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ABSTRACT 

In 1976, following the recommendations of the Campbell 

Report, school-based course development and assessment 

replaced the New South Wales Higher School Certificate 

courses and public examinations. Under the auspices of 

the A.C.T. Schools Authority, the A,C.T, Accrediting 

Agency took control of administering the new system. 

Nine years after the system was introduced, the benefits 

of the new system were very clear in the area of English 

curriculum at Years 11 and 12 level. To a considerable 

degree, the hopes of the Campbell Report have been 

fulfilled in terms of providing students with greater 

freedom of choice and flexibility in the selection of 

options in an English course composed of a number of term 

or term equivalent units. Assessment instruments have 

become much more wide-ranging. Teacher/student 

relationships have become 

strategies and learning 

less authoritarian. Teaching 

approaches have generally made 

students more active participants in the learning process. 
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The field study drew heavily on English course documents 

in the senior secondary colleges, presenting an overview 

of the workings of the English curriculum. Because 

courses are being continually reaccredited, it was 

necessary to set the curriculum overview at a particular 

time, in 1984. As the A.C.T. is a small education system 

in Australian terms, it was possible to gain some concept 

of the whole picture, although 428 term units is not an 

inconsiderable number. 

The field study, because of its significant data base, 

poses more questions than it answers. It does, to a 

degree, present "what is", or rather "what was" in the 

1984 English curriculum at Years 11 and 12 level in A.C.T. 

colleges. And it points directions for further research. 
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CHAPTER ONE 

ENGLISH AT SENIOR SECONDARY LEVEL IN THE AUSTRALIAN CAPITAL 

TERRITORY - THE WIDER PERSPECTIVE 

In 1976 under the aegis of the newly-instituted A.C.T. 

Schools Authority, Year 11 students began studies for the 

A.C.T. Year 12 Certificate. 

first time in December 1977. 

This was awarded for the 

Senior secondary students 

had previously undertaken courses of study for the New 

South Wales Higher School certificate, with its prescribed 

syllabuses and public examinations. The Campbell 

Report
1 

in 1973 had recommended dramatic changes for 

senior secondary education in A.C.T., taking the view that 

the traditional curriculum, such as the N.s.w. H.S.C. 

courses, seemed irrelevant to the perceived needs of most 

students; that they were not particularly suitable for 

the large numbers of students who remained at school for 

Years 11 and 12 ( the so-called non-academically oriented 

students); and that the stress on lecture and textbook 

approaches to learning were limited means of communicating 

knowledge. The 

introduction of, 

" ••. learning 
emphasise 

Campbell Report recommended the 

programs (which) will need to 
the discovering, organising, 

1. Report of the Working Cornrni ttee on College Proposals 
for the A.C.T., 1973. Secondary Education for 
Canberra. 
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evaluating and applying of knowledge in the 
context of human action rather than the mere 
acquiring of information."2 

Autonomous senior secondary college course development and 

assessment, approved by the A.C.T. Schools Accrediting 

Agency, an agent of the A.C.T. Schools Authority, replaced 

H.S.C. courses and public examinations. Since the 

introduction of the new system, there has been no 

comprehensive study of the workings of Years 11 and 12 

English courses in A.C.T., although there has been a very 

useful evaluation of the senior secondary college system 

as a whole, Schools To Grow In, 1980 3 which reported 

very favourably on the college system, 

" ••• the colleges have played a major part in 
bringing about a much higher level of 
satisfaction with schooling than was present 
among senior public school students in 1972 ••. 
the available evidence is not inconsistent with 
the thesis that the changes which have been 
observed are associated with a change in 
student-teacher relations, a move away from 
traditional teacher dominance towards a 
relation based more. on co-operation, in which 
students have a measure of independence and 
self-responsibility."4 

This study aims to provide an overview of English courses 

at senior secondary level, that is, Years 11 and 12, in 

2 • op.cit. Report of the Working committee on College 
Proposals for the A.C.T. p.27. 

