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ABSTRACT 

This Field Study is an attempt to pre.sent an wholistic 

portrayal of the institution, Melrose High School. It consists 

of an Historical Overview of the school's past, and a Statistical 

Description, formed from a survey of perceptions of the 

institution. These two forms of evidence were seen by this writer 

to be complementary, and that together, they would provide the 

wholistic portrayal sought. 
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PURPOSE 

Popular discussion relating to social institutions 

such as Melrose High School often. include references to their 

subjects in simple, concrete terms. "This hospital", or 

"that university" are spoken of as though each exists wholly 

as a circumscribable entity, about where there is common 

and shared understanding. 

If this is so, any social institution under discussion 

could easily be described, and descriptions could easily be 

confirmed as full and accurate. Sometimes though, descriptions 

and their confirmation are not easily reached. For, it seems, 

some institutions do not exist wholly as clearly circumscribable 

entities, and understandings of them are not necessarily 

common or shared. Some institutions are complex rather than 

simple subjects and understandings of them are more full and 

accurate when conceived from appreciations of their complexity. 

This writer believes that Melrose High School is one such 

complex subject and that if it is ever to be seriously 

evaluated, its complex.ity needs to be displayed so that more 

full and accurate understandings of it then have previously 

been possible can be reached. 

The purpose of this Field Study then is to display this 

complex subject by way of an wholistic portrayal in the 

belief that future evaluators of Melrose High School may 

then be better able to reach informed understandings of the 

nature of the social ins.ti tut ion they are about. to scrutinise. 
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RATIONALE 

The concern of this writer regarding future evaluations 

of Melrose High School arose from a statement by Reed (1968). 

A school achieves its purpose in three distinct ways: 
(1) by the things it teaches; 
(2) by the way it teaches; and 
(3) by being the kind of institution it is. 

(Reed, 1968 p.l) 

While clear descriptions of "the things it teaches" and 

"the way it teaches" had been published in 1976 and 1979, no 

description of Melrose High School, "being the kind of institution 

it is", had ever been attempted. So that aspect could never be 

included in a serious evaluation of the school. This Field Study 

attempts to provide the missing description. 

The school had a past, from which it had emerged, and a present, 

to which it was always adjusting. So the description might be found 

in part through an examination of that past and present. The 

Historical Overview seeks to recognize that past; to recognize the 

emergence of the school from that past; and to recognize the 

continuing present to which the school was always adjusting. 

Documented evidence supporting this examination is offered in an 

attempt to establish notions of the being/becoming states of the 

subject and the kind of institution it was perceived to be at 

several points in time. 

It was thought too, that the description might be found in 

part through an examination of how the subject was perceived by the 

many people associated with it at one moment in tjme. So the 

Statistical Description seeks to display the kind of institution 

Melrose High School was perceived to be in August 1981. It presents 

collated perceptions held by twenty-three groups of people who 

interacted to varying degrees because of their association with the 
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school. The differing perspectives of these groups enabled a montage, 

describing the school, to be produced. 

This writer believes that by combining the Historical Overview 

with the Statistical Description, the complexity of the subject, Melrose 

High School being the kind of institution it is, will be portrayed 

for the first time. 
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REVIEW OF LITERATURE 

Numerous volumes and papers helped to form the envisaged project. 

Clear guidance and support was gained from those mentioned in this 

brief review. 

Collins (1974), had found support in the works of Alfred Schutz 

and George Herbert Mead, as did this writer, and Chamberlin (1974), had 

been inspired by the same authors as those that provided the 

philosophical base-line for this Field Study. 

Stiggins (1978), showed how effectively field observations and 

document analysis could be combined into a single portrayal of the 

kind envisaged, and Lighthall (1973), provided a formulae showing why 

these two kinds of evidence could justifiably be combined in 

presenting a portrayal of such a complex phenomenon. 

Stake (1967), encouraged elevation of the status of portrayal 

and later (1973), strongly advocated responsive research, Both 

strategies seemed appropriate in the envisaged project. 

Bogdan and Taylor (1975), in their invocation to "Go To The 

People", provided advice which strengthened the developing plan. 

St. John (1979), discussed a naturalistic approach to educational 

research. His conviction and the logic of his argument provided this 

writer with great support. 

Hendrickson (1978), outlined the role of researchers in large 

social institutions, pointing to difficulties to be avoided, all of 

which may have adversely effected the progress of the project had they 

not been given attention. 

Some advice related specifically to the Statistical Description. 

Miller (1974) had successfully used a data-gathering instrument which 

helped clarify the functional structure of the survey. Kennedy and 

Halinsky (1975)~ sought attitudes through a four-point Likert scale, 
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an example which seemed adaptable for this study, while Hartley and 

Croskey (1978), provided a conceptually sound and reliable alternative 

instrument for collecting attitudinal data. Perney (1976), offered 

convincing support for the inclusion of open-ended questions. Cohen 

and Manion (1980), provided a most comprehensive exposition of 

survey research and questionaire techniques which dovetailed neatly 

into the envisaged project and drew together advice which had been 

gleaned by this writer from all other identified sources. 
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METI-IOOOLOGY 

The methodology of this Field Study pertains to the disciplines 

of social inquiry and survey res·earch. Heeding advice gleaned from 

all identified sources this writer developed the project design shown 

in the diagram which follows. The second inclusion in this section 

briefly describes the progress of the rroject from its conception to 

its culmination in this Field of Study Report. The third inclusion 

describes the instruments and procedures used in the survey. 



9 

A DESIGN FOR THE ENVISAGED PROJECT 

* 

PROBLEM ARISES 
FROM 

OBSERVED NEED 

RESPONSIVE DISCUSSION 
TO CLARIFY PROBLEM 

AND PURPOSE OF PROJECT. 

ARTICULATE NATURE OF PROJECT 

OBSERVE REACTIONS. 

REFINE PROBLEM AND PURPOSE THROUGH 
DISCUSSION 

IF UNFAVOURABLE 
GO BACK 

, AND SURVEY 
OF RELEVANT LITERATURE 

RESTATE PROBLEM 
AND PURPOSE 

OBSERVE REACTIONS. 1---___.-i IF FAVOURABLE 
PROCEED 

SEEK SUPPORT 
FOR 

HISTORICAL OVERVIEW ______ __, '-----STATISTICAL DESCRIPTION 

SELECT RELEVANT 
DOCUMENTS. 

INTERVIEW WHERE 
POSSIBLE TO 

SUBSTANTIATE. 

WRITE PORTRAYAL 

CONTACT PARTICIPANTS 
INTERVIEW FOR UNIQUE 

PERSPECTIVES. 

* FORMULATE SURVEY. 

CONDUCT SURVEY. 

VALIDATE RESULTS. 

WRITE PORTRAYAL 

-------,..i SYN1HESIZE CONCLUSIONS ...... ___ _,,, 

DESCRIBE STRENGTI-1S AND 
WEAKNESSES OF PROJECT. 

For details of procedures followed see Cohen and Manion (1980, p.72). 

FIGURE 1. A design for the envisaged project. 
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THE PROGRESS OF THE PROJECT. 

The project began with the realisation that Reed's third point 

had never been satisfied by previous descriptions of Melrose High School. 

Discussions between staff members around that point were frequently 

frustrated by the complexity of the subject and by the difficulty in 

reaching an agreed base-line from which understandings could be 

developed. Eventually, after much debate, a base-line was established, 

congruent with the stated rationale for this Field Study. It was 

refined through further debate, as was its purpose. 

The investigation was timely for it fell between school evaluations 

scheduled by local education authorities. This writer's hope was that 

the project would enable 1983 evaluators to gain better understandings 

of their subject than had previously been possible. 

Support for the project was sought from people associated with 

Melrose High School and was easily gained. Co-operative advice on what 

data would be relevant to the Historical Overview, and on where and how 

to collect it was received. Interviews substantiated documented evidence 

now recorded in the Field Study report. Advice and assistance was also 

given in preparation .for the survey. Responsive interviews clarified 

particulars of the perspective held by each different group to be 

surveyed. 

Talking with co-operating associates proved to be a critically 

significant process throughout all stages of the project. It was 

especially useful during this writer's review of literature for at 

that time many excha.nges uncovered valuable divergent opinions. 

In July 1981, while the Historical Overview was being researched, 

all twenty-three groups identified in preparations for the project were 

surveyed. The perceptions they offered were collated and published by 
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November 1981 so that they might be read and validated as accurately 

composed from the mass of data produced by the survey. 

Reactions to that publication were strong and positive. All 

interested readers who discussed the contents of that publication with 

this writer were told that it was part only of a more comprehensive 

document (to be published in late 1982), which would establish the 

context of the survey as one of two complementary sections of a study 

that would portray the school in an wholistic manner; and that the 

portrayal would hopefully serve as a new data base for future 

evaluations of Melrose High School. That more comprehensive document 

is this Field Study report. 
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INSTRUMENTS AND PROCEDURES FOR THE SURVEY. 

Twenty-three different groups were identified. Those groups. the 

relevant populations. the sample sizes and the sampling procedures 

employed in each case are shown in the table of figure 2. 

NO GROUP DESCRIPTION POPULATION SAMPLE SIZE ME'IllOD 

1 Ex-Melrose Teachers 

2 College Teachers 

3 Neighbouring Residents 

4 Primary School Teachers 

5 Present Melrose Teachers 

6 Ancillary Staff 

7 Schools Office Personnel 

8 Melrose School Cowisellors 

9 Ex-Melrose Students 

10 Neighbouring High School Teachers 

11 Year Six Students 

12 Occasional Visitors 

13 Present Melrose Students 

14 Relief Teachers 

15 Parents of Ex-Melrose Students 

16 Melrose Board Members 

17 Parents of Present Students 

18 Neighbourhood Shopkeepers 

19 P. & C. Association Committee 

20 Melrose Canteen Helpers 

21 Family Planning Team 

22 Principal & Assistant Principals 

23 Parents of Year Six Students 

100 

245 

41 

24 

68 

11 

30 

2 

240 

24S 

185 

20 

930 

30 

220F 

8 

460F 

40 

10 

60 

30 

4 

130F 

30 

30 

30 

24 

68 

11 

22 

'2 

40 

40 

160 

20 

160 

30 

30F 

8 

130F 

30 

10 

44 

30 

4 

40F 

1 

2 

3 

4 

4 

4 

5 

4 

1 

2 

3 

5 

6 

4 

1 

4 

6 

3 

4 

3 

4 

4 

7 

Populations and sample sizes labelled "F" represent numbers of families 
rather than individuals. 

Sampling methods employed are numbered according to the key 
1 Snowball sample 
2 Stratified random sample 
3 Simple random sample 
4 Whole population 
5 Purposive sample 
6 Systematic sample 
7 Convenience sample. 

FIGURE 2. Group descriptions populations sample sizes and methods. 
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It was possible to contact the entire population in nine groups. 

These groups were either small or easily accessible. In the case of 

group 5, Present Melrose Teachers, the large group was made accessible 

through a pupil-free day held on 21 August 1981. Representative samples 

were required from the other groups. 

Simple random sampling procedures were employed with four groups 

for which complete lists of populations were available. The minimwn 

sample size was thirty subjects. This was sufficient to constitute 

seventy-five percent of the whole population of groups 3 and 18. Closer 

approximates of sample sizes suggested by Krejcie and Morgan in the 

Journal of Educational and Psychological Measurement, volume 30, 1970, 

were possible with groups 11 and 20. 

For three groups it was necessary to employ the process of 

snowball sampling described by Cohen and Manion on page 77 of their 

Research Methods in Education of 1980. No complete list of Ex-Melrose 

Teachers was available. The population size was an estimate only of the 

number of teachers who had worked at the school for any period longer 

than two years before leaving. Group 9, Ex-Melrose Students, (students 

who had left from Year 10 in 1979 or 1980 and were thought to be still 

residents of the A.C.T.) was estimated to have a population of 240. 

Group 15, Parents of Ex-Melrose Students, was estimated to have a 

population of 220 families. In each of these three cases contact was 

made with a small number of individuals who belonged to the group. These 

people were then used as communicators, who in tum identified others 

who qualified for inclusion, and these in turn identified yet others. 

Again, thirty was considered to be the minimum sample size. 

Whole lists of staff were obtained· from four neighbouring colleges 

and four ne.ighbouring high schools. From these lists equal numbers of 

individuals were randomly selected to make up the two samples of forty 

subjects for groups 2 and 10. 
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The Schools Office sample and Occasional Visitors sample were 

constructed by handpicking subjects who were known to have represented 

their group for several years. Hence the latter contained representatives 

from the Red Cross, Army and Navy careers advisors, players from 

theatrical companies and medical officers who had visited many schools 

including Melrose in the course of their normal duties. 

The population of Present Melrose Students was constructed 

purposefully to contain proportionate numbers of various sub-groups 

which represented the heterogeneity of the whole population. Lists 

were compiled to show year levels, sex, number of years at Melrose, 

students who had attended secondary schools in other countries, in 

Australian States and in Canberra. A starting point was randomly 

chosen and every sixth person thereafter was systematically included 

in the sample. Since some people were co-incidentally chosen twice, 

the sample size was reduced to 160 subjects, which represented 17.2% of 

the whole population, but at least the inclusion of all significant 

sub-groups was assured. Parents of Present Students were systematically 

sampled in much the same way, but with this group, no sub-divisions 

were made. 

Forty families, ten from each neighbouring primary school, were 

conveniently sampled by inviting year six students to volunteer the 

services of their parents. 

The eight different question styles employed in the survey are 

shown in figures 3 to 10 below. 
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Tick the box which most closely represents < 0 

your opinion. ~ '1,:1 ~ 
t:) ~ ~ z ~ ~ z 

"Given that Melrose provides a general i ~ Cl) i 
education . ....... , ................... II r-4 ~ 1-t E--

ti) 0 Cl) 

statement one 

statement two 

statement three 

statement four 

FIGURE 3. Closed form; single continumn. 

Now put a cross through tne face you will have on 
when you come to Melrose in 1982. 

~) r:?\ p 

FIGURE 4. Diagramatic presentation; closed form; single continuum. 

Circle the point on this sample which best represents 
your opinion. 

"I find the teaching methods used at Melrose to be .••.• " 

TRADITIONAL 
• .. EXPERIMENTAL 

JI 

FIGURE 5. Closed form; opposition of extremes; dual continumn. 

With these three styles, responses were coded 1-5. Code 6 

represented a nil response and Code 7, an invalid response. 

On the lines below please describe any attitude or opinion 
important to you which has not already been dealt with. 

FIGURE 6. Open form. 
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On the five lines below give your description of the 
purpose of Melrose High School. Use your own -
interpretation of the word "purpose" and rely on your 
own perception of that purpose. 

FIGURE 7. Open response to directed topic. 

Now list the three things you hate most about Melrose. 

1 
2 ________________________ _ 

3 ________________________ _ 

Now list the three things you like most about Melrose 
! ________________________ _ 

2 ________________________ _ 

3 ________________________ _ 

FIGURE 8. Open but selective response to directed topic. 

A field matrix of 3xl5 was established to accept coded responses 

to these three question styles. Each response could contain up to 

three dominant trends, and each trend identified, could be an expression 

of any one of fifteen key factors. The trends were named during the 

first reading of all responses. Factors were named during the second 

reading. During the third reading all responses were coded in 

accordance with the named trends and factors. Agreement between three 

readers was sought before any coding was applied. Coded responses were 

then fed into the matrix. Raw scores were converted to percentages for 

each key factor which enabled key factors for each trend to be ranked,· 
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Having rated your opinions to all the items in the last 
question you may wish to describe your reasons for any 
rating of any item. Please place the code letter for 
the item against the description offered. 

CODE DESCRIPTION OF REASON FOR RATING GIVEN. 

FIGURE 9. Invitation to explain motives. 

We are interested to see how you view the power structure 
underlying decision making in this school. Please rely on 
your own perceptions. Th_ey are what count. 

INSTRUCTIONS 

1 The root words for this game are given. Decide what they mean to 
you. 

2 Fifteen leaf words are given as standard components -of a likely 
"power tree". Decide what each means to you. 

3 Having made these decisions, construct your own "power tree" by 
placing the code letter for the component with greatest power in the 
rank one leaf. Cross that component off the list. 

4 Select the two_next most powerful components. Place their code 
letters in the rank two leaves. Cross those components off the list. 

5 Continue the process with ranks three and four 

MY "POWER TREE". 

Leaf Words ... Standard Components. 

A. Teachers Rederation 
B. School Board 
C. Senior Teachers 
D. Ancillary Staff 
E. Assistant Principals 

Rank 
Four 

Rank 
Three 

Rank 
Two 

Rank 
One 
Leaf 

F. Schools Office 
G. Government 
H. Employers 
J. School Authority 
K. Assistant Teachers 

Root ...........•• Power Structure Underlying 
cision Makin at Melrose 

FIGURE 10. 

L. Students 
M. Principal 
N. P. & C. 
o. Colleges 
P. Parents 

Opinion Filter. 
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Three versions of this opinion filter were employed. The example 

shown looked for perceptions of the power structure underlying decision 

making at Melrose High School. Another asked respondents to rank their 

perceptions regarding the relative value of information provided by 

the twenty-three groups contributing to the survey. It was known as 

the "pyramid of information value". The third asked Present Melrose 

Students to rank their perceptions of the relative importance in their 

lives of twenty one various groups. 

These opinion filters were scored, and scores were then weighted 

to produce cumulative n~erical totals for each of the components. In 

the example given, any component which reached the rank one leaf, 

survived a fifteen to one chance against being so placed. So rank one 

choices earned a fifteen point weighting. · Rank two choices survived a 

seven to one chance, so scored s·even points. Rank three choices 

survived a three to one chance, so scored three points. Rank four 

choices had an even chance so scored only one point. Totals for each 

component were calculated by multiplying each ranked component by its 

relevant point weighting, then by adding the scores obtained. 

Using these eight questions styles, twenty-three different 

questionnaires were designed to cover areas of common interest and those 

perspectives which were seen to be unique to each group. All 

questionnaires were introduced in a manner similar to the example 

below, which was used with group one, Ex-Melrose Teachers. 

''Dear Col league, 
Thank you for your offer of assistance 

with the current survey of attitudes and opinions held 
about this school. 

Your contribution is of vital importance. 
Having worked at Melrose in the past, you are in a position 
to provide us with a set of perceptions which have been 
tempered by time and by subsequent experience of other 
school environments. No other group to be surveyed is 
in that position. 
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In responding to the following questions, 
we ask you to rely on your own private perceptions, your 
opinions or impressions. Please answer every question. 
No sincere answer can be wrong. All responses are totally 
confidential. 

If you can forward your completed survey 
sheets to us in the envelope provided, either by mail or 
courier service so that they reach Melrose by 11 August, 
we would be most grateful". 
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PRESENTING SIGNIFICANT DATA 

We often hear the expression, "Let the 
facts speak for themselves." We c0uld also 
say, "Let the data speak for themselves." 
But facts and data refuse to speak. They will 
never say, "I am an instance of a certain law," 
"we must be interpreted or structured in this 
way. 11 As new problems arise in the life of 
the individual and in society, new ways of 
structuring the environment are called for. 
The constant process of adaptation or adjustmen~ 
taking place between the form and its environment, 
society and the world, does not take place 
mechanically nor by the repea.ted application 
of fixed ways of responding. There is the 
continuous emergence of novel situations, 
and life itself is a continuous process of 
adjustment and readjustment. (Miller, 1973 
p.99-100) 
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If Miller is right, the constant process of adaption 

or adjustment may well make a social phenomenon such as a school 

impossible to describe. For any description which searches for "the 

reality" of the subject will fall short as soon as an adjustment or 

adaption takes place because 11the reality" that was, will he different 

from that which the subject comes to be after the adjustment. 

