(b) "That's really lovely! Thank you. very much. 11 

(c) "Oh! come, I 111 ·show you what to do." 

18. Your son tells you how hard he played tennis but 
still lost the game. What would you say? 

(a) "You really need to practice more to win." 
(b) "I'm sure you played as well as you cou.ld. 11 

(c) 11Did you play someone a lot better than you?11 

19. Your son leaves his dirty clothes all over the house. 
When he needs his clean shorts for football, he finds 
them not washed. What would you say? 

(a) "You know that I only wash clothes left in the 
dirty-clothes basket. Perhaps you'll remember 
next time." 
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(b) "Alright, give them to me now and I'll wash them. 11 

( c) "Wash them yourself! ? 11 

20. Your son and daughter are quarrelling at the dinner 
table. You tell them that they will have to leave 
the table if they don't stop quarrelling. They 
continue to quarrel. What would you do? 

21. 

(a) Ignore them. 
(b) Stop them quarrelling by threats. 
(c) Take their plates away and ask them to leave. 

Your younger child 
your elder child. 
the young one, who 
you do? 

continually taunts and teases 
The elder child eventually hits 
comes crying to you. What would 

(a) Ignore the trouble saying "You can handle the 
problem". 

(b) Punish the elder child for unfair bullying. 
(c) Tell the younger child "You deserved it". 

22. Your son hits a cricket-ball through a neighbour's 
window. What would you do? 

(a) Punish him and pay for the window. 
(b) Calmly tell him he will have to pay for the 

window himself. 



(c) Say "You can't be trusted outside. You'll have 
to stay indoors for a fortnight." 

23. Do you hold regular meetings with the rest of the 
family to discuss as eouals all ideas and complaints, 
and plan family work and play? 

Yes 
No 

24. Do you think such meetings are a good idea? 

Yes 
No 

25. In applying consequences (e.g. punishment) to bad 
behaviour, is it better to: 

(a) apply consequences immediately 
(b) delay applying consequences so the child has had 

time to think through his wrong action. 

26. How would you react to criticism about the way you 
are rearing your children; for example, if a 
neighbour or relative tells you that you are being 
too strict (or lenient) with your children you would: 

(a) try to explain and def:end your own view of child 
rearing. 

(b) ignore the criticism (and perhaps the critic). 
(c) listen to their advice but only use those 

suggestions that do not contradict your approach 
to parenting. 

100 

27. It is better to reward a child by encouraging him with: 

(a) "I knew you could do it if you tried hard enough! 11 

(b) "Thanks, I knew you would do as you were told." 
(c) "You're looking very pleased with your efforts!'' 
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Initial Questionnaire 

1. Please underline one statement only. 

2. 

My main expectation in attending the STEP course is: 
(a) I hope to learn to control my child more effectively. 
(b) I hope to learn to more fully understand my child. 
(c) I hope to develop a better relationship with my 

child. 

(d) I hope to be able to teach my child to behave more 
appropriately. 

(e) I hope to be able to tolerate my child's behaviour 
more calmly. 

(:f) Other (please specify) 

Below are a list o:f problems that parents :frequently 
have to cope with in success:fully bringing up children. 
Please indicate in the space provided the 2 main 
problems you see as being the most important :for 
parents in general. 

(a) lack o:f knowledge about the way children develop. 
(b) 

(c) 

(d) 

(e) 

provision o:f an adequate education. 
teaching children how to get along with others. 
criticism of children by family and :friends. 
lack o:f preparation :for the task o:f being a parent. 

(:f) financial concerns. 
(g) 

(h) 

(i) 

(j) 

(k) 

(1) 

(m) 

unrealistic expeotations 
delinquency. 
inability o:f children to 

of parents by society. 

behave well in public. 
children's lack o:f responsibility. 

coping with material demands made by ohildren. 
insufficient time to spend with children. 
unequal sharing of parenting betvreen mothers and 
:fathers. 

(n) children's questioning of authority. 
(o) lack o:f self con:fidence in parents to cope with the 

demands of parenting. 
(p) drugs and/or alcohol. 
(q) children's inability to solve simple problems by 

themselves. 