3. Anderson, D. et al.: Schools To Grow In An 
Evaluation of Secondary Colleges, 1980. 

4. ibid, p.125. 
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the Australian Capital Territory. It focuses on courses 

accredited for teaching in 1984, but also provides a wider 

perspective from which the 1984 English curricula can be 

viewed. This field study could be described as a "what 

is" study, a position paper, or a piece of "action 

research" in the terms Stenhouse uses, the teacher as a 

researcher in her own teaching . t t. S s1. ua 1.on. It is 

written from the point of view of a practising teacher of 

senior English, with six years' experience in the A.C.T. 

and seven in two States: New South Wales and Queensland. 

It is written for teachers of English, not setting up 

A.C.T. as a perfect model, but as one which offers 

considerable freedom and variety for students and 

teachers, in the selection and combining of options in 

studying and teaching English. 

This study may be of interest system-wide in A.C.T. and in 

a State such as Queensland, which moved into school-based 

course development (within the confines of a State open 

syllabus) under the Radford Scheme in 1972. 6 An 

in-house report on Radford English does exist, but is not 

available for study. This could well have provided an 

interesting comparison. South Australia and Victoria have 

5. 

6. 

Stenhouse, L.: An Introduction to Curriculum 
Research and Development, 1975. 
Radford, w.c. et al: Public Examinations for 
Queensland Secondary School Students, 1970. 
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both more recently offered alternative options to the 

public examination: South Australia, with its Secondary 

School certificate (s.s.c.) courses, and Victoria with 

S,T.C. (Schools Year Twelve and Tertiary Entrance 

Certificate) courses. In Tasmania, Western Australia and 

New South Wales, a public examination based on a 

prescribed syllabus still largely dominates, but interest 

in alternatives or alternative options is being 

expressed. 

Directions 

For example, the N,S.W. 1984 report Future 

of Secondary Education by D. Swan and 

K. McKinnon recommended that the secondary curriculum be 

widened; that schools be encouraged to develop their own 

courses and programs, and that the community be involved 

in deciding what is taught in schools. All of these 

elements are built into the operation of the A.C.T. system. 

Dr. David Cohen, Associate Professor of Education in 

curriculum Studies at Macquarie University in Sydney, has 

claimed that public examinations " ..• straitjacket the 

curriculum. 117 This study hopes to show to what extent 

the English curriculum in A.C.T. has been freed, without a 

public examination and without a prescribed or open 

syllabus, in a way which is acceptable for tertiary 

entrance, and more importantly, meaningful for the 

7. Sydney Morning Herald Life and Home, 25/6/1983, p.6. 
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increasing number of students at Years 11 and 12 level who 

have no desire to study at tertiary institutions. 

The emphasis in this study is on the content of the 

courses offered: their aims, objectives, subject-matter, 

teaching strategies, assessment and the evaluation of 

courses; the levels of courses offered; and the roles of 

the English Accreditation Panel and the A.C.T. Association 

of Teachers of English (A.C.T.A.T.E.). It is more 

concerned with the possibilities opened for student 

acceptance, personal development and enjoyment, than with 

the technicalities of arriving at course score ranking for 

inclusion of English in the Tertiary Entrance Score 

(T.E.S.). 

In 1984 there were fifteen senior secondary colleges in 

A.C.T., eight co-educational government colleges, situated 

on their own campuses, quite separate entities from the 

junior ( Years 7-10) high schools; and seven non

government colleges with Years 7-10 included on the same 

campuses. Three non-government colleges were girls' 

schools, three were boys' schools and one was 

co-educational ( but only in Years 11 and 12). In this 

study, two of the colleges were excluded: the School 

Without Walls {S.w.o.w.), a government college, because 

its courses are inter-disciplinary; and second, Canberra 

Grammar, because it continues to prepare students for the 
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N.s.w. H.s.c. courses. Also excluded were Technical and 

Further Education (T.A.F.E.) courses, for the same reason 

as Canberra Grammar. 

The courses under consideration were those approved by the 

English Accredi tat on Panel, acting under the authority of 

the A.C.T. Schools Accrediting Agency. Other courses, 

which extend the English curriculum and often come under 

its umbrella, such as Drama, Media, English as a Second 

Language and Clear Thinking, all have their own subject 

panels, and were excluded from the study. However, where 

such units (term courses of forty-four hours in class for 

twelve weeks) had been presented as elements of English 

courses and approved by the English Panel, they were 

included in the study. The word "English" was used in all 

college course titles except one. 