In fact, unless some notion of constant change is built into 

statements of "the reality" of a subject, full descriptions of its other 

aspects will always fall short. 

In the case of the .. subject of this Field Study, Melrose High 

School, this writer has chosen to offer descriptions which include 

evidence of constant change. The Historical Overview establishes "the 

reality" which Melrose High School chose to use in describing itself 

in April 1976 and again in May 1979 as "the reality" of the subject 

(see pages 35-:i>of this Field Study Report). But it also establishes 

the context of that description as being one of constant change. 

The Statistical Description seeks to provide the broadest 

possible range of differing perceptions of the school. These 

perceptions were collected in one brief moment of time; during the 

months of August 1981. This snapshot technique acknowledged the 

process of constant change and attempted to minimize its effects 

across the range of perceptions gathered. 

In combination then, the presentation of significant data in 

this Field Study Report is a presentation of a reality which is the sum 

of many perceived realities plus the reality itself; precisely the kind 

of rea.lity that Lighthall aimed for in his wholistic interpretations of 

social phenomenon. 

The data presented in this Field Study Report therefore , do not 

speak for themselves. It has been carefully selected and assembled 
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for publication so that this writer may speak through it and 

communicate an intelligible structure which provides an wholistic 

portrayal of the subject, Melrose High School. 
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AN HISTORICAL OVERVIEW 

There is no actuality in the picture 
of a misty future that condenses into a fluid 
present, in turn, freezes into a rigid past. 
If the structure of the past is completely 
rigid, there can be no reinterpretation to 
assimilate the novelty of the present. If 
there is no novelty, time is only an illusion. 
If there is novelty, but no assimilation of 
it, there is no understanding. Mead rejects 
the type of philosophy which en.els by conjuring 
away what it started with. There was a past, 
but the full determination of that past is 
what it is as it enters into theoretic 
knowledge. (Lee, Harold N., quoted by Miller, 
1973. p.183). 
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INTRODUCTION: THE SETTING PRIOR TO 1970. 

The following ?elected statements, taken from Secondary Education 

for Canberra: A Report of the Working Committee on College Proposals for 

the Australian Capital Territory, signed by the Committee's Chairman, 

Rev. Richard J. Campbell, provide a brief account of government 

decisions effecting education in the A.C.T., prior to 1970. On 

30 November 1971 the Federal Minister for Education and Science at 

that time, the Honorable Malcolm Fraser, approved the formation of 

that working party and its Report was submitted to him on 20 December 

1972. 

1.1 For the past sixty years, education _in the public 
schools of the Australian Capital Territory has proceeded 
within the framework of an agreement between the 
Commonwealth and New South Wales Governments ...• 

1.2 It was agreed that the New South Wales Education 
Department would continue the administration of education 
in the federal area •... 

1.3 The New South Wales Public Instruction Act, referred 
to in these arrangements, has been amended ten times since 
1902, the most recent amendments being·the Education Act, 
1961, and the Education Act, 1961-1968. These Acts followed 
the acceptance by the N.S.W. Government of proposals for the 
reorganisation of secondary education in New South Wales 
contained in the Report of the Committee on Secondary 
Education of 1957 .... under the Chairmanship of Dr. H.S. 
Wyndham .... Changes thus made within the educational system 
provided by the N.S.W. Department have necessarily had 
effects on the organisation and educational objectives of 
schools in the Australian Capital Territory. · 

1.4 Since 1962, through the implementation of the N.S.W. 
Education Acts, 1961 and 1961-1968, public secondary schools 
in the A.C.T. have become comprehensive and non-selective, 
and have waintained their co-educational character. In Form 
1 of the secondary school, a course of English, language 
study, mathematics. science, social studies, music, art, 
craft, physical and health education, and guidance, conunon 
to all students is designed to provide teachers, students 
and parents with, amongst other things, initial means of 
selecting future courses to meet the needs, interests and 
abilities of the student. These future.courses in Forms 
2-4, consist of two subjects elected by the student as well 
as further studies in English, mathematics, science, one of 
history/geography/social studies, with a variety of courses 
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within each subject and one further experience in music, art 
or craft, and physical and health education. 

1.6 .... at present in Forms 5 and 6 a variety of courses. 
with English compulsory, is made available. Within each 
subject a number of courses are offered to suit different 
purposes; some of those lead to further study of the 
subject at tertiary level. 

1.8 With the rapid growth of Canberra during the 1960's, 
there has developed a rising and concerned community 
interest in education. This interest led to a large 
public meeting ea.rly in 1967 which established a committee 
under the chairmanship of Sir George Currie to consider 
developments in education in the Territory. This 
committee's report was published in November of that year. 
The principle recommendation was that, after an independent 
and expert inquiry, there should be established under an Act 
of Parliament an a~tonomous education authority in the 
A.C.T. responsible for the system of public education, 
embracing pre-schools, primary, secondary and technical 
education, as well as in various specialised fields. 
(C31!1pbell, 1972 p.1-2). 

The National Capital Development Commission's Annual Report for 

1965 indicates that over the preceding twelve months a site had been 

chosen and plans prepared for the construction of Melrose High School. 

The school was named after the property "Melrose", established by 

Jack Maguire soon after he returned from the First World War. The 

property extended over much of the Woden Valley area and was itself 

named after Melrose Abbey in Scotland, which dates back to c .1136. The 

word Melrose comes from the Celtic "mao ros" which means "bare moor". 

Until 1963 the Maguire family lived in the Melrose homestead, built 

where James Place, Curtin is now. Melrose High School was built by 

A.V. Jennings during the 1968-1969 financial year and was opened on 

Tuesday 27 January 1970. 

1970 - 1972: TilE CONVENTIONAL SCHOOL EMERGED. 

The Founding Principal of Melros·e High School, J.V. Brady, 

described his memory of the first staff meeting held on 27 January 1970 

in the following way 



26 

I was tremendously impressed by what I saw, and my 
subsequent experience confirmed that those first impressions 
were soundly based. Every department seemed to vibrate 
with vigour, and I felt that we were off to a good start. 
(Frey, 1979 p.13) 

In the same reminiscence, recorded in 1979, Brady made reference 

to his perception of the power invested in the position of Principal 

I was delighted to find that ... Melrose had been 
staffed with teachers capable of putting my ideas into 
practice. (Frey, 1979 p .13-14) 

Brady also remembered his own aspiration that the school should 

develop an environment conducive to individual self-actualization. 

I wanted no barriers between one sort of achievement 
and another; above all, I wanted each pupil to find 
happiness and fulfilment in what he or she chose to do. 
(Frey, 1979 p.14). 

A student's perception of the first school day, expressed in the 

following reminiscence, is understandably flavoured with timidity, 

The tales of the first day at high school are filled 
with wonder, woe and apprehension. I was •.• impressed by 
size and population - too big a building, too many people. 
Armed with the advice of experienced family and friends we 
all survived more happily than we cared to admit. (Frey, 
1979 p.61). 

Those friends and family advisors were well equipped to offer 

guidance to inexperienced students, for as P.J. Grimshaw, President 

of the Parents and Citizens' Association from 1973 to 1975 and father 

of a foundi_ng student recollects 

The education system initially offered at Melrose 
followed the traditional lines most parents understood 
for they had been exposed to a similar form of schooling 
when they were secondary students. (Frey, 1979 p.56) 

Community interest in the new school was high. As B. Good, 

Founding President of the President of the Parents and Citizens' 

Association says 
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My first clear recollection of involvement with Melrose 
High School is attending the first meeting of the P. & C. 
Association (probably in February. 1970) •..• Attendance was 
the largest ever recorded, the meeting being held in the 
Pearce Primary School auditorium. I recall that about 400 
were in attendance. (Frey. 1979 p.54) 

The actual date of that meeting was 18 February 1970. Prior 

to this meeting, in a Bulletin to Parents, dated 11 February 1970, 

the Principal announced that an Historical Research Committee, comprised 

of himself and six interested parents. had been established to design a 

school badge and to decide on the school motto. The final badge 

design incorporated sheaves of wheat, a rams head, two boomerangs and 

a symbol of modern office buildings such as those now standing at Phillip. 

This combination was seen to reflect the transition of the Woden Valley 

from a rural to an urban environment. 

The motto selected was "Tjangi Witja Ngawani", words from the 

aboriginal Maranungu Tribe (Paper Bark Tribe) of the Northern Territory, 

meaning "I Shall Discover The Truth". 

This same Committee also decided the names for each of the four 

school houses, foming the framework for student competition in sporting, 

academic and cultural activities. 

The Committee was of the opinion that' aboriginal names 
would (again) be appropriate. A list of 450 native terms 
was considered, and ten names were selected and put to the 
vote. The final selection was based on the distinctive 
beauty of the words. as well as their meaning: 

Bataba (peaceable) 
Mankina (happy) 
Noola (friendly) 
Wallara (joyous) (Frey, 1979 p.5) 

By March 1970, the date of publication of Brady's second Bulletin 

to Parents. the Parents and Citizens' Association had reached agreement 

on the design of the school uniforms and that its colours should combine 

the gold of the sun and the brown of the earth. In that Bulletin to · 

Parents of March 1970, Brady wrote 
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The school does not seek a flamboyant blossoming of 
unifom splendour on a particular day; rather it prefers 
an unobtrusive entry of single items as they become 
available at the retailers and as parents decide that the 
purchase of new garments is warranted. Under no 
circumstances must parents feel that there is any air of 
compulsion to buy the new uniform merely because agreement 
has been reached about its colour and design. 
(Brady, March 1970 p.l) 

Meanwhile the teaching/learning program had quickly settled into 

a traditional routine. Eighteen staff, the Principal and Assistant 

Principal, and 315 students of Forms 1 and 2 engaged in interactions 

through a weekly timetable with eight forty minute lessons on each day. 

When Melrose opened .·various sections were incomplete. But within 

one month the canteen was completed and operating, and two of the science 

laboratories were ready for occupation. 

By the end of its first six months Melrose High School had 

developed a confident air of coherent purpose. Brady's reminiscence 

emphasises an evident vitality; the student's perception of the first 

school day bears an inference of timid but willing readiness to adjust 

to the new unexplored situation; Grimshaw's recollection emphasises 

his perception of the comfort parents gained from their understanding 

of how the school would operate; Good's memories underline the strong 

parental support offered in the school's formative months. The 

emergence of motto badge, house names and uniform; the progress towards 

a stable daily routine; the gradual completion of buildings, and the 

provision of furniture and equipment, all combined to nurture this 

confident air of coherent purpose. 

Indeed, given this co-operation of the many interacting components 

of the social unit it is not surprising that Brady was able to present 

the following statement in his Bulletin to Parents of June 1970. 

Our school sailed along without encountering any 
major crises during Term 1. I suppose that dur{ng the 
period it acquired some character - let us hope that it 
was good. The staff is appreciative of the goodwill that 
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flows toward it from the Parents and Citizen's organization 
and from individual parents. In addition, it congratulates 
the parents on the type of product they have offered the 
school as raw material. Of course, we have our quota of 
little rebels who seek to undermine us; but they have 
occasion (sic) us little worry, for over the years we have become 
experts at undermining little rebels. What does give us 
particular satisfaction is the presence of so much zest 
and enthusiasm in positive achievement. (Brady, June 1970 p.l) 

GOVERNMENT DECISIONS FORESHADOW CHANGES 

Further government decisions taken during the latter half of 1970 

and throughout 1971 foreshadowed changes which were to have a marked 

effect on all government schools in the A.C.T., and Melrose was no 

exception. The "independent and expert inquiry'·', mentioned in paragraph 

1.8 above did not eventuate. However, after much debate over the six 

years since it was first suggested, a major development occurred. On 

18 July 1972, Mr. Fraser announced the Federal Government's decision 

gradually to assume responsibility for staffing A.C.T. schools and to 

establish, at a d~te to be fixed, a statutory authority to administer 

government schools. 

The idea of developing institutions other than the existing 

six-year high schools had been entertained as a possibility within the 

Commonwealth departments responsible for education in the Territory for 

a number-of years, and in August 1970 an officer of the Department of 

Education and Science discussed this possibility with members of the 

Parents and Citizens' Association of a high school. The issue gained 

prominence in March 1971 when the A.C.T. Chapter of the Australian 

College of Education held a weekend seminar on colleges. Eight months 

later approval was giveJ1 for the formation of the working committee 

which eventually produced the Campbell Report. 
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In October 1970, the then Minister for Education and Science 

the Honorable Nigel Bowen announced that the Federal Government had 

decided to establish a Commonwealth Teaching Service which would take 

direct responsibility for the staffing of Government schools in the 

A.C.T. A Bill for an Act to establish a Commonwealth Teaching Service 

was presented to the House of Representatives on 23 February 1972 and 

was passed by both Houses of the Parliament in late April. 

TiiE CONVENTIONAL SCHOOL REMAINS. 

The discussions surrounding the establishment of The A.C.T. 

Schools Authority, of the high school (years 7-10) and college (years 

11 and 12) system, and of the Commonwealth Teaching Service held 

through 1970 and 1971 preceded quietly and had little effect on the 

organization and administration of Melrose High School at that time. 

All school activities including the operation of the school's 

Education Program continued to follow the traditional lines established 

by Brady, his team of teachers and the Parents and Citizens' 

Association. 

Remembering this period, the school's first Assistant Principal, 

J.G.W. Ryan, recalled his perceptions of the most significant event of 

those eighteen months in the following way 

Mr. Brady's collapse in 1970 was a blow. His 
retirement followed his exhaustion of sick leave. Once Mr. 
Brady had left the service, my own reign as Relieving 
Principal soon came to a halt with the appointment of Mr . 
Stevenson. For about six months he quietly examined the 
administrative machinery he had inherited and took control 
so unobtrusively that I doubt if anyone was aware of it for 
quite a while. (Frey 1979 p.16) 

The introductory paragraph of the first Bulletin for 1972 

maintained the school's confident air of coherent purpose. This five 

page document, dated February 1972, numbered Bulletin No.8, and signed 



31 

by A.A. Stevenson, began in the following way 

I take this opportunity in this, our first School 
Bulletin for 1972, to welcome those students and parents who 
are associated with us for the first time. Most have had 
connections with Canberra Schools before but some, and we 
especially welcome these, have come from inter-state and 
overseas. We trust that the relationship between each and 
every one of you and the school will be a happy and fruitful 
one and also one of mutual benefit. Please feel free to 
contact the School at any time and over any matter for which 
you feel there is a need. (Stevenson, February 1972 p.l) 

1973 - 1975: THE TRANSITION, LEARNING TO BE AUTONOMOUS 

The publication of The Guiding Principles and Aims of the A.C.T. 

Schools Authority in 1973 and Guidelines on Relationships Within the 

Education System, in 1974, provided clear directions as to how each 

school in the A.C.T. schools system should develop through the second 

half of the 1970's: and since Melrose High School had already displayed 

many of the characteristics advocated in these documents, it was, well 

situated to adjust to the new directions. 

Prior to the publication of these documents it had become apparent 

that the A.C.T. School System was to become Australia's newest school 

system. It was conceived, was born and was, by the mid 1970's 

developing in a climate which encouraged original thought and imaginative 

ideas resulting from constructive appraisal of all that had tradition

ally comprised the educative process. 

Each school was to be staffed by teachers employed by the 

CollDllonwealth Teaching Service and ancillary staff from the Australian 

Public Service. The teaching staff was to have a principal, assistant 

principals, senior teachers and assistant teachers holding positions 

based respectively on bands 4, 3, 2 and 1 in the Commonwealth Teaching 

Service. The Service was to be responsible for recruiting, assessing 

for promotion, determining requirements for qualifications and for 

supplying teachers to the Schools Authority. 
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Primary schools catered for pupils in the 5-12 age range in grades 

from kindergarten to year six. Children were usually to attend the school 

servicing the suburb or area in which they lived. The Authority policy 

was that schools first cater for local enrolments, accepting pupils from 

other areas only if resources would permit. High schools enrolled 

students for years 7-10, and secondary colleges were to cater for 

students in years 11 and 12. 

The external examination system which applied in the A.C.T. under 

the N.S.W. education system was to be replaced by an internal school 

assessment system for high schools. Students would receive a profile 

report on leaving school or at the end of year 10. Secondary coHege 

students were to be assessed within the colleges on registered and 

accredited courses. Details of studies, s_ignificant for students 

entering tertiary education were submitted to the A.C.T. Schools 

Accrediting Agency which accredited courses and administered assessment 

and reporting procedures for years 11 and 12 . The Agency also arranged 

for year 12 students to take the Australian Scholastic Aptitude Test 

which had been developed by the Australian Council for Educational 

Research and was not based on any particular curriculum. A.S.A.T. scores 

were to accompany other assessment data made available to students who 

completed year 12 after 1977. 

Each primary and secondary school was to have a board with power 

delegated from the Authority to perrorm functions which included 

determining educational policies to be implemented at the school; 

assessing physical, monetary and staffing needs; and developing 

relationships with the community and community groups. The principal 

as executive officer of the board, was to be responsible for implementing 

board policies in the school. The boards were to consist of the 
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principal and two teachers of the school, three representatives of the 

Parents and Citizens' Association, a member appointed by the Authority 

and, in the case of secondary schools, two student members of the school. 

Boards could co-opta limited number of other members. The chairperson 

was to be elected from the lay members of the board. Within broad guide

lines issued by the Authority the board had autonomy to decide the way 

in which each school would operate. 

According to the statement, The Guiding Principles and Aims of the 

A.C.T. Schools Authority, first issued on 6 November 1973, shortly after 

the inaugural meeting oft-he Interim Council of the Authority, education 

in the A.C.T. was to 

... provide for the average, the gifted, the slow, the 
retarded or handicapped, for the eccentric and for the 
non-conformist. (Interim A.C.T, Schools Authority, 1973 
p.6) 

Within aims concerning the development of intellectual, technical, 

recreational, aesthetic and other skills, advocated by the Schools 

Authority who was responsible for system wide order 

... each school was to determine its own educational 
philosophy, emphasis and programs based on the individual 
needs of its own students. (Interim A.C.T. Schools 
Authority, 1973 p.7) 

Schools were to be comprehensive in nature .. The Authority would 

..• provide guidance, resources and skills to help school 
boards and teachers in devising and implementing their 
education programs. (Interim A.C.T. Schools Authority, 
1973 p. 7) 

These and other guiding principles were elaborated in Guidelines 

On Relationships Within the Education System, issued on 8 July 1974. 

Responsibility for curriculwn in particular was spelt out. 
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It is not the intention of the Authority to set up 
centralised bodies to prescribe syllabus or courses of 
study. This is a responsibility which will be taken at 
the school level. The Authority, having laid down broad 
guidelines, will then endeavour to provide the fullest 
assistance and advice to schools wherever these are 
required so that they may carry the responsibility with 
confidence and expertise in a manner appropriate to 
their pupils. (Interim A.C.T. Schools Authority, 1974 p.17) 

The style of these changes, and the likely effects they might 

have on Melrose High School had been foreseen by some of its better 

informed teachers and parents by July of 1973. It was well known that 

Melrose had been nominated as one of Canberra's year 7-10 high schools, 

and that determining course structure and assessment procedures would 

gradually become an internal responsibility. Only a few people though, 

felt sufficiently experienced to plan for these new roles. They led 

the social unit through a period of uncertainty, and restored its 

confidence by preparing adequately on behalf of the all concerned. 

By January 1974, Melrose was ready to accommodate a degree of autonomy 

never before experienced. In 1979, the School Principal looked back 

on that time and related his perceptions of it with pride. 

