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ABSTRACT 

The significance of the use of the short story in language 

teaching and the effective approaches that help to realise 

this significance are the two major concerns of this field 

study. 

The whole study consists of two parts : theoretical 

justification and practical application, with more emphasis 

on the second part. It starts with a brief discussion on 

the inseparable connection between language learning and 

literature (Chapter 1), followed by a close examination at 

the specialities and potentialities short stories can offer 

to language teaching (Chapter 2), which leads to a detailed 

discussion (accompanied by an examplified demonstration 

through sample lessons) of the actual use of short stories 

in an EFL class (Chapters 3, 4, and 5). 

The practical value of the study lies in two aspects : it 

brings about, by analysing its substances, the awareness of 

the value of the short story in language teaching: and it 

opens to us, by presenting detailed and concrete examples, 

varied and practical approaches to the effective use of the 

short story in EFL environment. 
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INTRODUCTION 

Literature is widely used · in today's EFL education. It 

presents itself as a 'fertile ground' for language learners 

by providing cultural information and extended linguistic 

knowledge. 

Among its varied forms - poetry, novel and drama, the short 

story is one of the literary forms best suited to the 

special needs of language learners. 

The purpose of this study, as the title suggests, is to 

explore some effective ways of using short stories in 

language teaching in China's EFL environment. The reasons 

that give rise to the study, and the manner in which the 

study is to proceed are briefly outlined in the following. 

The educational value of literature in language teaching has 

long been recognised and accepted in China. Yet in the 

actual teaching practice, the result has not been 

satisfactory due to Chinese curriculum designers' tendency 

to go to either of the two extremes: 

a. Treating literature in the traditional way: laying 

emphasis on giving knowledge of literary history, 

background information of the writers, significance of 

the social movement upon individual works while 

disregarding the communicative needs of the EFL 

learners. 
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b. Treating literature as an ordinary piece of learning 

material: focusing only on the linguistic knowledge: 

while neglecting totally the importance of the artistic 

value of a literary work in language teaching. 

These two extremes of approaching literature have brought 

about certain problems: 

a. The cramming of lots of insignificant information about 

a writer, the publishing of a book or how a book is 

generally judged and received by critics, which lends 

little help to improving a learner's practical ability 

in using the target language. 

b. Long lectures on historical background - a form in 

which a literature course is normally taken, can easily 

bore the students, thus making them lose interest in 

or shy away from literature. 

c. With focus on language points only, students are 

deprived of the enjoyment of a fine piece of literary 

work can provide, such as knowledge of another culture, 

the subtlety of the artistic use of a language. 

These problems, if neglected, will greatly inhibit us from 

reaching our goal - to train the learners into becoming 

efficient language users. There is therefore an urgent need 

to improve the present situation by searching for a balanced 

way between the two extremes. One thing should be made 

clear: the problems here don't lie within the two 
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(linguistic and critical) approaches, but in the ways a 

teacher adopts them. That is, to what degree and with how 

much emphasis does a teacher use one approach rather than 

the other. To be an efficient language user, a learner 

needs both linguistic knowledge and the knowledge of the 

artistic value of a language. If a teacher believes only 

in the magic of one approach in meeting students' needs, 

problems will naturally arise. 

What, then, should be done to bridge the gap? The solution 

seems to lie in the following two aspects: 

a. Selecting materials that contain both linguistic value 

(appropriate use of a language) and artistic value 

(refined and good use of a language). 

b. Choosing appropriate approaches according to students' 

needs and levels - with focus on linguistic value at 

earlier stages, and artistic value at more advanced 

stages. 

Since lots of efforts have been made to search for effective 

ways of teaching literature in the fields of poetry, novel 

and drama, this study tries to look at the problem from a 

different angle - how can short stories be best used to help 

students beco~e efficient language users? Two major areas 

will be covered in this study: theoretical justification 

and practical application, which will be dealt with in five 

chapters: 
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Chapter I serves as a general theoretical basis for the 

study by discussing briefly the relationship between 

language and literature. 

Chapter 2 explores virtues of the short story in 

language teaching by looking at special features as 

well as the potentialities the short story can offer to 

language teaching. 

Chapter 3 discusses and suggests a variety of 

activities of using the short story in improving four 

language skil 1 s. 

Chapter 4 presents a concrete example ( through two 

sample lessons and one sample test) of how a particular 

story can be used as an illustration of the theory 

discussed. 

Chapter 5 discusses the principles in guiding an 

effective selection of the materials. It also suggests 

a reading list for teachers• reference. 

It is hoped that this study will provide some useful 

information and serve as a practical aid to those who are 

interested in the area. 
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CHAPTER I 

LANGUAGE AND LITERATURE 

In this chapter, we will look at language and literature, 

first, in a general way: the relationship between the two~ 

then, in a specific way: language teaching and the short 

story. 

1.1 The Relationship Between Lang uag e and Literature 

To clarify any confusion on the issue raised here, two 

questions need to be answered: what is literature? What is 

language like in literature? 

1.1.1 What is Literature: 

According to Hudson, literature is fundamentally 'an 

expression of life through the medium of language.' (Hudson, 

1913:10) This view of the integration of language and 

literature is further stated and supported by many other 

theorists in the field: 

If we can say that literature is language, perhaps 
we should be rather more precise and say that 
literature consists of certain rather specialised 
forms, selections and collections of language. 

- H.L.B. Moody, 1971:2 

Literature is wholly and inevitably rooted in 
language, and it is no surprise to rediscover in 
literature certain features that are peculiar to 
and basic in language. 

- Brooks, 1964:100 
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As literature is language used in certain ways and 
in certain forms, so in the basic sense, study of 
literature is study of language. 

- Burton, 1970:49 

Since language is the writer's medium and the only 
means he has at his disposal to establish setting, 
characters, etc., a study of the language is 
necessary for the elucidation of the (literary) 
text. 

- Eagleson and Kramer, 1976:12 

All these explain, in different phrases, what literature is 

in relation to language: a significant and special form of 

language use. 

1.1.2 What Is Language Like in Literature: 

According to Eagleson and Kramer, literature is 'a highly 

polished artistic use of language." (Eagleson and Kramer, 

1976:5} But it is not a language constructed according to a 

different set of rules. Its language follows the same rules 

as any speakers of English follow. Let's look at a 

paragraph from 'Araby' by James Joyce to see how Eagleson's 

idea is applied to a concrete example: 

One evening I went into the back drawing-room in 
which the priest had died. It was a dark rainy 
evening and there was no sound in the house. 
Through one of the broken panes I heard the rain 
impinge upon the earth, the fine incessant needles 
of water playing in the sodden beds. Some distant 
lamp or lighted window gleamed below me. I was 
thankful that I could see so little. All my 
senses seemed to desire to veil themselves and, 
feeling that I was about to slip from them, I 
pressed the palms of my hands together until they 
trembled, murmuring: 'Oh love! Oh love!' many 
times. 
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It is obvious that the vocabulary used here is commonly used 

in daily life, such as: 

drawing-room, went, desire, sense, rainy evening, died, 
slip, feelings, broken panes, heard, tremble, palms of 
hands 

No one will find it difficult to understand these words. 

They are not only commonly used, but are also used in quite 

ordinary ways. When they are arranged together like this in 

a piece of literary work in close relationship with the 

theme of the story, it has surpassed the ordinary language 

use - it is no longer a simple depiction of a dark rainy 

evening, but a setting that helps to reveal the boy's mental 

world. The choice of words like 'impinge', 'reveal', 

'pressed', 'incessant' all carry some special meaning in the 

passage. 

This example demonstrates clearly how close language in 

literature can be to language used in daily life; and how 

special it also can be if arranged purposefully to achieve a 

particular effect. 

What we have been talking about above can be summed up into 

two points: first, literature is an expression of life 

realised by means of language; second, language in 

literature is not different from the language used in real 

life; the special use of literary language can create a 

power that surpasses the ordinary language use. 
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1 • 2 Lang uage Teaching and the Short Story 

There is general agreement, based on experience, 
that the short story is one of the literary genres 
best suited to the special needs of language 
students. In it, there is a common meeting ground 
for artistic integrity and the limited ability of 
the youthful learner. 

- Brooks, 1964:105 

To explore the significance of the short story in language 

teaching, we should make clear what aspects of language 

knowledge we expect our students to improve; and why the 

short story should be used to meet students' special needs. 

1.2.1 Aspects of Language Knowledge We Expect Our 
Students to Improve 

When we acquire a language; we do not only learn 
how to compose and comprehend correct sentences as 
isolated linguistic units of random occurrences~ 
we also learn how to use sentences appropriately 
to achieve a communicative purpose. We are not 
just walking grammars. 

- Widdowson, 1978:2 

What Widdowson says here states, in a general sense, what 

kind of language knowledge our students should develop - the 

knowledge of language competence, dealing with grammatical 

rules; and the knowledge of language performance, dealing 

with communicative rules. This language knowledge is also 

referred to, sometimes, as language usage and use. The 

knowledge of language usage will help a learner to compose 

linguistically correct sentences. Yet to use the correct 

sentences in the appropriate situations, one needs another 

kind of knowledge - knowledge about the rules that govern 

the effective use of a language in the social context. It 
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is for the purpose of acquiring the second kind of 

knowledge, as will be discussed below, that the short story 

is of greater help. 

Characteristics of the Short Story 

Why, then, should the short story be used to enhance the 

kinds of language knowledge we mentioned above? As one of 

the literary forms, the short story shares many 

characteristics with the novel. Yet a short story is not 

just a mini novel. It has certain characteristics unique 

only to itself. It is these unique virtues of the short 

story that have presented it as the most suitable material 

to meet a language learner's needs. 

A good short story possesses all the merit of a 
long one, and others of its own besides. A short 
story, in short, is to a long one what a diamond 
is to a mountain. 

- Perkins, in Current-Garcia 
and Patrick, 1961:18 

This comment about the short story by Perkins reveals two 

major characteristics of the short story - concentration and 

inclusiveness. Concentration refers to the aspects of: the 

shortened length; the singleness of the theme: the clear, 

simple and accurate use of language: and the creation of a 

single effect of impression. Inclusiveness refers to the 

richness of the language used; the variety of literary 

devices employed; and the scope of themes covered. These 
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virtues of the short story, as we will discuss in the 

following section, lend the short story great significance 

in language teaching. 

Concentration 

Compared with novels, the short story is much more condensed 

in both form and content: small and short in length: 

intense and concentrated in subject matter. Limited by the 

lack of space, a short story writer normally doesn't try to 

talk about many things in one piece of work, but 

concentrates on one major theme. He may pick up one aspect 

of life, significant and representative, as the core of his 

story, and builds his characters, settings and plots all 

around this one major theme. The same might also be true 

with novels, but the emphasis of a short story is normally 

on a single incident that takes on great significance. E.g. 

young Goodman Brown's night in the forest in 'Young Goodman 

Brown' by Nathaniel Hawthorne: the old man's evening in a 

Spanish cafe in "A Clean Well-Lighted Place' by 

Ernest Hemingway: Elisa Allan's one day in her garden in 

'The Chrysanthemums' by John Steinbeck: Laura's one day 

experience in 'The Garden Party' by Katherine Mansfield: the 

doctor's frustration with his patient in 'The Use of Force' 

by William Carlos Williams: Mr Nuttle's visit to a family in 

'The Open Window' by Saki: the burial in 'The Union Buries 

Its Dead' by Henry Lawson - all these incidents are typical 

of the short story. This effect of focusing the attention on 

one particular episode is like 'turning a telescope upon one 
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nebula in the heaven.' (Henry Seidel Canby, in Current

Garcia and Patrick, 1961:48). Anything out of key or 

inessential, any mere luxury should be excluded. There is 

no room for extra episodes or characters, superfluous 

description or sub-plots branching from the main one. As Poe 

put it, 'it (a short story) should work out a single idea, 

make a single point, close with a single punch, convey a 

single effect.• (Geoffery Ashe, 1972:140). 

Take Hemingway's 'A Clean Well-Lighted Place' for example. 

Not much happens in the story - only a brief conversation 

between the two waiters about a client who is sitting by 

himself drinking just before closing time. There is not any 

sort of introductory information about any of the 

characters. We are not told what has happened to the old 

man, yet the point of the story - the tragedy of loneliness 

is clearly made to us through just one incident presented in 

the story. 

Inclusiveness 

The limitation of the length of the short story should not 

lead one to the false conclusion that a short story, being 

short, is unable to make its points as forcefully, or to 

convey a message as effectively as a long one. Quantity 

does not equal quality. On the contrary, a good short 

story, as we have mentioned earlier in this section, 

possesses all the merit of a long one. The richness of 

imagination, the artistic use of language, the vivid 
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depiction of scenes or characters, sharp revelation of human 

nature, sense of humour, touch of irony, variety of literary 

devices - all of these can be found in the short story, 

though they may not be treated as many-faceted or fully

developed as those in long novels. Limited by the space, a 

short story normally chooses one episode from the whole life 

flow and, by giving it a special cut and polish, presents it 

in a way that illustrates its relationship to things in 

general. It contains the essence of the life from which the 

story is taken. Let• s look again at Hemingway's 1 A Clean 

Well-Lighted Place'. The story is simple, short, mainly a 

dialogue between two waiters about a lonely old man drinking 

late into the night. But the story is and contains more 

than the description of a casual talk on an idle evening. 

It gives us a glimpse into and an understanding of the life 

and values of the elder waiter, and through him, of 

Hemingway. 

Conclusion 

Compared with other forms of literature, the short story 

stands out with its unique characteristics - concentration 

and inclusiveness, which are of great value to language 

teaching. With the help of the short story, a language 

teacher can be more flexible in choosing teaching 

materials: stories differ in length, in themes, in cultural 

information, in language models and in literary devices. 



- 9 -

Significance of the Short Story in Language 
Teaching 

All the previous discussion about the relationship between 

language and literature, and the characteristics of the 

short story are meant to make the point of this section -

the significance of the short story in language teaching, 

which can be summed up as the fol lowing: 

Brevity 

Being short in length, concentrated in subject matter, and 

tight in structure, the short story can be dealt with in 

individual class hours. This makes it easy to explore 

language points without losing track of the theme and 

meaning. 

Interesting 

The art of teaching is to help learning occur in real 

enjoyment. Interest is, therefore, one of the essentials to 

effective teaching. Short stories, if used in appropriate 

ways, can best serve the purpose. In the world of the 

story, grarmnatical rules, sentence structures and vocabulary 

become alive and meaningful. They tell you about things 

happening in different parts of the world, give you a 

glimpse of life in other countries, or bring you back to 

hundreds of years ago to learn about the wisdom and 

intelligence of our ancestors. 
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Cultural Input 

As the short story possesses the virtues of being single and 

concentrated in theme and subject matter, it provides a 

resourceful ground for introducing different cultural 

information fundamental to the nature of literary 

understanding. With the short story at his disposal, a 

teacher may feel it is much easier to present cultural 

information in a more enjoyable way. To understand the life 

of the aged in Spain during the war time, Hemingway's 'A 

Clean Well-Lighted Place' can be helpful. Langston Hughes' 

'On the Road' may give some idea of racial discrimination in 

the 193Os. James Baldwin's 'Exodus' may help students 

understand better the slavery system in the history of 

America. Henry Lawson's 'The Drover's Wife' may give us 

some idea of bush life in the early settlement in 

Australia. Herman Melville's 'Bartleby the Scrivener' helps 

us understand better the kind of freedom and authority 

existing in American people's lives. Jeremy Larner's 'Oh, 

The Wonder!' reveals to us one aspect of American young 

generation of the 196Os - the nothingness of their lives. 

Lots of stories can be found dealing with various kinds of 

social issues and customs. As an individual story doesn't 

contain many cultural features, it normally doesn't cause 

the confusion one sometimes faces in dealing with novels. 
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Convenient to Use 

Being shorter in quantity, the short story avoids a lot of 

practical problems in the areas of exercise-designing and 

material-producing. With the short story, a teacher is able 

to design exercises in close contact with all of the story's 

contextual value; or to make multiple copies of the story 

when the situation demands. 

Better Chance to Practice 

Compared with drill exercises, short stories can be used in 

a way in which students can practice the learned language in 

a situation closer to real life - a situation that contains 

cultural and social context, and living and flexible 

grammar. 

A Variety of Lang uag e Models 

With the use of the short story, students are exposed to a 

variety of language use - vocabulary and structure, form 

and style, such as different words to convey similar 

meanings; same words which have different effects; different 

forms like depiction, narration, conversation, monologue; 

different devices like metaphor, personification, humour and 

satire. With careful choice and planning, the short story 

can be used as a resourceful store house for language 

learners. 
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If we go on listing the significance the short story has for 

language teaching, we may find perhaps another dozen or more 

items to add. But these six points mentioned above are the 

most outstanding virtues important to the short story in 

connection with language teaching. Some of these virtues 

(eg. cultural input, variety of language models) will be 

further dealt with in the following chapter. 
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CHAPTER 2 
THE SHORT STORY OFFERS· A FERTILE GROUND 

FOR·LANGUAGE LEARNERS 

Through our previous discussions, we have had some idea of 

the characteristics of the short story and its significance 

in language teaching. In this chapter will explore, by 

looking at some concrete examples, the values of the short 

story in meeting our students' needs. Two major areas will 

be discussed: students' needs; what stories contain to meet 

their needs. 

2. 1 Students' Needs 

2.1.1 Communicative Need 

In the previous chapter, we talked about the kinds of 

language knowledge we expect our students to improve: 

knowledge of language usage - concerned with grammatical 

rules; and the knowledge of language use - concerned with 

communicative and cultural rules. The second kind of 

knowledge, being more subject to various communicative 

situations, presents more difficulties for the leaners. And 

one of the teachers' responsibilities is to provide the kind 

of contexts in which the students ability in using the 

language can be improved. Short stories, as we will discuss 

below, provide some of the best contexts for the purpose. 

2.1.2 Need to Become Efficient Language Users 

When students progress into intermediate and advanced 

levels, they begin to experience a fairly frustrating 

feeling - they seem to have grasped the basic structure and 
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vocabulary, yet when they are in contact with native 

speakers, their English, though in the form of English 

sounds and structures, doesn 1 t sound like English. They 

know quite a lot of words, yet when applying these words in 

their communications with native speakers, their knowledge 

of these words does not seem to be sufficient. For example, 

when they want to express dislikes in a polite but straight 

forward way, they may sound rather rude without knowing it. 

or when they want to put across certain meanings, they may 

have themselves quite misunderstood for not using the 

appropriate words or structures. 

These reveal three important features of language learning: 

The efficient use of a language is far beyond the mere 

mastery of language structure and vocabulary. The 

subtlety of a language can not be totally summed up by 

rules. One has got to learn the language in its actual 

uses. 

A learner's need in learning a foreign language is more 

than just the need to state the facts, though it is one 

(and maybe an important) part in communication. He 

also wants to use the language to put across his 

feelings, varied human feelings. 

Students may make obvious progress in the early stage 

when it is a matter of the mastery of vocabulary and 

structure; but when they advance to a higher level, 

when their progress depends upon their knowledge of how 

to use accurate, brief, clear, simple and appropriate 
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language, their progress is not that dramatic. They 

seem to have stopped and frustration arises. 

It is therefore a teacher's responsibility to provide 

careful guidance, through appropriate approaches, to help 

students become efficient language users. The short story, 

as the following discussion reveals, offers a fertile ground 

for language teachers to achieve the objective. 

2. 2 What Short Stories Contain to Meet the Learners' 
Needs 

In general, literature will increase all language 
skills because literature will extend linguistic 
knowledge by giving evidence of extensive and subtle 
vocabulary usage and complex and exact syntax. It will 
often represent in a general way the style that can 
properly stand as a model for students ••• Literature 
is a link toward that culture which sustains the 
expression of any language. 