English syllabus as such, 

Because there is no 

" ... in a system whose schools are largely 
autonomous there can be no attempt to prescribe 
a curriculum, let alone lay down detailed 
syllabus requirements,"8 

individual colleges choose their own course titles. The 

title of the exception "Communications", was changed to 

8. op.cit. Report of the Working Committee on College 
Proposals for the A.C.T. p.47. 
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"Integrated English" when the course was presented for 

reaccreditation in 1984. 

In the study, curriculum is used in the narrow sense of 

courses of study, approved by the school cornmuni ty and 

accredited by the Accredited Agency, whether they be for 

TES classification or not. Accredited courses are 

TES 

" •.. judged 
Agency to 
appropriate 
and 12. 11 9 

by the (subject) panel and the 
be educationally sound and 

for students studying in Years 11 

classification courses are classified by the 

Australian National University, 

" ••• as requiring the level and kind of 
reasoning suitable for use as a predictor of 
likely success in academic tertiary study."10 

These courses may be used in the calculation of the 

Tertiary Entrance Score. 

All thirteen colleges offer TES classification courses. 

Two non-government boys' schools offer two separate levels 

9. A.C.T, Schools Accrediting Agency: Course 
Development and Accreditation for Years 11 and 12 in 
the A.C.T. Guidelines for Colleges and Panels, 1981, 
p.30. 

10. ibid, A.C.T. Schools Accrediting Agency, p.31. 
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of TES classification courses, the equivalent of Two Unit 

and Three Unit English in the N.S.W. H.S.C. All colleges 

except two non-government schools offer accredited courses. 

Under the A.C,T. system, courses are made up of 

combinations of term length units, 

coherence of purpose. 

which have some 

The units combine to make up: 

majors (5-7 units) 

minors (3-4 units) 

major-minors (8-9 units) 

double majors (10 or more units). 

English is not a compulsory subject in A.C.T. for Year 12 

Certificate or matriculation purposes, 

"We do not believe that any "subject" or course 
within the college should be compulsory. Of 
course, some studies may be prescribed as 
prerequisites for those intending to pursue 
particular tertiary studies: but no student 
should be farced by college rules to undertake 
a particular course though he may be 
strongly encouraged to do so. And in that 
connection we should expect students themselves 
to play some part in deciding what courses are 
offered, beyond the 1assive choice of 
acceptance or rejection."! 

11. op.cit. Report of the Working Committee on College 
Proposals for the A.C.T., p.52. 
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School policy in the non-government colleges, does, 

however, require students to study a major in English. 

A.C.T. Schools Authority Year 12 Study Information Papers, 

12 Numbers Six and Seven providing data about 1981 and 

1982 Year 12 students in A.C.T., show that although 

English, as with other subjects, is not compulsory (except 

in non-government schools), it is nevertheless very 

popular with students, In 1982, 2936 English Group 

courses (English, Drama, Media, English as a Second 

Language) were completed in A.C.T. colleges. This was the 

second highest number in a list of thirteen subject 

groups, the highest being Science Group subjects with 3143 

completed courses. The Maths and Computing Group figure 

was 2924, the Social Science Group 1936 . 13 As a 

percentage of the total number of courses studied in the 

day, the English Group accounted for 18.849%, the Science 

Group 20.157%, Maths and Computing 16.277% and Social 

Science 12.416%. 14 

Year 12 Study Number Six, but not more recent papers, 

provides 1981 data on the numbers of students completing 

12. A.C.T. Schools Authority: Year 
1983 

12 Study Number Six, 

A,C,T, Schools Authority: Year 
1983 

12 Study Number Seven, 

13. A.C.T. Schools Authority: Year 12 Study Number Seven, 
1983, p.42. 

14. ibid, p.43. 
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majors, minors, major-minors and double majors in 

particular subject groups. In 1981, 2976 students 

completed courses in the English Group. Of these, 72. 8% 

completed a major; 17% a minor; 6. 3% a major-minor ana 

3.9% a double major. The comparative percentage figures 

for females and males are as follows: 

FIGURE I ENGLISH -1981 YEAR 12 

Female Male 

Major 71.2 74.5 

Minor 15.5 18.8 

Major-minor 8.4 4.1 

Double major 4.9 2.6 15 

In the Maths Group, 2905 students completed courses. 59% 

completed a major; 27 .1% a minor; 8% a major-minor, and 

5.9% a double major. The comparative percentage figures 

for females and males are: 