In 1974 the control of edu~ation in Canberra passed from 
the NSW Department of Education to the ACT Schools Authority. 
With the change came greater autonomy in the areas of School 
organisation, curriculum, staffing, purchasing and maintenance 
and a separation of secondary schools into "Year 7-10 High 
Schools'' and "Year 11-12 Colleges". It was in 1974 that 
Melrose became one of the first schools in the ACT to adopt 
a "Cyclic Timetable"; minute "Time Blocks". Both innovations 
proved very successful. (Frey, 1979 p.19) 

Student numbers increased to 1115 in 1974 and to 1195 in 1975 

and staff numbers from 97 to 113 over the same two years while Melrose 

retained its year 11 and 12 students. The detailed preparation of 

the school's aims and objectives, and of its Education Program was 

carried out during 1975, as the last group of year 11 students to 

move through Melrose prepared for their year 12 experiences. 



35 

1976 - 1981: THE NEW SCHOOL EMERGES. 

The aims, objectives and educational philosophy of the new year 

7-10 Melrose High School were described in the Melrose High School 

Curricutum ·Journal of April, 1976 in the following way . 

. Melrose High School functions as an institutional agent 
c,mtributing to the total process of education of each student 
viewed within a highly complex and rapidly changing social 
system. 

The School aims, through provision of equal educational 
opportunity in stimulating learning experiences, to help all 
students achieve the fullest possible development in all 
aspects of growth in the context of: 

i) the individual, 
ii) the social ~etting. 

The objectives of the School Program are thus -

1. To provide experiences in which students learn from each 
other, from teachers, and from members of the wider community. 

2. To provide opportunities which help students master basic skills 
of reading, communication; computation and problem solving. 

3. To provide opportunities for students to develop and fully 
express powers of critical thought. 

4. To provide opportunities for students to develop and fully 
express powers of creativity. 

5. To provide experiences designed to aid students in adapting 
to the nature and scope of the changing world 

6. To provide conditions to stimulate each student's awareness 
of, and activity in community responsibility. 

7. To provide opportunities for the development of appreciative 
attitudes toward different persons and cultures. 

8. To provide opportunities for students to develop in the areas 
of the intellect, personality, physical and social well-being. 

9. To provide opportunities for the preparation for training in 
the world of work. 

Increasingly, the attempt is being made to realise these 
objectives by use of the range of techniques afforted by 
individualised instruction processes. Such techniques are designed 
so that students are motivated to learn and encouraged to retain 
motivation and interest in the learning process long after they 
have left Melrose High School. 
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In the light of the aims of individual and social development, 
the School considers that a general, rather than a specifically 
utilitarian education should be provided. Accordingly, it is 
considered that all students be exposed to experiences in each 
of six broad areas. 

Communication 
Mathematics 
Natural Sciences 

- English, Foreign Languages. 
- Algebra, Geometry, and Numeration. 
- Physics, Chemistry, Biology, Geology and 

associated fields. 
Creative Arts - Art, Technology, Literature, Media, Drama, Music. 
Social Sciences - Geography, History, Social Science, Commercial 

and Economic Studies. 
Human Sciences - Physical Education, Health, Psychology, Home and 

Family Studies, Career Education. 

Such areas are not mutually exclusive and appropriate student 
choice within each area is available. 

Eleven faculty structures operate the administrative practices 
and learning processes to provide a general education. These 
structures are augmented by student counselling, library and 
career education. (Flynn, 1976 p.3-4) 

In a Foreword to that Journal its editor, the Assistant Principal 

(Curriculum) at Melrose High School described his perceptions of the 

whole exercise of preparing those statements. 

This Journal edition is entirely devoted to the publication 
of details of the School Educational Program and of the individual 
courses of study. The production of such details has proved to be 
an exercise of immense value to this school in that it involved 
all teachers in an intimate appraisal of the processes of the 
school. 

Contributors to this edition are too numerous to mention. 
They include teachers currently engaged at Melrose High School and 
many others who, although having left this school to take up duties 
elsewhere, have left their impact both on the school organization 
and on the details of courses. 

The exercise has further served to establish closer contacts 
between staff and the School Board as it has been the responsibility 
of the Board to give formal approval of the Program and of each 
course. Such a professional involvement of the Board in everyday 
school procedures has enhanced the value of the whole project. 
(Flynn, 1976 p.l) 

That Journal stands as an historic landmark in the development of 

Melrose High School for it docwnented the emergence of a new era of 

whole community involvement in the self-determination of the school's 

future directions. 



37 

AN EVALUATION OF THE EDUCATION PROGRAM: THE DYNAMISM OF A 
CO-OPERATING NE1WORK IN ACTION. 

Built into the statements of the school's Education Program, 

published in the Melrose High School Curriculum Journal of April, 1976 

was an evaluation model which had been evolved in the latter months of 

1975. Based on the CIPP model, (Stufflebeam, 1971 pp.215-266) it 

sought information relating to the described program in four main areas: 

the educational context of the school, (values, demands and expectations 

of groups within the school community); school resources, (staff, 

accommodation, facilities, finance); the educational process, (curriculum 

development and implementation, and the relation between learning 

processes and course objectives); and the educational product, (student 

development in relation to school objectives, and relationships within 

the educational context). 

Formalized input to the School Board, relevant to these four areas 

was to come from each faculty staff, through the senior teacher, on 

the place of that faculty's courses within the school program; from the 

three Assistant Principals in an overview of school processes; from 

the Parents and Citizens' Association; and from representatives of the 

Schools Authority Curriculum Branch in relating the school program to 

the guidelines of the A.C.T. school system. Provision was also to be 

made for student input through the Student's Representative Council. 

These plans were adhered to and in the Melrose High School 

Curriculwil Journal of June, 1977, Flynn wrote 

The Evaluation Report contained in this Journal had its genesis 
in the evaluation model developed in late 1975 and early 1976. 
The report is the result of the ongoing efforts of staff, students 
and parents in gathering information relevant to the planning, 
adoption and revision of the school curriculum. The processes 
and techniques entailed in the evaluation are themselves under
going appraisal and some adaptions have already been made. The 
participation by those from beyond the teacher and student bodies 
is much appreciated by the school as it will be seen that this 
input from the school environment together with .the expertise 
of our staff and students fonns the basis of evaluation. 
(Flynn, 1977 p.1) 
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The Evaluation Report contained results of a "School Objectives 

Survey". To obtain information relevant to the educational context of 

the school, an instrument designed to rate the order of importance of 

eighteen school objectives was distributed, in the first instance, to 

random samples of students and parents associated with Melrose High 

School, and to teachers of the school. Data from the first survey was 

collated and returned to the participants who were asked to complete 

the survey again in the light of their first responses. The outcome 

of the second round provided fairly substantial indications of certain 

values, demands and expecta,tions held by parents, teachers and students, 

about the educational context of the school. 

The Evaluation Report also contained an Assistant Principals' 

overview of staffing, finance, rooming, curriculum development, 

individualised teaching strategies, curriculum writings and the results 

of a survey relating to student work-habits, homework patterns and 

attitudes to various aspects of school life. This overview presented 

a display of information relevant to school resources and the 

educational process as perceived by the school's three Assistant 

Principal participant observers. 

The third major component of the Evaluation Report was the 

presentation of faculty reports written under the headings, Course Name, 

Levels, Years, Description of the Course, Eva.luation Method and 

Determination. These reports related specifically to the educational 

process·and the educational product. Several faculties had engaged 

Schools Authority representatives to assist in the formulation of these 

reports. 

The whole Evaluation Report was published and submitted to the 

School Board in June 1977. Some discussion of the Report was held at 

the meeting of the Board on 4 July 1977, but no relevant minute was 

recorded. At its next monthly meeting on 1 August 1977 it was agreed 
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... that future evaluation reports should be in a similar format 
to that of June, 1977 Report ... [and that] ... the Board will 
systematically examine the various subject evaluation reports at 
Board meetings held over a period of several months. (Oliver, 
1 August 1977 p.1) 

The first of these meetings was held on 15 August 1977. The last 

was held on 3 April 1978. After close scrutiny of all aspects of the 

Evaluation Report the Board decided to prepare a formal assenting response 

to be distributed to members of the teaching staff and to the Parents 

and Citizens' Association. This response was tabled at the May 1978 

meeting of the School Board. It was discussed and unanimously accepted. 

Suggestions for change, which emerged during the preparation, 
,, 

publication and consideration of the Evaluation Report, were assessed 

by the teaching staff as they appeared. Some were discarded, some were 

retained, and some were tested. 

Further writing, incorporating suggested refinements of the 

educational processes employed at Melrose High School had been·published 

in the Melrose High School Curriculum Journal of December, 1977. Its 

Foreword contained the following declaration 

Acceptance of the notion that school should be a place where 
students want to be rather than where they merely had to be is 
easily made. Identification and implementation of methods making 
a school just such a place is far more difficult. How can school 
become a place of learning for all? I believe it can if we embrace 
the philosophy and practices of individualised education. This 
Journal is devoted to that approach but it is not a philosophy of 
the committee room, nor is it merely a statement of intent, It 
is a philosop~y in action. (Flynn, December 1977 p.1) 

Six contributing authors, five of them practicing teachers at 

Melrose High School, produced a praxis for teaching/learning strategies, 

based on programs already in progress at the school, and on the theories 

behind the suggested changes, in an attempt to answer the editor's 

final question 

Can we afford any longer to place students in learning 
situations where only some can achieve that which we teach them? 
(Flynn, December 1977 p.1) 
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So even before the Board had completed its deliberations, pre

parations for the improvement, at least of the school's educational 

processes were underway. Throughout the next seventeen months, 

considerable attention was directed towards testing new strategies which 

encompassed the· general thrust of individualised tuition, espoused in 

the school's policy, first stated in April 1976. 

NEW DIRECTIONS; THE DYNAMISM OF AN INTERACTIVE NETWORK 
ADJUSTING TO TIIE PRESENT. 

In the Melrose High School Curriculum Journal of May, 1979, 

progress made by each faculty was recorded. The Foreword of that Journal 

is quoted here in full because it clearly reflects a·spirit of becoming 

which had characterised many facets of the development of the school 

since The Guiding Principles and Aims of the A.C.T. Schools Authority 

was issued in 1973. 

This Journal edition, as that of April 1976, is devoted 
entirely to the publication of details of the School Educational 
Program and of the individual courses of study. Again, as in 1976, 
the production has involved -the efforts of Staff and School Board 
members in a professional development exercise of some magnitude. 

This School has consistently espoused the philosophy of 
individualised education . The contents ·of this Journal indicate 
that the philosophy has prospered to a notable extent and that 
there has been considerable activity in the emergence and refinement 
of classroom strategies appropriate to effective learning in students. 

The practices have been regarded as so important that a 
separate section on teaching/learning strategies is included in each 
Course of Study. This inclusion is aimed at a portrayal of the 
learning atmosphere in a particular course and goes well beyond 
mere statements of content in establishing the nature of the 
learning environment. 

Such developments in the "how" of Curriculum Processes rather 
than simple descriptions of "what" have taken place in a school 
structure of marked stability. In the main, the timetable has 
provided an established pattern and a sure platform from which to 
develop more efficient and more effective instructional processes. 
Because of this thrust of development and refinement, it is 
anticipated that processes outlined here will not remain unchanged 
but will be the subject of continued appraisal by members of the 
School Community. (Flynn, 1979 Foreword) 
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Publication of the new statement of the school's Education Program 

and courses of study marked the conclusion of a three year activity, the 

first major exercise of whole community involvement in the self

determination of the school's future directions. The expression of aims, 

objectives and the brief description of the educational philosophy 

remained unchanged from the 1976 presentation, and that first expression 

seemed to follow closely the aspiration of J.V. Brady as he opened the 

school in 1970. That such continuity was maintained bears significantly 

on this Historical Overview, for it seems to point back to the confident 

air of coherent purpose evident in recorded perceptions of the school's 

early years, and to emphasise the appropriateness of the school 

environment which inspired those perceptions. 

COMMUNICATIONS: 1HE DYNAMISM OF AN INFORMED NETWORK 
ACTIVELY CO-OPERATING IN PURSUIT OF A COMMON PURPOSE. 

Maintaining open lines of communication with all associates in the 

co-operating school society, A.A. Stevenson began his Bulletin to 

Parents and Students of 30 May, 1979, with the following item. 

Each year full details of the organization of Melrose High 
and of each course of study are issued. The Progranune is approved 
by the School Board and registered with the A.C.T. Schools Authority 
following further approval by the High School Programmes Committee. 
In 1976 the full Programme was published in the April edition of the 
"Melrose High School Curriculum Journal11 and any subsequent changes 
were issued in 1977 and 1978. This year the entire Programme and 
each Course of Study have been published in the May edition of 
the Journal, copies of which are freely available on loan .... 
(Stevenson, May 1979 p.l) 

From the date of that Bulletin until first announcement of the 

survey of perceptions of the institution, on 27 May, 1981, forty-five 

Bulletins were published. In total 376 items relating the activities 

and intentions of the school's co-operating society were publicly 

displayed. These items ranged from information exchanges regarding 

matters which did not directly effect the daily routine of the school, 

to specific instructions and particular information about matters of 

critical importance in the lives of individual readers. 
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December 1979 saw the publication of Decade One, an edited 

collection of reports and reminiscences connected with the first ten 

years of the school. In it, the many perceptions offered are well 

summarized by the concluding thoughts of the Principal who wrote 

That Melrose has progressed from strength to strength 
during its first ten years is largely a tribute to the efforts of 
the many dedicated teachers and ancillary staff who have given 
loyal and efficient service to the school, and to the splendid 
co-operation that has existed between the school and the community -
especially our parent bodies. I am confident that this co
operation will continue in the years ahead; it is only when such a 
relationship exists that a school can truly reflect the demands 
of society and so fulfil its place in society. (Frey, 1979 p.64) 

One further edition of the Melrose High School Curriculum Journal 

was published during the twenty-four months prior to the accouncement 

of the survey. Dated December 1980, it dealt with Melrose High School's 

emergent "Resource Model for Individualised Learning". and through its 

wide distribution, placed that model firmly before a public audience. 

It was the school's Bulletin to Parents and Students though, that 

maintained the most-effective avenue of communication across the school 

community. It was the co-ordinating platform through which all 

associates could gain awareness of the actions and intentions of all 

others. All decisions reached by the School Board were published in nine 

quarterly reports. All meetings of the Parents and Citizens' 

Association were advertised, and all relevant discussion was reported 

in twenty-one Bulletin items. Preparation for a two day conference 

regarding the development of the school's "Resource Model for 

Individualised.Learningn was detailed in three Bulletin items, while 

two further items showed how the Board and Parents and Citizens' 

Association executives supported the conference. 
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TI-IE COMPLEX NETIVORK OF INTERACTIVE COMPONENTS PREPARES 
FOR A NOVEL EVENT. 

Having displayed its capacity to co-ordinate public awareness of 

the development of that model successfully, the Bulletin was again chosen 

as the most appropriate avenue of communicating knowledge of preparations 

for the survey of perceptions of the institution, upon which the 

Statistical Description of this Field Study is based. The four items 

relating to the survey which were communicated through the Bulletin have 

been quoted here in full for they demonstrate the complex interactive 

network of associated components which constituted the whole school as 

it prepared for the emergence of the major novel event of 1981. 

Item 10 of Bulletin No. 8/81, dated 27 May, 1981, introduced the 

survey to the public, after it had been discussed at length both by 

the School Board and the Parents and Citizens' Association, separately 

and in concert. The item was presented in the following way 

10. Survey of Life at Melrose High School 

During this term an intensive survey of attitudes and 
opinions regarding many aspects of life at Melrose High School 
is to be conducted. This survey will provide a new and valuable 
tool to be used in the next major evaluation of the school's 
Educational Programme. 

Information will be sought from 23 different groups 
associated with the school and much of the information we 
will be relying on will be sought from parents of present 
students. · 

The group whose attitudes and opinions will be most 
closely scrutinized is the present staff. To facilitate 
the collection of data, debate and in-service training of 
staff for their contribution, one "pupil-free-day" is 
required. The date nominated at the last Board meeting is 
August 21, 1981 - the last day of the present tenn. 

The anticipated programme for that day is: 

9.00am Guest Speaker from Canberra C.A.E. 
Topic "Critical Cognitive Social Inquiry -

A New Approach to School Evaluation". 
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10.00am Survey questionnaires to be answered by staff on 
thirty aspects of life at Melrose High School. 

11.00am Collection of questionnaires. Debate and question 
time. 

12.30pm Guest Speaker from A.C.T. Schools Office. 
Topic "Affective Learning Outcomes in the 

Secondary School Curriculum". 

1.30pm Nominal group debate and discussion leading to the 
production of 12 short papers on affective learning 
outcomes (class teachers). Production of faculty
based papers on affective learning outcomes 
(senior teachers). 

3.00pm Presentation of these papers, discussion and questions. 

Any parents who wish to attend any session or for the 
whole day will be most welcome. We would like a clear idea of 
the parental support for this conference. Therefore you are 
asked to complete the tear-off section at the bottom of this 
sheet and return it to the school by Friday, May 29th. 
(Stevenson, May 1981 p.l) 

Item 4 of Bulletin No. 9/81, dated 10 June, 1981, described the 

second step. 

4. Results of Survey Relating to Support for Proposed Conference. 

Of 199 responses received, 192 indicated support for the 
proposed conference. In consequence of the large positive 
response the School Board decided, its meeting on June 1, that 
the Schools Authority should now be approached with a request 
to grant a "Pupil-Free" day on August 21. (Stevenson, June 
1981 p.1) 

The third reference was out of chronological sequence, since it was 

part only of the School Board's report for the quarter ending 31 May, 1981. 

It appeared in Bulletin No. 11/81, dated 8 July, 1981, as item 2 under 

the regular section "CurriculumMatters". 

2. Approval was given.to a request from the school that 
parents be canvassed regarding their attitude to a "Pupil-Free 
Day" to enable consolidation of work currently being undertaken 
in connection with the next School Evaluation. (Stevenson, 
July 1981 p .1) 

The final item appeared in Bulletin No. 13/81, dated 5 August, 1981. 

1. Melrose High·School Conference: "Attitudes and Opinions". 

Approval has been given by the Schools Authority to the 
Board for a 'pupil-free day' on Friday, August 21 to hold the 
School Conference on "Attitudes and Opinions". (See Bulletins 
No. 8/81 and 9/81 of May 27 and June 10, respectively). 
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The Conference will be held at the school, and parents 
and members of the community will be welcome at any or all 
sessions. 

As all staff will be participating in the Conference the 
normal school time-table will not operate. Staff will ensure 
that students have work set out for home study. It is expected 
that relief staff will be available to supervise students 
unable to stay at home. (Stevens~n, August 1981 p.1) 

The survey and the conference progressed on schedule. By 22 August, 

1981, all information required had been collected and the process of 

collating it began. 

So for 'the second time in two years, 1980 and 1981, the Bulletin to 

Parents and Students had served as an effective avenue of communication 

across the school community, facilitating quite thorough awareness of 

the actions and intentions of some of its associates who wished to embark 

responsibly on an event which might have effected the lives of all others. 

SUMMARY·op·THE HISTORICAL OVERVIEW. 

1970 - 1972. 

1. As the population of Canberra increased through the 196O's, a need 

for a high school in Woden Valley south became apparent. 

2. A school was built, staffed and provided.with an education program 

based on the existing model provided to all New South Wales State high 

schools. 

3. Meanwhile, public pressure to establish an autonomous education 

authority in the A.C.T. gained momentum. 