- Povey, in Allen Campbell, 
1972:185 

What short stories contain to meet the language learners' 

needs is actually stated here by Povey: 

Linguistic value: extensive and subtle vocabulary 

usage, and complex and exact syntax. 

Cultural <value: a link to the culture which sustains 

the expression of the language. 

Artistic value: the style that can properly stand as a 

model for students. 
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These three aspects of a literary work have provided us with 

a clear direction to explore the values of the short story 

in language teaching. To find out the kinds of values a 

particular story can offer is the first step in planning how 

to use it to meet students' needs. Without a clear idea of 

the meaning of these values and how they are realised 

through language in short stories, one cannot hope to make 

the best use of them. It is, therefore, necessary for us to 

make clear what aspects of language are related to these 

values; how they are realised in short stories and what 

significance they have for language learners. In the 

following, we will discuss these questions by looking at 

some concrete examples in the context of short stories. It 

should be pointed out here that these three values are 

intricately interwoven and simultaneously present in a piece 

of literary work. The division in our discussion is simply 

a matter of convenience, 

Linguistic Value 

Compared with language used in situational or pattern-drill 

exercise, language in short stories is quite different: 

First. it gives a wider variety of language uses, as it is 

used to describe varied human experiences, 

Second. it is used not only as straight-forward statements 

of facts but as a means to communicate more subtle human 

feelings. 
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Third, it doesn't follow grammar in a rigid, strict war, but 

deviates from certain rules to achieve particular effects. 

All these aspects of language use are made clear and easily

understood in the living context provided by the short story 

(living context here refers to the appropriate situations in 

which language is used) • In short stories, words and 

sentences are not presented as isolated, unrelated elements, 

but as a unified body (when arranged in a particular way) to 

achieve particular effects. With the virtues of brevity and 

concentration, examples in short stories lend themselves as 

the most suitable for classroom treatment. They cover a 

variety of ranges, both in form and content; yet they are 

presented in a simple, clear language, which makes it easy 

for students to understand and gra.sp. In the following, 

we will look at some examples to see how this living context 

enhances students' awareness of the variety of lang uag e use, 

the subtlety of lang uag e use, a.nd the deviation from 

g rammar. 

A. Variety of language use: 

In the short story, the language used encompasses many 

areas: argument, description, humour, pathos, emotion, 

persuasion, narrative, imagery, figures of speech (just to 

name a few). It also includes many kinds of language 

encountered in the world: slang, exhortation, pleading, 

conversation, irony, satire, monologue, interior dialogue. 

It would be impractical to give each of these uses an 

example. So we will just look at some examples in the three 
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most frequently used areas: depicting scenes, portraying 

characters, and narrating events. Two or more examples are 

given under each category to show the differences. 

Example 1: The depiction of scenes 

Suppose a teacher asks his students to learn the meanings of 
the following groups of words as a series of vocabulary 
exercises or dictionary drills, perhaps: 

cloud 
prairie 
shapes 
cold 

stripes 
veil 
black 
mute 

afternoon sun 
venetian blinds 
upturned 

threads 
dusk 
curved 
gliding 

bouncing off 
sparkle slowly 
ceiling 

horizon 
darkness 
still 
rapidly 

his effort will probably be a failure. No one will be 

likely to have a high motivation or interest in memorising 

these isolated, unrelated language units. But once put into 

meaningful context, these words will become alive, creating 

an effect that is clear and vivid: 

1. The red sunset, with narrow, black cloud stripes like 
threads across it, lay on the curved horizon of the 
prairie. The air was still and cold, and in it settled 
the mute darkness and greater cold of night. High in 
the air there was wind, for through the veil of the 
dust the clouds could be seen gliding rapidly south and 
changing shapes. 

- from 'the Portable Phonograph' 
by Walter Van Tilburg Clark 

2. Willie stretched out as he talked, and watched the 
afternoon sun come bouncing off the upturned venetian 
blinds and sparkle slowly across the ceiling. 

- from 'Oh, The Wonder' 
by Jeremy Larner 
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With example one, a teacher may help his students to learn 

these words by picking out and discussing certain 

expressions from the context: 

Expressions that help to create the effect of the evening 
and the sunsett 

narrow, black cloud strips 

curved horizon of prairie 

still and cold air 

the veil of the dusk 

the mute darkness. 

verbs that can be expanded on as models: 

'settle', 'glide', 'change', 'v. + across ••• ' 

The teacher may guide his students to discuss their meanings 

and functions in the passage, and then expand their usages 

to other situations, such as: 

'settle' in: to settle down in a place, to settle a 

dispute ••• 

'glide' in: Time glides on. The sound that glides .•. 

'change' in: to change one ' s mind, to change a plan ••• 

'across' in: to swim across the river, to run across 

the 

road, an idea comes across the mind ••• 

With example 2, expression s like 'stretched out, come 

bouncing off, sparkle across •.••• ' can be picked out and 

talked about. 
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After presenting to the students the whole paragraph and 

discussing the meanings and effects of individual words and 

expressions in the contexts, the teacher may bring students' 

attention to another important fact: both paragraphs talk 

about the same thing a sun set. Yet by using different 

groups of words, they create two different pictures: the 

first - a grand picture of sun setting on a prairie, with a 

touch of bleakness and sadnessr the second - a cosy picture 

confined to a small room, conveying an atmosphere of 

laziness and idleness. Here students are given more than 

one kind of language example to describe the similar 

phenomena. 

Example 2: The portraying of Characters: 

Like the depiction of the scenes, different examples in 

portraying characters are also confined, in the short story, 

to brief, simple and clear language. Let's have a look at 

Saki's 'The Open Window', in which there are three major 

characters - the niece, the aunt, and the visitor. The 

depiction of their first appearances, though no more than 

one sentence in each case, makes a distinction between the 

personalities, and help to illustrate the variety of 

language use in this aspect. 

The niece: 

'My aunt will be down presently, Mr. Nuttel,' said 
a very self-possessed young lady of fifteen:' in 
the mean-time you must try and put up with me.• 
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The expression 'self-possessed' and the tone 'you must try 

and ••• ' show that the speaker is used to receiving 

visitors, and that she is by no means shy or timid, but 

everything to the contrary. She seems to be in total control 

of the situation. Her manners make you feel that something 

unusual about her is going to happen. The personality is 

revealed mainly through what she said. 

The visitor: 

Framton Nuttel endeavoured to say the correct 
something which should duly flatter the niece of 
the manent without unduly discounting the aunt 
that was to come. 

The behaviour of Nuttel is just the opposite of the 

behaviour of the niece. The visitor, Mr. Nuttel, seems less 

confident and less competent in the situation. Obviously he 

is unaccustomed to their kind of social visit. He is unsure 

of his position and the appropriate behaviour in the house. 

The expressions 'endeavoured ••. , the correct something .•. , 

duly flatter ••• without unduly discounting ..• " all reveal his 

eagerness to please the hostesses, yet not knowing how to 

achieve his aim in the circumstances. The personality here 

is revealed through his state of mind. 

The aunt: 

••• the aunt bustled into the room with a whirl of 
apologies for being late in making her appearance. 
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The aunt depicted here is a dominating, talkative woman, who 

is se·lf-centered and wants to appear important always kept 

by something. The expressions 1 bustled in ••• , a whirl of 

apologies ••• •, suggest something of the nature, and prepare 

the reader for her lack of understanding and sympathy later 

on. The personality in this case is revealed through her 

action. 

Example 3: The narration of the events 

Here is a paragraph taken from 'The Most Dangerous Game' by 

Richard Connell. It describes how Rainsford, one of the 

characters, struggled for life after he had fallen into the 

water: 

He struggled up to the surface and tried to cry 
out but the wash from the speeding yacht slapped 
him in the face and the salt water in his open 
mouth made him gag and strangle. Desperately, he 
struck out with strong strokes after the receding 
light of the yacht. 

It is a very short passage, yet several language points can 

be picked out and expanded as models: 

use of present participle: speeding yacht, receding 

light, suggest an on-going action of the yacht, and 

gives a vivid picture of the event. Similar usage of 

the participle can be given to expand students• 

knowledge in the area, such as: thickening fog, 

growling sea, approaching car •••••• 

use of verbs: 

tried - suggests a failed effort, which is made clear 

by the words following. 
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slap - suggests violence and force of the water, which 

is naturally connected with the words 'gag, 

strangle'. 

use of prepositions: 

struggled .!!E - suggests an upward direction so as to 

get the breath, 

in the face - can be compared with expressions like: 

to grasp sb. ~ the arm, to pat sb. _£!! the shoulder, 

to hit sb. in the stomach, to kick sb. in the leg. 

With the above exercises on the language used, the idea of 

' struggle 1 
( physical in this case} may be easily 

understood. 

Let's look at another example in 'The Snob' by Morley 

Callaghan. The episode taken is about John Harcourt's 

chance meeting with his father. While buying books with his 

girlfriend, John suddenly found his father, shabbily 

dressed, standing close to him reading a book. Ashamed of 

introducing such a father to his girlfriend whose family was 

fairly rich, John began to feel a dreadful uneasiness: 

The young man's easy words trailed away and his 
voice became little more than a whisper, as if he 
were afraid that everyone in the store might 
recognise it. There was rising in him a dreadful 
uneasinessr something close to destruction •••• 
(he) stood still, with his head down, feeling that 
something very painful was impending. 
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From the depiction of the man's trailing voice, lowering 

head, we can get into his inside world: a mixed feeling of 

uneasiness, of fear, of self-reproach, and of shame. 

Compared with Rainsford' s struggle, this is also a kind of 

struggle. But unlike Rainsford's desperate, physical 

struggle, this struggle is a mental one: a failed struggle 

to overcome his vanity and snobbishness. Connected with 

Rainsford's desperate, physical struggle are expressions 

like: cry out, struck out, strong strokes: but to describe 

John's mental struggle, the language used does not involve 

much action, but helps to reveal the state of mind: afraid, 

dreadful uneasiness, wanted to hold, close to destruction. 

Because of limited space, the examples given above can only 

represent a small portion of the variety of language use in 

stories. Yet they may serve as a starting point to guide a 

language teacher to search for the kind of linguistic 

knowledge useful to his students. 

B. Context for the Subtlety of Language Use 

To use words appropriately, we need to know their 

connotative meaning, apart from their lexical, or denotative 

meanings. The word' sea', for example, has different 

meanings to the prairie child, the city child, and the 

coastal child who has, perhaps, lost a father or brother in 

a storm. The sentence 'She has got a home at last' may 

refer to the physical association - she has got a shelter, a 

house to live in: or the emotional association - she has got 
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a place where she can get comfort, warmth and affection. 

Each word, according to Fowler (1965), often serves to 

communicate myriad meanings. And these myriad meanings, as 

observed by Watson are largely decided by the context. 'The 

meaning of words, in an absolute sense, is established only 

in context' (Watson, 1978:58}. In the previous section, we 

discussed how short stories provide contexts for a variety 

of language use: in this section, we'll look at how the 

subtlety of language use is best understood in the context 

of stories. 

Example 1 A Paragraph from 'Araby' by James Joyce 

The other houses of the street, conscious of 
decent lives within them, gazed at one another 
with brown imperturbable faces. 

On the surface, it is a description of part of a physical 

surrounding: the street and the houses. We are not told 

anything explicitly about their dwellers. Yet the use of 

personification (realised through the words: conscious of, 

gazed at, faces), and the deliberate choice of words like 

decent, imperturbable, suggest the kind of dwellers the 

author is indicating here: people who mainly shut 

themselves up within their own circle, appear careless about 

what is going on outside, as 'imperturbable face' suggests: 

yet the word 'gaze' betrays that inside their 'imperturbable 

face', there is a mind that is concerned with what is going 

on around them. The subtlety of the use of personification 

is clearly illustrated in the paragraph. 
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With sufficient explanation, students can be helped to 

notice that the description of the physical surroundings 

here is actually a medium to help us to see its inside. 

Examp le 2 A piece of dialogue taken from Hemingway's 
'A Clean Well-Lighted Place' 

The point of quoting it here is to illustrate how the 

underlying meaning, the subtlety of language use, can be 

easily understood once put in a particular context. 

'Why didn't you let him stay and drink? 
'I want to go home to bed.' 
'What is an hour?' 
'More to me than to him'. 

If we separate the sentence 'What is an hour' from its 

context, it wouldn't make much sense to the students. But 

once put into its context, its undercurrent meaning stands 

out. It is no longer a mere linguistic form, a question, it 

tells us something more: 

It tells us something factual: there is one more hour 

before closing time. 

It tells us something about the speaker's attitude: 

sympathy for the old man and dissatisfaction into the 

young waiter, who lacks concern for others. 

It serves as one part of the network of references and 

back references of time and differences between the two 

waiters. In order to understand the present point, one 

has to understand other concepts of time and attitudes 

represented by the two wai t ers. 
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Example 3 

Let us now compare two longer examples to see how the choice 

of words can help to convey the writers 1 attitudes. 

Examples chosen are depictions of two markets: the first is 

taken from a translation of Maupassant's 1 The Piece of 

String' about a country market; the second is taken from 

John Updike's 'A & P' about a supermarket. 

1. In the market-place at Goderville was a great 
crowd, a mingled multitude of men and 
beasts. The horns of cattle, the high and 
long-napped hats of wealthy peasants, the 
head-dresses of th women, came to the surface 
of that sea. And voices clamorous, sharp, 
shrill, made a continuous and savage din. 
Above it a huge burst of laughter from the 
sturdy lungs of a merry yokel would sometimes 
sound, and sometimes a bellow from a cow tied 
fast to the wall of a house. 

- From 'The Piece of String' 

2. . .••••• three of them went up the cat-and-dog
food-breakfast-cereal-macaroni-rice-raisins
seasoning s- spreads- spaghetti-soft-drinks
cracker s-and-cookies aisle. 

- From 'A & P' 

From the two pictures, we get quite different impressions. 

In the first picture, we feel a closer human contact: great 

crowds, men and women, voices and laughters the noisiness 

and crowdedness typical of a country market. All these are 

brought to life by both. visual and aural depictions: horns 

of cattle, high and long napped hats, head-dresses of women; 

clamorous, sharp, and shrill voices, a burst of laughter. 

In the second picture, we are presented with a market of 

less, or no htnnan contact. The structure and arrangement of 
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words clearly suggest this feature: the long list of nouns 

linked with hyphens suggest monotony, lifelesseness, 

coldness and distance. 

Not only can the different impressions be created through 

the subtle use of language, so can the different attitudes 

of the writers. With the use of visual and aural depictions 

in paragraph one, the focus is drawn immediately to the 

objects confronting the reader: the beasts, heads, men and 

women. A reader is kept so busy with these things, he 

simply has no time to reflect on the writer's attitude. 

Whereas with paragraph two, the long list of words with 

hyphens in between - a linguistic device helps to cause the 

focus to shift from the things described to the author's 

attitude. Here the writer deliberately makes the readers 

notice his attitude rather than allows them to respond in 

their own ways. This difference can lead to a discussion of 

a higher level: what happens when the style becomes 

noticeable? 

As illustrated by the above two examples, the choice and the 

arrangement of words carry something more than their 

superficial meaning. They are not just devices to make mere 

statements of facts, but devices helping to convey certain 

feelings and opinions of the writer. In other words, the 

choice of vocabul.ary and structure reflects the author's 

interpretation, feeling, and attitudes of the things he 

describes. The knowledge of this feature of the subtlety of 
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language use has proved to be quite significant in helping 

language learners to progress into more advanced levels. 

This subtlety of language use will be further dealt with in 

the section on 'Artistic Value'. 

c. Appropriate Application of Grammar 

One of the virtues of the short story, as we have discussed 

in the previous chapter, is to provide contexts in which 

language is presented in ways closer to real life uses. 

In real life situations, language is not always used in ways 

described in grammar books: the neat, distinct separation 

of grammatical features like tense and aspects: or the 

perfect language models without lapses and repetitions. 

Often, one finds grammar used, in real life, in an 

integrated way as shown in paragraph 1 or deviated way as 

shown in passage 2. ( For the meaning of "deviated, see the 

explanation on p. 32). 

1. The muzhiks were just about at each other's 
throats, but the girls had each made a little 
ditch so that the water ran off into the 
gutter. 

- From 'Little Girls Wiser Than Man' 
by Leo Tolstoy 

In this one sentence more than two grammatical features -

past perfect tense, and adverbial clause can be picked out 

and talked about. 
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2. Department all right? 
Okay. 
Be through in another year, I suppose? 
Through? 
Ph.D., I mean. 

- From 'Oh, the Wonder' 
by Jeremy Larner 

There is no verb in the first sentence, no subject in the 

third, and neither in the fourthr yet the meaning is clear 

in its context: they are talking about studying in a 

university. To expose students to more natural language 

after they have learned basic grammatical rules will help 

consol'idate their knowledge of these rules and enhance their 

ability to apply these rules more appropriately in 

communication. The short story, as a record of man's life 

and society, will naturally provide sufficient language 

models commonly used in real life situations. 

Examp le 1 Integration of Grammatical Features 

In the short story, one has lots of useful examples and 

contexts in which different grammatical items are practised 

simultaneously. 

But no one paid any attention to the old woman. 
They nearly knocked her off her feet and 
she wouldn't have had any effect on the crowd at 
all if it hadn't been for Akulka and Malasha. 
While the women were upbraiding each other, 

Akulka wiped her j ump er clean and went back to the 
p uddle. She p icked up a stone and began 
gouging the earth, to make a channel so that the 
water ran off into the street. While she was-
scratching away, Malasha came up and began to help 
her, making a little ditch with a piece of wood. 
The muzhiks were just about at each others' 
throats, but the girls had each made a little 
ditch so that water ran off into the gutter. They 
threw a chip into the running water and it 



- 31 -

floated away toward where the grandmother was 
trying to separate the men. The girls came 
running along after the chip ••.••• 

- From 1 Little Girls Wiser Than Old Men' 
by Leo Tolstoy 

This paragraph contains quite a lot of grammatical features 

that are worth our attention. What to talk about, how to 

deal with them depend on the students' need and level. Yet 

the following aspects can be picked out and expanded upon: 

a. Tense - past tense: No one paid attention to 

b. Aspects - future, perfect and continuous: 

the water would run off into 

the girls had each made 

the women were upbraiding 

c. Conditional sentence - she wouldn 1 t have had if it 

hadn't been 

a. Clauses - while the women were upbraiding each other: 

where the Grandma was trying to separate the men: 

e. Use of gerund and participle began gouging: came up 

and began to help her, making: came running , 

Ways of dealing with these aspects may include: 

a. Talk about different effects of these different 

syntactic uses. 

b. Ask students to supply more examples of similar uses. 
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c. Set a task for students to use them, e.g. 

Choose any of the following topics to talk about, 

trying to apply the syntactic uses discussed above: 

shopping last Sunday 

a car ace iden t 

meeting a friend 

a picnic with friends 

A paragraph containing integrative features of grammar like 

this could be drawn from any stories, long or short. But 

the fact that it is taken from a short story gives it 

apparent advantages to language teachers: 

It is easy to discuss the theme and language points 

after students have read and enjoyed its short, 

precise, self-contained passages. 

The contexts in which these grammatical features occur 

are short, simple and can be easily dealt with within 

class hours. 

Example 2 Deviation from Normal Grammatical Use 

'Deviation' means out of accordance with the strict rules of 

grammar or of explicit logical discourse. Colloquial or 

idiomatic language may frequently fall under this heading. 

Let us look at a dialogue between two friends, taken from 

'Oh, the Wonder' by Jeremy Larner: 

'Bow are things down at Columbia? Department all 
right?' 

'Okay.' 

'Be through in another year, I suppose.' 
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'Through?' 

'Ph.D. I mean. The old union card.' 

'Well, I don't know. Three years would be a pretty 
short trip.' 