15. A.C.T. School s Authority: Year 12 Study Number Six, 
1983, p.26. 
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FIGURE 2 MATHS -1981 YEAR 12 

Females Males 

Major 62.2 56.0 

Minor 28.7 25.6 

Major-minor 4.9 10.9 

Double major 4.2 7.5 16 

Thus, as a percentage of students who study the subject, 

13% more study a major in English than in Maths. This is 

off set to a small degree by a slightly higher ( about 4%) 

percentage of students doing a major-minor and double 

major in Maths, but overall students have opted for more 

comprehensive courses in English than in Maths. The 

female/male comparative figures in English and Maths seem 

to reflect the sex stereotyping of subject choices at 

senior secondary college level. Females opt for more 

comprehensive courses in English. The percentage of 

females completing major-minors and double majors in 

English is about double the percentage of males completing 

these courses. In Maths, these figures are reversed. 

About double the percentage of boys completed major-minors 

16. op.cit. Year 12 Study Number Six, p.27. 
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and double majors in Maths. As the Year 12 Study papers 

since 1981 have not provided this information, these 

sources do not allow for a comparison to be made to 

ascertain whether there have been changes since then. 
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CHAPTER TWO 

A.C.T. SECONDARY COLLEGE ENGLISH COURSES, 1984 

The English courses offered in A. c. T. secondary colleges 

were as follows. ( Individual colleges are not identified 

by name). 

Figure 3. A.C.T. SECONDARY COLLEGE ENGLISH COURSES , 1984 

COLLEGE TES CLASSIFICATION ACCREDITED COURSES TOTAL 
COURSES NO. 

A ENGLISH 1 ACCREDITED ENGLISH 1 2 

B ENGLISH, 2 ENGLISH FOR LIVING 1 3 
COMMUNICATIONS 

C ENGLISH 1 EXPLORING ENGLISH I 2 

D TERTIARY ACCREDITED ACCREDITED ENGLISH 1 2 
ENGLISH 1 

E ENGLISH 1 1 

F ENGLISH "T II 1 ENGLISH A 1 2 

G SENIOR ENGLISH 1 1 
STUDIES 

H ENGLISH 1 LANGUAGE AND l 2 
LITERATURE 

I ENGLISH 1 ENGLISH ACCREDITED 1 2 

J ENGLISH 1 ENGLISH ACCREDITED 1 2 

K ENGLISH 1 ENGLISH A 1 2 

L ENGLISH A, 2 INTEGRATED ENGLISH 1 3 
ENGLISH B 

M ENGLISH ( T) 1 ENGLISH (A) 1 2 

TOTAL 15 11 26 
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26 English courses were offered; 15 TES 
courses and 11 accredited courses. 
Baccalaureate students at College I study 
literature units offered in the English (TES) 

classification 
International 

a pattern of 
course. 

These 26 courses were made up of 428 uni ts ( term courses 
involving forty-four hours of classwork for a minimum of 
twelve weeks). Of these, 356 or 83% were TES 
classification units; and 72 or 17% were accredited 
units. Individual college unit offerings were as follows: 

Figure 4. 

COLLEGE 

A 

B 

C 

D 

E 

F 

G 

H 

I 

J 

K 

L 

M 

TOTAL 

NUMBER OF TERM UNITS OF ENGLISH OFFERED BY 
INDIVIDUAL COLLEGES , 1984 

TES CLASSIFICATION ACCREDITED UNITS NO. 
UNITS 

31 7 38 

ENGLISH 9 6 15 
COMMUNICATIONS 6 

28 6 34 

28 8 36 

24 2 

34 6 40 

22 22 

23 1/2 6 30 

54 7 61 

26 9 35 

20 5 25 

ENGLISH A 12 5 23 
ENGLISH B 6 

32 7 39 

356 72 428 

428 term uni ts were offered, the average number being 33 

by each college. The largest number offered was 61 by 

college I; the smalle st number 15, by College B. But in 
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both these colleges, as in five others, Drama and Media 

units from other courses could be included in a student's 

English course, providing more options. 