4. A Parents and Citizens' Association was formed. Pupils were 

enrolled and the education program became operational in January, 1970. 

5. The School Principal, the teaching staff, the students and their 

parents began working together to establish an identity for the social 

unit of which they were all a part, and which had been named Melrose 

High School. The School Badge, Motto, Uniform and House Names were all 

symbols of this identity. Brady's aspiration> the enthusiasm of teachers, 

the willingness of students and the co-operation of their parents, 
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all combined to produce a confident air of coherent purpose; that of 

fulfiling conventional expectations of what constituted a high school. 

The social unit acted according to prescribed guidelines (prepared by 

the New South Wales Education Department) regarding its function, and 

the ways that function might be achieved. 

6. No major crises were encountered by the social unit during its first 

six months of existence. 

7. The issue of establishing a high school/college system for the 

A.C.T. was raised in late 1970. 

8. The Commonwealth Teaching Service, responsible for staffing A.C.T. 

schools, emerged as a Federal Government commitment at the same time. 

9. Discussions relating to points 3 and 7 above, continued through 1971. 

10. Meanwhile the social unit continued to follow the conventional path, 

known to it as the accepted way of developing a high school.• The people 

of the unit had perceived what ought to happen, and acted accordingly. 

11. Brady's retirement, the interim tenure of Ryan and the arrival of 

Stevenson all proceded smoothly. 

12. Stevenson maintained the confident air of coherent purpose, first 

established by Brady' by publicly promoting the identity of the social 

unit through the School Bulletin. 

13. The A.C.T. Schools Authority emerged as a Federal Government 

commitment in 1972, as did the high school/college proposal. 

Throughout the first three years of its existence, the social unit 

was uninhibited in the pursuit of its prescribed function. In 

retrospect, it seems as though the intrinsic nature of the unit was 

grounded in a pre-existing social knowing of what constituted a high 

school, and of what did not. The emergence of Melrose High School in 

that time seems to have been characterised by definitive responses to 

predictable events. Reflective analysis of the events or of the responses 
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made by the unit in its adjustment seems to have been unnecessary. 

This situation has been described by Miller in the following way 

It is only when there is inhibition that one can ask questions 
.... In fact, there is a sense in which we can say that "the world 
that is there" is taken for granted; or, as Price says, it is 
perceptual consciousness at the subcognitive level. ''Accordingly 
it would be nearer the mark to describe perceptual consciousness 
(in its simplest and primary form) not as belief, but as absence 
of disbelief: or again as "the not doubting that". Perhaps, 
however, the best term is acceptance or taking for granted. 
(Miller, 1973 p.106-7) 

In other words, throughout the first three years of its existence, 

the social unit took for granted its reason for being, and alternative 

ways of adjusting to novel . events were passed over in favour of 

convention. So situated, the unit could easily maintain confidence and 

coherence as it acted accordingly. But further events changed this 

situation considerably after 1972. 

1973 - 1975. 

14. 1973 was the first year that Melrose had taught Year 11 students. 

15. The·Guidirtg Principles and Aims of the A.C.T. Schools Authority 

was published in the same year. 

16. Teachers who had chosen to remain in A.C.T. schools were, by the end 

of 1973, all formally employed by the Commonwealth Teaching Service. The 

School's Board was constituted at the same time. 

17. Many teachers from all Australian States were recruited by the 

Commonwealth Teaching Service to replace those who had chosen to return 

to New South Wales schools. This caused the infusion of existing 

practices in schools with many divergent ideas throughout the next year. 

18. 1974 was the first year that Melrose had taught Year 12 students. 

19. · Guidelines on Relatiortships Within the Education System, published 

in 1974, clearly directed each school to develop its own educational 

philosophy and program. 

Melrose High School could no longer take for granted its reason for 

being, and was thrust into an examination of those ways of adjusting 
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it had previously been able to avoid by accepting convention. The act 

of taking things for granted was decidedly inhibited. For while the 

program presented to students of Years 11 and 12 remained substantially 

unchanged from the New South Wales prescribed model, that to be presented 

to students of Years 7 to 10 could be dramatically refined to suit those 

student's particular needs. 

In order to cope with this new autonomy, the social unit had to 

review its ways of acting accordingly. It was not equipped for this 

review. But certain individuals within it felt that they were and from 

that time, preparations for, accepting the new role responsibly were left 

in their hands . They prepared adequately on behalf of all. 

Thus confidence and coherence was maintained. In continuing the 

summary of events, careful management of the new autonomy can be 

identified, as can a perception of the unit changing into a complex 

network of interactive components. 

20. Year 11 and 12·students attended Melrose High School during 1974 and 

prepared for the N.S.W. Higher School Certificate. Year 10 students were 

prepared for the N.S.W. School Certificate. 

21. The few individuals within the existing unit who felt competent to 

review its operations in the light of the new autonomy offered in 

Guidelines on Relationships Within the Education System, began work on 

the review. 

22. A cyclic timetable and seventy-five-minute-time-blocks were 

introduced. Both innovations were quickly assumed by students, teachers 

and parents as highly desirable changes. 

12. In 1975, students of Years 11 and 12 were again prepared for the 

N.S.W. Higher School Certificate. This was the last year that Melrose 

taught Year 11 students. 

24. Meanwhile the Melrose High School Education Program was being 

devised. 
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25. Student enrolments reached a peak of 1195 in that year, and the 

teaching staff numbered 113 (including three Assistant Principals). 

26. By the end of the 1975 school year most details of the first 

internally devised statement of aims, objectives, educational philosophy 

and the school's Education Program and courses of study had been formulated. 

27.· Students of Years 7 to 10 were entered in that Program at the 

begining of the 1976 school year. 

28. 1976 was the last year for Year 12 students to attend Melrose High 

School. 

1976 - 1981 

The public announcement of details of the new Melrose High School 

Education Program in the Melrose High School Curriculum Journal of 

April 1976, marked the advent of the new interactive network of components 

which replaced the social unit. The purpose of the school, stated in 

that Journal, was perceived by all contributing components as their 

creation, their possession. So long as it did not reach beyond guidelines 

described by the Schools Authority, itself a contributing component, that 

purpose and future adjustments made to it, remained in their control. 

Conscious of this position of power, the network continued to operate 

confidently and coherently, as the continuing summary indicates. 

29. The school's Education Program was evaluated in 1977. This evaluation 

was a self-critical review. Many contributing components in the network 

were invited to participate. 

30. The findings of the evaluation were published in June 1977. 

31. These findings were scrutinized by the School Board over the next 

eleven months. The Board's response was one of satisfaction. 

32. During the second half of 1977, articles describing strategies for 

individualised education were being prepared. They were published in the 

Melrose High School Curricultirn Journal of December 1977. 
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33. Vigourous encouragement of the philosophies and practices of 

individualised education contained in that Journal inspired readers to 

review their own positions, to look back, beyond the statement of purpose 

expressed in 1976, even to Brady's aspiration of 1970. 

34. Contributing components within the network perceived this event and 

in their adjustments acted according to those perceptions. 

35. In May 1979, the second statement of aims, objectives, educational 

philosophy and the school's Education Program was published. It was 

identical with the earlier statement of 1976. A new emphasis though, did 

appear in descriptions of the individual courses of study. ·· Far more 

attention was paid to descriptions of teaching/learning strategies, and 

to skills development, than to descriptions of course content. This 

reversed the emphasis of the 1976 descriptions. 

36. Throughout the period from late 1976 to August 1981, lines of 

conununication were kept open through the school's fortnightly Bulletin to 

Parents and Students. 

37. Formulation of the Melrose High School Resource Model for 

Individualised Learning began in 1979. Various strategies were tried 

during that year. Detailed descriptions of relevant practices were 

published in the Melrose High School Curriculum Journal of December 1980. 

38. The survey of perceptions of Melrose High School is the last activity 

included for consideration in this Historical Overview. 

The description this summary provides, portrays the emergence of 

the subject, Melrose High School, as it adjusted to a particular com

bination of past and present events. In doing so it demonstrates George 

Herbert Mead's principle of sociality which 

... applies to every act of adjustment .... The principle of 
sociality applies only to what is in a present; and the present, 
being the locus of reality, is characterized by novel events, events 
that do not follow from the old past (the world that was there), but, 
as emergents, must make an adjustment to both a past and a future or 
later system which their advent heralds. (Miller~ 1973 p.191) 
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Following the logic of Mead's argument, the Historical Overview shows 

certain adjustments to certain events to emerge as "Melrose High School". 

That name properly applies both to the processes of sociality, and to the 

subject of this Field Study. 

It was in a complex network of interactive components that the 

processes of sociality were accommodated. That network existed because 

it had a purpose to exist; a purpose which it had itself devised and 

articulated. That purpose was the integrating force which gave the 

network its coherence and unity. All experiences of things, of events, of 

people, of places of attit~des, intentions and expectations related 

through that purpose are experiences which facilitate the conception of 

the subject of this Field Study. 

The next section of this Field Study presents detailed descriptions 

of such related experiences as they were perceived by many people in one 

brief moment of time (August 1981). By combining them with each other 

and with this Historical Overview it is hoped that an wholistic portrayal, 

containing the sum of many perceived realities plus the reality itself, 

will be produced. 
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A STATISTICAL DESCRIPTION 

From the point of view of my body I never see as 
equal the six sides of the cube, even if it is made of 
glass, and yet the word 'cube' has a meaning; the cube 
itself, the cube in reality, beyond its sensible appearances, 
has its six equal sides. As I move around it, I see the 
front face, hitherto a square, change its shape, then 
disappear, while the other sides come into view and one 
by one become squares. But the successive stages of 
this experience are for me merely the opportunity of 
conceiving the whole cube with its six equal and 
simultaneous faces, the intelligible structure which 
provides the explanation of it. And it is even 
necessary, for my tour of inspection of the cube to 
warrant the judgement: 'here is a cube' .•.. The unity 
of the object is thus conceived, and not experienced. 
(Merleau-Ponty, 1970 p.203-204) 
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INTRODUCTION. 

If Melrose High School can be conceived as a complex network of 

interactive components, as the Historical Overview suggests, then it 

follows that a "tour of inspection" (as described by Merleau-Ponty), 

would be an enlightening experience. This Statistical Description is 

a report on just such a tour. If in it, readers can experience 

vicariously, the nature of each face of the network, they may then be 

better able to conceive the unity and coherence of the subject, 

Melrose High School. 

PERCEPTIONS OF PURPOSE. 

The first segment of the Statistical Description deals with 

perceptions of purpose. The formal declaration of purpose has been 

publicly displayed on two separate occasions in the. April, 1976 and May, 

1979 issues of the Melrose High School Curriculum Journal. That 

declaration of the Melrose High School Education Program has been quoted 

in full on pages 35 and 36 of this Field Study. This present segment 

attends to a display of various perceptions of that purpose as they 

appeared in the responses derived from the following invitation. 

On the five lines below give your description of the purpose 
of Melrose High School. Use your own interpretation of the word 
"purpose" and rely on your own perception of that purpose. 

All groups except group 3, Neighbourhood Residents, and group 18, 

Neighbourhood Shopkeepers, were asked to respond to this question of 

purpose .. The various responses from each group are displayed in the sub

section of this Field Study Report titled "The Popular Report", 

(pages 65-99), and in the appendix. Perceptions of purpose are displayed 

in combination in this segment. 

Sixty percent of all adults and eighty percent of all students 

surveyed provided responses. All responses were analysed and coded with 

reference to three dominant trends, hereafter identified as DTl, DT2, and 

DT3, which contain the emphases shown below 
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DTl: WHAT is the active behaviour ingredient required of 
participants in achieving that purpose? 

DT2: HOW: through what kinds of experiences are the various 
notions of purpose achieved? 

DT3: WHY: what are the various kinds of profit to be gained from 
active participation? 

DOMINANT TREND 1: WHAT is the active behaviour ingredient required of 

participants in achieving that purpose? 

Adult responses were catagorised into the fifteen key factors 

displayed in figure 11, as they related to DTl. 

RANK 
RAW 

SCORE % 

1 To provide; to contribute to the prov1s1on. 93 29 
2 To educate, (formal and compulsory over action 

firmly implied) . -· SO 16 
3 No response. 34 11 
4 To give; equip; ensure; to enable. 28 9 
5 To prepare; to enrich. 19 6 
6 To reach, (formal overt action directly implied). 18 6 
7 To continue a learning sequence. 16 5 
8 To encourage; to guide; to assist. 13 4 
9 To help grow; to extend; to expose. 11 3 
10 To develop; to promote. 9 3 
11 To cater for; to serve. 8 2 
12 To inculcate; to instill. 8 2 
13 To achiev.e; to produce. 5 1 
14 To stimulate. 4 1 
15 To bring. 4 1 

TOTAL 320 99% 

FIGURE 11. Adult responses to DTl, (WHAT?) 

Student responses were catagorised into fifteen similar, but more 

simply expressed key factors as shown in figure 12. 

RAW 
RANK SCORE % 

1 To reach. 79 25 
2 To learn. 67 21 
3 To be given or to get, (product notion implied). 48 15 
4 To educate. (compulsory inculcation often 

implied). 44 14 
5 To help; to prepare; to provide. 40 12 
6 To continue advancement. 16 5 
7 No response. 8 2 
8 To make, (compulsion strongly inferred). 7 2 
9 To save long travel. 4 1 
10 To give opportunities. 3 1 
11 To act as a tool for developing. 2 0 
12 To motivate. · 1 0 
13 To get away from home. 1 0 
14 To bring the local community together. 1 0 
15 To share. 1 0 

TOTAL 322 98% 

FIGURE 12. Student responses to DTl, (WHAT?) 
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It is interesting at this stage to note that only four of the key 

factors in the adult responses, (5, 7, 8 and 9), inferred that purpose 

is a shared responsibility: a two-way interactive exchange involving 

active participation on the part of the people directly involved in the 

activities of the school, rather than a one-way act of receiving only. 

The ten active key factors remaining were based on descriptions of 

outward, one-way activity issuing from an identified coherent entity, 

"the school", and received by the student as a commodity or product. The 

high proportion of passive responses (no response being a positive 

response of silence), is of significance since it divided all active 

responses into two groups, key factors 1 and 2 accounting for forty-five 

percent of active responses, and key factors 4 to 15 accounting for 

foTty-three percent. 

In a strange contrast, students used seven of their fourteen active 

key factors, (2, 5, 6, 10, 11, 12 and 15), to infer the notion of sharing 

a two-way interactive exchange. Four key factors, (1, 3, 4 and 8), were 

commodity or product oriented while three key factors, (9, 13 and 14), 

included both positive and negative expressions of social purpose only. 

The student passive response was very small, allowing ninety-two percent 

of all active responses to be shared by the first six key factors, and 

thus giving the impression that more students were clearly aware of their 

own perceptions than the adults surveyed. 

DOMINANT TREND 2: HOW: through what kinds of experiences are the 

various notions of purpose achieved? 

Adult responses, as they related to DT2, were catagorised 

into the fifteen key factors displayed in figure 13. 
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1 
2 
3 

4 

5 
6 
7 

8 

9 

10 
11 
12 
13 
14 

15 
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RAW 
SCORE 

Through a sound, basic, general education. 
No response. 
Through group and individual academic, social 
and sporting activities. 
Through emphasising traditional social values 
and education. 
Through a wide range of meaningful experiences, 
Through a caring, mutually respectful environment 
Through a supportive environment conducive to 
learning. 
Through attending to the needs of individuals 
and the community. 
Through 1nteraction, imparting a love of 
knowledge. 
Through critical examination of the world. 
Through learning to cope with the changing world. 
Through guiding .towards sel f-disipline. 
Through use of facilities unavailable elsewhere 
Through attention to community service, (two times 
this was called child-minding). 
Through discovery. 

TOTAL 

76 
58 

40 

31 
31 
17 

17 

11 

10 
9 
7 
5 
4 

3 
1 

320 

FIGURE 13. Adult responses to DT2, (HOW?) 

% 

• 24 
18 

13 

10 
10 
5 

5 

3 

3 
3 
2 
2 
1 

0 
0 

99% 

Nine adult key factors from figure 15 (3, 5, 6, 7, 9, 10, 11, 12 

and 15). suggested that the purpose of the school would be best achieved 

through interactive learning environments nurturing student growth towards 

physical, intellectual, social and emotional maturity. These nine factors 

seemed to support, at least in part, the school's stated purpose. Key 

factor 1 was a stereotyped, simplistic expression which was difficult to 

interpret precisely. It may have emerged as the most popular response 

because it was a generalization which reauired little thought. More 

hopefully, it formed twenty-four percent of the active response because 

it summarized particular elemeryts of other positive key factors. Key 

factor 13 was a highly pragmatic statement. Key factor 8 emphasised the 

individual and the community, but was often expressed in a manner more 

appropriate to the operations of a self-service store than to those of a 

school. Key factor 14 was unashamedly adult-centred. The adult passive 

response to DT2 was seven percent higher than for DTl, and in ascending 

to tank two it isolated key factor 1 from the other thirteen active 

responses by a considerable distance. 
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Student responses, as they related to DT2, were catagorised into 

the fifteen key factors displayed in figure 14. 

RANK 

1 
2 

3 
4 

5 
6 
7 
8 

9 

10 

11 

12 

13 
14 
15 

No response 
Through gaining knowledge, (often called a 
secondary education). 
Through a variety of activities. 
Through doing things which other people (always 
adults) see as necessary in growing up. 
Through making friends. 
Through having a good time while learning. 
Through guiding learning. . 
Through compulsory classes, (compulsion and 
necessity emphasised as highly valued). 
Through meeting, mixing and working with many 
people. 
Through schoolwork, (generally basic literacy 
and numeracy). 
Through a wide variety of choices, (self
selection emphasised). 
Through controlling behaviour, (a highly 
conservative inference often employed). 
Through learning for the future. 
Through vocational oriented activities. 
Through sports. 

TOTAL 

RAW 
SCORE 

93 

84 
39 

25 
15 
13 

9 

9 

8 

7 

6 

6 
5 
2 
1 

322 

FIGURE 14. Student responses to DT2, (HOW?). 

% 

29 

26 
12 

8 
s 
4 
3 

3 

2 

2 

2 

2 
1 
0 
0 

99% 

Active student key factors concentrated on participation in a 

variety of exciting activities, having fun, making friends, playing games, 

constructing things, and on learning about life in general. The major 

alternative emphasis was on doing those things which adults saw as 

necessary for student survival in a highly competitive world. Key factor 

4 expressed this notion directly and in individual responses was often 

linked with key factor 4 of figure 12. Typical of this combination was 

the response, "The purpose of Melrose High School is to educate me by 

doing things which my teachers and parents think wi 11 prepare me for .... " 

DOMINANT TREND 3: WHY: what are the various kinds of profit to be 

gained from active participation? 

Adult responses, as they related to DT3, were catagorised into 

the fifteen key factors displayed in figure 15. 
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RANK 
RAW 

SCORE % 

1 No response. 89 28 
2 Preparation for college, tertiary education, or 

the workforce. s 1 16 
3 Self identification of potential (natural talents; 

social, emotional, intellectual independence; 
self-reliance). 41 13 

4 To cope with the adult work as worthy, productive 
citizens (in the traditional Protestant work 
ethic sense). 34 11 

5 Social adaptation, towards responsible adulthood 
(generally a humane, future oriented expression). 25 8 

6 Self-actualisation (reflecting the value in 
creative drive, variously expressed by Kurt 
Goldstein, Carl Rogers and Abraham Maslow). 17 5 

7 Preparation in skills necessary for life (a sink 
or swim emphasis often expressed). 16 5 

8 All people are different and the pursuit of 
values and truth is important. 10 3 

9 Because there are some things which the community 
requires students to kriow. 7 2 

10 Because student's needs and interests will be 
satisfied (or because teachers will be provided 
with a means to earn a living). 6 2 

11 Preparation for the world of the future (the 
world of transience and diversity described by 
Alvin Tofler). 6 2 

12 Because a relaxed, pleasant atmosphere for people 
to grow up in will benifit the future community. 5 1 

13 Because students want to learn to 'be proficient 
people. 5 1 

14 Growth in awareness and eventual mastery of 
basic skills 4 1 

15 A basis for future learning throughout one's 
life. 4 1 

TOTAL 320 99% 

FIGURE 15 . Adult responses to DT3, (WHY?). 