In almost each sentence we find something missing judged by 

the strict syntatic rule of subject+ verb. Yet this kind 

of omission is typical in real-life language, especially 

with dialogues - a most frequently used form in 

communication. Without knowledge and practice of this kind 

of language, students may develop a tendency to use language 

which will sound bookish and artificial. So acquainting 

students with this kind of deviated language (see the 

definition on p. 32) will help them become more efficient 

language users. 

As it is fairly difficult to assess the correct use of 

deviated language (see the definition on p. 32) without 

certain models, it is wiser to avoid more creative exercises 

because their assessment so frequently involves the 

application of subjective judgements, but to use exercises 

that help students to understand (or to familiarise them 

with) this special form. Exercises that can help to achieve 

the goal may include: 

Give a dialogue or passage (parts of which are deleted) 

to students, ask them to fill in the deleted (anitted) 

words. 

Give students a full passage, ask them to delete 

certain words, and see to what extent one can omit 

words without influencing the meanings. 



- 34 -

These exercises aim at fostering students• ability (or 

instinct) to anticipate. It can be used as a language game 

as well, in which there is no rule to regulate, no winner or 

loser, only the experience. 

The Cultural Value 

The ability to interact with speakers of another 
language depends not only on language skills but 
also on comprehension of cultural habits and 
expectations. 

- Chastain, 1976:383 

One of the objectives of Chinese EFL education is to help 

learners use the target language efficiently as a tool to 

promote international understanding and cross-cultural 

communication. To achieve the aim, the acquiring of 

language skills only is not enough, the ability to 

comprehend correctly the cultural habits in using the target 

language is equally important. 

What then should be the basic cultural features to 

introduce? Generally speaking, the cultural features may be 

divided into two categories: more explicit aspects like 

living habits and social customsr and more implicit aspects 

like value standards and social norms. It is also suggested 

by some people that cultural features, either explicit or 

implicit, can be organised into key themes that will provide 

insights into characteristic behaviour patterns. A specific 

example is given by Chastain when he suggests a list of some 

possible categorisation of cultural themes. His list 
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includes things like: typical students' activities, 

careers, happiness, success, parents, youth, masculine and 

feminine roles, family, courtship and marriage, education, 

friends, patriotism, social systems, the generation gap, 

clothing, holidays, meals and drinks, leisure activities, 

death, law, religion. (Chastain, 1976:390-392) 

Considering the fact that so many elements are involved in a 

culture, a teacher should not follow a fixed pattern in 

teaching cultural features, but should make decisions 

according to his students' needs and the materials 

available. 

It is felt by many Chinese teachers that the more implicit 

cultural features (concerned with social norms and value 

standards) present more difficulty for students in their 

understanding of the culture, and consequently the 

language. For example, words like love and freedom carry 

quite different connotative meanings for a Chinese learner 

and an American learner, as the situations in which the 

words are used differ in two cultures. Students may tend to 

misinterpret their meanings unless they are given examples 

to show what these words stand for in a different culture. 

As we will discuss later, short stories can be used as a 

means to carry the learners over to the culture of the 

target language. They provide cultural information in a 

variety of ways and, being short, present this cultural 

information in a clearer, simpler manner than does a longer 
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work. For convenience, we suggest three pairs of words to 

serve as a guide in our exploration of how implicit cultural 

features can be illustrated in short stories. These words 

are: love and indifference~ life and death: success 

and failure. We suggest these words as they occupy so much 

a part of every culture. An understanding of the htnnan 

feelings or social phenomena these concepts stand for will 

undoubtedly enhance students' understanding of the culture 

in which the target language is used. There are, of course, 

many other words to represent or illustrate characteristics 

of a culture, and these three pairs only serve to illustrate 

how abstract ideas or concepts like these can be made clear 

and concrete in short stories. 

A. Love and Indifference: 

Love has always been a most talked-about theme in 

literature. It covers many aspects of life and reflects 

various kinds of human relationships. The following two 

stories - 'Cat In the Rain' and 'A Clean Well-Lighted Place' 

by Ernest Heminway, select two slices from life to 

illustrate love and indifference in a husband-wife 

relationship and in people's relationships in society. They 

offer a glimpse into the society of today's western world. 

On the surface level, 'Cat in The Rain' seems to be a very 

short, straight forward story about an American couple 

staying in an Italian hotel. The wife sees a cat in the 

rain and goes down to get it, yet fails. Back in the room, 
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she complains to her husband about it. She then goes on 

complaining about her hair style, her clothes, and her life 

in general. But the husband is not listening. When we read 

into the story, we find that this simple story touches on 

one of the most important social issues in western society: 

love, marriage, husband-wife relationship. The wife here is 

evidently in want of love and attention from her husband: 

whereas the husband does not seem to understand, does not 

even tries to understand the feelings of his wife. When his 

wife talks about her desire for a cat, new clothes, her own 

silver ••• , her husband orders her to shut up. 

The picture depicted here does not seem to present love, 

warmth, care for each other, but a picture of a neglected 

wife, and an indifferent husband. The meaning of 

indifference is not only conveyed through the content - what 

happens in the story: but also through the form - the use of 

language { for further analysis see p . 46). Stories on 

similar themes about love and marriage also include 'The 

Country Husband' by John Cheever, 'Bliss' by katherine 

Mansfield, 'Souls Belated' by Edith Wharton. {a longer list 

is provided in Chapter 5). 

'A Clean Well-Lighted Place' is another story about love and 

indifference. Instead of a husband-wife relationship, it 

talks about men's relationships in society, and the idea of 

detachment in order to survive. 
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The story tells about an old man drinking late in a Spanish 

cafe alone. The writer does not tell us anything explicit 

about him. It is through the conversation between the two 

waiters that we know something about the old man and his 

life. We know that he is unhappy because he once tried to 

commit suicide; we know that his desire to die is not caused 

by financial problems because 'he has plenty of money'. 

Gradually, as we read on, we find that his unhappiness is 

brought about by the tragic loneliness in his life: no 

family, no friends, no love. 

In the story, the two waiters are presented as different 

types. The older one is more sympathetic; more 

understanding, and is able to give a certain kind of love as 

he himself has experienced similar feeling of loneliness. 

The younger waiter, having what he wants in life, a job and 

a family, shows a quite indifferent attitude to the old 

man. The story seems to tell us that when one is deprived 

of being loved or being able to love, one will become either 

lonely (like the old man) or indifferent (like the younger 

waiter). In order to avoid being hurt by being treated 

indifferently, one has to learn to be detached (like the 

older waiter). 

B. Life and Death: 

Life has always possessed a variety of meanings to man: 

happiness and excitement, promises and hope, loneliness and 

despair, harshness and danger. The same multi-sided feature 
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can also be applied to death. It may be regarded by some 

people as the loss of a precious life, but welcomed by 

others as an escape from harsh reality. These different 

attitudes to life and death are normally associated with 

people's life experiences, their living environment, value 

standards and social conventions. 

In 'The Most Dangerous Game' by Richard Connel, we are told 

a story of a man fighting physically for life. The struggle 

between life and death is treated at a more explicit level. 

A young man, Rainsford, is trapped by a cold-blooded man, 

General Zaroff, on an isolated island. The latter has a 

beast-like habit of using a human being as a hunting quarry, 

and takes great pleasure from it. Rainsford is forced to 

act as a quarry. The strong desire for life has given 

Rainsford more strength and wit, and helps him win the 

game. In the end, General Zaroff is killed and the stronger 

one, Rainsford, survives. 

The idea of the writer is made quite explicit at the 

beginning of the story by Rainsford when he says 'The world 

is made up of two classes - the hunters and the huntees. 

Luckily, you and I are hunters.' This implies one merciless 

fact about life: life is made for the strong. One has to 

destroy one's enemy in order not to be destroyed. 
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In another story 'Garden Party' by Katherine Mansfield, life 

and death are depicted in a contrastive way. Two slices of 

life, a garden party held by a rich family, and death in a 

poor family are chosen to help the writer make her point: 

life is complicated, many-facedr it carries different 

meanings to different people. To Laura's family, life 

consists of things like a big house, good food, clothes, 

picnics, parties and fun. They seem to have nothing to 

worry about, but things like what kind of clothes to wear, 

how to decorate the place, whom to invite. Their life seems 

to be colorful on the surface, yet meaningless deep inside 

as the writer seems to suggest. People at the party 'were 

like bright birds that had alighted in the Sheridan's garden 

for this one afternoon, on their way to - where?' 

(Mansfield, 1945:257). On the contrary, life for the poor 

consists of nothing of the sort mentioned above. The houses 

they lived in were little mean dwelling painted a chocolate 

brown. In their garden patches there was nothing but 

cabbage stalks, sick hens and tomato cans. The very smoke 

coming out of their chimneys was poverty-stricken. Even 

death, which is horrible to Laura, seems to be a happy 

release from the burden of a harsh life for the dead young 

man. The story can be used to provide students with a 

knowledge of different modes of life and the class 

distinction (one of the cultural features) of the time. 



- 41 -

'Oh, The Wonder• by Jeremy Larner is a story about American 

youth in 1960s. The protaganist, a yonng student called 

Willie McBain, is depicted as a person who is fed up with 

life, and who suffers keenly from a kind of mental torment: 

emptiness, nothingness, and the meaninglessness of life. He 

seems to be bored with everything: his work and study, his 

girlfriend and people around him, and life in general. He 

seems to be afraid of everything, yet nothing at the same 

time. The realities cause his fear, yet he does not want to 

face up to them, being a weak character. 'I'm afraid of 

everything. Oh, the wonder of it ••• ' 'I'm even afraid to go 

to the docaroony •••. But the reason I 1 m afraid is that if I 

keep talking to him, I might really find out what I'm afraid 

of.' (Larner in Jerome Beaty, 1973:63-64). To understand 

the young American generation of the time - their ideal, 

their hope, their life goal, their disappointment and 

despair, this story provides a starting point. Though it 

does not give a whole picture of the young generation of the 

time, it at least gives some idea. 

c. Success and Failure 

Another important aspect to reflect cultural features is 

centered around the concept of success and failure. All 

through one's life, one is involved, either willingly or 

unwillingly, in struggles for survival against both the 

natural environment or the man-made environment - society. 

Through stories about men's struggle, students will gain a 

knowledge of the living environment, social problems men 
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face in the time when the stories are set. Stories about 

men's struggles also help to improve personal qualities and 

develop mental maturity as they often depict characters of 

wisdom, honesty and courage. 

'To Build A Fire' by Jack London is a story about man's 

struggle for survival in the harsh natural environment in 

the Far North of America in the early 19th century. The 

story focuses on one single character - the fire builder 

( the gold digger), and presents a single conflict - man 

against nature (through one incident of building a fire), 

and creates one single effect - the realisation of the 

harshness of nature and man's effortlessness when facing 

nature. Through reading the story, students may gain 

certain ideas of the kind of life of the gold-rush days in 

the American history. 

Another story on a similar theme is 'The Drover's Wife' by 

Henry Lawson, in which the wildness, the loneliness, and the 

danger of the early Australian bush life is vividly 

presented to the reader. Life at the time was rough and 

simple: houses were built of timber~ the dwelling spots 

were far away from each other, from civilisation, with 

bushes all around. Vast and wild, nature was a danger to 

the scattered living households. Yet the drover's wife, the 

heroine of the story, learns to survive in the harsh 

environment. With her husband being constantly away from 

home, she shoulders the responsibility of looking after the 
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kids. And she learns to be practical in life and finds 

contentment in her own way. Stories of the kind show, from 

different aspects of life, men's success and failure in 

their effort of adapting themselves to their natural 

environment. 

A second kind of story relating to men's success and failure 

is connected with their struggle for survival in a complex 

society. 'The Sculptor's Funeral' by Willa Cather 

(American), is a good example to illustrate one kind of 

struggle men have faced - a struggle to resist things that 

drag them down, and a struggle to remain good and steadfast 

in situations that might have corrupted them otherwise. The 

story depicts the events following the return of a 

sculptor's dead body to its birthplace, and different 

people's attitudes provoked by the return of the dead man. 

Through the story, we are gradually given a picture of a man 

who was born and grew tip in an environemnt with 'jaw-biting' 

ugliness, yet triumphed over the environment. By using the 

story, the teacher can provide students with several kinds 

of cultural information about America, including: 

people's attitudes to big cities and small towns at the 

time 

the position of education in people's life, and the 

difference it made to city people and small-town people 

at the time 

people's goals in life and their values and standards 

in terms of success. 
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D. Some Suggestions for Teaching Culture Through Stories 

According to Chastain, 'culture can be taught as basic part 

of the class and of the homework.' ( Chastain, 1976: 393). He 

also suggests several different approaches to the teaching 

of culture, which is summed-up into the following 

activities: 

a. Cultural Aside: unplanned, brief cultural comments. 

b. 

c. 

d. 

e. 

While discussing a story in class, the teacher may give 

bits of cultural information connected with the theme 

of the story wherever necessary. 

Lecture Presentation: discussion on the important 

characteristics of a second culture in planned 

lecture. It usually provides slmlIIled-up information 

about the cultural issues occurring in a group of 

stories read. 

Slice of Life: choose different stories containing 

segments of life about the target culture, and assign 

them to students as a reading task with questions 

attached. 

Cultural Assimilators: give a short passage {picked 

out from any story) demonstrating an intercultural 

exchange in which a misunderstanding occurs, then ask 

students to give their interpretations, as well as 

comment on the correct answers. 

Cultural Cap sules: a brief description of one aspect 

of a second culture (as is illustrated in the chosen 

story) followed by a discussion of the contrasts 

between the culture of the first and the second 

languages. 
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f. Cultural Clusters: a related series of cultural 

capsules with a cultural theme of a second culture as 

illustrated by a group of stories on similar themes. 

Another more commonly-used method in teaching culture is 

class discussion on the theme and language (the use 0£ which 

helps to convey certain cultural features}. Two examples 

are provided in the following to illustrate the method: 

Examp le 1 

Comprehension 0£ certain cultural features contained in the 

story 'The Drover's Wife 1
: 

Activities may include: 

questions and answers (a kind of spontaneous oral 

exercise} 

small group discussion and report back 

writing on a topic connected with the story. 

Questions and topics may include: 

What do the following words mean in the story: 

drove, squatter, shanty, swagman, bushwoman. 

Explain the following sentences and the information 

they convey: 

'Nine miles to the nearest sign of civilisation - a 

shanty on the main road.' 
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'She finds all the excitement and recreation she needs 

in "The Young Ladies' Journal 11
• 

'Her surromdings are not favourable to the developnent 

of the 11 womanly" or sentimental side of nature.' 

What kinds of difficulty and danger does the woman 

confront? 

describe at least three. 

Do you think the woman is contented with her life? Why 

yes or why not? 

What do you think of the life as depicted in the story? 

Example 2 

'Cat in the Rain' - understanding of the use of language in 

conveying certain cultural features. 

To help students understand the meaning of 'love' and 

1 indifference' as conveyed in the story ( see the analysis on 

p.36), the following exercises will be helpful: 

to list all the expressions and phrases that are 

relevant to the meaning of 'love• and 'indifference•, 

and talk about their effect in conveying the theme of 

the story. e.g. 1 poor kitty', 'umbrella', 'smile', 

' stood up' , ' bowed 1 
, ' 1 ike ' , ' want' , ' so much' carry 

with them the meaning of care, love and respect in the 

context of the story~ whereas the words 'bed', 

'reading' may stand for 'indifference' in the context 

of the story. 
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to find ways in which 'love' or 'indifference' are 

expressed. e.g. the action of sending an umbrella may 

stand for love, sympathy and affection, whereas 

the husband's reading may indicate the lack of 

concern and indifference. 

to discuss how different shades of love are expressed 

in the story : 

e.g. the love from the husband 

the love from the maid 

the love from the hotel keeper 

the love of the woman for the cat. 

Through the above vocabulary work, a teacher may guide his 

students to understand not only the text (what is said), but 

sub-text (what is implied) as well. The word 'indifference' 

is not directly written in the text, but indicated through 

other words. 

Artistic Value 

Continuing our discussion on the use of the short story, we 

now come to the third value - artistic value, which may be 

regarded as 'a highly polished, artistic use of language.' 

(Eagleson and Kramer, 1979:5). 

To make its points in a limited space effectively, a short 

story demands a high level of language use. This high level 

of language use may be understood as 'the proper words in 

proper places.' (Chatman and Levis, 1967:362). In the 
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following, we will discuss the achievement of this 

appropriateness at two levels: first, at the sentence 

level; second, at the level of the whole work. 

A. Appropriate Use of Language at Sentence Level 

When a teacher selects examples of good language use, what 

criteria should he have in mind? Here we suggest five words 

as a guide: brevity, clarity, accuracy, simplicity and 

finesse. With 'finesse' being the word we use to name the 

quality demonstrated when the degree of accuracy, brevity, 

clarity and simplicity achieved is appropriate to the 

language user: the overt (textual) and covert ( subtextual) 

subject of the discourse; the language user's designated 

audience; the times, places, manner and means of 

composition, delivery and receipt of the discourse, and the 

discov.erabl'e ·· motive for the discourse being created in the 

first place. We suggest them because to obtain the quality 

of appropriateness and harmony, language used should be: 

first, accurate in presenting what the writer wants to say; 

second, clear in putting across the writer's ideas without 

ambiguity; third, simple so as to be free from unnecessary 

intricacy or complexity; fourth, brief so as to achieve the 

desired effect of concentration on the most important 

issues, leaving out unnecessary parts. The achievement of 

the four will naturally lead to an elegant piece of 

writing. In a language class a teacher could, with the help 

of the short story, choose a variety of examples to 

demonstrate the good use of language as is shown in the 

following: 
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a. Accuracy 

Accuracy, as defined by The Random House Dictionary , refers 

to the quality of being exact and precise. Used for the 

purpose of our discussion, it means the degree of the 

exactness of language used to achieve the desired effect of 

the writer. Let's look at a paragraph from 'The Lady With A 

Dog' by Anton Chekhov. The paragraph chosen shows the 

effect of the sudden, unexpected appearance of the woman's 

lover in a place where he is least expected to be: 

She glanced up at him and turned pale, then looked 
at him again in alarm, unable to believe her eyes, 
squeezing her fan and lorgnette in one hand, 
evidently struggling to overcome a feeling of 
faintness. 

The passage describes a series of actions with the purpose 

of revealing the person's state of mind - a feeling of 

unexpectedness, uneasiness and fear. The choice of words to 

describe the actions, and the order in which the words are 

arranged are so effectively made that they reveal accurately 

what the writer wants to say: the state of mind of the 

woman. The use of the verbal phrases - glanced up, turned 

pale, looked again, unable to believe, show clearly the 

unexpectedness of the presence of 'him'. The action of 

'squeezing her fan and lorgnette' reveals precisely a 

feminine way of expressing uneasiness and fear. Not a word 

is said by the woman, yet what she is thinking and fearing 

is clearly' spoken' by her action. 
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b. Clarity 

Clarity refers to the language used in a clear, unambiguous 

way in conveying both the ostensible and the covert meaning 

of the writer. The highest degree of clarity is achieved 

when the denotative and the connotative values of the words 

used yield themselves to their reader at the instant of 

reading. In discussing this quality of language use in 

class, a teacher may lead students' attention to one fact: 

things a writer chooses to write about are often familiar in 

our life, yet by careful choice of words and the way of 

arranging these words, he can show us some unique features 

of just this one thing. In other words, to make the 

narration of an event or description of a character distinct 

from those of a similar kind, one does not have to resort to 

unusual linguistic forms of usages. The ability to catch 

the subtle difference of this one particular thing and 

present it in accurate, appropriate language will bring 

about clarity. Here is an example to illustrate the point: 

The high grey-flannel fog of winter closed off the 
Salinas Valley from the sky and from all the rest 
of the world. On every side it sat like a lid on 
the mountains and made of the great valley a 
closed pot. 