Other factors which provide greater unit choice for 

college students are the inclusion of Clear Thinking and 

inter-disciplinary units from other courses; the 

combining of Year 11 and Year 12 students in classes, 

which allows for greater participation in a particular 

unit; and for accredited students, the option of 

including TES accredited units in an accredited course, 

Not all units are offered each term, for reasons such as 

timetable restrictions; course pattern requirements; 

insufficient student interest to run a unit; uni ts of 

interest idiosyncratic to a particular teacher, especially 

when the teacher who wrote the unit may have moved on; 

and even, in one college, teacher, rather than student 

selection of a term unit. 

Timetabling of English can be very significant for 

students. Options are maximised when colleges offer 

English uni ts on every line and within a line, several 

English units. On the other hand, options are restricted 

if English is offered on only a small number of lines and 

within a line, only one or two English units are offered. 

In the latter case, choice is even more restricted when 
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subjects with high participation 

Mathematics or Biology, are offered on 

lines, which compete with English. 

rates, such as 

a small number of 

Courses sometimes contain "deadwood" units, particularly 

when they approach reaccredi tat ion, generally after five 

years. For example, in College K the course is made up of 

20 TES classification units, but the 1984-1985 College 

Handbook for students omits Unit 17 Shakespeare's History 

Plays, Unit 18 More Australian Writers and Unit 19 ~ 

American Writers. Unit 17 is a unit which never evoked 

sufficient student interest to run a class. 

11, Ef feet i ve Communication Through 

In 1984, Unit 

English, an 

introductory language unit for weaker students, was not 

offered. All incoming Year 11 students were required to 

do Unit 1 English Language. Unit 11 was not offered 

because of teacher dissatisfaction with the complex 

presentation of the unit and agreement that uniformity in 

Term I would provide a clearer picture on which to advise 

students about following a TES classification course or an 

accredited course. 

Nevertheless, there is considerable choice for students in 

the selection of units to make up their English course. 

How can they possibly make such choices? Counselling is 

crucial and presented in a number of ways. In the case of 

government colleges, the senior English teacher ( subject 
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co-ordinator) and staff usually visit feeder schools and 

talk to Year 10 students about college courses. In 

non-government colleges, because the Year 10 students are 

on the grounds, time is taken usually f rorn July onwards, 

to explain courses to students and tentative unit 

selections are made before the end of the year. In all 

colleges, it is particularly the job of the Band 3 

teachers (equivalent of Deputy-Principal) to advise 

incoming Year 11 students about their course and unit 

choices. 

All colleges provide handbooks for students which include 

course pattern rules and summaries of individual uni ts. 

As an example, the information for students on English in 

the 1984 handbook of College D is given in Appendix One. 

Most colleges classify their English units into categories 

to inform students about units; to structure course 

patterns and to 

number of units, 

sequence 

such as 

units. Courses 

at College I, 

with a 

provide 

large 

more 

detailed information than in the shorter courses, such as 

in Colleges K and L where units are not classified at 

all. College I's classification is by means of language 

genres: 

FICTION POETRY DRAMA THEMATIC PRACTICAL ENGLISH COMMUNICATIONS 

This is the most common form of classification. However, 

College F groups units sequentially from easier to more 

difficult units: 
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GROUP A (INTRODUCTORY) GROUP B (CORE} GROUP C (EXTENSION) 

ASSOCIATED UNITS 

A simpler variation of this is College G's classification: 

YEAR II UNITS YEAR 12 UNITS YEARS 11/12 UNITS 

Even where units are not sequential, there is a sequencing 

effect, as more difficult units are often offered in later 

terms. 

Proper counselling of students in terms of personal 

interest, ability, career aspirations, is essential for 

students to gain maximum benefit from .the myriad of units 

which are open to them. This is an area in the system 

which is well worth further investigation. 