The five problems are: 



3. Using the above l ist, indicate below the five problems 
that are of the most concern to you: 

4. List your children and their ages. 

Underline your "target" child. 
Mark wi th an 11x1' the children living at home. 

5. What are the behaviours that bother you most in your 
"target" child? 

6. What are your feelings about your ability to handle 
your "target" child? 

Thank you. 
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APPENDIX D 

INTERVIEW SHEET FOR 

• WEEK 10 

• WEEK 24 



~: INTERVIEW AT O WEEK 10 

0 WEEK 24 

l, Prior to your starting the STEP course, you indicated 
that your expectation was •.• 
Has this been achieved? 
YES NO 
Comments: 

2. Have any other needs been met by your attendance? 

YES 
Comments: 

NO 

3. Do you behave differently now to 9 weeks ago? 
3 months ago? 

YES 
How? 

NO 
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-------------------------

4. Do you feel differently now to 9 weeks ago? 
3 months ago? 

YES NO 
How? ________________________ _ 
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Woden Educational Clinic, 
Phillip Health Centre Building, 
Phillip, A.C.T. 2606. 

Reference: 

Contoct; 

Telephone: 

Dear 

Margaret Norington 

935203 22nd September, 1982. 

As part of our work at the Clinic we offer a programme to 
assist parents in their interactions with their children. 
We are asking parents who are about to begin the course to 
complete some questionnaires. At the conclusion of the 
course they will be asked to fill in more questionnaires 
and again in three month~ time. This will enable us to 
check how useful the course has been. 

We would like to ask you to help our work by being a member 
of a "Control Group". This is a group of randomly selected 
parents on our Clinic waiting list who are being asked to 
fill in the accompanying questionnaires now and more quest
ionnaires in about 10 weeks' time and in three months' time. 
Please use the reply paid envelopes. We would ask that the 
same parent fill in all sets of questionnaires. 

Your name will not appear in any of the f'indings. We only 
ask for your names for comparison purposes and so that we 
can send you the second and third sets of questionnaires. 

If you would like to know more about our parenting programmes 
please tick the box on the accompanying sheet. Please ring 
me if you have any questions. 

Thank you for your co-operati·on. 

(Mrs) Margaret Norington, 
Senior Guidance Officer. 

Office of the Australian Capital Tenitory Schools Authori ly. Macarthur HooS6. Norttibourne Avenue. Lvneham. 
PO Box 20. Civic Square. ACT 2608, Telex: ACTSA AA62600. Telephone: (002) ,190 211 



APPENDIX F 

VERBATIM RESPONSES BY STEP 

GROUP PARENTS TO INTERVIEWS 

108 



Immediate Post Test 

Question 1: Prior to your starting the STEP course, you 

indicated that your expectation was 

- to develoD a better relationship with your child. Has 

this been achieved? 

Mother 1: Yes. I do have a better relationship with him 

and (named two siblings). I am slowly developing more 

patience. I feel less need to control (him) and I'm 

allowing him to make decisions for himself even if I 

can see they are poor ones. We certainly talk more. 

Mother 4: Yes. We seem to talk to each other more. 

Mother 5: Yes and No. We still seem to have a commtL~i

cation blockage. Maybe I'm too old to change my ways. 

We do seem more tolerant of each other, though. Maybe 

I'm beginning to see how I contribute to his unwilling

ness to share. 

Mother 7: Yes. I am not so tense with (her). I think 

we are closer. 

- to teach your child to behave more anpropriately. Has 

this been achieved? 

Mother 3: Yes. Though we still have a long way to go. 

I think we are closer, we certainly talk more . At least, 

he talks, I listen. 

Mother 6: Yes and No. No, because (she) is still an 

obstinate child. She-won•t do as she is told. I think 

in some ways she has deteriorated since I started the 
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course. She does appear to be making an effort to improve 

just this week. Maybe I have too. 

Mother 8: Yes. (He) seems to be behaving more responsibly. 