This is the opening paragraph of 'The Chrysanthemums' by 

John Steinbeck. The description does not only help the 

reader visualise the setting but al so links the setting to 

the theme of the story. The symbolic use of language in 

comparing the valley with the danestic image 'the closed 

pot' makes the link natural and clear: the woman's life is 
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like the valley, closed off 'from the sky and from the rest 

of the world'. The effect of the heavy fog is brought about 

by expressions like: high grey-flannel, closed off •• from 

the rest of the worldr implicitly, the author 1 s idea of a 

woman 1 s life is conveyed through the symbolic use of the 

language. When we are discussing the clear use of language, 

these are the language points that should b~ picked out and 

talked about. Exercises for this purpose may include 

discussions and questions like: 

What is the effect the writer wants to create in the 

passage? 

Is he successful in presenting clearly what he wants to 

say? 

What are the words and phrases that help him to achieve 

the desired effect? 

c. Brevity 

Brevity refers to the consciseness of the language used, and 

the quality of expressing much in a few words. This is, as 

we have discussed in Chapter I, the most important feature 

that makes the short story a suitable material for language 

teaching. To make his points in rather limited space, a 

short story writer has to be good at grasping the essence or 

the nature of what he intends to express, and presenting it 

in a concise way, cutting off all the unnecessary parts. 

Here is an example from 'War' by Lugi Pirandello: 
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At dawn, in a stuffy and smoky second-class 
carriage in which five people had already spent 
the night, a bulky woman in deep mourning was 
hoisted in - almost like a shapeless bundle. 
Behind her, puffing and moaning, followed her 
husband - a tiny man, thin and weakly, his face 
death-white, his eyes small and bright and looking 
shy and uneasy • 

One might see immediately that this passage is an opening 

paragraph of a story, and serves to provide necessary 

information for the developnent of the story: namely, time, 

place, and characters. And this short paragraph, if we 

examine it carefully, serves the purpose perfectly. The 

information it gives is neither too general nor too 

detailed, just enough to prepare the reader for the 

forthcoming events. Time is given in one phrase: at dawn: 

place is briefed as 'a stuffy and smoky second-class 

carriage; the main characters are clearly the newly-arrived 

couple, who naturally get more description - deep mounrning, 

death-white, yet no more than enough to intrigue the 

readers' curiosity to go on: the mentioning of the other 

five passengers is very brief, just the number, to prepare 

the reader for their different involvement later in the 

story. 

Discussions and exercises on the quality of brevity may 

appear like this: 

List all the information contained in the passage in 

the order of: time, place, character, events. 

Discuss whether they are necessary for the developnent 

of the story. 
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List all the words and phrases that help to present 

the information, and discuss in what ways they contain 

the quality of brevity. 

d. Simplicity 

Simplicity refers to the quality of being simple, free from 

intricacy and complexity. Often, language may be regarded 

as simple because its vocabulary is simple; but the 

meanings it conveys may still be deep or significant. Let 

us look at one paragraph from Morley Callaghan's '"The 

Snob': 

Every night when John came home~ whether it was 
early or late~ he used to go into his father 
and mother's bedroom and turned on the light 
and talk to them about the interesting things 
that had happened to him during the day. They 
listened and shared this new world with him. 
They both sat up in their night clothes, and, 
while his mother asked all the questions, his 
father listened attentively with his head 
cooked on one side and a smile or a frown on 
his face. 

The episode is used here to reveal the kind of parent

children relationship existing in the story. It is simple 

in vocabulary and structures, which are ordinary and 

commonly-used. But it carries quite significant meaning: 

the inside intimacy between the two sides, their mutual 

understanding and their enjoyment in sharing each others' 

happiness and feelings. Though linguistically simple, the 

meaning implied here is quite crucial to the developnent of 

the story. When we read of John's mental struggle to 

maintain this love and understanding between him and his 

parents, we seem to understand it better. Often, simple 
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language of the sort has a special effect and power which 

cannot be achieved by more intricate and complicated 

language. The simple language used by Callaghan works 

appropriately in bringing about the simple, kind-hearted 

nature of John's parents. Again, a language teacher should 

help his students see one important fact: to maintain the 

feature of being condensed in content, a short story has to 

be condensed in form as well. To achieve the effect, not 

only accuracy, clarity, brevity are needed, the quality of 

simplicity is also required. Many exercises can be designed 

to help students to improve their ability in the area. Here 

is one example: 

Ask each student to select one passage (written in 

simple language) from any story they have read, and 

list all the key words and expressions on a piece of 

paper. 

Swap their lists with each other: each student writes a 

short passage using the lists they get. 

Compare their writings with the original ones, and see 

whether similar ideas and major content are still 

there. 

e. Finesse 

From the above examples we find that the features of 

accuracy, clarity, brevity and simplicity are often 

intertwined and present simultaneously in a piece of good 

writing. Together they bring about the quality of finesse 

as defined above (on page 48). The opening paragraph of 
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Hemingway's 'A Clean Well-Lighted Place' illustrates the 

point beautifully: 

It was late and everyone had left the cafe 
except an old man who sat in the shadow, the 
leaves of the tree made against the electric 
light. In the daytime the street was dusty, 
but at night the dew settled the dust and the 
old man liked to sit late because he was deaf 
and now at night it was quiet and he felt the 
difference. The two waiters inside the cafe 
know that the old man was a little drunk, and 
while he was a good client, they knew that if 
he became too drunk he would leave without 
paying, so they kept watch on him. 

The first impression on reading the passage is the eloquent 

flow of the idea, the depiction, and the clear, accurate use 

of the language. This harmony of form and content is 

achieved through the integration of the four features 

mentioned above - accuracy, clarity, brevity and 

simplicity. The passage is undoubtedly brief, yet 

sufficient in providing just the right amount of information 

necessary for the developnent of the story: the place - a 

cafe, clean and well-lighted; the time - at night, quiet 

with most people gone; the characters - an old man drinking 

alone, and two waiters ke.eping watch on him. All this 

information is presented in a clear, comprehensive way. The 

causal link between the sentences is clearly indicated: why 

the old man sat alone late at night; why the two waiters 

kept watch on him. Every bit of information seems to be 

given in a self-suggesting and self-explaining way. The 

last sentence 'so they kept watch on him' leads naturally to 
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the dialogue which ensues. Accuracy and simplicity are 

achieved through the careful choice of words and 

structures. 

B. Appropriate Use of Language at the Level of the Whole 
Story 

So far we have only talked about the effect of artistic 

language use at a more fundamental level: careful choice 

and arrangement of words and structures to bring about 

accuracy, clarity, brevity, simplicity and finesse. What, 

then, will happen if we extend our attention from artistic 

language use in fragments and small passages to one whole 

story? In the following, we will discuss and suggest an 

analytical frame which can be used to guide students to read 

and comprehend at a more substantial level. 

When we look for artistic value within one whole story, we 

are not only looking at the careful choice and arrangement 

of words and structures, we are looking, as well, at the 

appropriate literary devices adopted by the writer in 

putting across his ideas. And the two things - linguistic 

skills and literary devices, should be both appropriate to 

the theme of the story. The analytical frame suggested 

below will help to evaluate the degree of this 

appropriateness of the form in relation to the content. 
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ANALYTICAL FRAME OF STORIES 

CONTENT 
1 
I 

---- ----------------------------- ' 1 

ITEM 

who 

what 

whom 

when 

where 

why 

how 

speaker / writer 

subject: overt ( or textual) / 
covert ( or subtextual) 

listener/ reader 

times: in and of the story, its composition, 
delivery and reception 

places: in and of the story, its composition, 
delivery and reception 

communication need behind the story 

I 
I 
I 
1 
l 
I 
I 
I 
l 
I 
I 
I 
I 
I 
I 

manners and means/ linguistic skills and I 
literary devices I 

---- ____________________________ ! 

Here is an application of the frame to 'A Clean Well-Lighted 

Place' : 

The writer 

The subj ect 

Earnest Hemingway, American novelist, 1898 -

1961. 

Overt - the story: the words and deeds of the 

old man, the two waiters, and the soldier 

with a woman; covert - the 'nada' or 

'nothing' in the old waiter's prayer: 

loneliness, despair, the seeming 

pointlessness of life, especially of lives 

lived in war-time and war-touched countries, 

and the defences that men have against these 

things - drink, paid-for-sex, marriage, 

detachment and clean, well-lighted place s. 



The reader 

The time 

The p lace 
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The reader is defined by the language used. 

He is not a professional specialist of any 

sort, but one who uses short sentences and 

smal 1 words. 

In the story: war time: of the story: in 

between the two wars (1933). 

In the story: Spain: of the story: differs 

from reader to reader. 

(It is often advantageous to identify the 

time(s) and place(s) of the story's 

composition, delivery and reception because 

each will influence the story or the contexts 

in which the story is to be found or the way 

in which the story is read and understood. A 

story written in war-time will be differently 

understood if read by people who have lived 

all their lives in peace and people who have 

actually experienced the war). 

The author's communication need: to tell the 

reader that it is better to be detached from 

the things of life in order to protect 

oneself from being hurt - especially from the 

hurt that comes from the loss of those things 

whose loss is inevitable, e.g. comfort from 

other people, faith in love as a lasting 

thing, physical strength, health and so on. 
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through the content - by portraying three 

characters, shows people being hurt by being 

attached to things they no longer have, such 

as love and youth; and people remaining more 

or less unhurt through 

being detached. 

b. through the use of language to bring about 

the effect of detachment - the use of short, 

simple language by the characters (example 

I), or of the characters 

( example 2). 

'He's drunk now,' he said. 
'He's drunk every night.' 
'What did he want to kill himself for?' 
'How should I know?' 

Examp le 2 

'You'll be drunk,' the waiter said. The old man looked at 
him. The waiter went away. 

Summary: 

The artistic values of the short story discussed above are 

treated at two levels: structure and style within passages; 

structure and style of a whole story. Five characteristics 

of good language use are suggested as criteria to evaluate 

the artistic value applied to the first level; and an 

analytical frame is provided to guide students' 

comprehension of a whole story at the second level. More 

classroom exercises and activiti es that can help to enhance 

students' artistic use of the target language will be 

provided in sample lessons in Chapter 5. 
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CHAPTER 3 

THE SHORT STORY AS AN AID TO IMPROVING LANGUAGE SKILLS 

Having discussed the significance and value of the short 

story in language teaching, the argument will now turn to 

the more practical aspects of this study: how can short 

stories be used in the actual teaching to meet different 

objectives and needs of students? The discussion in this 

chapter will be focused on the materials and activities 

associated with the use of short stories to enhance 

students' language skills. The short stories quoted in the 

following serve only as examples to illustrate the points. 

More stories of a similar nature will be listed in the last 

chapter in the suggested reading list. 

3.1 Listening 

As language is primarily speech, the first step to expose 

students to the target language in today's EFL in China is 

usually listening. 'Students do not invent the target 

language. They must listen to good models.' (Lado, 

1966:95). Good models here refer to the correct 

pronunciation and intonatin of words and sentences as well 

as the appropriate situations in which they are used. For 

the very beginners, the general practice to help train their 

ears in EFL situations is usually through pattern drills in 

pronunciation, intonation and situational drills. These 

drills are undoubtedly helpful to beginners. But excessive 

use may lead to boredom. What is more, as students progress 
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to intermediate level, they gradually feel the need to 

communicate not only simple, direct facts, but various 

subtle human feelings - a fact that leads to the requirement 

of more complex teaching materials that contain a wider 

variety of language uses and complex meanings. With the 

help of the short story, these problems can be easily 

solved. Here are three types of listeninag activities 

associated with the use of short stories for different 

purposes: 

A. Listening to Models for Pronunciation and Intonation 

Materials: 

Act.ivi ties: 

An Examp le: 

passages and dialogues (from stories) which 

contain phonetic features students are to 

learn. 

listen to the passages chosen, pay special 

attention to the sound, the stress and the 

intonation (of certain words and sentences), 

then imitate and practise. 

1 You•ve good eyes,' said Whitney, with a laugh, 
'and I've seen you pick off a moose moving in the 
brown fall bush at four hundred yards, but even 
you cannot see four miles or so through a moonless 
Caribbean night.' 

'Nor four yards,' admitted Rainsford. 'Ughl It is 
like moist black velvet.' 

- from 'The Most Dangerous Game' 
by Richard Connel 
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With this small paragraph, the following activities can be 

organised: 

pronunciation: listen to the passage, pick out the 

words that contain the following sounds: 

< ae ) black Caribbean 
( j! ) four fall 
( u: ) moose move moonless through 
( a: ) laugh yard 
( ai ) eyes miles might 

stress and intonation: listen to the passage and 
stress the words in the following phrases and 
sentences: 

brown fall bush, at four hundred yards, a 
moonless Caribbean night, moist black velvet 
You've good eyes ••• but even you cannot see four 
miles or so through a moonless Caribbean night 
Ugh! It's like moist black velvet. 

This dialogue is a typical part of a much longer text, from 

which similar exercises can be devised. 

Suggestions: 

For pronunciation and stress practice, any kind of stories 

are adaptable, depending on the kind of vocabulary and 

sounds the teacher wants to teach. For intonation practice, 

stories with more dialogues are more suitable as people's 

talking contains a richer variety of intonations. Stories 

with this feature include: 

'A Clean Well-Lighted Place' by Ernest Hemingway 

'The Portable Phonograph' by Walter Van Tilburg Clark 

'The Chrysanthemums' by John Steinbeck 

'The Valiant Woman' by J. F. Powers 

'War' by Luigi Pirandello 

'My Oedipus Complex' by Frank O'Connor 
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All these stories are included in From Word ·to Story by 

Wallace Graves/William G. Leary. 

B, Listen for Special Language Uses: 

Materials: passages (a) portraying characters, (b) 

depicting scenes, ( c) narrating events, such 

as: 

(a) the father in 1 My Oedipus Complex• 

( Frank O •Connor) 

The drover 1 s wife in 1 The Drover's 

Wife' (Henry Lawson) 

(b) the beginning paragraph in 1 The Chrysanthmums 1 

(John Steinbeck) 

( c) the short, amusing stories of •unicorn in 

the Garden' (James Thurber) and 'The Parable of 

the Family Which Dwelt Apart' (E.B. White). 

Activities: listen to the passages, devise appropriate 

exercises which may include questions and 

answers, multiple choices. 

An Example: 

Father was in the army all through the war - the 
first war, I mean - so, up to the age of five, I 
never saw much of him, and what I saw did not 
worry me. Sometimes I woke and there was a big 
figure in Khaki peering down at me in the 
candlelight. Sometimes in the early morning I 
heard the slamming of the front door and the 
clatter of nailed boots down the cobbles of the 
lane. These were Father's entrances and exits. 
Like Santa Clause, he came and went mysteriously. 

- from 'My Oedipus Complex' 
by Frank O'Connor 
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After listening to the passage, the teacher may ask 

questions and give instructions like: 

How are Father's entrances and exits described? 

How is the atmosphere of mystery created? Give words 

and expressions that bring about the effect. 

Why did the author use the expression 'Santa Clause'? 

With a more advanced class, the teacher can give something 

more, using the same passage to ask more substantial 

questions and give instructions: 

In portraying the father, the writer uses the 

audio-visual technique. Give examples to show how the 

father is portrayed. Possible answers may be: 

"a big figure in Khaki peering down in the 

candlelight," "the slamming of the front door and the 

clatter of nailed boots." 

The father-son relationship developed into serious 

conflict later in the story. How does the author 

prepare us for this development by portraying the 

father? Comment on the language used. 

Possible answers may be: the father is portrayed as a 

distant, mysterious figure. This indicates the lack of 

understanding and intimacy between the two and leads 

naturally to the conflict later in the story. The use of 

audio-visual techniques and expressions like 'Santa Clause', 

'mysteriously• help to achieve the effect. 
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With more advanced students, there is another extended 

activity based on the same passage: introducing another 

story for comparison. For example, let students listen to a 

(several) passage(s) from 'The Drover's Wife' (by Henry 

Lawson) and then ask them to compare the different ways of 

portraying characters. In 'My Oedipus Complex', the effect 

is achieved through the image perceived by another 

character. Whereas in 'The Drover's Wife', the effect of 

the heroine's personality is brought about by direct 

description of her appearance, actions and thoughts: 

The gaunt, sun-browned bushwoman dashed from the 
kitchen, snatches her baby from the ground, holds 
it on her left hip, and reaches for a stick. 

c. Listen for Ideas: 

This can be used more frequently with more advanced students 

to help them develop their comprehension of the whole 

stories. 

Materials: 

Stories with clear themes, attitudes and logically-developed 

events. 

Activities: 

Listen to the recording of the story (as a whole or 

part, depending on the class hours). 

Provide questions as a guide to comprehension, such as 

'who, when, where, how' questions. 
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Introduce language signals for chief ideas, such as: 

first, there are several ways, the two main ideas are, 

in the first place, the one thing. 

Organise classroom discussions in different ways, such 

as: 

questions and answers between teacher and student, 

questions and answers between students and 

students, discussions under topics that require 

students to give an oral composition. 

An Examp le: Using 'The Cat in the Rain' by Ernest 
Hemingway 

First step: listen for the plot: identify the 

ostensible meaning of the story: what happens in the 

story, the relationship between characters as presented 

in the story. With this step, questions asked are 

mainly simple, straight-forward, factual ones, such as: 

Where did the story take place? 

How many characters are there in the story? Who 

are they? 

What did the wife want to do on a rainy day during 

their stay in the hotel? 

Did she get what she wanted? 

Did she complain about it? 

What was the husband doing all this time? 

The second step: listen for ideas: identify the 

covert meaning of the story: what the writer wants to 

tell us by writing such a story. Questions asked may 

include: 

Did the wife really want the cat? 
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Do you think the wife is enjoying her stay there? 

If so, why? If not, why not? 

Is the story really about a cat as the title 

suggests, or about something else? 

The third step: writing summary. Apart from the oral 

activities discussed above, summary-writing can also 

be used in finding out students' comprehension of the 

covert meaning of the text. According to Michael 

Stubbs' theory presented in his Discourse Analy sis 

(Stubbs, 1983 : 195-198), this is a very effective way 

of testing students• comprehension of the text's covert 

meaning. The way of doing it is quite simple: 

Ask students to write, after listening to the story, 

two versions of the summary of the story, one with 150 

words, the other with 70 words. As the length of the 

summary shortens, the essentiality of the ideas 

increases and so does the ability of using fewer words 

to express many thoughts. The idea of doing this is to 

test whether students are able to grasp the most 

important idea of the story. 

Suggestions: For better effect of listening, use very 

short stories. An anthology of the shortest stories 

Short Shorts (Howe and Howe) provides stories of appropriate 

length. 
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3.2 Speaking 

Like listening, speaking practice normally starts with 

drills, which has presented certain limitation. 

end of pattern practice, the student is not ready to speak 

freely. He has the patterns ready as habits, but he must 

practise using them with full attention on purposeful 

communication.' (Lado, 1966:113). 

To improve speaking ability to a higher level - to 

communicate freely and fluently, short stories are 

recommended for their obvious advantages: 

They (specific speaking exercises on specific texts} 

help students grow in self-confidence and social 

adjustment (cultural information). 

They help to develop an ability to speak with increased 

ease and effectiveness before a group. 

They help students to assemble materials and organise 

topics. 

They can help students speak clearly and naturally, and 

with well-controlled speed. They can help students to 

use gestures and facial expressions properly. They can 

help develop good listening habits. 

How can short stories be used? - materials and activities: 

Listening is assumed to be most effective 
when it is in preparation for speaking 

- Lado, 1966:95 
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Activities to practise speaking, as suggested below, can be 

treated in many ways as following-up work to listening. 