Student responses, as they related to DT3, were catagorised 

into the fifteen key factors displayed in figure 16. 
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RAW 
RANK SCORE % 

1 No response 136 42 
2 Preparation for the work force. 62 19 
3 Preparation for later life; continuous 

education in a changing world. 35 11 
4 Preparation for college or tertiary education. 24 7 
5 Preparation in the basics of living in an 

adult society. 13 4 
6 Social growth is enhanced. 13 4 
7 Self-identification (I find out who and 

what I am). 8 2 
8 Self-actualisation (I find out about my potential 

and can set goals). 8 2 
9 Because I gain maturity. 6 2 
10 Because I gain companionship. 5 2 
11 Intellectual growth is achieved. 5 2 
12 Because I gain an understanding of others. 3 1 
13 It keeps me off the streets. 2 0 
14 Physical growth is nurtured. 1 0 
15 Because I learn to become reliable. 1 0 

TOTAL 322 98% 

FIGURE 16. Student responses to DT3, (WHY?). 

In the two sets of responses of figures 15 and 16, the key factors 

were loosely parallel. The major difference was the degree of refinement 

through which they were expressed. Those adult perceptions which included 

an active response to DT3, were often expressed in considerable detail. 

Many respondents, both adult and student, did not include the 

questions "HOW?", and "WHY?", in their perceptions of the purpose of the 

school. Most respondents were content to end the description of their 

perception, having answered the question "WHAT?". A natural flow into 

the other two areas did not occur. 

The most popular active response (representing an expression relating 

to each dominant trend) offered by adults was 

To provide a sound, basic, general education which will prepare 
students for college, tertiary education, or the workforce . 

That offered by students was 

To teach students all the things included in a secondary 
education so that they will know how to get a job. 
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But neither of these two expressions recognize the high passive response. 

If that passive response is acknowledged, the expressions are only 

representative of adult and student opinion to the point where the 

underlining stops. 

PERCEPTIONS OF INFORMATION VALUE. 

The second segment of the Statistical Description deals with the 

"pyramid of infonnation value" opinion filte~. A cluster of groups most 

closely associated with the current operations of the school was identified. 

All individuals in each of those groups were asked to respond to the 

following invitation 

Twenty-three groups have been asked to offer attitudes and 
opinions for this survey. We want to know which groups you think 
will provide the most valuable information. 

Please rate the 23 surveyed groups in order, to show which 
groups you think will provide the most valuable information about 

· Melrose. 

Of the 320 responses received, 147 came from group 13, Present 

Melrose Students. Invitations to adults were issued to groups S, Present 

Melrose Teachers; 6, Ancillary Staff; 8, Melrose School Counsellors; 14, 

Relief Teachers; 16, Melrose Board Members; 17, Parents of Present 

Students; 19, Parents and Citizens' Association Conunittee; 21, Family 

Planning Team; and group 22, Principal and Assistant Principals. A 

combined total of 173 adult responses was received. These active responses 

represented ninety-two percent of student subjects and sixty-six percent 

of adult subjects. The combined active response rate was seventy-six 

percent. 

Present Melrose Students and Present Melrose Teachers both claimed 

their own knowledge of the school to be of greatest value. Ancillary 

Staff claimed that Principal and Assistant Principals would provide the 

most valuable information, and placed themselves twelfth on the list. 

The two Melrose School Counsellors offered passive responses. Relief 
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Teachers placed Present Melrose Teachers first and themselves sixth. 

Melrose Board Members claimed that Ex-Melrose Students would provide 

the most valuable information and placed themselves third, after 

Principal and Assistant Principals. Parents of Present Students placed 

greatest value on information provided by Principal and Assistant 

Principals and rated their own infonnation sixth. Members of the 

P. & C. Association Committee thought that Parents of Present Students 

would provide the best information, but placed themselves eleventh, 

almost denying that they were also members of the group they placed 

first. The Family Plannin~ Team placed themselves fifteenth and 

Parents of Ex-Students first. Principal and Assistant Principals 

placed themselves second, behind Present Melrose Teachers. 

The various responses from each group are referred to in the sub

section of this Report titled "The Popular Report". Full details of 

each group's response are displayed on page 132 of the appendix to 

this Field Study. The results shown in figure 17 of the present 

segment, are displayed in combination, providing an overview of all 

perceptions offered as they related to this question. The 320 active 

responses received produced the ranks shown while the scores, to 

some extent, indicate the relativity between ranks. 
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RANK NO. GROUP NAME SCORE 

1 13 Present Melrose Students 3207 
2 5 Present Melrose Teachers 2972 
3 9 Ex-Melrose Students 2394 
4 1 Ex-Melrose Teachers 2136 
5 22 Principal and Assistant Principals 1900 
6 17 Parents of Present Students 1776 
7 15 Parents of Ex-Students 1395 
8 2 College Teachers 1269 
9 14 Relief Teachers 986 
10 16 Melrose Board Members 970 
11 8 Melrose School Counsellors 960 
12 19 P. & C. Association Committee 849 
13 21 Family Planning Team 740 
14 20 Melrose Canteen Helpers 733 
15 7 Schools Office Personnel 722 
16 6 Ancillary Staff 709 
17 4 Primary School Teachers 616 
18 12 Occasional Visitors 606 
19 23 Parents of Year Six Students 592 
20 11 Year Six Students 589 
21 10 Neighbouring High School Teachers 569 
22 3 Neighbouring Residents 562 
23 18 Neighbourhood Shopkeepers 502 

FIGURE 17. Combined perceptions of information value. 

It is evident from this combination of all perceptions of information 

value that the cluster of groups most closely associated with the current 

operations of the school was not congruent with the popular judgement of 

which groups would provide the most valuable information. Six of the 

ten chosen groups were ranked in the first ten places. Four were 

displaced by Ex-Melrose Students, Ex-Melrose Teachers, Parents of 

Ex-Melrose Students and College Teachers, indicating that the past 

perspective they shared, was thought to affor_d them greater authority 

than the present but peripheral perspective of Melrose School Counsellors, 

P. & C. Association Committee members, the Family Planning Team and 

Ancillary Staff. 

PERCEPTIONS OF'A POWER STRUCTURE. 

The third segment of this Statistical Description deals with the 

"power tree" opinion filter. Eight groups judges as most often engaged 

in decision making in the school were identified. All subjects in each 
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of the eight samples were asked to respond to the following 

invitation 

We are interested to see how you view the power structure 
underlying decision making in this school. Please rate the 
following standard components in order of how significantly 
they contribute to the power structure underlying decision 
making in this school. Please rely on your own perceptions. 
They are what cotmt. 

The 277 subjects invited to respond came from the adult groups 5, 

Present Melrose Teachers; 6, Ancillary Staff; 8, Melrose School 

Counsellors; 16, Melrose Board Members; 17, Parents of Present Students; 

19, P. &. C. Association Committee; 20, Melrose Canteen Helpers and 

group 22, Principal and Assistant Principals. From this total of 

277 subjects, 185 active responses were received, yielding a sixty-seven 

percent success rate. 

Separate responses for each participating group are referred to in 

the sub-section of this Report titled "The Popular Report". Full 

details of each group's response are displayed on page 131 of the 

appendix to this Field Study. The results shown in figure 18 of the 

present segment, are displayed in combination, providing an overview of 

all perceptions as they relate to this question. The 185 active 

responses received produced the ranks shown while the scores, to some 

extent, indicate the relativity between ranks. 

RANK STANDARD COMPONEN1S SCORE 

1 Principal 1241 
2 Government 1164 
3 Schools Authority 1059 
4 Assistant Principals 844 
5 Senior Teachers 699 
6 School Board 687 
7 Schools Office 446 
8 Teachers Federation 320 
9 Students 299 
10 P. & C. Association 292 
11 Minister for Education 289 
12 Parents 284 
13 Employers 266 
14 Assistant Teachers 265 
15 Ancillary Staff 208 

FIGURE 18. Combined perceptions of power structure. 
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Ancillary Staff, Parents of Present Students, P. & C. Association 

Committee, Melrose Canteen Helpers, and Principal and Assistant Principals 

all thought that the Principal contributed more significantly to the 

power structure underlying decision making in the school than any of the 

other standard components. Present Melrose Teachers (including the sub

groups Senior Teachers, Assistant Teachers and Unidentified Teachers), and 

Melrose Board Members thought that Government contributed more signi

ficantly than any other standard component. Melrose School Counsellors 

offered a passive response. Of the seven groups to produce active 

responses to this question, four placed Schools Authority second, two 

placed it fourth, and one placed it sixth. 

PERCEPTIONS OF INTERACTIVE RELATIONSHIPS. 

The fourth segment of the Statistical Description deals with the 

various perceptions held by each of the twenty-three groups about many 

questions regarding life at Melrose High School. These perceptions 

constituted the maj.or portion of the Melrose High School Curriculum 

Journal, of November 1981. It was published as the popular report of the 

"Survey of Perceptions of The Institution", undertaken in preparation 

for this Field Study. 

In that Journal, this writer endeavoured to follow Stake's advice on 

the procedure for reporting a Responsive Evaluation. 

The best substitute for direct experience probably is 
vicarious experience - increasingly better when the evaluator 
uses 'attending' and 'conceptualizing' styles similar to those 
which members of the audience use. 

We need a reporting procedure for facilitating vicarious 
experience. And it is available. Among the better evangelists, 
anthropologists, and dramatists are those who have developed the 
art of story-telling. We need to portray complexity. We need 
to convey holistic impression, the mood, even the mystery of 
the experience.· (Dockrell and Hamilton, 1980 p.83-84) 

That advice though, was not deemed appropriate for the more formal 

setting of this Field Study. But though the style of reporting used in 

the following segment differs from the original, the content does not, 
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for it is still considered as an accurate presentation of data, 

sufficient for the clear portrayal which this Field Study aims to 

produce. 

THE POPULAR REPORT. 

This popular report does not pretend for one moment, to present a 

portrayal of the people of the school as they really are, or to portray 

the school as it really is. Those two intentions would be far too 

presumptuous for an exercise of this humble scope. Rather, what it aims 

to achieve is the simple presentation of differing perceptions of the 

school, held by a variety of groups of people associated with the school 

in order that readers may see what those people think the school really 

is. For if it is a range of related experiences which can be described, 

a portrayal of the various perceptions it inspires in the minds of 

people can only add to the depth of understanding of it one might obtain. 

READING IBE RESPONSES. 

In reading the collated responses of the various groups, it should 

be remembered that generalisations about major trends only have been made. 

For a more complete, detailed and accurate description, the complex 

matrices presenting the whole results, displayed in the appendix to this 

Field Study should be carefully examined. 

An example of how major generalisations have been formed has been 

chosen from responses offered by group 10, Neighbouring High School 

Teachers. A typical expression of the purpose of the school, provided 

by that group would be 

To provide a sound, basic, general education through a wide 
range of meaningful experiences in order that students learn to 
identify their own natural talents and individual potential. 

That expression has been composed on the basis of the popularity of key 

factors 4 and 9 of DTl, 2 and 6 of DT2, and 3 of DT3, as it appeared in 

the coded perceptions of purpose received from members of that group 
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who offered active responses. But that typical expression ignors the 

fact (displayed in the appendix p. 144) that 28% of the respondents 

responded passively to DTl, 40% responded passively to DT2, and 64% 

responded passively to DT3. 

In a second example the need for close scrutiny of the full results 

is again highlighted. The full results offered by group 10 in response 

to their second question are shown in figure 19. The left hand numerals 

at each point on the scales represent the number of respondents who chose 

that point as representative of their opinion. The right hand numerals 

represent the percentage response to each point. 

2. "The teachers at Melrose High School are ... ". 

ALTRUISTIC I 
1!4 5 20 14156 

INNOVATIVE 
114 10140 

UNFRIENDLY 
010 3112 9{36 

CONCERNED FOR STUDENTS 
3!12 11144 sl32 

I. INCOMPETENT I 
olo olo 6 24 

I SELF CENTRED 
1 4 3 !12 

SUPPORTIVE OF STATUS QUO 
6j24 114 
I FRIENDLY 

6 24 712s 
I CARELESS 

2 8 010 
I PROFICIENT 

16 64 3 I 12 

PASSIVE 
RESPONSE 

1(4 

1!4 

ojo 

1 I 4 

olo 

FIGURE 19. Sample of how generalisations were formed. 

From the scores recorded for each point on the scales the following 

generalisation was formed 

Neighbouring High School teachers think that teachers at 
Melrose High School are generally altruistic, innovative, 
friendly, concemed for their students and quite proficient 
in their work. 

In this example, the mid-point between "ALTRUISTIC" and 

"SELF-CENTRED" achieved the highest single score of 56%, indicating 

that fourteen respondents chose not to favour either alternative. Of 

the remaining active responses, 24% favoured the left and 16%, the 

right descriptor, and this emphasis, though not strong, was used to form 
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the first part of the generalisation. The other four descriptors used 

in the generalisation were clearly favoured by respondents in group 10. 

Whether or not this procedure is seen as fair, is a matter for conjecture. 

This writer took the stand that it is fair in the context of a popular 

report, if that report is accompanied by the full results. Those results 

were available to readers of the Melrose High School Curriculum Journal 

of November 1981, and are appended to this Field Study. 

The collated perceptions of each of the twenty-three groups were 

each prepared using that procedure. They form the body of The Popular 

Report which follows. 

GROUP 1: EX-MELROSE TEACHERS. (Full results, p.133) 

This group contained thirty teachers who had worked at Melrose for 

periods up to eight years, some of whom had last been employed there 

as long ago as 1972. Twenty-four responses were received, yielding an 

eighty percent success rate. 

They responded positively and fully to the question of purpose, the 

most popular expression being "To provide, through a sound, basic, general 

education, opportunities for all students to identify their own potential". 

Minority opinion spread across a broad range of key factors in each 

dominant trend, and only five of a possible seventy-two passive responses 

were recorded. 

Their memories of working at Melrose were mainly happy, and exciting, 

and they found their experience of the school both professionally 

rewarding and personally satisfying. They made many friends while 

working at Melrose and fifteen of them claimed that they would be pleased 

to return to the school if the chance to be re-appointed arose. 

They found the school's administration to be mildly authoritarian, 

always approachable, purposeful, caring , highly efficient, supportive 

and altruistic. The teaching methods were, in their view, more 
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experimental than traditional, closely monitored, highly effective, 

always flexible, closely in tune with student needs and philosophically 

sound. Parents tended to be supportive of the teaching methods which 

fluctuated from group oriented to individualised activities, with an 

emphasis on pupil centred techniques based on negotiable content. This 

group remembered students as being generally self-disciplined, polite, 

confident, motivated, happy, willing, sociable, responsible, purposeful, 

carefree and proud of their school. They remembered fellow teachers as 

being gregarious, proficient, altruistic, stimulating; hardworking, 

innovative, caring, intere~ted, pleasant companions. 

Parents of Melrose students appeared to this group to be aware of 

school activities and concerned for the progress of their children, but 

somewhat uncommunicative in expressing their attitudes, and rarely 

sighted in the school building. They gave the impression of being 

co-operative, but of being powerless. Ex-Melrose Teachers described 

parents as generally being well educated professionals, and as happily 

married, culturally enriched, Australian born citizens. 

GROUP 2: COLLEGE TEACHERS. (Full results, p.134) 

This group contained thirty teachers who were currently employed at 

four neighbouring secondary colleges (Phillip, Stirling, Narrabundah 

and Erindale Colleges), at which most ex-Melrose students enrolled for 

their school years eleven and twelve. Only ten College Teachers 

returned questionnaires, thus yielding a thirty-three percent success 

rate. 

They responded briefly to the question of purpose, their most 

popular expression being "To provide a sound, basic, general education". 

They judged that over the recent past, the desired behaviours 

inferred by the Melrose School Objectives 1, 2, 3, 4 and 8 were often 

clearly demonstrated by the ex-Melrose students they had known. Those 

behaviours inferred by Objectives 5, 6, 7 and 9 were sometimes or often 

clearly demonstrated. 
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They agreed that ex-Melrose students were well prepared for the 

standards required of college courses, and for the different learning 

environment provided by colleges. Those they had known were self

motivated, purposeful college students who accepted responsibility for 

their own progress. They were sociable, carefree but serious, 

conscientious college students who willingly participated in extra

curricular activities and were generally successful. College Teachers 

thought it rarely true that ex-Melrose students were the first to drop 

out, were unable to cope with free time or were the last to complete 

assignments. To their memo_ry, ex-Melrose students were rarely over 

protected, pampered, immature students, or over-confident or too self

assured at college. 

GROUP 3: NEIGHBOURING RESIDENTS. (Full results, p,135) 

This group was made up of the inhabitants of thirty residences which 

were situated on streets facing the grounds of the school. Volunteers 

from the P. & C. Association Committee delivered questionnaires to those 

inhabitants, and waited to collect the completed sheets. Twenty-four 

responses were completed, yielding an eighty percent success rate. 

However, between twenty-five and fifty-eight percent of this group 

responded passively to all but five of the twenty-eight questions asked. 

Since twenty-four of those questions called for perceptions of the 

behaviour of Melrose students the high passive response was disappointing, 

for twelve inhabitants showed that they had lived at their present 

addresses for over ten years, and twenty inhabitants claimed to have 

observed Melrose students daily. 

One significant contribution they did make to the survey was to say 

that they judged Melrose students as bold, healthy, sports-minded litter

bugs who are definitely inattentive to road rules. 
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On the other hand, Neighbouring Residents who responded were 

prepared to tell the P. & C. volunteers a lot about things not included 

in the survey. 

GROUP 4: PRIMARY SCHOOL TEACHERS. (Full results, p.136) 

This group contained class teachers of years four, five and six of 

the four feeder primary schools in the Melrose area, Farrer, Mawson, 

Pearce and Torrens Primary Schools. This gave a population of twenty-four 

subjects and all were included in the sample. Eighteen responses were 

received, yielding a success rate of seventy-five percent. 

They expressed their notion of purpose by saying, "To continue 

the processes of learning established in primary school, and through a 

sound, basic, general program of group and individual acade~ic, social 

and sporting activities, prepare students for college, tertiary education 

or the work force, in such a way that they will cope with the adult world 

as worthy, productive citizens". 

For their own part, as they prepare their students for a secondary 

school experience, they considered the following objectives to be of 

extreme importance 

to develop skills in reading, writing, speaking and listening 

to learn how to examine and use infonnation profitably 

to learn respect and to get along with the people with whom we 
work and live 

to develop a desire for learning, now and in the future 

to develop pride in work and a feeling of self-worth 

to develop character and self respect 

to gain a general education. 

The following nine objectives were considered to be of high importance 

to develop responsible community attitudes and activites 

to develop appreciative attitudes toward different persons and 
cultures 
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to develop an understanding of the nature and scope of the 
changing world 

to Wlderstand and practice democratic ideals 

to understand and practice the skills of family living 

to learn how to use leisure time 

to understand and practice the ideas of health and safety 

to appreciate culture and beauty in the world 

to develop skills in numeracy. 