Mother 9: Yes and No. I'm not sure now why I chose that 

aim. Perhaps I should have chosen the one about developing 

a better understanding of (him) because that has certainly 

happened. I always understood his needs as a gifted child, 

but not his needs as an only child. I think I do now. 

One spin-off has been that (h) does behave more "approp

riately". He doesn't interrupt me as much as he used to. 

- to more fullv understand your child. Has this been 

achieved? 

Mother 2: Yes. Now I realise I was encouraging (her) to 

be reliant on me and therefore incompetent. But I think 

I understand myself more as well and I think~ may be 

more important. 

- to be able to tolerate your child's behaviour more calmly. 

Has this been achieved?' 

Mother 10: No. M, I understand him more. Maybe I'll 

learn to tolerate him as a result. I still find him an 

extremely difficult child to live with. 

Question 2: Have any other needs been met by your attend-

~? 

Mother 1: Yes. I am more understanding of (named two 

siblings of 'target' child). Perhaps even children in 

general. I have a better understanding of how I had, 
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possibly still do, contribute to my children's misbehaviour. 

I realise the need for me and (spouse) to change~ 

behaviours and attitudes. It was good to talk to other 

parents, to share problems and work out solutions construct

ively instead of just complaining to each uther over coffee. 

With (spouse) away so much I really need to share my concerns 

with other parents. 

Mother 2: Yes. I think I have gained self confidence 

particularly by listening to others in the group. I think 

I said more than I ever thought I would. I mean I shared 

things. Before I used to bottle things up. Now I feel I 

can try things with (her) and believe they can work. 

Mother 3: Yes. Sharing problems with others is good. 

Good for me, anyway. I can try out the techniques we've 

learnt, like logical consequences, with the other three 

kids. The group was a great support. 

Mother 4: Yes. I have enjoyed being with other mothers. 

I wish there had been fathers as well. Now I have a 

clearer picture of (his) needs. 

Mother 5: Yes. The chance to share with others. To learn 

together. I only wish a course like this had been available 

when the children were a lot younger. I think that (named 

two course participants) were learning techniques at the 

r i ght age for their children. 

Mother 6: No. I think that most of what we covered I knew 

already. 



Mother 7: Yes. I 1ve learnt skills that I believe I~ 

apply. I'm aware now that (she) is really a normal little 

girl and that I was expecting too much of her. Being with 

other mothers and listening to the same problems as my 

own makes me feel not so odd, so different to other mums. 

Mother 8: Yes. It was good to be in a group, especially 

with another mum with a kid the same age. Made me see how 

normal (his) behaviour was - or is really. It was a great 

support. 
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Mother 9: Yes. I realised soon - after about 2 weeks that 

my expectations of (him) were inappropriate for his age. 

He's so bright. I suppose I'd learnt to think that (he) 

could be more responsible and mature than he can really 

be. So I suppose you could say I learnt something about 

myself. It was hard for me to talk about my worries in 

front of others, but that's o.k. now. 

Mother 10: Yes. Sharing with others the traumas of 

being a parent. I guess it isn't as bad as I thought it 

was. After (na.i::Jed target child) turned out the way he is, 

I thought 11never again". Perhaps I might start to think 

differently! 

Question 3: Do you behave differently now to 9 weeks ago? 

Mother 1: Yes. I'm not so angry. I don't yell at the 

kids as much. I'm less pessimistic about (him). I don't 
, 

feel so responsible. Behaviour? Mine? Well, I listen 

more. I talk less, but when I do I try to choose my 

words carefully, so I mean what I say. I have all the 



skills from the course to use when things go wrong. Like 

'I' messages and logical consequences. I know why - or I 

can work out why - (he) is misbehaving and~ something 

about it. 

Mother 2: Yes. I try to encourage (her) to work out her 

own problems. I use reflective listening and problem 

solving together. I use 'I' messages especially with 

(named husband). 

Mother 3: Yes. I give him choices on what he can do -

he makes the decision. Then I can follow through. I 
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try not to get so hassled about the mess. It's my problem 

that I think I let it get me down. Perhaps with four kids, 

I'm fighting a losing battle to have everything tidy. Now 

I settle for the lounge room - and the family room before 

they go to bed. Their bedrooms - well, it1 s up to them. 