A. Story-Reading: practise pronunciation and intonation 

'Reading aloud', according to Burton (1970:42) 'is an 

important concomitant of literature study. But if it is to 

be profitable, two rather obvious conditions must obtain: 

the reading should be prepared and it should have a valid 

purpose.' A teacher's responsibility is to decide the 

objective - what to emphasize in a particular class, and 

which story or story passage to choose. The students should 

listen to the story recorded by native speakers, and 

imitate. Materials discussed in listening A.B.C. can also 

be used for this purpose. 

B. Story-Telling: to train logical thinking and clear 
self-expressing 

This can be regarded as follow-up work to listening. 

Suitable materials may include passages from stories of 

different contents and themes. Activities may be such as: 

Listening to the passages or stories: 

Retelling it in students' own words and structures: 

Telling a story of students' own using the list of 

expressions drawn from the story given: 

Telling or retelling a story as a group work: doing it 

in a circle, or cutting stories (written) into 

sentences, distributing them to students, asking them 

to link the sentences together. 
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c. Free Discussion and Role-Play: to train students to 
talk naturally 

Activities like this should give students needed practice in 

the logical organization of ideas needed in clear thinking, 

and more opportunities to learn conversational language. 

Suitable materials may include: stories with different 

points of view, interesting arguable opinions, different 

characters. 

For free discussion, the procedure is comparatively simpler 

- set a topic and assign students to prepare, such as: What 

are the opinions presented in the story 'A Clean 

Well-Lighted Place'? Whom do you agree with? The difficult 

part lies in guiding the discussion: to provide an 

atmosphere for students to talk and argue freely. 

For role p lay , more complicated preparation is needed: 

Choosing a story: one that contains features we 

mentioned in the first paragraph on this page. 

Making adaptation: change the story into a play script 

(this can be done by students themselves). 

Dividing roles and responsibility among the students. 

An Example 

Setting: 

Characters: 

'War' by Luigi Pirandello 

during the war, on a train 

a middle-aged couple, five other travellers, 

a narrator. 



The plot: 

Characters: 

activities: 

Suggestions: 
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the couple are on their way to see their only 

son off to the battle front. On the train, 

they meet some other people who are in a 

similar or an even worse plight but have 

quite different attitudes to the sacrifice 

they have made, which is revealed through the 

interesting talk and argument presented in 

the story. 

choosing 8 students to perform the play: a 

narrator, the couple, five other passengers; 

deciding the roles; changing the story into 

the conversation: each student is 

responsible for his or her own part; 

practising and performing. 

In doing the role-play, the teacher should help 

students see differences between the language 

naturally used by a narrator and the language naturally 

used by active, emotionally involved characters. 

In story-telling, the teacher may ask students to tell 

the same story in different kinds of language (i.e. 

from different points of view, for different kinds of 

audience). Or he may have each student telling the 

same story in two or more ways, thus making the 

students more aware of the ntnnber of linguistic skills 

he can master when addressing himself to: children, 

his peers, or a court of enquiry. 
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3.3 Reading 

Another one of the teachers' roles is to help students 

become competent independent readers so that they can 

interprete the various written materials that confront them 

in their learning. Two kinds of reading are generally 

practised in China's EEL situation: 

Extensive reading: to provide cultural information and 

language practice in sustained, rapid, self-directed 

activity. It is particularly suitable for homework. 

The emphasis is normally on comprehension. 

Intensive reading: requires more detailed observation 

and concentration on language use. It is more suitabl~ 

for class work. The emphasis is normally on language 

points and literary devices. 

In the following, we will discuss how short stories can be 

used in the two kinds of reading. 

Extensive Reading 

The word 'extensive' itself suggests the difficulty of this 

kind of reading: the nunber of books to be read for the 

above-mentioned purposes. But to establish some principles 

to guide our selection of the materials and the devising of 

activities will help lessen the difficulty. 

A. Suitable Reading Materials 

As books are produced in enormous numbers, it is of 

essential importance for a teacher to suggest a practical 

reading list for his students of what books might be read, 

and where they could be found. The suitability and the 
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practicality of the reading list lie in four aspects: 

students' needs, contents of the stories, language levels, 

accessibility of the materials. (a detailed discussion on 

these aspects will be provided in Chapter 5 under the 

heading: Principles and Considerations. A reading list is 

also provided for teachers' reference). 

B. Activities 

Generally, activities involved in extensive reading can be 

divided into three kinds: introducing background 

information, actual reading, and follow-up work. 

( a) Introducing background informatin: 

This should be given prior to the actual reading. It may 

include: 

information about the author and his ideas 

information about the features of the society at the 

time when the story was written. 

There are two ways of gaining the background information: 

having the teacher provide it through lectures; or having 

the students acquire it through reading and discussion. 

( b) Actual reading 

It is normally done as homework. What a teacher can do to 

help in this stage is to provide questions or discussion 

topics to guide students' reading. Questions are generally 

grouped according to: 

the setting: 'where' and 'when' questions 
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the characters: 'who' questions 

the plot and the theme: 'what' questions (both 

ostensible and covert) 

devices used in the story: 'how' questions 

intention of the writer: to 'whom' and 'why' 

questions. 

A list of questions in the form suggested here will be 

given in Appendix II. 

(c) Follow-up work to check comprehension 

Exercises devised for this purpose can be treated either as 

classroom work or as self-directed homework. For either 

purpose, there can be many kinds of exercises. We select 

four to talk about here. 

1. Questions and answers - the most popularly adopted 

method in checking comprehension. Several approaches can be 

applied: 

Giving questions in advance and asking students to 

report back in ways that exercise the reporter and 

his/her classmates in reading, writing, speaking and 

listening. E.g. while one person is talking, others 

should take notes and make comments later. The 

advantage is that the answers can be better organized. 

Giving questions in class when discussing the story. 

This approach requires a fairly quick, almost 

spontaneous response, and is especially good for 
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improving oral language. It can al so involve students 

in writing, re-reading and listening games like the 

previous case. 

Giving questions to students as a writing assignment. 

In this way, students' ability in organizing ideas and 

in expressing them in written language will be 

improved. 

2. Summary of the story: can be done either as an oral 

exercise or a written composition. 

The length of the summary may vary from 50 ( or even fewer) 

to 200 (or more) words~ depending on the length of the 

chosen story and the purpose of the exercise. With a very 

short summary, the purpose is normally to find out whether 

students have grasped the main idea of the story. With a 

longer summary, the purpose is not only to find out whether 

students have understood the main idea, but also the 

relationship between the theme and the major events. What a 

teacher can do to help in this exercise is to guide students 

to analyse the most essential ideas of the story after 

students have produced their own versions of the summary. 

This activity is especially useful for improving students' 

ability in analysing the structure of a story, and 

expressing the main ideas of the story in simple, clear 

language. Again, this exercise should lead to talking

listening games and re-reading, re-writing exercises. 
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3. Multiple-Choice and correct statement exercise 

With 'The Drover's Wife' (by Henry Lawson) as an example, 

the two kinds of exercises may appear in the following 

forms: 

Multiple choice exercises 

Read the following statements and choose the most 

appropriate one according to the story: 

The drover's wife thinks that bush life is 

a. too dangerous for her 

b. too boring for her 

c. not bad though it can be dangerous or boring 

sometimes. 

Correct statement exercises 

Read the following statements. Decide whether they are 

right or wrong and make alterations accordingly: 

a. The drover's family is the only one living in the 

area. 

b. The drover's job is to herd sheep from place to 

place. 

c. The drover doesn't care much about his family. 

4. Discussion 

The fourth activity to check comprehension is discussion. 

Topics for discussion can cover a wide range from content 

to grammar. For checking comprehension, we introduce one 

method based on the analytical model we discussed in chapter 
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2 (p. 56). The method consists of the use of a chart which 

can be distributed to students in advance. The following 

aspects may be included in the chart: 

Read the story and identify 

the speaker, place(s), time(s), circumstance(s) 

Jot down your reactions to the story 

Identify the exposition (if it has one) eg. work out 

and write down whether this is a story, a story with a 

plot, a work with 

explicit exposition, complication, and resolution, 

or explicit exposition, complication, and implicit 

resolution 

happy ending, unhappy ending, open ending or other 

kinds of ending 

Describe the characters 

Comment on the style of the story 

Identify points of view 

State your understanding of the theme of the story. 

Intensive Reading 

Unlike extensive reading which is particularly suitable for 

homework, the effective approach to intensive reading is to 

treat it in class, 'when close contact between teacher and 

students, working together, foster the real discipline of 

literary studies.' (Moody, 1971:24). 
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A. Suitable Reading Materials 

The selection of materials can also be made according to the 

thematic principle discussed in Chapter 5. That is, under 

each heading in the suggested reading list, choose one or 

two stories to be dealt with intensively, while using 

others as extensive reading materials to complement the 

characteristics and ideas of the intensively-treated 

stories. For example, if the heading is 'Early Australian 

Bush Life', then extensive reading may include books like: 

A Century of Australian Short Stories, 
Heinemann, South Yarra, 1974. 

The Peng uin Book of Australian Short Stories, 
Penguin~ Harrnondsworth, 1976. 

Best Australian Short Stories, 
Lloyd O ' Neil, Hawthorn, 1971. 

whereas the story for intensive reading can be: 

'Joe Wilson' in Joe Wilson's Mates 
by Henry Lawson 1980, Lloyd O' Neil Pty. Ltd. 

B. Activities 

Some activities suggested for extensive reading can also be 

used here such as: introducing background information, 

exercises to check comprehension. But activities 

particularly suitable for intensive reading may be as 

follows: vocabulary work: special effect of language use: 

structure and organization of the ideas of the story. All 

these activities should be preceded by the introduction of 

the background information and the checking of comprehension 

( discussed in extensive reading section). 
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Vocabulary Work 

Select useful words and expressions from the story and 

devise exercises that will enhance students' understanding 

of and ability to use these words. 

Examp le - using 'The Drover's Wife' as an example: 

Pick out the following words and expressions from the story 

and explain their meanings in the context: 

bush, woodheap, shanty, veranda, drover, 

ex-squatter, dried-up looking, the nearest sign 

of civilization, have shaken her nerves, her 

girlish hope and aspiration, if he had the means. 

Special Effect of Lang uag e Use 

A lot of things can be covered under this heading: formal/ 

informal styles, narrative techniques, satire, humour, 

irony, points of view. Again, let's use 'The Drover's 

Wife' as an example: 

Choose three paragraphs from the story and discuss your 

understanding of them and the narrative techniques used, 

such as first person narrative in the present or past 

tense: 

to describe the woman's mental process 

to describe the environment of the story 

to describe a special event she has experienced. 
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Structures and Ideas of the Story 

The analytical framework suggested in Chapter 2 (p. 56) and 

the method discussed in the section or extensive reading 

(p.74) in this chapter can all be used here to guide 

students in finding out the major ideas of the story. 

The two kinds of reading we have discussed above - extensive 

and intensive are actually complementary. 'Each can give 

its own particular type of pleasure and satisfaction,' as 

Moody points out (1971:24). 

3. 4 Writing 

As students progress into the advanced level; their writing 

class begins to occupy an important part in the curriculum. 

Students are expected to be able to express ideas clearly 

and eloquently not only in spoken form, but in written form 

as well. Different writing styles as well as skills are 

introduced, including story-writing. 

The term' story-writing' referred to here should be 

understood in a wider sense. It actually covers quite a few 

aspects of writing from the basic training in writing to the 

actual story-writing. Activities like paragraph writing, 

character analysing, summary can all be included. In the 

discussion which follows we will put all the writing 

activities connected with short stories into two categories 

according to students' levels - guided writing for students 

at a more elementary level and creative (or free) writing 

for students at a more advanced level. 
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A. Guided Writing 

With guided writing, four types of activities can be 

organized by using short stories. They are: sentence 

combining, sentence completion, paragraph writing with given 

words, and simple story writing in the given frame 

(outline). These four types of exercises are arranged from 

easy to difficult with the purpose of helping students 

learn, by reading other writers' stories and their ways of 

expressing ideas logically. A teacher should therefore 

include in his exercises useful devices, structures and 

phrases in putting across the ideas. In the following, we 

will discuss the four types separately, using 'The Snob' by 

Morley Callaghan as an example. 

Sentence Combining 

Link the two sentences with the given words in as many ways 

as possible: 

He couldn't be sure that the man was his father. 

There was something about him he knew very well. (but) 

Harcourt had just bought the book. 

The white-haired man turned half toward him. (when) 

A resentment rose in him. 

He wanted to cry out bitterly. (such •••• that). 

The purpose in doing this exercise is to familiarize 

students with words and expressions that help to link 

sentences logically. 
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Sentence Canpletion 

Complete the following sentences according to the meaning of 

the story: 

Harcourt's voice trailed away and became a sort of 

whisper as if •••• 

Every evening the parents listened to John telling his 

stories. 

While his father asked all the questions, his mother ••• 

Neither the father nor the son could have been certain 

that they had seen each other, yet ••• 

This exercise serves a similar purpose as sentence 

combining, but is at a more difficult level. 

Parag raph Writing with the Given Words 

Using the following words, write a paragraph to describe 

John• s father : 

old, 50, pension, work hard, a peaceful life, 

likes reading, bookstore, careless, dress, 

appearance, wea ring glasses, hair too long, 

shabby clothes, kind-hearted, loves, son, 

good father. 

Simp le Story Writing in the Given Frame 

Write a short story about John's meeting with his father in 

a bookstore. Try to include the following aspects and 

follow the sequence given ( you may use your own words): 

one afternoon after class 
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John on a bus with his girl friend, Grace, 

He was going to buy the ticket when he saw his father 

standing not far from him. 

He felt ashamed of his father who was shabbily dressed, 

and did not even say hello to him. 

This chance meeting made him feel very bad and almost 

ruined their outing. 

B. Creative (Free) Writing 

With creative writing, we also suggest four types of 

activities. They are: summary of the story in students' 

own words: writing a different ending for the story~ writing 

on the same topic as that of the model story, then comparing 

and analysing the difference between the two: writing (on 

any given topic) a story of the students' own. These 

exercises, as we will discuss below, are more suitable for 

advanced students. They give students more room for 

imagination and more chances to practise the learned 

language in a more creative way. 

Summary of the story in students' own words 

A lot has been said on this topic in the previous chapters. 

For detailed information, seep. 75. 

Writing a different ending for the story 

Instruction may appear as follows: 

Write an ending about what happened between John and 

his parents that evening. 
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End the story with the dispute between John and his 

girl friend unsolved. 

Writing a story under the same topic as that of the· model 

story 

A comparison can be made between the two versions by the 

teacher and the students together. Aspects to be compared 

may include: 

content, characters, events and their develop:nent, 

themes, styles, points of view, language used. 

Writing on any 2 iven topic 

Ask students to write a story of their own. But these 

stories can be associated with the model story in certain 

ways. For example, after dealing with the story 'The Snob', 

students can be given topics like: 

An Embarrassing Moment in My Life 

My Father 

Meeting Somebody I Didn't Want to Meet. 

With topics like these, students could possibly use both 

linguistic and literary devices in describing characters, 

revealing personalities, and other varied kinds of feelings 

that are used in the model story. For better effect of the 

four types of activities in creative writing, clarifying 

ideas a nd analysing model stories in advance are necessary. 
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All the activities to improve the four skills as suggested 

above serve not as the only ways to successful language 

learning, but as a part of a whole, flexible and integrated 

approach to improving language skills. To adapt them to 

different situations to meet different purposes, individual 

teachers need to make modifications or alterations 

accordingly. 
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CHAPTER 4 

PRACTICAL APPLICATION: LESSON-DESIGNING AND 
ACHIEVEMENT~ASSESSTNG 

In Chapter 2, we discussed the theory of using short stories 

in language teaching. In Chapter 3, we talked about the use 

of the short story in improving the four language skills in 

a general way. In this chapter, we will look at how these 

theories can be applied to specific teaching practices. By 

providing two sample lessons, one at the intermediate level, 

the other at the advanced level, we hope to give the reader 

some concrete ideas of what a two-hour class contains when 

the use of a short story is involved. 

4.1 Samp le·· Lesson ·one - for students at the intermediate 
level 

A. A Brief Description of Students - level and need 

This lesson is designed for the 2nd-year language majors of 

the 4-year course of the foreign languages institutes in 

China. These students have a basic mastery of English and 

need an opportunity to practise the learned language in a 

variety of situations. 

B. Aim and Objective 

The principle concern of this lesson is to provide an 

opportunity, by using the short story, for students to 

practise the English language in an interesting and 

practical way. It is hoped that through carefully-designed 

activities, students will: 
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gain a certain understanding of people 1 s life-values 

and life-goals in western society 

improve their knowledge of and ability to use certain 

expressions, phrases, and sentence structures 

foster their senses and feelings of the special effect 

of special language use. 

c. Materials Used 

The story 1 A Clean Well-Lighted Place• by Ernest Hemingway 

is chosen for its brevity, accuracy, clarity and 

simplicity. 

D. Procedures and Activities 

The treatment of the story can be divided into five stages: 

the reading of the story 

discussion on the general response by students and 

background information 

language points : vocabulary and sentence structures 

general comprehension of the ideas and theme of the 

story 

effect of special language use. 

Stage One The Reading of the Story 

This can be assigned as homework together with the 

following questions and instructions: 

Where and when did the story happen? Notice the 

significance of the place and time. 

Who were present in the story? 
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What are you told about the characters? 

To whom was the story told? 

What did the writer want to tell the reader? 

How did he convey his ideas in the story? Are you told 

by him directly, or do you interpret his meanings? 

Stage Two Discussion of Students' General Response and 
the Cultural background of the Story 

(a) Activity One: Go-Around Game 

Used to check students' understanding of and responses to 

the story, and to encourage spontaneous thinking and 

speaking. Ask students to sit in a circle round a small 

table on which are folded papers with questions like: 

Do you like the story? Why? Give at least two 

reasons. 

Which characters do you feel most sympathetic with? 

Why? 

Do you like all the characters in the story? If yes, 

give your reasons. If not, which one do you dislike 

most? Why? 

Do you find the story easy to read or not? In what 

ways is it difficult or easy? 

To do the game, the teacher should have a small ball at 

hand. He then turns his back to the students and begins 

knocking the table with his hand. Signaled by the sound, 

students should start passing around the ball. The one who 

has the ball at the moment when the teacher stops knocking 

should select a question from the tabl~ and give a 
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spontaneous speech according to the question asked. With 

careful guidance, the game can bring about the following 

benefits: 

to help create an active atmosphere in class, and ease 

students' nerves prior to other more serious work 

to help a teacher get some information about his 

students' progress: how much of the story they have 

comprehended 

to help train students' ability in fast thinking and 

spontaneous expressing of their own ideas. 

At the beginning, students may find it difficult to organize 

and express ideas spontaneously. But consistency in doing 

so will soon make them used to it. 

(b) Activity two: introducing cultural knowledge 

Information of this kind is hard to obtain by students on 

their own due to the lack of resources. Most of the 

information may have to be provided by the teacher in the 

form of small lectures. The content of the lecture may 

cover the author and his ideas, social customs and 

conventions of the time. (For examples of such information, 

see the possible answers in the Key to Answers of 

Exercises) • 

Stag e Three Work on Vocabulary and Sentence Structures 

The following words and phrases are selected from the story 

as the base for the activities which follow: 

cafe, bar, bodegas, barman, waiter, client, colleague, 

shadow~ dew, dusty 
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stem, pile, edge, saucer 

nonsense, confidence, despair, dread, dignity, insomnia 

except, against 

settle, commit, employ, keep watch on, stay up, lock 

up. 

Activities related to words and phrases: 

( a) Word-finding game: ( reading and speaking) 

Write the above words on small pieces of paper (in groups as 

written above.) Distribute them to students. Ask them to 

find these expressions in the story and explain their 

meanings in the contexts and provide three different 

situations in which each word can be used (orally). With 

better students, this activity can be expanded as follows. 