Course pattern requirements provide balance and structure 

in courses and help provide comparability of courses in 

the system. Requirements in minors, majors, major-minors 

and double majors must be written into English course 

documents when subrni tted for accreditation. Generally a 

combination of literature and language uni ts is required 

and there are restrictions on the number of Drama, Media 

or other English-type units allowed in each of the course 

types. A major (5-7 units) is the most popular course 

length among students in TES classification English, over 

70%17 opting for it. The course pattern requirements 

17. A.C.T. Accrediting Agency: Year Twelve Study Number 6 
1983. p.26. 
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for a major at College F, where units are grouped 

sequentially (See p.18) are as follows: 

"To complete a MAJOR of 5 units a student: 
i. Must complete one unit consecutively from 

each of Group A, Group Band Group c. 

ii. Must complete two Literature uni ts, one 
of which involves the sustained class 
study of a novel and/or a play and/or 
poetry as opposed to the comparative 
study of selected literature extracts. 

iii. May select up to two Associated units." 

(College F English "T" Course Document, 1982, p.8.) 

course patterns in other colleges are similar, al though 

there may be fewer regulations. For instance in College D, 

there is a strongly recommended unit for Term I, Year 11, 

and a limit of two Drama or two Media units or one of each 

in a TES classification major. 

There is a compulsory Term I, Year II, unit for all TES 

classification students of English in five non-government 

colleges and strongly recommended introductory units in two 

government colleges. Student achievement in the 

introductory unit is sometimes used to direct students 

towards TES classification courses or towards accredited 

courses. 

Typical course patterns may be indicated to students, such 

as that in College J's English Course Document, 1982, 

(p.4). 
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TYPICAL COURSE PATTERN OPTIONS 

Unit choices for English PH 0001 students are recommended 

in the following pattern: 

(List A) Basic Essay Writing 

(List B) Integrated English I 

(List B) An Introduction to Australian 

Literature 

(List A) Essay & Report Writing 

(List B) The Short Story 

(List A) Imaginative Writing I 

(List B) Integrated English II 

(List B) Some American Literature* 

(List B) Non-Fiction 

(List B) Modern Woman in Literature* 

(List B) Twentieth century Novels* 

(List A) History of the English Lang. 

(List A) Communication Skills 

(List B) Shakespeare A 

(List B) Shakespeare B 

{List B) More Australian Literature 

{List B) More American Literature 

(List B) Poets In and Around Canberra 

(List B) Modern and Contemporary 

Playwrights 

{List B) Twentieth century Poets 

{List A/8) What is Style? 

(List A) Imaginative Writing II 

(List B) 18th and 19th Century 

Novels 

(List B) Images of Women in 

Literature 

(List B) Major Poets 

(List B) Anglo-Irish Literature 

* Recommended in Term 2 only for Year 11 students who 

have shown above average competence in Term 1. 
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Colleges A and K take this a step further by recommending 

course patterns for students with differing abilities and 

career aspirations. Thus at College K, students intending 

to study Arts/Law, Arts, Fine Arts or Professional Writing 

degrees at the Australian National University or the 

Canberra College of Advanced Education or at other 

tertiary institutions, are advised to take three units 

involving a solid study of literature-plays, poetry and 

novel. Unit names and numbers are specified. 

Fewer than 4% of students take a double major in 

English. 18 This involves at least two units of English 

per term for five terms. Generally such students need the 

recommendation of the College Principal or the Senior 

English Teacher to pursue this specialised course. The 

double major and major-minor courses are not available to 

students at all colleges, particularly at the 

non-government boys' schools, where timetable restrictions 

prevent such courses being offered. 

Two sets of guidelines have been written for English 

course developers by the English Accreditation Panel, the 

first in 1980 and the second in 1982. Both of these were 

mainly concerned with course patterns. The first set of 

18. op.cit. Year 12 Study Number 6, p.26. 
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guidelines suggested the inclusion of at least some 

literature 

guidelines 

in 

was 

English 

much 

majors. The second 

more comprehensive. 

set 

The 

of 

main 

recommendations were: the inclusion of at least two units 

of literature study in a TES classification course; 

limiting the number of Media and Drama units to two or one 

of each in a TES major; to one of either in a TES minor; 

the exclusion of remedial English work or ESL type content 

from TES courses; (The panel supported such courses but 

regarded them as more appropriate for accredited courses). 

These English Panel guidelines were generally accepted by 

1984, having evolved in response to the need for structure 

and balance in courses and to assist comparability. In 

the first two rounds of accreditation, course patterns 

were not looked at sufficiently, probably because of the 

existence of multiple panels, with resultant lack of 

responsibility by panels for complete course patterns. 