Mother 4: Yes. I use 'I' messages. I give choices like 

in logical consequences. I don't press (him) to come 

shopping with me. I try to leave him with (neighbour) 

or go when he's at school. I decided it wasn't worth the 

hassle. I don't get so worried about him missing meals. 

He's not going to starve to death. I 1m encouraging him 

more especially with reading and homework. I'm trying 

to get him to encourage himself to try. 

Mother 5: Yes. I don't nag so much. I suppose I've 

accepted - at least I'm trying to - accept (his) rights 

to make choices albeit bad decisions at times. And I 

don't fall for (his) inability to organise himself and 
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then his expecting me to bail him out. I use 'I' messages. 

I don't feel so sorry for myself. I guess I'm becoming 

more self reliant. 

Mother 6: No. I just don't think very ~uch has changed. 

Mother 7: Yes. I don't think I'm as ''snappy" and difficult 

to please. I think now before I say anyth~ng. I don't 

criticize and try to belittle her. I suppose I've realised 

what I was doing to her. I understand now why she was be

having like she was. 

Mother 8: Yes. I think I'm using most of the skills from 

the course. Certainly logical consequences and 1 1 1 messages. 

I'm getting better at reflective listening. Before I used 

"you" messages a lot. 

Mother 9: Yes. I don't think I do or say things to (him) 

very differently. Maybe some minor changes. I don't nag 

as much to do his jobs around the house. 

Mother 10: Yes and No. ,It's difficult to say. I have 

tried to use the different techniques we learnt in the 

classes. Some have worked - like consequences. Maybe 

I don't keep trying them long enough. 

Question 4: Do you feel differently now to 9 weeks ago? 

Mother 1: Yes. As I said I don't feel so responsible. 

With (husband) being away I think I used to think that 

if 1 didn't try to make the children behave, who would? 

I don 1t feel so weighed down by guilt • .And I•m not so 

pessimistic about (target child). I don't feel the need 
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to control everything. I still have quite a temper, but 

I'm beginning to realise that blaming the children isn't 

fair. I've got to do something about it. So I don't 

feel the need to blame. 

Mother 2: Yes. I'm more self confident and con£ident as 

a parent. 

Mother 3: Yes. I don't feel so irritable, and angry, 

though I do still £eel as i£ I'm the general slave at 

times. I suppose that's the result 0£ having £our child

ren. I £eel as i£ I can cope now. 

Mother 4: Yes. I'm not so worried. I'm more relaxed. 

I suppose that when (he) decides to disobey me, it's his 

choice and he knows what he's doing and can live with the 

consequences. So I don't £eel I have to be the one to 

make the rules and keep them. 

Mother 5: Yes. I'm more resigned. No, that sounds 

pessimistic, and I 1m not that. What I mean is that I'm 

£eeling more comi'ortable about my relationship with (him). 

I £eel less sorry for myself. There's hope now that we 

can get along as well as I seem to be able to with (target 

child's siblings). 

Mother 6: No. Perhaps though I'm £eeling that my stand

ards can't be reached. Perhaps what my husband says 

about me always wanting the kids to be perfect is right. 

Maybe I have to face the fact that (she) can't be any 

bett er than she is. 
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Mother 7: Yes. I suppose I feel a bit guilty about the way 

I was before. My parents were right! They always said I 

was too hard on (her). I suppose I'm a bit optimistic that 

we can be closer. I'm certainly less tense - (husband) 

said he's noticed it. That makes me feel good. It must be 

because I don't have to~ (her) do things all the time. 

She can make decisions. 

Mother 8: Yes. I don 1 t feel so uptight, anxious. I don't 

think I get hurt so much by (his) lack of respect. Perhaps 

he didn't have any reason to respect me. He's really o.k. 

I think. I 1m not as cranky. 

Mother 9: Yes. I don't feel that I've really got a problem. 

I did before the course. (He) really is quite easy to get 

along with. As an only child it is difficult to compare. 

I think I was worried over nothing. 