Take the word 'dignity' as am example: 

find the word in the story and explain its meaning in 

the context 

give other three situations in which the word can be 

used 

provide as many words as you know with similar or 

opposite meanings to the word 'dignity'. 

(b) Word-association game: (listening and spelling) 

The teacher reads out any of the words from the 1 i st. Ask 

students to write down words they think of on hearing the 

given word. e.g. For the word 'shadow', students may 

associate words like: light, tree, sun, figure, ••• etc. 

This helps imaginative thinking and spelling. 
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(c) Word-matching game: (reading) 

Read the following sentences and find the missing words 

from the above list: 

In a big city like Sydney, there are many small 

for you to have a quick drink. 

I have no other ways to ___ _ the dispute between the 

two. 

Don't take drugs any more, you are ____ suicide. 

No wonder your room looks so smal 1, you have so many 

of books in here. 

Key to the answers: bars; settle, committing; piles. 

(d) Word-comparing game: (reading, speaking, writing and 

grammar) 

Explain the meanings of the underlined words in their 

contexts ( either orally or in written form): 

The old man was sitting in the shadow of the leaves of 

the tree. 

I sometimes felt the shadow of death looming over me. 

At night, the dew settled the dust. 

After his graduation from the college, John moved to 

Sydney and settled down there. 

Last week he tried to commit suicide. 

He won't give you the promise because he doesn't want 

to commit himself. 



- 92 -

The guard wil 1 pick him ~ 

Your purse is still there on the ground, nobody 

has p icked it~ 

(For possible answers, see Key to Exercises}. 

Stage Four: General Comprehension of the Story 

Two activities are suggested here for the purpose: 

( a) Short answer questions 

1. Why did the old man prefer to stay up late in the 

cafe? 

2. Was the old man unhappy? Can you find clues to show 

that? 

3. Which of the waiters is more sympathetic with the old 

man? Give examples to support your points. 

4. What few facts are you told about the old man that make 

him an object of interest to the two waiters? 

5. The two waiters are distinguished chiefly by the 

difference in their attitudes toward the old man. What 

is this difference? What other differences are there 

between them? What phrases can you find in the story 

that distinguish them? 

(for the possible answers, see Key to the Exercises). 

( b) True or false: a quicker and simpler way to check 

comprehension 

Read the following statements and decide whether they are 

right or wrong. Put the letter 1 F 1 beside the wrong 

statements and make corrections accordingly. 
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1. The younger waiter didn't give the old man another 

brandy for fear that he might go away without paying. 

2. No cafe s but only bars stay open during the smal 1 hours 

of the night. 

3. A clean well-lighted place is a very special thing to 

the older waiter and the old man. 

4. There is no special significance in the title of the 

story. 

(for possible answers, see Key to Exercises). 

Stag e Five Special Effect of Language Use 

Activities are designed to foster students' sensitivity to 

the words used to portray characters, depict_ scenes, and 

reveal attitudes or other kinds of human feelings. 

( a) The Setting: (reading, speaking, listening and 

writing) 

Activities can include the following 4 steps: 

Ask students to read the first paragraph of the story. 

Pick out words and phrases that help to create an 

atmosphere of quietness. 

Provide students with a paragraph of a different 

scene: a paragraph from Maupassant's 'The Piece of 

String' (see p.27). Ask students to pick out words and 

phrases that bring about the crowdedness and noisiness 

of the country market. 
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Ask students to compare the two lists of words and 

phrases, and talk about the different effects created. 

Ask students to write two paragraphs depicting any two 

scenes with opposite atmospheres, e.g. the hot summer, 

the freezing winter. 

(b) The Characters: (listening, speaking) 

Have all the dialogues in the story recorded (spoken by 

native speakers). Play them to students bit by bit. 

Ask them to comment on the effect of intonation and the 

choice of words used by different characters. 

Ask students to use the older waiter as a model to 

answer the following questions. Try to use expressions 

and phrases from the story. 

What is told about the older waiter? - Who is he? 

What kind of life does he live? 

What is told of him? - What does he do? What does 

he say? What does he think? What does he feel? 

Teacher's Notes: 

Guides to the use of the above sample lesson: 

To apply the plan presented above, a teacher needs to do 

the following things first: 

Read through the plan first. Decide whether its level 

is appropriate to the students. Then make alterations 

accordingly, e.g. shortening or lengthening some 

exercises, simplifying questions. 
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Prior to each stage, the purpose and the skills 

practised are stated. A teacher should decide whether 

they are appropriate to the students' needs, and make 

alterations accordingly, e.g. to shift the emphasis 

from speaking to writing, or vice versa. Many 

activities listed above are fairly flexible - can be 

used in several ways with sma.11 modifications. 

Exercises suggested above may have surpassed the 2-hour 

time limit. A teacher can decide whether he should 

adopt all the exercises by lengthening the time spent 

on the text from 2 hours to 6 hours~ or by shortening 

the exercise to stick to the 2-hour time limit. 

4. 2 Santp le L·esson ·Two - for students at the advanced 
l evel 

This lesson is designed for more advanced students - the 

third or the fourth year at tertiary level in China's EFL 

education. The same text 'A Clean Well-Lighted Place' is 

chosen to demonstrate how exercises, similar in type but 

different in level, can be designed on the basis of the same 

story. As will be shown below, exercises in this lesson are 

designed to follow a similar pattern as Sample Lesson One, 

which includes four stages and suggestions on supplementary 

activities. But the level of exercises is much more 

comprehensive and advanced. Most activities are devised to 

guide students to a deeper comprehension of the covert 

meaning of the story, and a higher appreciation of the 

special effect of language use. All the four language 

skills are practised at different stages as demonstrated in 

each exercise below. 
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Stag e One Work on Cultural Information 

( a) Activity one: ( reading and writing) 

Read the story 'A Clean Well-Lighted Place', and other 

stories on a similar theme - the tragedy of loneliness, such 

as: 

'Old Man At The Bridge' by Ernest Hemingway 

'Bush Undertaker' by Henry Lawson 

Prepare a book-reading report on one of the following 

topics: 

Find out what the writers want to tell the reader in 

each of these stories. See if there is any similarity 

in the themes of these stories. What does the 

similarity, if there is any, tell you about the culture 

and the society (as perceived by the author) in which 

the story is set? 

Pick out characters you think the writers are most 

sympathetic with in each story. See if there is 

anything common about them, and what does this 

commonness, if there is any, tell you about the culture 

and the society they live in? 

If the teacher wants his students to practise reading 

and writing only, he may collect their written reports 

and make corrections accordingly. If he wants his 

students also to practice listening and speaking, he 

may then move on to Activity Two. 
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(b) Activity Two 

Book-Reading Report: speaking and listening 

Ask students to report back what they have discovered from 

their extensive reading. A preliminary step is to divide 

students into small groups according to topics they have 

chosen, and ask them to exchange ideas informally. Then 

each group may select one (or more) representatives to 

report back to the whole class. The profits in doing it in 

small groups first lie in the following: it provides 

students with an opportunity: 

to exchange ideas and opinions in a more informal 

situation, so that all students (including timid and 

weak ones) will feel free to air their own opinions. 

to practise some techniques (or to acquire the 

confidence) to argue with or to support each other's 

opinions in discussion. 

to test out or to enrich their own ideas before they 

present these ideas to the whole class. 

Stage Two Work on Vocabulary 

(a) Activity One (reading and speaking) 

Pick out all adjectives, adverbs, nouns, and verbs used in 

the story to describe the old man, the older waiter and the 

yotmger waiter; and comment on your findings in: 

the number of words used on each character as an 

indication of the writer's ability to achieve his 

effects briefly 
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the effect these different groups of words create about 

the character they describe - whether these words are 

all of one kind (or all have the same effect) or not. 

(b) Activity Two (reading and speaking) 

Pick out some words from the story;confidence, clean, 

nada, for example. Read the passages in which they 

occur. Look these words up in the dictionary and find how 

many of their denotations can be applied to the story. Is 

there any symbolic meaning in the use of the three words? 

What do they stand for apart from their lexical meaning? 

The above two activities can be practised in pairs or small 

groups first. They may then be extended to the whole class, 

when the teacher can employ quick, spontaneous question-and 

answer method. In the latter case, the teacher can always 

ask students to comment on each other• s points of view and 

the presentation. 

Stag e Three General Comprehension 

Compared with similar activities in Sample Lesson One, 

questions asked here should be more comprehensive and 

answers more substantial. With the following questions, 

teacher and students can employ either oral or written 

forms, or both forms. 

1. Why does the old man like a clean well-lighted place? 

2. Can you find from the story any viewpoint that reflects 

the value standards of the characters? If so, what 

are they? What phrases or sentences indicate them? 
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3. Why does the older waiter go to a bar on his way home? 

Does he get what he wants? 

4. What does the older waiter say in his conversation to 

himself? What does it tell us about him? 

5. What does the story writer tell us about the older 

waiter when he says 'Now, without thinking further, he 

would go home to his room, he would lie in the bed and 

finally, with daylight, he would go to sleep. After 

all, he said to himself, it is probably only insomnia. 

Many must have it.• 

6. Whose points of view shape the following passages? 

What is the implied meaning in each of them? 

'Last week, he tried to commit suicide.' 
'Why?' 
'He was in despair.' 
'What about?• 
'Nothing.' 
'How do you know it was nothing?' 
'He has plenty of money.' 

'He would stay all night,' he said to his colleague 
'I'm sleepy now. I never get into bed before three 
o'clock. He should have killed himself last week.' 

It was all nothing and a man was nothing too. It was 
only that the light was all it needed and a certain 
cleanness and order. Some lived in it and never felt 
it but he knew it all was nada y pues nada y pues 
nada. {nothing so, nothing so,) 
(for possible answers, see Key to Exercises). 

Stage Four Work on Special Effect of Language Use 

(a) Activity One: Character portraying 

1. What differences are there in the portraying of the 

three major characters? From whose points of view are 

the characters introduced? 
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2. What is the environment in which the characters are 

portrayed? Choose three different scenes mentioned or 

described in the story. Comment on the social settings 

indicated (or suggested) by the physical settings. 

(b) Activity Two: Special Effects Through Literary Devices 

1. Select at random ten full lines from the story. Count 

the number of words in each line, then count the number 

of one-syllable words in each. What is the proportion 

of one-syllable words to the total? What effect does 

this proper tion produce? 

2. In your own words, describe the language in the story. 

Is it formal~ poetic, lifelike~ impersonal~ or what? 

3. Find at least two places in the story where the 

writer describes the old man ( or the waiters) • Does 

the writer make the character sound interesting, 

unuaual, funny, stupid, or sympathetic? How does he 

achieve the effect? (for the possible answers, see Key 

to Exercises) • 

Al 1 the four 1 ang uag e ski 11 s c a.n be pr ac ti sed in the above 

two activities: 

Listening and speaking: ask students to discuss these 

topics and compare notes in small groups; or to give 

quick answers in class and comment on each other's 

presentation. 

Reading and writing: ask students to give brief 

answers in written form, and then swap versions with 

each other, read and comment (orally or in writing). 
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Supplementary Activities: 

Here we suggest several activities for a much higher level. 

They can either be included in the class-room activities 

(depending on students' level and the class time), or be 

assigned as homework and after-class practice. 

{a) Speaking and Listening 

1. Free discussion: can be treated as an extension of the 

discussion on general comprehension. But topics given 

should be much more substantial and comprehensive, so 

should the answers. 

e.g. - What is it that the writer wants to tell us 

through the story? 

From whose point of view is the story told? 

2. Debating: this can be regarded as an opportunity to 

train logical thinking and the ability to present ideas 

clearly. The actual procedure may include: 

give topic: Should We Be Sympathetic With The Old 

Man? 

assign roles: divide students into two groups - one 

for the argument and the other against the argument 

prepare for the argument: discuss and list the points 

for the argument within each group, select three 

representatives to speak on behalf of the whole group 

select a chairman to preside over the argument 

select a board to decide on the winner. Criteria for 

good argument should be decided by the board and 

announced in advance. 
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The teacher may give some supporting ideas to both parties 

for their debating, which may appear as follows: 

For group one (which is for the argument): 

Men should always care for each other. Mutual love 

should be preserved. 

We will all become old one day, and should try to be 

sympathetic. 

Neglect of the old and the weak should be frowned upon 

instead of encouraged. 

For group two (which is against the argument): 

Life is full of harshness and misfortune. To survive, 

one has got to be strong oneself. Others' sympathy 

would not help much. 

To let the old man stay and get more drunk will do harm 

to his heal th. 

Since we can do nothing to really change the old man's 

life, why bother doing something that will only lessen 

our own enjoyment? 

One drawback that might emerge from free discussion is 

groundless, biased ideas. To guard against it, the teacher 

should lead students to the awareness that statements must 

be justified by reference to the text. Quoting from and 

reference to the text should be required. 
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3. Role Play 

Ask students to devise a short play that can be used by 

three or more characters based on the events described in 

the story. The characters may include: the old man and his 

niece, the younger waiter and his wife, the soldier and his 

girlfriend, the older waiter, and a narrator. A teacher may 

divide his class into several small groups (with numbers 

appropriate to the ntnnbers of the characters). Ask students 

to perform in the whole class. This can be treated as a 

competition, with reward following. 

( b} Writing and Speaking 

1. Imagine yourself as the old man narrating the story as 

the first person. Write a paragraph about your usual 

moods and feelings, 

2, Pretend, for the moment, that you are the old waiter, 

and write a diary recording the event described in the 

story. 

3. Write a dialogue between the younger waiter and his 

wife about the old man when he got back home that 

night. 

4, Write a dialogue between two shop assistants about a 

customer who comes to the shop regularly but behaves 

strangely (e.g. buying nothing} , To provide more 

information about the characters and also to connect 

parts of the dialogue more naturally, students may use 

a narrator. 
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The third and the fourth topics can be done in pairs with 

each student writing one part. For a better effect, the 

topics can be dealt with orally first and then written 

down. Reading activity should precede writing: ask 

students to swap each others• writings, read and make 

cOinments. 

4. 3 Key to Exercises 

For exercises that are either subject to a variety of 

possible answers (depending on the individual's preference) 

or have clear clues in the text, answers will not be 

provided due to limited space. 

Sample Lesson One: 

Stage Two Activity Two: Introducing Cultural Knowledge 

The author and his ideas: 

Ernest Hemingway (1898-1961) was an American novelist and a 

Nobel Prize winner in literature. He produced a large 

number of literary works including novels like The Sun Also 

Rises (1926), For Whom The Bell Tolls (1940h and short 

story collections like Men Without Women (1927), Winner 

Take Nothing (1933), and The First Forty-Nine 

Stories (1938). The ideas expressed in his works may be 

better summed up by The Avenel companion to Eng lish a.nd 

American Literature as the following: 

he superbly evokes action and the surface of 
things ••• (and) asks ultimate questions about 
life and death ..• (to him) modern life was 
perhaps most adequately symbolized by modern 
war, a nightmare of darkness, blood confusion 
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and treachery, ••• (yet) he still held an ideal 
of the decent life. A man may sustain himself 
with the ephemeral pleasures of physical 
sensation, such as sex, alcohol and sport; he 
may acquire skills that make him precise and 
controlled, may take sustenance from organized 
religion. But when these fail, he may prefer 
the nothingness of death to the nothingness of 
life. 

- Malcolm Bradbury, 1981:121 

The story 'A Clean Well-Lighted Place' provides some clue to 

the value of Hemingway. Through this simple, short story, 

the writer seems to tell us: life is meaningless, nada, 

nothing. To survive in it, certain things are needed -

light, cleaness (or a territory where one can find and 

preserve these things)~ which might be regarded as symbols 

of dignity, decency and simplicity. 

Stage Three Word-Comparing Game (Ex. d.) 

1. - The shadow of the leaves: here refers to the dark 

figure or image cast on the ground or some surface by a 

body intercepting light. 

- The shadow of the death: it is a figurative use 

referring to a dominant or pervasive influence or 

atmosphere, especially one causing gloom fear, doubt, 

or the like. E.g. They have always lived under the 

shadow of war. 

2. - To settle the dust: to cause the dust to sink down 

gradually. 

- To settle down in Sydney: to establish a way of life. 
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3. - To commit suicide: to kill oneself. 

- To commit himself: to be obliged to somebody by making 

a promise. 

4. - To pick up something: to lift, or take up from the 

ground. 

- To pick him up: to catch the soldier. It indicates 

the improper behavior of the soldier. 

Stage Four 

Ex. (a) Short Answer Questions: 

1. Why did the old man prefer to stay up late in the 

cafe? 

The cafe is clean and well-lighted. It is also a 

defined piece of territory, a place distinct from 

noisiness, dirt and darkness. Its brightness and 

cleaness give the old man a feeling of peace and 

security. It seems less complicated, less harsh, and 

less dangerous than the outside world, and can help to 

make the old man feel less lonely. 

2. Was the old man unhappy? Can you find clues to show 

that? The clues to show the old man's unhappiness can 

be found in conversations between the two waiters. 

eg. 'Why did he want to kill himself? 1 

1 He was in despair.' 

'He is drunk' 
'He is drunk every night' 

3. Which of the waiters is more sympathetic with the old 

man? Give examples to support your points. 
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The older waiter is more sympathetic which can be seen 

from the following facts: He is more concerned with 

the old man's unhappiness; he is reluctant to close up 

and drive the old man away. 

4. What few facts are you told about the old man that make 

him an object of interest to the two waiters? 

The old man wants to commit suicide though he has 

plenty of money. 

He is reluctant to leave the cafe every night, and 

gets drunk quite often. 

5. The two waiters are distinguished chiefly by the 

difference in their attitudes towards the old man. 

What is this difference? What other differences are 

there between them? What phrases can you find in the 

story that distinguish them? 

The different attitudes of the two waiters: 

The older waiter: sympathetic, understanding 

Expressions conveying this may include his comment on 

the old man: 

'He stays up because he likes it.' 
'You can't tell, he might be better with a wife.' 
'This old man is clean' 
'Why didn't you let him stay and drink?' 

The younger waiter: indifferent, selfish, which can be 

seen through the following expressions: 

'He' 11 stay all night. He should have killed himself 
last week~' 
'I wish he would go home. He's lonely, I am not 
lonely.' 
'I wouldn't want to be that old. An old man is a nasty 
thing.' 
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The difference in their value standards: 

The younger waiter: regards material things and self 

enjoyment more highly, which can be seen in his 

comments about the old man I s desire to die and the 

soldier's behaviour: 

'He has plenty of money.' (he shouldn't have anything 

to worry about) 

'What does it matter if he gets what he is after?' 

The older waiter: treasures more human feelings and 

relationships, which may be conveyed through his 

confession to his colleague: 

'Each night I am reluctant to close up because there 

may be some one who needs the cafe.' 

The difference in their maturity , or their understanding 

of life: 

To the younger waiter, life will present him few 

problems because he has a wife and a job. He is quite 

contented for the manent and is not willing to prepare 

himself for the future or the changes in life. 

To the older waiter, life is not that simple and 

forever-carefree. One will become old, lonely. And 

one must be prepared and learn to protect oneself by 

being able to detach oneself from what one may not 

have. 
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Ex. ( b) True or False 

1. False: The younger waiter did not give the old man 

another brandy because he wanted to close up so that he 

could go home earlier. 

2. True 

3. True 

4. False: The signifiance of the title lies in two 

aspects 

It helps to pinpoint the choice of the setting: a 

clean well-lighted cafe, where the story takes 

place. 

It helps to illustrate the characters' especially 

the old man's and the older waiter's attitudes to 

life. 

Stag e Five 

Ex. on the setting: 

1. List of words and phrases that help to create an 

atmosphere of quietness: 

late, everyone, except, shadow of the leaves, 
at night, dew, settle the dust, quiet, deaf, 
difference, feel. 