They placed some importance on the next three objectives 

to learn how to be a manager of money, property and resources 

to gain infonnation n·eeded to make job selections 

to encourage participation and love of sports. 

They judged one last objective to be of little importance 

to develop skills to enter a specific field of work. 

GROUP 5: PRESENT MELROSE TEACHERS. (Full results, pp.137-138) 

At the time of the survey there were sixty-eight teachers employed 

at Melrose High School and all were included in the sample. Sixty-five 

responses were completed, yielding a ninety-five percent success rate 

in the first half of the survey. Sixty-six responses to the second half 

were received, yielding ninety-six percent success. Sixteen respondents 

were in their first year at Melrose, nine in their second, four in their 

third and so on down to one who had been employed at the school since 

it was opened in 1970. 

Eighty-three percent believed that the survey would provide a useful 

tool which could help in the next evaluation of the school's Education 

Program. 

The group responded to the question of purpose in a mixed way, 

providing statements which spread across the three dominant trends and 

each set of fifteen key factors. The most popular combination was 11To 

provide, to give or to educate students, through group and individual 
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academic, social and sporting activities which emphasise traditional 

social values, in a caring, mutually respectful environment, so that 

they strive for self-identification of potential and learn to cope 

with the adult world as worthy, productive citizens". 

They agreed generally that their experiences as Melrose staff 

members had been happy, exciting and professionally most rewarding. 

They claimed to gain great personal satisfaction from their work and 

felt that their contributions to the school were highly productive. 

They believed -the administration of the school to be authoritarian 

rather than laissez-faire, but always approachable. They perceived the 

administrators as purposeful, caring, efficient, supportive, heirarchically 

oriented and altruistic. 

The school's teaching methods were described by this group as 

traditional, effective, flexible, in tune with student needs, philoso

phically sound and quite closely monitored. Teaching strategies were seen 

to incorporate a range from group oriented to individualised activities, 

from teacher centred to pupil centred activities, and from some which are 

necessarily bound to certain content, to others (perhaps a larger share), 

which are based on negotiable content. In this variety of methods, 

teachers felt that they had gained the firm support of parents. 

They thought parents seemed unaware of the activities of the school. 

While concerned for the progress of tiheir children, parents were rarely 

seen at the school and seldom communicated their attitudes to teachers. 

Thus parents appeared to be both co-operative and powerless. The image 

of the average Melrose parent as perceived by this group was a well 

educated, well paid, professional person who was born in Australia and 

is culturally well endowed. 

Teachers thought of themselves as gregarious, proficient, altruistic, 

stimulating, hard working, caring people who are interested in their work 
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and supportive of the status-quo rather than innovative. They thought 

that they were pleasant people to know. 

In the second half of the survey, Present Melrose Teachers were 

asked to record how fully they agreed with twenty-one statements 

specifically related to aspects of life at the school. They shared four 

firm convictions 

that compulsory classes (English, maths, science, a social study 
and physical education), are essential 

that the school's language and learning program is valuable 

that the school's work experience program is highly desirable 

that all people associated with Melrose should gain some joy and 
satisfaction through their involvement. 

They agreed with the twelve statements listed below 

all minor elective short courses (Yrs 9 and 10) are valuable 

the school's SRC performs an important role 

the school's cyclic timetable is highly efficient 

the school's Year 10 Certificate is a valuable document 

four 75 minute timeblocks per day is highly efficient 

colour/dress code is preferable to school uniform 

the (Glasser) schools without failure program is valuable 

there should be far more attention paid to moral education 

the choice of major elective courses is sufficiently broard 

common minimum standards (literacy/numeracy) should be obligatory 

the school's faculty based organisational structure is effective 

the School Counsellors perform a vital role. 

Sixty-nine percent of all respondents to the second half of the survey 

either disagreed or strongly disagreed with the next claim 

organisation of the school's Year program could not be better. 

The group shared vehement disagreement with the next three statements 
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religious education should be more heavily emphasised 

semester reports in each subject are too infrequent 

our knowledge of primary school curriculum is sufficient. 

Present Melrose Teachers acknowledged that Melrose School Objectives 

1, 2 and 8 are either moderately or well provided by the Education Program 

presented. Objectives 3, 4 and 5 are either partially or well provided. 

Very few respondents from this group said that any objective is not 

provided at all, and those who claimed that any objective is fully 

provided was only nine percent higher. 

They ranked Government first on their power tree opinion filter, 

allocating that standard component 554 points. Principal was ranked 

second with 408 points, Assistant Principal third with 368 points and 

Schools Authority fourth with 347 points. 

In the information value opinion filter they placed themselves 

first with 874 points. Ex-Melrose Students were placed second with 

630 points, Present Melrose Students third with 551 points and Ex

Melrose Teachers fourth with 416 points. 

The full results displaying combined responses to the two opinion 

filters, shown on pages 131 and 132 show how the four sub-groups, 

(Principal and Assistant Principals, Senior Teachers, Assistant Teachers 

and Unidentified Teachers) voted. 

GROUP 6: ANCILLARY STAFF. (Full results, pp.139-140) 

The whole population of eleven Ancillary Staff currently employed 

at Melrose were used as the sample for this group. They all returned 

active responses. Their associations with Melrose spanned from one to 

twelve years of continuous employment, one respondent having worked at 

the school since it opened in 1970. 

Their most popular expression of purpose was "To provide a sound, 

basic, general education through group and individual academic, social 

and sporting activities". Fifty-four percent of this group entered a 

passive response for DT3. 
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They considered their experiences at Melrose to have been mostly 

happy and rewarding. They claimed to have gained personal satisfaction 

through the feeling that they contributed to the school in a productive 

way. Though this contribution was directed to many people, the Ancillary 

Staff recorded a clear sense of powerlessness. 

They perceived the administration of Melrose to be caring, 

approachable, purposeful, efficient, supportive, truly democratic, but 

at times self-interested. 

The teaching methods they observed, tended to be in tlllle with 

student needs, experimenta~, quite soundly based, sometimes pupil 

centred and individualised, but based on prescribed content. They sensed 

that parents supported these teaching methods. 

They thought though, that parents were generally unaware of what 

goes on at school. In their view, parents were concerned about the 

progress of their children, but rarely spoke with teachers or visited 

the school. Parents appeared to be co-operative because they seldom 

attempted to exercise any power. 

Their view of Melrose teachers was one of gregarious, hard working, 

stimulating, innovative, caring people who though self-interested, were 

also interested in their work. A few thought teachers to be career 

conscious empire builders, but most found them quite pleasant people 

to know. 

They saw their own work as important, especially to students, and 

felt that they were self-motivated workers who did not need supervision. 

They claimed that most adults in the school called them by name and that 

generally they were treated respectfully by students. They agreed that 

they had a good life at Melrose and claimed to feel proud when they told 

people where they worked. 

Members of this group clearly disagreed with each other on the 

following statements 
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overt appreciation of the services I provide is shown by all 
teachers 

I am treated like a second class citizen by some teachers 

the school would come to a standstill without us 

a strong loyal bond exists between teachers and Ancillary Staff 

our opinions are often sought on important issues 

we know more about the problems at Melrose than anyone else. 

They shared three strong convictions 

school equipment is not well cared for by students and teachers 

in our job there are not too many people telling us what to do 

the financial management of Melrose is most efficient. 

Ancillary Staff claimed that Melrose School Objectives 1 to 4 were 

well provided by the current Education Program. They believed that 

Objectives 6 to 8 were moderately or partially provided but were undecided 

about Objectives 5 and 9. 

In their power tree opinion filter, Principal was placed first, 

scoring 88 points, Schools Authority second with 66 points and Government 

third with 62 points. They placed themselves eleventh with 16 points, 

two points ahead of Assistant Teachers, Students and parents, and six 

points ahead of the Minister for Education. 

In their pyramid of information value opinion filter they placed 

Principal and Assistant Principals first with 110 points, Parents of 

Present Students second with 100, Ex-Melrose Students third with 82 points 

and Parents of Ex-Melrose Students fourth with 68 points. They awarded 

themselves 40 points which placed them twelfth. 

GROUP 7: SCHOOLS OFFICE PERSONNEL (Full results, p .141) 

A senior officer of the Schools Office identified a population of 

thirty suitable respondents. Twenty-two returned questionnaires yielding 

a seventy-three percent success rate. 

Their most popular expression of purpose was "To provide a sound, 

basic, general education that leads students towards responsible adulthood". 
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Only fifteen respondents in this groups claimed to have a useful 

working knowledge of Melrose High School, and a sincere concern held by 

these people, that their answers may be misconstrued by readers as 

prejudicial, (favouring Melrose over similar institutions), caused them 

to offer passive responses to many questions. 

Five respondents were prepared to say that the whole survey would 

prove useful in future evaluations of the school's Education Program, 

one thought it might and one believed it would not. 

GROUP 8: MELROSE SCHOOL COUNSELLORS. (No full results.) 

This group was in full support of the survey from the outset and 

gave considerable support to its design during the formative stages. 

However both individuals were absent from the conference on the pupil 

free day so did not record any of their own perceptions. 

GROUP 9: EX-MELROSE STIJDENTS. (Full results, p. 143) 

The population for this group was identified from rolls of Year 11 

and 12 students currently attending Phillip, Stirling, Narrabundah and 

Erindale Colleges at the time of the survey. From these rolls one 

student was chosen to act as facilitator in each college. Ten question

naires were given to each of those students who answered one and passed 

nine on to randomly selected other individuals on the rolls. Thirty 

questionnaires were retrieved yielding a seventy-five percent success rate. 

This group's dominant expression of purpose was 11ro help prepare us, 

through experience of a sound, basic, general education, for later life 

and for the challenge of continuing our education in a changing world". 

They claimed to have found Melrose a happy, exciting and educationally 

rewarding place. Being Melrose students had given them a feeling of 

satisfaction and had enabled them to make many friends. 

They perceived the administration of Melrose to be authoritarian 

but approachable, purposeful, caring, efficient, supportive, altruistic 

and heirarchically oriented. They viewed the teaching methods as mostly 
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experimental, closely monitored, effective, flexible, in tune with 

student needs, philosophically sound, supported by parents, mostly group 

oriented and bound to prescribed content. They saw their fellow students 

as polite, shy, motivated, happy, willing, sociable, responsible, carefree, 

purposeful and proud of their school. Teachers were seen as mainly 

gregarious, proficient, altruistic, stimulating. hard working. innovative, 

caring, interested in their work and easy to get along with most of the 

time. 

They judged that in their case School Objectives 1, 4 and 8 were 

moderately to fully provided by the Education Program they experienced. 

Objectives 2, 3, 5 and 9 were moderately to well provided. Objective 6 

was partially to well provided. Six of this group thought that 

Objective 7 was not provided at all in their case. 

GROUP 10: NEIGHBOURING HIGH SCHOOL TEACHERS. (Full results, p.144) 

Whole staff lists of teachers employed at Deakin, Kambah, Wanniassa, 

Weston Creek and Woden Valley High Schools were obtained and eight 

individuals were randomly selected from each list. From the resulting 

sample of forty subjects, twenty-five responses were returned, yielding 

a sixty-two percent success rate. Many subjects found initial difficulty 

seeing the relevance of the survey and made inquiries by telephone to 

discover its purpose. Informed individuals in each school who had beert 

contacted in the formative stages of the survey helped to overcome this 

problem. 

The collated responses indicated that this group perceived the 

administration of Melrose as authoritarian, approachable, purposeful, 

caring and efficient. Their opinions of the teachers at Melrose have 

been described earlier on page 66 of this Field Study. Their beliefs 

about Melrose students were that they seemed well disciplined, well 

dressed, happy, confident and polite. The school's teaching methods 
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were viewed as traditional, effective, flexible, closely monitored and 

philosophically sound. The buildings and grounds were thought to be 

aesthetically pleasing well kept, mildly abused by students, but clean and 

tidy. The school environment was thought to project an austere rather 

than ostentatious atmosphere. 

The most popular expression of purpose was "To provide or to 

educate students through a sound, basic, general program including a 

wide variety of meaningful experiences in preparation for college, 

tertiary education or the work force". 

GROUP 11: YEAR SIX STUDENTS. (Full results, p.145) 

Class rolls from each of the four feeder primary schools in the 

Melrose area were obtained to form a population of 185 subjects, from 

which a random sample of 160 was taken. The 145 responses received 

yielded a success rate of ninety-one percent. Twenty-eight percent 

were male and seventy-one percent female. Fifty-three percent had 

siblings at Melrose and forty-six percent did not. 

They believed that Melrose was a place where they would come 

"To learn or be taught. A place where they would gain knowledge through 

doing a variety of things which would help them to get a good job". 

Of the faces shown in figure 4, on page 15 of this Field Study, 

sixty-two percent of this group thought that they would be wearing face 

two when they came to Melrose in 1982. Eighteen percent even thought 

that they could manage to wear face one. The change from being big 

senior students to being little junior students worried considerably only 

eight percent of this group. That change worried twenty-two percent 

sometimes, forty-eight percent not much and twenty percent not at all. 

They felt positive (either happy or even excited) about this 

first list of things 
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the canteen and ordering lunch 

choosing their own subjects 

science, bunsen burners, disecting animals 

having their own safe place to put things (a locker) 

art and craft 

getting reports in each subject 

music lessons, choirs, orchestras 

cooking, making things in sewing classes 

recess and lunch times 

playing on the tennis courts 

discos and socials 

sports and physical education 

making things like canoes in industrial arts 

more equipment (than was available at primary school) 

making lots of new friends 

meeting older ·primary school friends again 

looking after themselves (their own time-table). 

They felt negative (either worried or frightened) about this next 

list of things 

being bullied 

being late 

the cane 

having their own property interfered with 

vandalism. 

Some of them felt happy and others had not made up their mind about the 

things on the next list 

working with lots of teachers 

lots of rooms and corridors 

the longer distance they had to travel to school 
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that Melrose was the biggest government high school in the ACT 

learning about Egypt. 

Some of them were worried, but others had no opinions yet about the 

things on the next list 

rules they did not know yet 

longer school hours 

getting lost 

the difficulty of the work 

homework (maybe some every night) 

scab duty 

lots of headmasters. 

They were undecided about whether to feel positive or negative about 

the things on their last list 

running in the corridors 

english lessons 

pink slips and absentee notes 

affording school fees 

going to the toilets 

long cross country runs 

mathematics. 

GROUP 12: OCCASIONAL VISITORS. (Full results, P-146) 

This group consisted of twenty hand-picked subjects who members of 

the Melrose reaching staff knew had visited the school during the past 

twelve months in the course of their various duties as school medical 

officers, careers officers, theatrical performers members of the Red 

Cross and the Salvation Army. Each subject had also visited other 

similar high schools. Only eight responses were returned from these 

subjects, yielding a low forty percent success rate. The generalisations 

that can be drawn from their responses are therefore quite fragile. 

Nevertheless they may be of some value. 
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The major emphasis in their expression of purpose can be stated as 

"Through emphasising traditional social values and education, to lead 

students towards responsible adulthood and prepare them in skills 

necessary for life". 

Their view of the administration of Melrose was inclined towards 

authoritarianism. The administrators were seen as approachable, 

purposeful, caring and efficient. Teachers were seen as altruistic, 

innovative, friendly, concerned for their students and quite proficient 

in their work. Students were described as well disciplined, well dressed, 

happy, confident and polite. Twenty-five to fifty percent of subjects 

recorded a passive response to questions related to the teaching methods 

employed at the school. However, in the remaining responses, the views 

expressed tended towards the descriptors experimental, effective, 

flexible, and philosophically sound. The buildings and grounds were seen 

to be well kept, appreciated by students, clean and tidy but rather 

austere, even perhaps dull and ugly. 

Through their contact with Melrose they had found the school 

atmosphere to be friendly, purposeful and caring; an atmosphere of 

confidence, co-operation or industry (any or all of these). They thought 

that both teachers and students were interested in the purpose of their 

visits. They felt that they were always treated respectfully by 

teachers and students when they visited the school and believed that they 

could always count on attention and support from students and staff. 

Occasional Visitors believed that Melrose provided a sound academic 

education, emphasising high standards in both literacy and numeracy. 

Though the school had many students, they saw no advantage in dividing it 

into two smaller schools. The only things which really bothered this 

group was the irritating ringing of bells and the movement of people from 

place to place. Generally. they shared the belief that over the years 

Melrose had built a strong reputation which it truly deserved. 
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GROUP 13: PRESENT MELROSE STUDENTS. (Full results, pp. 147-16~ 

The whole population of Present Melrose Students was 930 students. 

A stratified sample of 160 students was systematically constructed so that 

various sub-groups were proportionately represented. By returning 147 

responses, this group achieved a success rate of ninety-two percent. 

Questionnaires were answered at four year level meetings. Teams of 

teachers were on hand to answer any questions which students had in 

understanding terms used in the questionnaire. All problems were thus 

easily resolved, and students were given as much time as was required to 

respond fully to all questions. Instructions given to students included 

an emphasis on the need to rely on their own opinions, advice that all 

sincere answers were as correct, and an assurance that all answers would 

be anonymous and therefore confidential. 

The generalisations included in this report are those compiled from 

the collated results of the group as a whole. However, the full results 

displayed in the appendix show trends recorded by all various sub-groups 

listed below 

year seven girls 

year seven boys 

year eight girls 

year eight boys 

year nine girls 

year nine boys 

year ten girls 

year ten boys · 

year seven students 

year eight students 

year nine students 

year ten students 

students who have attended other high schools but have been at 

Melrose for one year 

two years 

three years 

four years, and a combined result for these last four 

separate groups . 



84 

So the results produced by this group, Present Melrose Students, have 

been displayed in seventeen different ways. 

The whole group's expression of purpose was "To teach, to learn or 

to get (or to be given), an education. Through gaining knowledge 

by experiencing a variety of activities, we will be prepared for the 

work force, or for later life and the challenge of continuous education 

in a changing world". The second sentence in this statement of purpose 

reflects the opinions of only thirty percent of the group, as subjects 

recorded a large number of passive responses in the latter sections of 

the question. 

Their experiences as Melrose students had been mostly happy, 

exciting, personally rewarding and satisfying. They experienced a sense 

of power in the control of their own lives. 

Students viewed teachers as gregarious, proficient, stimulating, 

hard working, caring, interested people who were pleasant to know and 

work with. The teaching methods employed were viewed as experimental, 

closely monitored, effective, flexible, in tune with student needs, 

philosophically sound and strongly supported by parents. They perceived 

that at Melrose there was a definite emphasis on group oriented, teacher 

centred activities which were bound to prescribed content. 

Their views of themselves and of their fellow students were quite 

difficult to analyse, and the generalisations which follow are far less 

well founded than some others where major t .rends are clear. Fresh 

appraisal of the full results could easily cause some changes. It appears 

that students perceived themselves to be more self-disciplined than in 

need of extant control, rather more rude than polite, definitely confident 

rather than shy, idle rather than motivated, happy more than aggressive, 

willing rather than unco-operative, sociable and not ego-centric, 

responsible, more proud of their school than lacking in school spirit, more 

purposeful than aimless, and spiteful rather than happy-go-lucky. 
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Their opinions on the atmosphere prevalent at Melrose were also 

strangely mixed. They found it to be relaxed but rushed and agitated; 

one of common purpose, caring and advantageous to learning. but 

aggressive and competitive. 