Mother 10: Yes~ In some ways I feel more frustrated. (he) 

seemed to be the worst child of all the ones we talked about. 

All the other mothers really didn't seem to have too much to 

worry about. 

Delayed Post Test 

Question 1: Prior to your starting the STEP course. you 

indicated that your expectation was 

- t o develon a better relationship with your child. Has 

this been achieved? 

Mother 1: Yes. We enjoy each other's company more . He 

actually shares things with me now. Comes when he n eeds 

help. He used to steer clear of me in case I "blew up". 

I'm more patient, though I do have lapses. I can see the 

effect my temper has on the children. 



117 

Mother 4: Yes. We are closer. (He) is easier to get along 

with. I aTD. too. 

Mother 5: Yes. We seem to be able to talk more openly. I 

guess I'm not as accusing, expecting him to do what I want. 

I treat him more like an adult. And he seems to be more 

like one. 

Mother 7: Yes. (She) and I are communicating more. 

- to teach your child to behave more appropriately. Has 

this been achieved? 

Mother 3: Yes. (He) still seems to need reminding some

times to do his jobs at home. But he's improved tremendously. 

He's considerate, he 1 s more responsible generally, like 

about remembering things for school. 

Mother 6: No and Yes. (She) is still a troublesome kid. 

She wants to "do her own thing". She will behave well 

sometimes. Other times she is just plain unco-operative. 

Mother 8: Yes. Actually now I realise my expectation~ 

centred on (him). It really has been me that's changed -

and so (he) has too. 

Mother 9: No. I think I said last time that that was not 

the right expectation. Quite inappropriate. ·-
- to more .fully understand your child. Has this been 

achieved? 

Mother 2: Yes. I am aware of how I encouraged (her) and 

maybe I still do occasionally not to think for herself. 



I know that she will rely on me too much if I allow her to. 

- to be able to tolerate your child's behaviour more calmly. 

Has this been achieved? 

Mother 10: Yes. I just have to try to be more calm. My 

husband says .!.:fil hyperactive! 

Question 2: (Were) a~y other needs •.• met by your attend-

ance? 

Mother 1: Yes. (Husband) and I talk to the children more, 

not yell and give orders. I think that because (husband) 

is home more now, matters have improved. I am using the 

logical consequences and 'I' messages particularly with 

(youngest child). The group was really helpful to~- It 

made me look at myself. 

Mother 2: Yes. I know I talked about self-conf'idence last 

time. That's still there. I think it might have made a 

difference to me in all sorts of ways. Well, with my 

husband for example. I'm not so concerned about always 

pleasing him. I'm not content to be number two. With 

(target child) I'm more optimistic. Really the things I 

used to worry about with (target child) were nothing! 

Mother 3: Yes. I talk over problems with (STEP Group 

member). I know I can make better decisions about handling 

those problems. 

Mother 4: Yes. I talk to (STEP Group member) about the 

kids and how to tackle problems. (Husband) doesn't have to 

use the strap as much - hardly at all. I 1m glad because I 

really hate it. 
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Mother 5: Yes. I understand myself more. 

Mother 6: Yes. Over the last few months I think I 

started to realise that I might not be handling (her) the 

right way - or maybe she's not as bad as I think she is. 

Perhaps I need to do the course again and really try! 

Mother 7: Yes. Being with other mums made me see that 

the way I was brought up wasn't going to work with my 

children. 

Mother 8: Yes. The group support was good. Important to 

me. 

Mother 9: Yes. I learnt to talk to others about me and 

my family. A..~d that's good. Not that I now want to 

share all my worries, but I suppose now I'm reassured 

about (target child). 

Mother 10: Yes. Being in the group was good, though I 

don't know that it helped me to make (target child's) 
, 

behaviour as good as I would like it to be. Maybe, the 

group helped me to see I could do something but slowlv. 
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Question 3: Do vou behave differentlv now to 22 weeks a~o? 

Mother 1: Yes. I'm more patient, and I listen more. I 

am trying to make the words I use more open, less accusing. 