2. List of words and phrases that help to create an 

opposite effect as based on the given paragraph: 

great crowd, mingled multitude, sea, voices 
clamorous, sharp, shrill, continuous, savage 
din, huge, burst, laughter, long bellow 
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Words in list one are connected more with 'few' in ntnnber, 

and the felt effect of the atmosphere. Whereas words in 

list two suggest 'more' or 'many' in number, and the seen or 

heard atmosphere rather than the felt. Exercises on writing 

two scenes of the opposite atmosphere can be set on the 

following topics: 

the burning heat in summer 

the freezing cold in winter. 

Sample Lesson Two 

s·tage · Three General Comprehension 

1. Why does the old man like a clean well-lighted place? 

'Clean' and 'well-lighted' here do not only suggest 

physical things of the story, but emotional aspects of 

life as well : a simple, clear, uncomplicated, less 

confusing kind of nature. In a clean, well-lighted 

place, things seem to present themselves as simpler 

and clearer. Whereas the opposite - a dark, dirty and 

unpolished place normally evokes a feeling of fear, 

gloom and insecurity. 

2. Can you find from the story any viewpoint that reflects 

the value standards of the characters? If yes, what 

are they? What phrases or sentences indicate them? 



- 111 -

Represented by the two waiters are two kinds of value 

standards. 

In the younger waiter, we find a selfish, 

unsympathetic personality, who is mainly concerned 

with himself, and who is contented with the 

enjoyment of the present. For him, a good life 

means money and enjoyment. 

Whereas in the older waiter, we see a person with 

more sympathy and understanding, and a person who 

is concerned with morality, dignity and human 

feelings. 

This difference between the two is revealed through 

their dialogues about the old man and the soldier: 

'How do you know it was nothing?' 
"he has plenty of money.' 

1 The guard will pick him up.' 
'What does it matter if he gets what he is after.' 

'I wouldn't want to be that old. An old man is a nasty 
thing.' 
'Not always. This old man is clean. He drinks without 
spilling.' 

3. Why does the older waiter go to a bar on his way home? 

Does he get what he wants? 

Like the old man, the older waiter, being old and alone 

without family, did not want to go back to his loney, 

dark home. He would rather stay late in a clean, well

lighted cafe where he could get others' company, and 

where he could get a feeling of comfort and security. 

All these are revealed by what he said in the story: 
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I am of those who like to stay late at the 
cafe, with all those who do not want to go 
to bed, with all those who need a light for 
the night. 

The last paragraph al so reveals the importance of light 

for the older waiter. 'He would lie in the bed and 

finally, with daylight, he would go to sleep. 1 That is 

why he stops at a bar on his way home in the hope that 

he might get something that will help him forget about 

his loneliness. But unfortunately, he fails to get 

what he wants. 'The bar is unpolished. A clean, well-

lighted cafe was a very different thing.' 

4. What does the older waiter say in his conversation to 

himself? What does it tell us about him? 

He wants to tell himself that life is all 

meaninglessness - nada. From this we know that the 

older waiter does not only see the reality as it is, 

but also learns to defend himself from being hurt by 

it. 

5. What does the writer tell us about the older waiter 

when he says 'Now, without thinking further, he would 

go home to his room. He would lie in the bed and 

finally, with daylight, he would go to sleep. After 

all, he said to himself, it is probably only insomnia. 

Many must have it.'? 

The choice of words by the writer is very important in 

conveying his ideas. So to help students to understand 

the implied meaning of the paragraph, some work on the 
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vocabulary is necessary. The word 'thinking' indicates 

thoughts and involvement. 'Without further ••.. ' 

indicates detachment. By using the word 'would', the 

effect of a habitual action is brought about: life is 

like a routine - nothing new or special can be 

expected; everything will happen as it has happened 

before. The word 'it' superficially refers to 

'insomnia', but is actually referring to the 

meaninglessness of life. And we see an ironic touch in 

the word 'probably', when we realise that 'it' is 

certainly not only insomnia. The older waiter is 

certainly not alone in feeling 'it'. 

Stag e Four 

Activity One: Character-Portraying: 

(a) What differences are there in the portraying of the 

three major characters? From whose points of view are 

the characters introduced? 

The old man is portrayed through the description of his 

apearance and behaviour as seen through others' eyes. 

Examples can be found in the first paragraph and 

dialogues between the waiters. 

The portrayal of the two waiters is done in a very 

different way. We are not given any direct description 

of their appearance. Our understanding of them is 

brought about mainly through their spoken words. 
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Each character is introduced not only through the 

writer's point of view, but also through each other's 

point of view. For example, the old man is actually 

introduced through three different points of view: 

that of the writer, the older waiter and the younger 

waiter. 

(b) What is the environment in which the characters are 

portrayed? Choose three different scenes mentioned or 

described in the story. And comment on the social 

setting indicated (or suggested) by the physical 

setting: 

the scene of the cafe in the first paragraph: clean, 

quiet and well-lighted 

the scene of the bar mentioned indirectly in a 

paragraph towards the end: noisy, dirty and crowded 

the scene of the older waiter's house, which is implied 

rather than described: dark, cold and a bit deserted. 

Together these three scenes suggest a social setting in 

which two different kinds of life go along side by side: 

one is noisy, excited and meaningless; the other is sad, 

lonely, yet somewhat dignified, but also meaningless. 
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Activity Two: Special effect of literary devices: 

(a) The use of more monosyllable-words may help to present 

a scene in intense focus. And the use of simple and 

sparse language is typical of Hemingway in creating 

characters with simplicity and dignity like the old 

man. To help students see the effect more clearly, the 

teacher may provide the story 'Barn Burning' by 

Faulkner, and do a similar analysis on the choice of 

words. 

(b) In your own words, describe the language of the story. 

The language of the the story contains a variety of 

features, such as: life-like and impersonal (as is 

shown in the dialogues); and formal (as seen from the 

opening paragraph). A teacher may encourage his 

students to be creative by finding his/her own 

descriptive terms. 

(c) Find at least two places in the story where the 

narrator describes the old man (or the waiters). Does 

the writer make the character sound interesting, 

unusual, funny or sympathetic? 

Example one: the old man as an unusual figure 

The dialogue between the two waiters about his death: 

'Last week he tried to commit suicide,' 
'Why?' 
'He was in despair.' 
1 What_about? 1 

'Nothing.' 
'How do you know it was nothing?' 
1 He has plenty of money.' 

The fact that he wanted to kill himself for 'nothing' is 

crucial in presenting him as an unusual character. 
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Examp le Two: the old man as a sympathetic figure 

The conversation between him and the younger waiter: 

'You should have killed yourself last week' he 
said to the deaf man. The old man motioned with 
his finger. 1 A little more,' he said. The waiter 
poured on into the glass so that the brandy 
slopped over and ran down the stem into the top 
saucer of the pile. 
'Thank you,' the old man said. 

And after being refused another drink, the old man: 

'stood up, slowly counted the saucers, took a 
leather coin purse from his pocket and paid for 
the drinks, leaving half a peseta tip.' 

These two short quotations are enough for us to give our 

sympathy to the old man. Being old and deaf, he was taken 

the advantage of by the younger waiter and was treated 

rudely. Yet in his behaviour towards the latter, we can see 

a touch of dignity and politeness. 

4.4 Evaluation 

Evaluation is an inseparable part of any curriculum, be it 

of literature or of science. It helps to assess the effect 

of teaching and learning. It may take a variety of forms 

including informal exercises, formal tests, essays, 

pr ac tic al tasks or the teacher ' s comm en ts. And the form is 

normally decided by the purpose and the content of 

evaluation. In the following, we will discuss the 

evaluation in the form of a formal test, in the hope that it 

will provide a quick and simple way of assessing students' 

and teachers' achievement in using short stories in an EFL 

class as described in the two sample lessons above. For 

convenience sake, the story 'A Clean, 
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Well-Lighted Place' is used again as the model to design the 

test. It is assumed that the principles and examples 

demonstrated below will be sufficient in helping a teacher 

to design a similar test on any other stories without much 

difficulty. 

Principles for Desig ning a Te.st 

Before the actual writing of a test, teachers should give 

thought to at least three things: the purpose, the content 

and the form. 

(a) The purpose - Why do we evaluate? 

The following three points may include most, if not all, 

purposes of evaluation of literature teaching in China's EFL 

education: 

for checking students' performance capabilities in the 

assigned reading (or other similar) tasks. 

for diagnosing students' progress and problems, or the 

strengths and weaknesses of the teaching methods 

for assessing degrees of students' achievement so as to 

discriminate good students from bad students for 

various purposes. 

A teacher should be fairly clear about the purpose of the 

test he is going to design, and then decide on the content 

and the form • 
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(b) The content of the test: what do we evaluate? 

Naturally the content is decided by the purpose. 

For the purpose of checking students' performance 

capabil il ty in the under standing of the language used 

and the comprehension of the cultural background and 

knowledge of the text, the content of the test designed 

should contain language of a certain appropriate, 

calculated degree of difficulty, and the information of 

certain appropriate, measured degree of complexity. 

For the purpose of diagnosing students' problems, the 

content should contain much richer elements - elements 

that will test students' performance capability in all 

the 4 language skill areas and the area of cultural 

knowledge as well, as problems will normally occur in 

one of these areas. 

For the purpose of assessing students' achievement, the 

content is subject to 2 choices: 

First, for assessing the specific achievement gained 

through learning one particular story, content should 

be closely connected with the information and skills 

learned through the story (as is demonstrated in the 

following model test). It is not necessary that all 

the 4 skills should be included. The area to be 

covered depends largely on what aspect(s) of 

achievement the teacher is looking at. 
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Second, for assessing students' achievement in a 

general way: their capability in understanding the 

cultural information, in appreciating the artistic use 

of language in literary works, and their capability in 

applying the acquired cultural and linguistic 

knowledge, the content should not be limited to one 

particular story but to several stories of different 

styles (selected at random). The content should be 

concerned with all the 4 language skills as the 

achievement assessed is of a general nature. 

(c) The form of the test: 

The form of a test is normally decided by the purpose 

and the content. One principle is important here: the 

test should be easy for students to follow and for 

teachers to score. 

Examp les to Illustrate the Points Discussed Above~ 

If we use 'A Clean Well-Lighted Place' as the material to 

design a test, it may appear as follows: 

(a) The purpose: to assess students' achievement in 

learning English by means of the short story. 

(b) The content: the cultural knowledge and the linguistic 

knowledge as gained in the story. 

(c) The form: for the above-mentioned purpose and content, 

we suggest that the following five items should be 

considered. 
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They are: multip le choice, paraphrase of 

vocabulary , short passag e writing , true or false, 

and mini talks. Both linguistic and cultural 

knowledge are included in the five items, so are the 

four language skills. These items do not appear in the 

form of a complete test. They serve as examples to 

illustrate the points we have discussed. It is hoped 

that they will inspire a teacher's imagination and help 

him with the design of his own test. 

1·tem··one 

Multiple Choice: test on general comprehension. Indicate 

by underlining the correct completion to each of the 

following statements about the story: 

( a) The story is set in 

Spain 

America 

Japan 

Australia 

(b) The old man tried to commit suicide because 

he had no relatives 

he was in debt 

he was too lonely 

he was too old 
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(c) 'It was all a nothing and a man was nothing too' 

expresses the value standard of: 

the old man 

the older waiter 

the younger waiter 

the writer 

(d) The theme of the story is about 

an old man who wanted to kill himself 

two waiters who had to work late into the night 

nothing in particular 

the tragedy of loneliness 

Scoring System: 

2 marks will be given to each correct answer, and 10 

marks are the full mark for this item. 

Item Two: 

Vocabulary work - test on language use and usage. Explain 

in your own words the meaning of the underlined words in the 

following sentences: 

If he became too drunk, he would leave without paying. 

Last week, he tried to commit suicide. 

What does it matter if he gets what he is after? 

He should have killed himself. 

He would lie in the bed and finally, with the daylight, he 

would go to sleep. 
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Scoring system: 

This item is fairly subjective as more than one correct 

answer is possible for each sentence. When scoring, 

the teacher should take this into account and give 

different marks to different answers. Marks can be 

divided into the following three levels: 

the best answer: 2 marks 

an acceptable answer : 1.5 marks 

the wrong answer : no marks. 

The total marks for this item: 10 

The criteria for best or acceptable answers should be 

declared and explained to students in advance. The 

best answer is the answer which best answers the 

declared criteria. 

Item Three: 

Short passage writing: test on grammar (sentence

structure) and ability to express ideas (level of 

complexity of ideas). 

Write a short passage (300-500 words) on any one of the 

following topics: 

the tragic life of the old man 

the differences between the two waiters 

the significance of the title and the place -
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Scoring system: 

10 marks are given to this item, which is again a 

subjective item. Scoring relies largely on the 

teacher's judgement. What a teacher should look for 

here are students' knowledge of and ability to use 

grammatical rules as well as the complexity of the 

ideas expressed. 

Item Four: 

True or False: test on listening comprehension. 

Listen to the following statements and decide whether 

they are right or wrong, and tick accordingly: 

The old man often went away without paying no 

matter whether he was drunk or not. 

The older waiter did not like the bar because it 

was noisy, unpolished and badly-lighted. 

Business is usually good late at night in the 

bar. 

The differences between the two waiters are caused 

by their age difference. 

Scoring system: 

2 marks are given to each correct answer, 8 marks are 

the ful 1 marks for this i tern. 
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Item Five: 

Mini Talks: test on expressions, structures, ideas and 

speaking. Pick out any one of the following topics and 

prepare a five-minute talk. You can either agree or 

disagree with the statements but you should try to use 

ideas, expressions and examples from the story: 

It would not be pleasant to be old. 

Loneliness is the worst thing in a man's life. 

A clean well-lighted cafe is always better than a 

noisy and badly-lighted bar. 

Scoring system: 

10 marks are given to this item. What a teacher should 

look for here includes: pronunciation, intonation, 

choice of (and also the correct use of) vocabulary and 

sentences, logic and coherence of ideas. 

The evaluation of the test result: 

This test is a summative test. It serves the purpose 

of assessing students' achievement and proficiency. 46 

marks are given to the whole test, the pass line is 

28. This mark is fairly arbitrary. When designing 

similar tests for other stories, marks should be 

flexible depending on the number of items. 



- 125 -

CHAPTER 5 

SELECTION OF MATERIALS 

In the previous chapters we have looked at the significance 

and the value of the short story in language teaching: we 

have also explored some of the practical ways to use these 

stories in and out of class. In this chapter, we will 

discuss some principles in selecting the appropriate 

materials for use in the EFL environment, accompanied by a 

suggested list of stories for the convenience of the 

teachers. 

5 .1 Princip""l'f!s- and ··consideratio1ts 

The selection of the appropriate texts to meet students' 

needs and levels has always been a difficult task for 

language teachers due to the enormous amount of books 

produced and the variation of students' levels and needs. 

To simplify the task, we suggest four principles for 

teachers to follow in their selection of the texts used. 

They are: the linguistic level, the cultural level, the 

psychological level and the practicality of the materials. 

(a) Linguistic Level of the Materials: 

This is actually referring to the language level of the 

chosen text: whether it is appropriate to students' 

capacity. As an experience known to most of us, too many 

new words, difficult sentence structures, and unfamilar 

literary devices can greatly handicap students ' 

comprehension of the story, and ruin the enjoyment of 



- 126 -

reading. In some serious cases when the language level of 

the text is too high above students' ability, it may produce 

a negative attitude in students towards reading. It is 

therefore important for a teacher to choose the text the 

language of which is appropriate to students• level. 

To help a teacher to check the difficulty level of the 

language of any chosen text, we suggest the use of the 

Yardstick Formula {Rudolph Flesch, 1962), which provides a 

quick and easy way to find out the linguistic 

appropriateness of the chosen text. For more detailed ideas 

of the use of the formula, see Appendix I. 

( b) Cultural level of the materials 

Unlike the linguistic level which is decided by the 

complexity or simplicity of the language used, the cultural 

level of a story is decided by the complexity or simplicity 

of ideas and concepts presented in the story. An easy way 

to grade the texts in the aspect is from the familiar to the 

unfamiliar, as the cultural similarity between the target 

language and the mother tongue can lead to a better 

comprehension. Here we suggest the thematic approach which 

may make the cultural content easier to introduce. An 

example of this approach will be provided in the suggested 

list of texts below. 
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( c) Psychological level of the materials 

Consideration in this aspect is mentioned because it will 

affect such things as students' interests and ent.husiasmr 

and these in turn will affect such things as readiness to 

co-operate, power of memory, willingness to make the efforts 

asked for by the teacher. "Works of literature selected for 

study should make their appeal at the stage of psychological 

developnent which a particular class has reached." 

(Moody 1971:18). But an important aspect that should not be 

neglected is the distinction of the psychological 

developnent between the target language and the mother 

tongue. What is naive to native speakers may not be so to a 

non-native speaker. The use of children's stories~ fables, 

fairy tales in any mother-tongue literature class at 

tertiary level may seem unacceptable to most of the 

learners. But materials of this kind can bring about 

unexpected effect in an EFL class at tertiary level. By 

excluding more difficult ideas these stories help students 

( especially those at elementary level) to concentrate more 

on the language used. We suggest that for elementary 

students, the teacher should choose more fables, moral 

tales, myths and adventure stories as texts, because they 

contain more universally accepted truths and present less 

psychological difficulty. Whereas for more advanced 

students, we suggest that the teacher should choose stories 

dealing with social themes, most of which are contemporary, 

(for examples, see the book list in this Chapter). 



- 128 -

(d) Practicality of the materials 

Some practical problems like the length of the story, the 

resources of the story should also be included in one's 

consideration when selecting the texts. The inconvenience 

of producing multiple copies of some lengthy texts may prove 

to be crucial sometimes. Before deciding on the text used, 

make sure that each student will be able to get hold of a 

copy. 

To sum up, we may say that the general criteria, though 

subject to variation and changes, may include the following: 

Texts selected should: 

be appropriate in content, theme~ and language level 

offer a variety of language uses and literary devices 

present not much difficulty in terms of ideas and 

styles 

be easy to use for language practice, to be short 

enough to produce multiple copies, and to be small 

enough to handle within the class hours. 

s.2 Suggested List of Texts 

For the convenience of teachers we provide three different 

possibilities of grouping the materials. The first approach 

is based on the types of stories as well as the complexity 

of ideas and language. Following this approach, students 

will be introduced to a variety of stories grouped from 

simple to complex. The second approach follows a thematic 

grading which provides students with an opportunity to get 

to know another culture by means of the short story. The 
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third approach provides a technical approach. In adopting 

this approach, a teacher can help his students know 

something about the art of a writer in using the language in 

a special way to put across his ideas. The list provided is 

a limited one, and serves as a guide and a starting point. 

( a) An Arrangement by Types (first approach) 

Judged in a more general sense, stories may fall into two 

categories: traditional and contemporary. The first type 

include stories like fables, folk tales, and myths. The 

linguistic, cultural and the psychological level, as 

discussed above~ is normally less advanced, less substantial 

and easier to understand in the traditional stories. 

Whereas in the second type, we find stories of a higher 

level in terms of linguistic, cultural and psychological 

substances. This type may include stories like subjective 

story, objective story and symbolic story. 

1. Fables: 

Aesop 's Fables R,T. Lenanghan (ed) Harvard University 

Press, Cambridge, 1967. 

Further Fables For Our Time James Thurber, Penguin 

Books, 1960. 
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2. Myths: 

Legendary stories, usually concerning some superhuman beings 

or some alleged persons or events. 

The Golden Treasury of My ths and Leg ends Anne Terry 

White, Golden Press, New York, 1959, stories adapted 

from world's great classics. 

Stories of Gods and Heroes Sally Benson, The Dial 

Press, New York 1940, stories about ancient Greek and 

Roman Gods. 

Bulfinch's My thology , Spring Books, London, 1964 

legends of the histories of Rome, Greece, Britain and 

some other European countries. 