The amount of agreement they shared on the following fourteen 

statements is shown by the ranks and percentage scores of the .list below 

1 96% our Year 10 certificate is an important document 

2 93% most kids are good - it is only a few who give us a bad 

name 

3 92% colour/dress code is preferable to school uniform 

4 82% four 75 minute timeblocks per day is highly efficient 

5 78% compulsory classes (English, maths, science, a social 

science and physical education) are essential 

6 77% our SRC performs a vital role 

7 72% I have great fun at school 

8 66% the·choice of major elective is sufficiently broad 

9 64% studying my choices for three years is a good idea 

10 63% I had no problems coming from my last school to Melrose 

11 62% I feel disgusted by the litter problem at Melrose 

12 58% far more attention should be paid to moral education 

13 57% I feel proud when I tell people I go to Melrose 

14 53% organisation of the Year 7 program could not be better. 

They disagreed with three statements, and again the ranks and scores have 

been displayed below 

1 83% religious education should be more heavily emphasised 

2 68% I am asked to do just the right amount of homework 

3 63% semester reports in each subject are too infrequent. 
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Students were asked to list the three things they liked most and 

the three things they hated most about their school. Fifteen key 

factors were identified in their responses and are displayed in figure 20. 

INDIVIDUAL RESPONSES - HATE LIKE 
KEY FACTORS RANK NO. RANK NO. ----

1 A particular subject 6 36 2 78 
2 A particular teacher 3 54 9 15 
3 Some subjects 9 12 8 16 
4 Some teachers 7 28 4 26 
5 Organisational issues 15 1 13 2 
6 Issues relating to time 8 20 6 24 
7 Parti"cular student behaviours 2 59 3 41 
8 Colour/dress code or school spirit 12 10 15 0 
9 Issues relating to autonomy 4 41 s 22 
10 Issues relating,to own property 14 3 12 3 
11 Certain places in the building 13 6 10 12 
12 The building grounds and equipment 12 10 11 4 
13 Teaching methods 5 39 7 18 
14 Perceptions of cleanliness 10 11 14 1 
15 No response 1 111 1 179 

TOTAL 441 441 

FIGURE 20. Student perceptions of liked and hated aspects. 

The student S!llllple believed that School Objectives 1, 4, and 8 were 

moderately to fully provided by the Education Program they experienced. 

They judged all other Objectives to be partially to well provided. 

In their pyramid of information value, students placed themselves in 

first place with 2040 points, Present Melrose Teachers second with 1295 

points, Ex-Melrose Teachers third with 1265 points and Ex-Melrose Students 

fourth with a score of 1051 points. 

The results of their own opinion filter, their "pyramid of important 

people", they were asked to display their perceptions of the importance 

of certain people to them in their lives as students at Melrose. Those 

perceptions were scored and ranked in the say way as other opinion 

filters. The whole list of people, the scores and ranks are shown in 

figure 21. 
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NO. LIST OF CERTAIN PEOPLE RANK SCORES ---
11 My friends 1 1861 
12 My family 2 1655 
4 Myself 3 1541 
2 My teachers 4 1172 
3 The Principal 5 738 

15 My Year Master/Mistress 6 555 
13 Assistant Principals 7 475 
19 'The SRC 8 442 

7 Other teachers 9 417 
17 Employers 10 403 

8 The School Board 11 363 
s School Counsellors 12 350 

19 Canteen ladies 13 336 
6 The Janitor 14 295 

10 Office staff members 15 290 
11 P. & C. Association members 16 285 
21 Teacher's assistants 17 282 

1 The cleaners 
, 

18 266 
16 Politicians 19 260 
14 The Registrar 20 155 

9 Library assistants 21 147 

FIGURE 21. Student's perceptions of important people. 

GROUP 14: RELIEF TEACHERS. (Full results, p.167) 

The population for this group was established by the Assistant 

Principal (Staff and Organisation) Melrose High School, who identified 

thirty Relief Teachers who had worked at Melrose during the previous 

twelve months. The whole population was used. Twelve responses were 

returned, yielding a success rate of only forty percent. 

Relief Teachers perceived the purpose of the school as "To provide 

for, or achieve in students, a capacity to cope with the adult work as 

worthy, productive citizens. Through a sound, basic general education, 

emphasising traditional social values, the ·school should ensure that . 

students are prepared for college, tertiary education or the work force". 

Their view of the school's administration tended towards the 

following descriptors; authoritarian, approachable, purposeful, caring 

and efficient. Teachers were seen as altruistic, innovative, friendly, 

proficient and concerned for their students. The students were described 

as generally well dressed, happy, confident and polite. The teaching 
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methods were judged as traditional, effective, flexible, closely 

monitored and philosophically sound. The buildings and grounds were 

seen as quite well kept, but abused by students. They thought of Melrose 

as usually clean and tidy and felt that it projected an atmosphere of 

austerity. 

In their pyramid of information value, they placed Present Melrose 

Teachers first with 112 points, Present Melrose Students second with 109 

points, Ex-Melrose Students third with 87 points, and Principal and 

Assistant Principals fourth with a score of 79 points. They placed 

themselves sixth, scoring ~8 points. 

GROUP 15: PARENfS OF EX-MELROSE STUDENTS. (Full results, P,168) 

A list of families of students known to be enrolled at the four 

neighbouring colleges after leaving Melrose in 1979 and 1980 was drawn 

up. Thirty families were asked to participate in the survey by six 

people from the list whose association with the school had continued to 

be close since that time. Only twelve responses were returned, yielding 

a success rate of forty percent. 

The dominant expression of purpose was summarised as "To provide a 

sonnd, basic, general education so that students will be well prepared 

for college, tertiary education or the work force". 

The majority of respondents claimed that School Objectives 1, 2, 3 

4 and 7 had been either moderately or well provided by the Education 

Program experienced by their children while at Melrose. Objective 8 had, 

in their view, been well to fully provided, while the remaining three 

Objectives had been partially to moderately provided by that Program. 

Up to fifty percent of this group offered passive responses to the 

questions relating to the school's teaching methods and administration. 

Active responses were scattered across each five point scale, so that no 

meaningful generalisations could be formed. 
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They did find though, through contact with the school, that their 

children were considered to be self-disciplined, polite, confident, 

motivated, happy, willing, sociable, responsible and purposeful. This 

group described the teachers of their children to have been gregarious, 

proficient, altruistic, stimulating, hard working, innovative, caring 

people who were interested in their work and pleasant to know. 

GROUP 16: MELROSE BOARD MEMBERS (Full results, pp.169-170). 

This small group of eight people produced seven responses, thus 

yielding an eighty~seven percent success rate. 

The only congruence in the seven expressions of purpose related to 

DTl. Hence their statement was "To help students to grow ... (through 

various kinds of experience, for various reasons)." 

They described their own experiences as Board Members as happy, 

exciting, productive, satisfying and personally rewarding. They felt 

that they represented many people, but that they were quite powerless. 

They believed· the administration of Melrose to be more laissez-faire 

than authoritarian, always approachable, purposeful, caring supportive, 

neither heirarchical nor truly democratic, and more altruistic than 

self-interested. 

The teaching methods employed at the school were viewed as 

traditional, closely monitored, effective, flexible, in tune with student 

needs, philosophically sound, group oriented, pupil centred, based on 

negotiable rather than prescribed content and both supported by, and 

irritating to parents. 

Board Members believed the parent population of Melrose to be unaware 

of school activities, concerned for the progress of their children, but 

rarely sighted or heard at school. Thus, they appeared co-operative and 

relatively powerless. 
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Teachers were seen to be gregarious, proficient, altruistic, 

stimulating, hard working and supportive of the status-quo. They seemed 

to be caring people whose company the Board Members enjoyed. Teachers 

were seen to demonstrate an interest in their work. 

Regarding the activities of the Board, these respondents agreed 

with each other, and with the following statements 

student representation on the Board is highly valued 

the decisions we make are mostly quite trivial 

our correspondence (upward) is often answered superficially 

we are cynical regard,ing the Board's real power 

we contribute significantly to the Melrose education program 

participatory democracy in the ACT Schools System is a myth 

a strong loyal bond exists between our Board, School and P. & C. 

we are fully conscious of the problems existing at Melrose 

we can and do help resolve these problems 

we are proud of the things this Board has achieved 

teacher representation on the Board is highly valued 

we all have a fair chance to speak on all matters. 

They agreed with each other in disagreeing with the following statements 

we are an autonomous decision making body 

the Board does not really represent the Melrose community 

parent's views do not matter much anyway 

the Principal's opinion is what really counts 

the Board is the puppet of the system administration. 

They believed that eight stated School Objectives were either 

moderately or well provided by the school's Education Program. Some 

small doubt regarding Objective 9 caused them to spread their vote from 

partially to fully provided. 

In their power tree opinion filter, Government scored highest with 

57 points, Principal was placed second with 49 points, Assistant Principals 
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third with 41 points, and Schools Authority fourth with a score of 33 

points. School Board was P,laced eighth with 17 points only. 

Their pyramid of information value showed Ex-Melrose Students in 

first place with 93 points, Principal and Assistant Principals second 

with 70 points and School Board third with 50 points. 

Four respondents in this group had served on the Board for only one 

year, one for three years and one for four, while the seventh respondent 

had been a Board Member for eight years. Four respondents claimed that 

they would be prepared to stand for Board election again, but three 

claimed they would not. 

GROUP 17: PARENTS OF PRESENT STUDENTS: (Full results, pp.171-172) 

Sixty-two subjects responded from a sample of 130, thus yielding 

a success rate of forty-seven percent. 

This group's expression of purpose was "To provide, and thus educate 

students through a sound, basic, general program, including a wide range 

of meaningful group and individual academic, social and sporting 

activities, so that they will be prepared for college, tertiary education 

or the work force. This program should enable students to identify 

their own potential so that they will be able to cope with the adult 

world as worthy, productive citizens". 

They perceived their associations with the school as being happy, 

exciting, satisfying, productive and personally rewarding. However, as 

Melrose parents they felt somewhat powerless and could not decide whether 

or not they had much in common with each other. 

In general, they found the administration of the school to be 

approachable, purposeful, caring, efficient, supportive, democratic and 

altruistic. They described the teaching methods used as traditional, 

closely monitored, effective, flexible, in tune with student needs, 

philosophically sound, group oriented, bound to prescribed a>ntent and 

well supported by parents. 



92 

They believed themselves to be aware of school activities, concerned 

for the progress of their children, expressive of their attitudes towards 

the school and quite co-operative. They noted that they did not visit 

the school often and rarely exercised any power in contributing to school 

life. Generally they saw themselves as being well paid, well educated, 

professional people who were happily married, culturally enriched, 

Australian born citizens. 

They viewed the teachers of their children as gregarious, proficient, 

altruistic, stimulating, hard working, innovative, caring, interested, 

pleasant people to know. 

They shared agreement with the following aspects of life at Melrose 

compulsory classes (English, maths, science, a social science 
and physical education) are essential 

all minor elective, short courses (Yrs 9 and 10) are valuable 

our SRC performs an important role 

organisation of our Year 7 program could not be better 

our cyclic timetable is highly efficient 

our Year 10 Certificate is a valuable document 

four 75 minute time blocks per day is highly efficient 

colour/dress code is preferable to school uniform 

there should be far more attention paid to moral education 

the choice of major elective courses is sufficiently broad 

our Language and Learning program is valuable 

our work experience program is highly desirable 

our faculty based organisational structure is effective 

our knowledge of primary school curriculum is sufficient 

our School Counsellors perfonn a vital role 

common minimum standards (literacy/numeracy) should be obligatory 

all people involved at Melrose should gain some joy and satisfaction. 

These parents shared disagreement with the following two statements 
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semester reports in each subject are too infrequent 

too much time is spent pampering the students. 

They could not decide clearly one way or the other regarding two statements 

religious education should be more heavily emphasised 

our (Glasser) sch~ols without failure program is valuable. 

School Objectives 1, 2, 3, 4 and 8 were perceived by parents as being 

well provided by the current Education Program, while Objectives 5, 6, 

7 and 9 were thought to be moderately provided. 

In their power tree opinion filter, Principal was placed first with 

474 points, Schools Authorjty second with 421 points, Government third 

with 344 points and Senior Teachers fourth with 237 points. They placed 

themselves twelfth with 87 points. 

Principal and Assistant Principals gained first place in their 

pyramid of information value, scoring 559 points. Present Melrose 

Teachers were placed second with 467 points, and Ex-Melrose Students 

third with 366 points. 

Seventy-five percent of respondents in the group Parents of Present 

Students thought that the survey results would serve as a useful tool in 

the 1982 evaluation of the school's Education Program. 

GROUP 18: NEIGHBOURHOOD SHOPKEEPERS. (Full results, p.173) 

Of the forty shops in Farrer, Mawson, Pearce and Torrens, thirty 

were randomly selected. Volunteers from the P. & C. took questionnaires 

to these shops and waited or called back to collect them. Twenty-three 

responses were received, yielding a seventy-seven percent success rate. 

Shopkeepers tended to supply glowing descriptions of the Melrose 

students who shopped in their stores. They firmly agreed that those 

students were honest, careful with the shop's stock and with their own 

money. They found greater diff_icul ty descriving their opinions of those 

students who used their shopping centres as meeting places outside of 
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school hours. Up to thirty percent of subjects offered passive responses 

to most relevant question, but the remainder expressed the shared 

perception that these students were immature, idle, selfish, unkempt, 

pampered litter-bugs who paid little attention to road rules. Nevertheless 

they were viewed as polite, confident, bold, sensible, self-motivated, 

honest, easy-going, friendly and healthy. 

GROUP 19: PARENTS AND CITIZENS' ASSOCIATION. (Full results, pp .174-17~ 

Of the ten 1981 Committee members, nine responded to the survey, 

yielding a success rate of ninety percent. The period of involvment of 

subjects in the activities of the P. & C. Association ranged from two 

to ten years. Eight of the nine respondents claimed that they would be 

prepared to stand for election to the P. & C. Committee again. 

Their most popular expression of purpose was "To provide, educate, 

inculcate or instill in students that knowledge required to prepare them 

for college, tertiary institutions or the work force. This knowledge 

should flow from a. sound, basic educa~ion which attends to the needs of 

both the individual and the community". 

They claimed that their experience as P. & C. Association members 

had been happy, personally rewarding, satisfying and productive. They 

fowid P. & C. Committee membership an exciting responsibility and felt 

that the role gave them some power. 

Their perception of the administration of the school tended towards 

authoritarianism, but the administrators were always approachable, 

purposeful, caring, efficient, supportive, democratic and altruistic. 

The teaching methods were described as mildly traditional, closely 

monitored, effective, flexible, in tune with student needs, philo

sophically sound, group oriented, pupil centred, bound to prescribed 

content and well supported by parents. 
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The parent body as a whole was perceived as being aware of school 

activities. concerned for the progress of their children. co-operative 

but powerless and rarely sighted at school. The average parent was seen 

to be well paid, well educated, holding a professional position, happily 

married, culturally enriched and Australian born. 

Teachers were judged by P. & C. Association Connnittee members as 

gregarious, proficient, altruistic, stimulating, hard working caring 

people who were interested in their work and who were pleasant to know. 

Regarding their own role the majority agreed on the eight statements 

which follow 

we contribute significantly to the Melrose education program 

a strong loyal bond exists between our Board, School and P. & C. 

we can and do help resolve problems at Melrose 

we are proud of the things this P. & C. has achieved 

the P. & C. is primarily a fund raising body 

we all have a £air chance to speak on all matters 

teacher opinion is sought when appropriate 

we canvass parent opinion on important issues. 

The majority of P. & C. respondents disagreed with the following seven 

sta.tements 

the decision we make are mostly quite trivial 

our correspondence (upward) is often answered superficially 

the P. & C. is a puppet of the system administration 

the School Board is an autonomous decision making body 

we are cynical regarding the P. & C. Association's real power 

participatory democracy in the ACT Schools System is a myth 

we are fully conscious of all problems existing at Melrose. 

Respondents in this group were equally divided in their opinions for 

and against the following statements 
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the P. & C. represents the Melrose community fully 

student opinion is sought when appropriate. 

They firmly believed that School Objective 1 was well to fully 

provided by the current Education Program. Objective 4 was moderately 

to fully provided. Objectives 2 and 3 were seen as moderately to well 

provided. Objectives 5, 7, 8 and 9 were partially to well provided while 

Objective 6 was partially to moderately provided only. 

In their power tree opinion filter, Principal was placed first with 

111 points, Schools Authority second with 47 points, Government third 

with 39 points and Assistant Principals were placed fourth with a score 

of 37 points. The P. & C. was placed eleventh with only 13 points. 

In their pyramid of information value, Parents of Present Melrose 

Students were placed first with 118 points, Ex-Melrose Students second 

with 68 points, Ex-Melrose Teachers third with 62 points and Present 

Melrose Teachers were placed fourth with a score of 61 points. Again the 

P. & C. was placed- low. It gained 30 points and was placed twelfth. 

GROUP 20: CANTEEN HELPERS (Full results, p. 176) 

A canteen roster list provided a population of sixty people from 

which a sample of forty-four subjects was randomly selected. Thirty-one 

responses were returned yielding a success rate of seventy percent. 

This group's expression of purpose was "To educate students through 

a sound, basic, general program so that they are prepared for college, 

or the work force". 

Canteen Helpers perceived Melrose students to be generally well 

spoken, polite and respectful, happy-go-luck, confident, noisy children. 

They thought that students were neatly dressed, clean and healthy and 

quite appreciative of the efforts and the service provided by Canteen 

Helpers. Students were not seen as rough, selfish or impatient in the 

canteen; not aggressive, rude and intentionally destructive; not 

boisterous, careless children who should know better; and not litter-bugs 



97 

who would not walk five paces to a bin. However, they were also viewed 

as neither careful with their money, nor sensible with their diet. 

This group viewed teachers as generally firm, caring and helpful 

when maintaining control in the canteen, ready to set a good example to 

students, persuasive when encouraging respectful student behaviour, 

active in encouraging cleanliness in the canteen and polite in their 

dealings with students. They were perceived as not disinterested in 

student behaviour in the canteen, not more like prison warders than 

teachers, not too easily fooled by students and not punctual and 

vigilant when maintaining control. Canteen Helpers were undecided as to 

whether or not teachers were underpowered and inaffective in maintaining 

control. 

They believed that the canteen was, like a classroom, a place where 

important lessons could be learnt, and made some suggestions regarding 

the nature of these lessons. They claimed to have observed these 

learnings taking place sometimes. 

GROUP 21: FAMILY PLANNING TEAM. (Full results, p. 177) 

This population was identified from a list of thirty volunteers who 

had worked in the Family Planning Project at Melrose during the previous 

twelve months. Six questionnaires were returned from the whole population 

of thirty subjects, yielding an unrepresentative success rate of twenty 

percent. 

The expression of purpose was "To provide a sound, basic, general 

education so that students will learn to·identify their own potential". 

Respondents believed the administration of the school to be 

approachable. purposeful and caring. Teachers seemed to be friendly, 

concerned for their students and proficient in their work. Students were 

viewed as generally polite, and teaching methods were judged to be flexible. 
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In their pyramid of information value, Parents of Ex-Melrose Students 

were placed first with 63 points, Present Melrose Teachers second with 

52 points, College Teachers third with 40 points, and Parents of Present 

Students fourth with 38 points. 

GROUP 22: PRINCIPAL AND ASSISTANT PRINCIPALS. (Full results, p.178) 

All four subjects responded fully to each item of the s~rvey. Their 

responses to all qualitative questions have been included with those of 

group 5, Present Melrose Teachers, but responses to the pyramid of 

information value and the power tree opinion filters have been displayed 

separately. 

This small group thought that the Principal contributed most 

significantly of all fifteen standard components listed, to the power 

structure underlying decision making in the school. That component 

scored 46 points from a possible total of 75 points. Government was placed 

second with 26 points. Assistant Principals, Senior Teachers, and 

School Board followed in equal fifth place with 20 points each. 