The 1982 Guidelines regarded as crucial the combinations 

of units into course patterns: 

"The manner in which units may be combined to 
form an English course is a matter of vital 
interest to the panel and to the credibility of 
the systern. 11 19 

19. Rickwood, J. : 
Developers", p.l. 

"Suggestions to English Course 
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CHAPTER THREE 

A.C.T. SECONDARY COLLEGE ENGLISH UNITS, 1984 : TES 

CLASSIFICATION UNITS 

In 1984 there were 15 TES classification courses offered 

in A.C.T. secondary colleges. (Such courses lead to 

tertiary entrance). These courses were made up of 356 

units (term courses involving 44 hours of classwork for a 

minimum of 12 weeks). The average number of units offered 

in each college was 24, the largest number 54 at College I. 

Two levels or streams were offered at Colleges B and L, 

one a non-government boys' school and the other a 

non-government co-educational college. Flexibility in the 

A.C.T. school structure allows units of varying length to 

operate. Three colleges, D, Hand I, offered half term or 

semester length units. College D operates on a two 

semester structure instead of three terms per year. Its 

units are the equivalent of 1 2/3 of a standard unit. In 

College H, all English units except two were half-units, 

and in College I, 40 half-units were offered. In the 

latter, there were 36 half-units on individual modern 

writers and 4 practical English half-uni ts: Traditional 

Grammar, Essay Writing, Talks, and Report Writing. Its 

other 34 units were of standard unit length. 
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On English course documents of these colleges, the 

equivalent of standard units was specified. In this 

study, all units have been numerically converted to 

standard unit length, and fractional numbers are to the 

nearest whole number. 

Attempting to classify and analyse 356 uni ts has been a 

daunting task, and I cannot pretend to have succeeded to 

the degree that I would have wished. Unit titles and 

content provided the greatest assistance, particularly 

with literature-based units. At the same time, these 

especially needed cross-references, among genres and 

national literature (see Appendix Two}. On the other 

hand, unit titles were often obfuscating, when it came to 

language and communication-type units, and a thorough 

study of the teaching strategies specified had to be made, 

in order to appraise the approach to language taken in 

each. The following figure presents a tentative approach 

towards classification. 
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Figure 5 

A.C.T. SECONDARY COLLEGE ENGLISH TES 

CLASSIFICATION UNITS, 1984 

No. of Units % 

LITERARY GENRES 

PROSE 49 43 
114 UNITS DRAMA 39 34 

POETRY 23 1/2 21 

OTHER 3 3 

114 100 

LiTERATURE OF NATIONSl AUSTRALIAN 33 36 
GEOGRAPHICAL AREAS AMERICAN 20 1/2 22 

BRITISH 21 1/2 23 
92 UNITS OTHER 17 _li 

92 100 

LITERARY AND SOCIAL LITERARY 34 50 
THEMES SOCIAL 34 ..2.9.. 

68 UNITS 68 100 

SAMPLING OF LITERATURE- 10 26 
PROSE, DRAMA ! POETRY 

38 UNITS 

COMBINED LITERATURE AND ~ ....1i 
LANGUAGE UNITS 38 100 

LANGUAGELCOMMUNICATIONS WRITING 30 5 

LANGUAGE/MEDIA/ 14 27 
52 UNITS COMMUNICATIONS 

HISTORY OF THE 4 8 

LANGUAGE 

SPEAKING 3 6 

OTHER 1 1 

52 100 
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Figure 6 



THE NOVEL 

The Novel 

What's a Novel? 
Novel Study 

Novel Study 1-4 
(half-units) 

The Novel as a 
Form 

Some Great 
Novels 

The Australian 
Novel 
Some Australian 
Post-War Novels 

Modern American 
Fiction 

The English Novel 
Some English 
Novelists 
Some English Novels 

Some European 
Novels (half-unit) 

18th & 19th 
Century Novels 
The 19th Century 
Novel 
19th Century 
Novels 
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LITERARY GENRES 
PROSE 

SCIENCE FICTION 
FANTASY DETECTIVE 
FICTION 

Science Fiction 
(3 units) 
Some Science 
Fiction 
(3 units) 