I find that if I remain calm I am more likely to be 

successful. I don't threaten consequences; I say it 

once and I mean it. I think the children may find I'm 

more predictable now. I was probably also fairly 



predictable before - you know, mum is going to blow up any 

minute. But I think that now I'm predictable in the sense 

that the children feel that I 1m probably more reasonable. 

Mother 2: Yes. I am more firm with (target child). I 

encourage her to work things out for herself. We are 

less dependent on each other. I also encourage her to 

spend more time with her friends, not with me. That was 

a bad habit we had gotten into. I think I allow (target 

child) more opportunities to make decisions for herself. 

Mother 3: Yes. I ignore a lot of the hassles, especially 

between the children. There seems to be less of the 

fighting anyway. I use logical consequences a lot - give 

choices. I'm still not really comfortable about the un

tidiness. 

Mother 4: Yes. I don't feel so much at a loss so that I 

suppose I behave more confidently. I know what I can do 

when a problem comes up. I use most of the techniques 

from the course, probably without realising it now -
' especially •r• messages and logical consequences. I 

encourage (target child) a lot, especially with his reading. 

We have £amily meetings. 

Mother 5: Yes. I certainly don't nag as much. I suppose 

I have learnt to respect (target child's) rights and I 

believe he is doing likewise. I treat him more like an 

adult, and let him live with the consequences of his 

decisions except for when they a~fect me. I don't get so 

1uptight 1 • 
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Mother 6: No. Not really. 

Mother 7: Yes. I think, on the whole, I'm an easier 

person to live with. I'm not so cranky or demanding. 

I've sought help with some personal problem - I think 

that will also help me to have a better relationship with 

my children. I am more relaxed and more in control over 

my words and actions. 

Mother 8: Yes. I am more relaxed I think. I don't seem 

to have the same kinds of hassles with the children as 

before. There are still the usual sorts of problems with 

a teenage boy who wants to be very independent, but I 

don't think I behave in ways that make situations worse, 

as I used to. I don't yell and threaten things that I 

knew I couldn't follow through with. I don't accuse 

(target child) of not caring. I know he does in his own 

way. 

Mother 9: Yes. I respect (target child) more than I 

used to. I don't nag or criticize as much. I'm more 

relaxed. 

Mother 10: Yes. My husband and mother say I do. I 

can't see it really. I use some of the ideas from the 

courseJ like logical consequences. I still feel a bit 
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of an actress sometimes. I read the handbook occasi onally -

I think it helps. 
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Question 4: Do you feel differently now to 22 weeks ago? 
t 

Mother 1: Yes. I am more calm, and patient. I am also 

optimistic. I don't feel so weighed down by guilt. I 

really see how I was makin~ the children misbehave by !!!Y 

behaviour. I felt guilty because I knew our relationships 

should have been better but I didn't know how - I do now! 

Mother 2: Yes. I feel re'laxed most of the time that I'm 

with (target child). I am more confident as a parent so 

I'm ~ore self confident. 

Mother 3: Yes. I'm less angry and annoyed. I feel I 

can cope. I have different expectations of myself and 

the children. I feel more realistic, and less hopeless 

about the future. 

Mother 4: Yes. As I said I don•t feel so much at a loss -

more optimism, I suppose. More confident and relaxed. 

Mother 5: Yes. I'm more tolerant and that means I'm 

less uptight about the future. I don't feel the failure 

anymore. 

Mother 6: Yes. I'm more resigned to the fact that 

(target child) is (child) and I am me. I think I have 

accepted that. So I suppose I feel more relaxed. Funny, 

isn't it? 

Mother 7: Yes. I'm more in control of myself. Before I 

felt I wanted to control others - to be powerful. Now I'm 

learning to take things easier - so I'm more relaxed, less 



anxious. I just generally feel much better about my 

relationship with (target child) and (sibling). 

Mother 8: Yes. I am not so despondent about where the 

family was headed. More optimistic now, certainly. I 

am more relaxed. I have more confidence in myself - and 

(target child). More encouraged. 

Mother 9: Yes. Not so worried. 

Mother 10: No. I still feel frustrated, but I am trying 

to be calm. 
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