Their view regarding the relative value of information about the 

school available from the twenty-three groups listed did not align exactly 

with the view expressed by all Present Melrose Teachers. They agreed that 

that group would provide the most valuable information, so placed it first 

with 66 points. Principal and Assistant Principals were placed second 

with 43 points, Ex-Melrose Teachers third with 32 points and Present 

Melrose Students were placed fourth with a score of 28 points. Other 

details of these two opinion filters recorded by this small group can be 

read from pages 113 and 114 of the appendix. 

GROUP _23: PARENTS OF YEAR SIX STUDENTS. (Full results, p.179) 

This group returned twenty questionnaires, half the number 

distributed. The strongest expression of purpose was "To provide through 

a sound, basic, general education, opportunities for our children to strive 
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towards self-actualisation". Respondents perceived the administration 

of Melrose to be mildly authoritarian, approachable, purposeful, caring 

and efficient. They believed the teachers to be friendly and proficient. 

The students seemed polite and confident. The teaching methods were 

judged to be traditional, effective, flexible and appropriate for the 

South Woden area of the A.C.T. 

SUMMARY OF THE STATISTICAL DESCRIPTION. 

Melrose High School was seen by the respondents to the survey as an 

entity which could be described, and the information provided in their 

descriptions shows what t~ey thought it to be. The differing perspectives 

apparent in the collated views of most groups, as identified through the 

survey, and described by this writer, are presented as the fifth segment 

of this report since they may help to guide readers back to an wholistic 

conception of the unity of the subject. 

PURPOSE 

1. Twenty-one groups showed in pre-survey discussions that it was within 

their sphere of competence to describe the purpose of Melrose High School. 

The survey showed their various perceptions of that purpose. 

1.1 Perceptions described ranged from highly refined and detailed 

statements, to short simple statements. 

1.2 They included references to three dominant trends: 

DTl: WHAT is the active behaviour ingredient required of participants 

in achieving that purpose? 

DT2: HOW: through what kinds of experiences are the various notions 

of purpose achieved? 

DT3: WHY: what are the various kinds of profit to be gained from 

active participation? 

1.3 They included reference to fifteen key factors in each of the 

three dominant trends. 
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1.4 Student responses were different from adult responses. The 

difference was one of degree rather than kind. Adult responses were 

more complex than student responses. Student responses were more 

direct and immediate than adult responses. 

1.5 The most popular adult perception of purpose was 

"To provide a sourtd, basic, general education which will 

prepare students for college, tertiary education, or the 

workforce". 

That offered by students was 

"To teach students all the things included in a secondary 

education so that they will know how to get a job". 

1.6 The high passive response rate meant that each expression of 

purpose was only representative of adult and student opinion to the 

point where the underlining stops. 

INFORMATION VALUE. 

2. Ten groups showed in pre-survey discussions that it was within their 

sphere of competence to judge which of the twenty-three groups surveyed 

would provide the most valuable information. The survey showed their 

various perceived judgements. 

2.1 Responses were received from 147 students and 173 adults. 

2.2 It was popularly perceived that Present Melrose Students would 

provide the most valuable information. 

2.3 Groups with a past perspective (Ex-Melrose Students, Ex-Melrose 

Teachers and Parents of Ex-Students) scored more highly than had been 

anticipated. 

2.4 Some groups with a peripheral perspective (College Teachers, 

Relief Teachers, the Family Planning Team and Melrose Canteen Helpers) 

scored more highly than had been anticipated. 
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2.5 Some groups who seemed to hold quite central perspectives 

(Principal and Assistant Principals, Melrose Board Members, 

P. & C. Association Committee, Schools Office Personnel and 

Ancillary Staff) scored lower than had been anticipated. 

POWER 

3. Eight groups showed in pre-survey discussions that it was within 

their sphere of competence to describe the power structure underlying 

decision making at Melrose High School. The survey showed their various 

perceptions of that structure. 

3.1 Responses were ~eceived from 185 adults. 

3.2 It was popularly perceived that the Principal contributed more 

significantly than any other component to the power structure 

underlying decision making at the school. 

INTERACTIVE RELATIONSHIPS. 

4. Each of twenty-three groups identified various spheres of competence 

in pre-survey discussions. Questionnaires were designed to cater for the 

differing perspective each group displayed. They also included questions 

generated by the groups themselves. 

5. Most of the infonnation sought by each questionnaire related to one 

group's perceptions of the role and performance of other groups; of 

events related through the purpose of the school; and of experiences 

unique to the group being questioned. 

6. Some information sought by most questionnaires related to the subject's 

perception of self within the interactive network. 

The differing perspectives from which detailed perceptions arose 

were ciearly evident in the survey results. 

7.1 The perspective of Ex-Melrose Teachers was one of past intimacy. 

It afforded that group the. opportunity to offer a reflective view of 

the school and their association with it. 



102 

7.2 College Teachers seemed to show no identifiable affinity with 

Melrose at all. It seemed almost co-incidental that their function 

of teaching college students brought them into relationship with 

Melrose. Their perspective existed only through the fact that some 

of their students were also, once, students of Melrose. Their views 

of their own students were, on the other hand, immediate and intimate. 

Those views provided useful perceptions of students as a product of 

Melrose High School. 

7.3 Neighbouring Residents seemed to have habituated their per

ceptions of Melrose. That Melrose existed was clear. That they 

could recollect and record their perceptions of it was not. They 

were neither spectators nor participants, but merely subjects 

resigned to a situation beyond their control. 

7.4 Primary School Teachers shared a future oriented, vital interest 

in Melrose as it received the products of their labour. Their 

interest orientation centred on the continuing process of education; 

on the further development of a process which they had set in motion. 

7.5 Present Melrose Teachers held an immediate and intimate per

spective. Their interest orientation was critical, for they were 

asked to offer perceptions of experiences for which they were 

currently and often directly responsible. They held a position of 

strength in the network of interacting components of that time and 

could have destroyed the survey, but chose to support it instead. 

Within this group some unidentified teachers (results shown on 

pages 131 and 132), seemed to hold a dissenting perspective. 

7.6 Ancillary Staff shared an immediate, continuing, intimate 

perspective. Their perceptions seemed often to emanate from 

intuition alone, but were no less real than any others offered. 
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7.7 Schools Office Personnel held a distant, impersonal almost 

disinterested perspective and chose to with-hold their perceptions. 

In doing so they did not offer nothing, but rather, etched an 

indelible mark in the portrayal sought. 

7.8 Melrose School Counsellors on the other hand, did offer nothing 

thus leaving their space on the portrait clean. 

7.9 Ex-Melrose Students held a perspective of past, unconcerned 

intimacy. Their perceptions casually recorded participation in an 

eventful but rather insignificant exchange of life experiences. 

7.10 Neighbouring Hiih School Teachers shared an immediate but 

distant perspective which ran parallel to that held by Melrose 

teachers about neighbouring high schools. Their function orientation 

seemed exactly similar to that of Present Melrose Teachers, but they 

did not see themselves as part of the Melrose network. 

7.11 Year Six Students shared a future oriented, anticipatory 

perspective, Melrose being near to their current life space and time. 

Perceptions recorded were coloured with excitement. 

7.12 Occasional Visitors held a spectator's perspective and offered 

useful perceptions which had been tempered by experience of other 

similar environments. 

7.13 The perspective of Present Melrose Students was immediate, 

intimate, involved and vital. The per,ceptions they recorded were 

energetically critical and sensitive. 

7.14 Relief Teachers shared a peripheral participatory perspective. 

Their interest, function and situation orientations were low in 

profile but their experience of other schools gave their perceptions 

of Melrose added credibility. 

7.15 Parents of Ex-Melrose Students held a past and distant 

perspective. 



104 

7.16 Melrose Board Members seemed quite unsure of their per

spective. Theoretically they occupied an immediate and central 

position in the network of interacti_ng components, but they offered 

some perceptions which indicated uncertainty of that position. 

7.17 Parents of Present Students shared an immediate, distant 

perspective and offered perceptions which indicated a high interest 

orientation. 

7.18 Neighbourhood Shopkeepers held a distant, spectator's per

spective. Their interest seemed centred on how their own work might 

be effected by the re~ponses they offered. 

7.19 Parents and Citizens' Association Committee Members held an 

immediate and continuing, intimate but somewhat reserved perspective 

which seemed to underestimate the power available to that group. 

7.20 Canteen Helpers shared an immediate but external perspective. 

They were participants in the daily life at the school, but seemed 

to take a spectator's view. 

7.21 The Family Planning Team held a distant and discontinuous 

perspective. Their recorded perceptions appeared shallow. 

7.22 Principal and Assistant Principals held an immediate, intimate 

and central perspective. 

7.23 Parents of Year Six Students shared a future oriented per

spective which seemed distant and hopeful. 

8. No matter what the perspective, all groups were describing the same 

subject: a complex network of interacti.ve components. 

9. The described perceptions differ because the perspective of each 

group was unique. 

10. This "tour of inspection" provides a detailed description of the 

network as it was perceived by many people in one brief moment of time 

(August 1981). 
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So an wholistic portrayal of the subject Melrose High School has 

been produced. But it is a portrayal of a subject which is constantly 

changing. Even so, though the lists of associates change; though the 

building is continually being modified; though even its address has 

altered; the subject Melrose High School has accumulated a reputation 

for succeeding in its stated purpose; for providing a stable educational 

environment; and for remaining sensitive to the needs of its clients. 

Enigmatically, this reputation does not belong to the people who 

constitute the network at any one moment in time. Neither does it 

belong to the few individual~ who have been associated with the school 

since 1970. It is the property of those who believe and utter it. Yet 

it is offered about a subject which is constantly changing; one which has 

no life other than that provided by the people who inhabit the subject, 

who create and maintain, in fact who are the complex network of interactive 

components called "Melrose High School". 
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CONCLUSIONS BASED ON DATA 
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1. Melrose High School first emerged as a social unit, then as a complex 

network of interactive components. 

2. Both forms of Melrose High School acted accordingly in the face of 

their differing heritages. 

2.1 In its adjustment to the New South Wales education system, 

the social unit acted conventionally, satisfying extantly prescribed 

reasons for its being. 

2.2 It became known as an institution with vitality, confidence 

and purpose. 

2.3 It accommodated the prescribed educational program comfortably 

and, within traditionally accepted strategies, developed an environ

ment conducive to the broadening of each student's capabilities. 

2.4 In its adjustment to the expectations of the A.C.T. Schools 

Authority the social unit acted creatively. 

2.5 Led by a few associates who felt able to manage the new 

autonomy, the social unit decided on its own reason for being. 

2.6 It looked back on its past, and forward, anticipating its 

future with sensitive judgement which enabled a smooth transition 

to occur. 

2.7 It became increasingly able to articulate its purpose to all 

contributing associates in an expanding social network. 

2.8 The co-operation of various components of the growing network 

enhanced success in innovative ventures. 

2.9 The readiness of the network to account fully for each step 

taken towards realisation of its stated purpose inspired corporate 

confidence in Melrose High School and in its education program. 
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3. Throughout its existence the emergent network has become increasingly 

prepared to communicate clearly all of its actions and intentions, and to 

involve contributing associates in exchanges of opinion. This Field Study 

is one example of such exchanges. 

4. Throughout its existence the emergent network has become increasingly 

concerned to question its own statement of purpose in order that that 

statement continues to reflect network expectations. This Field Study 

is an example of that inquiring attitude. 

5. Throughout its existence the emergent network has become increasingly 

concerned to investigate h~w it can best act in accordance with its stated 

purpose. This Field Study is seen by some as a new data base which could 

well facilitate future investigations of that kind. For by presenting 

many various perceptions of 'What Is', more informed decisions about 

'What Should Be' might be made. (See St.John (1979).) 

6. The wholistic portrayal of the subject, Melrose High School, describes 

a constantly changing social phenomenon. 

6.1 The subject can be (and has been in this Field Study) viewed 

from many various perspectives. Each view obtained is a legitimate 

part of the whole portrayal. 

6.2 As the observer moves from view to view, the appearance of the 

subject alters. 

6.3 These successive stages of experience present the opportunity 

for observers to conceive the whole subject simultaneously; to 

conceive an intelligible structure which provides an explanation of 

the subject. 

6.4 But while this occurs, the subject changes again, so no 

conception (other than one incorporating constant change) remains 

adequate for long. 
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6.5 Conception of the whole subject then, must necessarily incorporate 

the notion of constant change; of adjustment to new internal 

requirements, and to those of the milieu which first gave it 

substance. 

7. Melrose High School can then properly be described as a dynamic and 

complex social network. Its various interactive components each contribute 

something of value to the pursuit of a common purpose which, having been 

stated, is now placed under constant scrutiny so that it can remain 

currently appropriate. 

8. This Field Study has ~athered evidence which may facilitate the next 

scrutiny of that stated purpose. 
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STRENG1HS, WEAKNESSES AND VALUES OF IBIS FIELD STUDY 
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STRENGIBS OF 1HE FIELD STUDY. 

1. Stake's views concerning the procedures of Responsive Evaluations 

of educational programs were directly relevant to this Field Study, even 

though the study was not an evaluation exercise, and even though the 

subject of the study was a school rather than an educational program. 

Two aspects of his approach highlight this.direct relevance. 

1.1 Stake's approach aimed to improve communications with audiences. 

The reporting methods he advocated provided a tested strategy which 

contained the potential for clear direct communication. 

1.2 Stake's approac~ offered a better chance for an wholistic 

portrayal than was likely to result from other approaches. It 

contained the potential to help readers to know what the subject was 

like. 

2; The Historical Overview enabled several aspects of advice gleaned 

during the survey of relevant literature to be satisfied. 

2.1 It followed the example of Stiggins (1978). 

2.2 It heeded the advice of Bogdan and Taylor (1975). 

2.3 It responded to the inspirational advice of St. John (1979). 

2.4 The description it provided, portrayed the emergence of the 

subject, Melrose High School, as it adjusted to a particular 

combination of past and present events. 

2.5 In doing so it demonstrated George Herbert Mead's principle of 

sociality, (see page SO of this Field Study Report). 

3. The Statistical Description enabled several aspects of advice 

gleaned during the survey of relevant literature to be satisfied. 

3.1 It oriented more to perceived realities of the subject's 

activities than to those of its stated intentions in the manner 

advocated by Stake (1973). 
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3.2 It responded to popular requests for information as 

advocated by Stake (1973). 

3.3 It referred to different perspectives of the people at hand as 

encouraged by Stake (1973). 

3.4 It incorporated tested research strategies described by Cohen 

and Manion (1980). 

3.5 It was firmly grounded in argtnnents similar to those expounded 

by Collinx (1974), and Chamberlin (1974). 

3.6 It followed the invocation to "Go To The People" stressed by 

Bogdan and Taylor (1975). 

3.7 The description it provided portrayed a complex network of 

interactive components, each involved in the being subject Melrose 

High School, identified in the Historical Overview. 

3.8 In doing so it illustrated Mead's principle of sociality by 

displaying various perceptions of events and adjustments which 

people constituting the subject for one brief moment of time 

believed to be its reality. 

4. The combination of an Historical Overview, (in which the reality of 

the subject was established) with the Statistical Description, (in which 

many perceived realities of the subject were established) enabled a summed 

reality to be developed in the manner encouraged by Lighthall (1973). 

5. Synthesizing these two forms of evidence enabled the wholistic 

portrayal of Melrose High School "being the kind of institution it is'', 

as was required by R.A. Reed (1968). 

6. This endeavour was strongly supported by the teaching staff, the 

School Board and the Parents and Citizens' Association of Melrose High 

School. 
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7. The preliminary presentation of the full results, published as a 

supplement to the Melrose High School Curriculum Journal of November 1981, 

allowed all interested readers to gain access to detailed answers to 

questions they had asked. The popular report which constituted the main 

body of that Journal provided the network with some answers of general 

interest. Considerable attention was paid to the contents of that report. 

Public awareness of the complexity of the network seemed to be heightened 

after the report was published, read and discussed. 

8. It is evident that the information published in the Melrose High 

School Curriculum Journal of November 1981 will have an impact on future 

considerations of the school's Education Program for it shed new light 

on the nature of the subject, thus enabling fuller evaluations to take 

place. The wholistic portrayal of this Field Study Report is potentially 

more enlightening. 

9. The study is a replicable event which could be employed in the 

analysis of many differing social institutions. 

WEAKNESSES OF 1HE FIELD STUDY. 

1. The philosophical base-line for the study emerged from this writer's 

fresh knowledge of experience and perception as they are described by 

phenomenologists. This base-line was fragile, like the edge of thin ice. 

Though totally convincing and compatible with this writer's views, the 

base-line those descriptions provided was the subject of constant, 

vigilant opposition which this writer found difficult to allay. 

2. Throughout the Study it became apparent that because this base-line 

had been adopted, the Study would not convince 'the empirical researcher 

or the positivist philosopher that anything of value would be achieved, 

for they were not inclined to admit subjective data as useful evidence. 
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3, This Field Study does not pronounce definitive findings. It does 

not advocate certain action. It does not exclude any alternatives. It 

merely seeks to inform. That it was intended to do so more is perhaps 

its major weakness. 

4. In satisfying both its own ends and the requirements placed on it 

by contributing clients, the study became too broad. Much information 

gathered and processed in response to requests from those clients was 

wasted for it did not relate with sufficient specificity to the main aims 

of the Field Study. 

5. The high passive resp?nse rate of some groups surveyed could have 

been avoided by more careful planni_ng in the formative stages. 

6. Too much time has elapsed between the formulation of the study and 

this end product. Its relevance to the context of Melrose High School, 

1981, is quickly fading. Though the popular report was effective, the 

full potential impact of this Field Study may never be realised by the 

audience for whom it was originally designed. 
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POTENTIAL VALUE OF THIS FIEID STUDY. 

1. If the Field Study is read by decision makers within the network, 

they may then be better prepared to understand controversies around 

issues which inevitably arise, and better prepared to make decisions 

which sustain the best interests of all concerned. 

1. If it is read by decision makers within the network and if it can 

be acknowledged as one leg,itimate data base for future decision making, 

it could eventually act as an inspiration to reflective thought as novel 

events impede the continued emergence of Melrose High School and its 

adjustments to its own future. 

3. If it is read by researchers engaged in the analysis of social 

institutions like Melrose High School, it may well strengthen their 

readiness to accept notions of multiple reality. 
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REALISED VALUE OF IBIS FIELD STUDY. 

1. There is no doubt that this Field Study has been a highly valued 

life-experience for this writer. Through it he has become increasingly 

aware of the institutionalised discipline of academic writing. and of his 

own shortcomings related to this discipline. 

2. Working with others in this endeavour it has become increasingly 

evident to this writer that knowledge alone does not constitute power. 

For that knowledge is impotent until it is released through effective 

communication. The exerc~se of power is totally dependent not on the 

knowledge of how it can be effectively communicated, but on the ability 

of the individual to act accordingly. 

3. Finally there is no doubt that the horizons of this writer's 

life-world have been extended dramatically through the reading associated 

with this Field Study. This inevitable by-product has demanded an 

adjustment. The adjustment has been made and a new self instituted. 

As Miller has explained 

.•. the emergent has a past which was a condition for its 
emergence and now belongs to a newly instituted system. 
That past which was a condition for its emergence is a 
different past than that world that was there prior to 
the adjustment. And the new system instituted by the 
emergent's adjustment is one to which the emergent now 
belongs and with respect to which is rational, intelligible, 
or understandable. (Miller, 1973 p.191) 
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