3. Folk Tales: 

A tale or legend originating and traditional among a people 

A Treasury of American Folklore B,A. Botkin (ed), Brown 

Publisher, New York, 1944, stories, ballads and 

traditions of American people. 

Yankee Doodle' s Cousins Anne Malcolmson, Houghton 

Mifflin Company, Boston 1941, stories about the 

tradition of people's lives in the East, the South, the 

Mississippi Valley of America. 

Comp lete Book of Australian Folklore compiled and 

annotated by Bill Scott, Summit Books, Sydney, 1976 

contains both traditional tales and current tales about 

Australia. 

Stories of King Arthur and His Knights Barbara Leonie 

Picard, Oxford University Press, Oxford, 1979, stories 

of British folk heroes. 
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4. Subjective Story 

The story in which a writer discovers and writes about his 

own personality and stream of consciousness. To be more 

precise, stories of this kind are textually subjective, but 

subtextually objective. By using unusual language, a writer 

can make his readers aware of the objectivity he wants them 

to see. Examples of this kind may include: 

1Anna Livia Plurabelle' by James Joyce from Finnegan's 

Wake to be fonnd in Abrams, M.H. et al (ed), The Norton 

Anthology of Eng lish Literature (fourth edition) 

Volume 2, w.w. Norton, New York, 1979, p.2135. 

The excerpt from Uly sses by James Joyce to be found in 

Abrams, M. H. et al, (ed.) The Norton Anthology of 

Eng lish Literature ( fourth edition) Volume 2, w .w. 

Norton, New York 1979, p.2085. 

'The Bear' by Fulkner, w. to be found in Cowley, M. 

(ed), The Portable Faulkner (revised and expanded 

edition), Penguin, Harmoudsworth, 1977, p.197. 

'Delta Autumn' by Faulkner, w. to be found in Cowley, 

M. Ibid p. 63 5. 

Stories listed here are longer and more difficult in terms 

of language and ideas. They are more suitable for advanced 

students. 
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5. Objective Story: 

The story in which the author makes a conscious attempt to 

suppress his own feelings and view of things to give a more 

objective presentation of his story and characters. In 

other words, stories of this kind are textually objective 

but subtextually subjective. By presenting facts 

selectively, an author will subconsciously reveal his own 

personality and point of view. A short story collection 

entitled 'Dubliners' by James Joyce is a good example of the 

kind. 

'Dubliners' by James Joyce, from The Essential James 

Joy ce, Harry Lev in (ed.), Penguin Books Ltd, Victoria, 

1963. 15 stories are included in this collection, 

which are arranged 'in careful progression from 

childhood to maturity, broadening from private to 

public scope.• (Harry Levin, Ibid, p.353.) They present 

to the reader an objective picture 

about different aspects of ordinary people's lives in 

Dublin in the early 20s. 

6. Symbolic Story: 

The story in which characters and events represent not only 

themselves, but something else at the same time. Often, the 

most important pattern is not the obvious action, but what 

the action symbolizes, as is demonstrated in the following 

stories: 

'The Chrysanthemums' by John Steinbeck in From Word To 

story Wallace Graves and William G. Leary (ed.), 

Harcourt Brace Jovanovich~ Inc.; New York; 1971. 
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1The Horse Dealer's Daughter' by D.H. Lawrence, in 

Graves and Leary, Ibid 

'The Lottery' by Shirley Jackson in The Norton 

Introduction to Literature Jerome Beaty (Ed.), 

w.w. Norton & Company, Inc., New York 1973. 

( b) An Arrangement by Themes: ( second approach) 

General Cultural Features: 

Under this heading, we will include books by authors from 

different English-speaking countries. These stories are on 

similar themes and will give students some general ideas of 

the cultural features like love and marriage, freedom and 

authority as described by these different writers. Most of 

the stories listed below are from two books: 

1. The Norton Antholo of En lish Literature Abrams, M.H. 
et al ed. fourth edition, W.W. Norton, New York, 
1979. 
The Modern Age: Literature Leonard Lief and James 
F. Light (ed.) fourth edition, Holt, Rinehart and 
Winston, New York, 1981. 

These two books contain a variety of short stories, which 

provide examples of literary or special language to be 

studied in EFL classes. The list given below serves as an 

example of one possible approach to these stories. 

1. Love and Marriage: 

1 The Horse Dealer 1 s Daughter' by D.H. Lawrence, Lief 

and Light 1981 p.48. 

'Bliss' by Katherine Mansfield, Lief and Light, 1981 

p. 58. 
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1 In Another Country• by Ernest Hemingway, Lief and 

Light, 1981 p.230. 

'The Swimmer' by John Cheever, Lief and Light, 1981 

p .438. 

'The Magic Barrel' by Bernard Malamud, Lief and Light, 

1981 p.445. 

'Odor of Chrysanthemums' by D.H. Lawrence, Abrams, 1979 

p.2145. 

'The Daughters of the Lake Colorel' by Katherine 

Mansfield, Abrams, 1979 p.2309. 

'To Room Nineteen' by Doris Lessing, Abrams, 1979 

p.241 7. 

2. Freedan and Authority" 

'The machine Stops' by E.M. Forster, Lief and Light, 

1981 , p .196. 

'Where Are You Going, Where Have You Been?' by Joyce 

Carol Oates, Lief and Light, 1981 p.493. 

'The End' by Samuel Beckett, Lief and Light, 1981 

p.2375. 

3. Life and Death: 

'The Open Boat' by Stephen Crane, Lief and Light, 1981 

p.30. 

'The Horse Dealer's Daughter' by D.H. Lawrence, Lief 

and Light, 1981 p.48. 

1 In Another Country• by Ernest Hemingway, Lief And 

Light, 1981 p.230. 
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'Quenby and Ola, Swede and Carl' by Robert Coover, Lief 

and Light 1981 p.474. 

'Where Are You Going, Where Have You Been?' by Joyce 

Carol Oates, Lief and Light, 1981 p.493. 

1 The Basement Room' by Graham Greene, Lief and Light, 

1981 p .23 5. 

'The End' by Samuel Beckett, Abrams 1979 p.2375. 

4. Man and Nature : 

1The Open Boat' by Stephen Crane, Lief and Light, 1981 

p.3O. 

'Delta Autumn' by William Faulkner, Lief and Light, 

1981 p.216. 

'The Horse Dealer's Daughter' by D.H. Lawrence, Lief 

and Light, 1981 p.48. 

'Odor of Chrysanthemums' by D.H. Lawrence, Abrams, 1979 

p.2145. 

'The Princess' by D.H. Lawrence, Abrams, 1979 p.2183. 

'The End' by Samuel Beckett, Abrams, 1979 p.2375. 

5. Man and the Supernatural: 

'The Magic Barrel' by Bernard Malamud, Lief and Light, 

1981 p.445. 

1The Road from Colonus' by E.M. Forster, Abrams, 1979 

p.2OO4. 
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6. The Mind of Man: 

'Seeds' by Sherwood Anderson, Lief and Light, 1981 

p.192. 

'The Basement Room' by Graham Greene, Lief and Light, 

1981 p.235. 

'Order of Insect' by William Gass, Lief and Light, 

1981 p .460. 

'Of Cabbages and Kings' by James Alam M'Pherson, Lief 

and Light, 1981 p.503. 

'The End' by Samuel Beckett, Abrams, 1979 p.2375. 

7, Irony: 

'The Swimmer' by John Cheever, Lief and Light, 1981 

p.438. 

'The Magic Barrel' by Bernard Malamud, Lief and Light, 

1981 p.445. 

'A Good Man Is Hard to Find' by Flannery O'Connor, Lief 

and Light, 1981 p.464. 

'Me and Miss Mandible' by Donald Barthelme, Lief and 

Light, 1981 p.482. 

'The Whore of Mensa' by Woody Allen, Lief and Light, 

1981 p.489, 

8. Growing Up and Growing Old: 

'The Indian Camp' by Ernest Hemingway, The first 49 

Stories by Ernest Hemingway , Jonathan Cape, London 

1944. 
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'My Oedipus Complex' by Frank o 'Connor, Eng lish for 

Today (6) McGraw-Hill Book Company, New York, 1964. 

'A Clean Well-Lighted Place' by Ernest Hemingway, 

Op. Cit. 

'Old Man at the Bridge' by Ernest Hemingway, Op. Cit. 

Specific Cultural Features: 

Under this heading, we will concentrate on one particular 

nation - Australia, to introduce to the reader (and 

consequently their students) a group of stories to give a 

varied picture of Australian culture : its landscape and 

environment, its history and people. Most stories chosen 

are those published after 1920 as' the general level of 

achievement in the Australian short story in the inter-war 

years is higher.' (D.R. Burns, 1975:88). The stories will 

centre on the following three aspects: 

1. Bush Life: 

While the Billy Boils by Henry Lawson, Rigby, Sydney, 

1975. 

Joe Wilson's Mates by Henry Lawson, Currey O'Neil, 

Victoria, 1980. 

2. Mateship: 

'The Road to Yesterday' by F.D. Davison, in The Road to 

Yesterday Angus & Robertson, Sydney, 1964. 

'Nobody's Kelpie' by F.D. Davison, Ibid. 

'Fathers and Sons' by F.D. Davison, Ibid. 
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'The Bush Undertaker' by Henry Lawson, in The Best 

Australian Short Stories, Beatrice Davis and Douglas 

Steward (ed), Lloyd O'Neil, Victoria, 1981. 

'The Pepper Tree' by Dal Stivens, from David and 

Steward, Ibid • 

'Lieutenant Darell's Predicament' by Price Warung, 

from Davis and Steward, Op. Cit. 

3. Australian Women: 

'It's Harder for Girls' by Gavin Casey, in Short-Shift 

Saturday by Gavin Casey, Angus & Robertson, Sydney, 

1973. 
# 

'The Drover's Wife' by Henry Lawson~ from Davis and 

Steward, Op. Cit. 

'The Chosen Vessel' by Barbara Bayton, from Davis and 

Steward, Op. Cit. 

'Billy Skywonkie' by Barbara Bayton, from Davis and 

Steward, Op. Cit. 

'Mother' by Judah Waten, from Davis and Steward, 

Op. Cit. 

'The Cooboo' by Katherine Susannah Richard, from 

Davis and Steward, Op. Cit. 

( c} An Arrangement by Techniques: ( third approach) 

Under this heading, we will introduce two literary devices -

irony and imagery, to give the reader some idea of the kind 

of techniques that can be introduced through shor t stories. 
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1. Irony: 

As pointed out by Graves and Leary in their From Word to 

Story , irony in fiction can appear in different forms like 

verbal irony, situational irony and dramatic irony. This 

division has provided us with a convenient category to 

introduce the technique to our students. 

Verbal irony : statements that are not intended to be taken 

at face value. They may take the form of overstatement, 

understatement or opposite statement. Examples may be 

folllld in the following stories: 

'Unicorn in the Garden' by James Thurber, in The Short 

Story - and -o nrl · T radi ti•cm; Paul C. Sherr ( ed ~) ; Boyd & 

Fraser, California, 1970. 

'Hills Like White Elephant' by Ernest Hemingway, in 

Paul C. Sherr, Ibid. 

'An Episode of War' by Stephen Crane, in Graves and 

Leary, Op. Cit. 

Situation irony : occurs in actions or circuustances which 

appear to mean one thing but mean anotherr or in which the 

expected and unexpected are in tension. Examples can be 

found in stories like: 

'War' by Luigi Pirandello, in Graves and Leary, 

Op. Cit. 

'The Strength of God' by Sherwood Anderson, in Graves 

and Leary, Op. Cit. 

'Araby' by James Joyce, in Graves and Leary, Op. Cit. 

'The Guest' by Albert Camus, in Graves and Leary, 

Op. Cit. 
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Dramatic irony : which is at work when the reader seems to 

know the reality of a situation before or more fully than a 

character does. Examples may be found in stories like: 

'Revelation' by Flannery O'connor from Celebration: 

Introduction to Literature, by Paul A. Parrish, 

Winthrop Publishers, Inc. Cambridge, Massachusetts, 

1970. 

'Mr Preble Gets Rid of His Wife' by James Thurbert, 

from Paul A. Parrish, Ibid. 

2 • Im.ag ery : 

The special use of language that helps to make the sight, 

sound; taste; touch and feel of the story world so vivid 

that it seems to become real to the reader. Stories in 

which one can find good examples of this special kind of 

language use may include: 

'Araby' by James Joyce, from Graves and Leary, Op. Cit. 

'A & p• by John Updike, from Graves and Leary, Op. Cit. 

'The Piece of String' by Guy de Maupassant, from 

Graves and Leary, Op. Cit . 

Other literary devices like metaphor, simile, satire can 

al so be introduced to students in a similar manner via the 

short story. They are not dealt with here simply because 

they cover a wider range and require a deeper and more 

detailed exploration than can be done within the scope of 

this paper. It is hoped that those who are interested in 

the area may continue with the task and bring about more 

ideas and more possibilities for language learners. 
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APPENDICES 

HOW TO USE THE YARDSTICK FORMULA 
( Rudolp Flesch) 

Unless you want to test a whole piece of writing, take 

samples. Take enough samples to make a fair test. Don't 

pick "good" or "typical" samples. Go by a strictly 

numerical scheme. For instance, take every third paragraph 

or every other page. Each sample should start at the 

beginning of a paragraph. 

2. Count the nmnber of words 

Take each sample and count each word in it up to 100. Count 

contractions and hyphenated words as one word. Count as 

words numbers or letters separated by space. 

3. Figure the average sentence length 

Find the sentence in each sample that ends nearest to the 

100-word mark - that might be at the 94th word or the 109th 

word. Count the sentences up to that point and divide the 

number of words in those sentences by the number of 

sentences. Do this for each sample. In counting sentences, 

follow the units of thought rather than the punctuation: 

sometimes sentences are marked off by colons or semicolons 

instead of periods - like these. But don't break up 

sentences that are joined by conjunctions like and or but. 
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4. Count the .affixes 

An affix is "an addition placed at the beginning or end of a 

root, stem, or word, to modify its meaning" (Oxford 

Dictionary). However, if two words are combined into a 

compound word ( like baseball) neither of the parts is 

considered an affix. 

Count all affixes in your samples up to the 100-word mark 

(if your text has more or less than a hundred words, compute 

the ntmtber of affixes per 100 words). Affixes may be 

inflectional endings, prefixes, suffixes, or foreign 

endings. The most common affixes are listed on pages 213 to 

216 (omitted). However, these lists are not exclusive. 

They do not contain rare affixes, like -aign in campaign. 

On the other hand, do not count mechanically everything that 

looks like an affix but is part of the root, like -er in 

matter. If you are in doubt, check the word derivation with 

a dictionary. (The Concise Oxford Dictionary is handiest 

for this purpose). 

Count affixes in proper names (for instance, the -ite- and 

the-din United States) except where the original meaning 

has been completely lost (don't count the -er in Fannie 

Farmer or the -ine in Argentine). 



- 143 -

Exceptions: Do not count -es or -s when used to form 

plurals, possessives or the third person singular. Do not 

count -en when used to form plurals. Do not count ending -d 

or-tin could, did, had, might, ought, should, stood, went, 

would. 

5. Count the personal references 

Count all personal references in your samples up to the 100-

word mark. If your text has more or less than a hundred 

words, compute the number of personal references per hundred 

words. Count the following three types of personal 

references: names, personal pronouns, and the words listed 

below that deal with human beings or relationhships. 

Names: Count all names of people or animals (first names, 

last names, nicknames, petnames, etc). Count the full name 

with titles as one personal reference. 

Personal pronouns: I, me, my, mine, myself: (thou, thee, 

thy, thine, thyselfh you, your, yours, yourself, 

yourselves; he, him, his, himself; she, her, hers, herself 

(count also if referring to a ship or country); we, us, 

our, ours, ourselves; they, them, their, theirs, themselves 

(count only if referring to people). 

Words that deal with human beings or their relationships: 

Man, woman, boy, girl, child, baby; father, mother, son, 

daughter, brother, sister, uncle, aunt, nephew, niece, 

cousin; husband, wife, sweetheart; family, parent, dad, 

daddy, papa, mamma: mister, mistress, miss, gentleman, 

lady, sir, madam(e), lad, lass, guy, dame, kid; people (not 

peoples); folks; friend; fellow; pal. 
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This list is exclusive. Do not count any other words, like 

teacher or doctor. But count combinations of the listed 

words with each other and with grand-, great-, step- and 

-in-law. Count also familiar forms of these words, like 

grandpa. Count singulars and plurals. 

6. Average your data 

(a) Add the average sentence lengths that you found in your 

samples and divide the total by the number of samples 

used. This will give you the average sentence length 

for the whole piece of writing. 

(b) Add the number of affixes in all your samples and 

divide the total by the number of samples used. This 

gives you the average number of affixes per 100 words. 

(c) Add the number of personal references in all your 

samples and divide the total by the number of samples 

used. This gives you the average number of personal 

references per 100 words. 

7. Figure your score 

Use the yardstick formula: 
Multiply the average sentence length by .1338 
Multiply the average number of affixes per 100 

words by .0645 

Add 
Multiply the average number of personal 

references per 100 words by .0659 

Subtract 
Subtract the constant .75 

Your Score is 

........ 

........ 

........ 

........ 

Check your score against the QUI CK REFERENCE TABLE 
on next page. 
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QUICK REFERENCE CHART 

------------------------------------------------------------------~-~---------------------------------------------------
Description 
of style 

Words In Personal 
Dlfflculty average Affixes per references 

score sentences 100 words per 
100 words 

Typlcal 
magaz 1 ne 

Potentlal audience 
Typlcal audience one step below) 

----------------------------------
School grades 
completed 

Percent of 
U.S. adults 

------------------------------------------------------------------------------------------------------------------------
VERY EASY up to 1 8 or less 22 or less 19 or more Conics 4th grade 90% 

EASY 1 to 2 11 26 14 Pulp-fixtlon 5th grade 86% 

FAIRLY EASY 2 to 3 14 31 10 SI lck-flctlon 6th grade 80% 

STANDARD 3 to 4 17 37 6 Digests 7th or 8th grade 75% 

FAIRLY DIFFICULT 4 to 5 21 42 4 Qual lty Some high school 40% 

DIFFICULT 5 to 6 25 46 3 ·Academic High school or 24% 
some co I I ege 

VERY DIFFICULT 6 and up 29 or more 54 or more 2 or less Sclentl fie College 4 1/2% 

--------------------------------------------------~--------~------------------------------------------------------------
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APPENDIX II A LIST OF QUESTIONS 

THE FOLLOWING QUESTIONS CAN HELP TO CHECK THE GENERAL 

COMPREHENSION OF ANY CHOSEN TEXT: 

Setting: 

I. Where does the story take place? Describe the 

environment and the situation. 

2. When does the story happen? What are some of the 

features of the time you can find in the story? 

Characters: 

3. How many characters are there in the story? Who are 

they? 

4. What are some of the things you know about them? 

Plot and theme: 

5. What is the major event in the story? 

6. What are other events that are related to the major 

one? 

7. What is the relationship between the hero (heroine) and 

the events of the story? 

Intention of the writer: 

8. Why did the writer write such a story? What does he 

want to tell the reader? 

9. To whom is the story written? 
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Devices used: 

10. In which person(s) is the story told? What effects are 

achieved by the choice of person(s)? 

11. In what tenses is the story told? What are their 

effects? 

12. How is the hero (heroine) portrayed? Give examples to 

show your points. 

ADDED QUESTIONS FOR ADVANCED STUDENTS: 

Setting: 

1. How does your own time and place differ from the 

time(s) and place(s) of the story? 

2. How does this difference affect your reading of the 

story? 

Characters : 

3. What details of the author's character can you infer 

from the story - from the language or the form of the 

story? 

4. How do you infer them? 

Plot and Theme: 

5. From what human characters or situational circumstances 

are the main events in the story derrived? 
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