Some S.F. Liter
ature 

Imagined Worlds 
(S.F./Fantasy) 
(1 2/3) 
Fantasy 
(2 units) 

Detective & S.F. 
Detective Fiction 

SHORT FORMS 
OF PROSE 
Short Prose 

Some Short 
Prose 

*Some Short 
Literary 
Forms (1 2/3) 

*Short Forms 
of Literature 

Modern Novels (2 units) 
20th Century Novels 
(2 units) 

THE SHORT STORY 

The Short Story 
(5 units) 

Short Stories 
(3 units) 

Some Short 
Story Writers 

NON-FICTION 

Non-Fiction 
(2 units) 

Non-Fiction 
A Reading
Writing 
Unit 

* These units do include the study of poetry, but 
otherwise fit more easily into this category than others. 
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LITERARY GENRES 
POETRY 

Understanding Poetry 
An Introduction to Poetry (1/2) 
English Poetry - An Introduction 
Why Poetry? An Anthology Study 

The Shorter Poem 
The Longer Poem 
Narrative Poetry 
Folk Song 

Major Poets 
(2 units) 
some Major Poets 
(1 1/2 units} 
Three Poets 

Australian Poets 
Some Modern Australian Poetry (1/2) 
Poets In & Around Canberra 

Some Modern American Poetry 
Modern American Poetry (1/2) 

English Poets 

Romantic Poetry 
Some Poetry of the Romantic Period 
The Romantic Poets (1/2) 

Victorian Poetry 
Three Victorian Poets (1/2) 

Some Modern British Poetry (1/2} 

20th Century Poets 
Some 20th Century Poetry 
Poetry Now 
Three 20th Century Poets (1/2) 

Introductory units, 
anthology/survey 

Poetic forms 

"The Greats", 
detailed study of 
2-5 poets 

Australian poetry 

Modern American 
poetry 

English poetry 

Romantic poetry 

Victorian poetry 

Modern British 
poetry 

Modern poetry 



Some Plays 
Drama as Literature 

Drama in Production 
Exploring Theatre 
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LITERARY GENRES 
DRAMA 

Ancient Greek Theatre l (1/2) 
Ancient Greek Theatre 2 (1/2) 
Elizabethan and Jacobean Drama 
(2 units) 

Tragedy 
(3 1/2 units) 
Comedy 1 (1/2) 
Comedy 2 (1/2) 
some Comedies 

Shakespeare 
(3 units) 
Shakespeare 1 
Shakespeare 2 
Shakespeare A 
Shakespeare B 
Shakespearean Drama 1 
Shakespearean Drama 2 
Shakespeare Workshop 1-3 
Studies in Shakespeare 1 & 2 
Shakespeare Workshop 1-6 

(1/2 units) 
Shakespearean Tragedy 
Shakespeare's History Plays 

Modern Dramatists 
Modern Drama as Literature 
(2 units) 
Modern Drama Workshop 
Modern and Contemporary Playwrights 
Modern Social Drama 

Australian Plays (1/2) 
Some American Plays (1/2) 
European Drama 

General units 

Techniques of 
production 

Historical units 

Forms of drama 

Shakespeare 

Modern drama 

Australian/American/ 
European 
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LITERARY GENRES 

OTHER 

Some 20th Century Novels and Plays 

Tragedy - Greek Drama and Prose 

Under the umbrella of literary genres, 114 units were 

offered. Of these 43% were prose uni ts, 34% drama, 21% 

poetry, and 3% combined uni ts dealing with the study of 

prose, plays, and poetry. With the drama units, it needs 

to be remembered that many more units are available to 

students through fully-fledged drama courses offered in 

government colleges and College B, The English 

Accreditation Panel Guidelines ( 1980) recommended that in 

an English major ( 5-7 uni ts), no more than two theatre 

uni ts be included; and in an English minor, one theatre 

unit. Course patterns in the colleges indicate that these 

guidelines were being followed. 

The units feature great variety in the offerings: survey

type introductory uni ts as an explanation of the genres, 

such as What I s a Novel? or An Introduction to Poetry ; 

units which deal with particular forms of the genre, like 

Narrative Poetry and Tragedy ; units which cover 

literature of a particularly significant period in the 

history of the genre, such as Ancient Greek Theatre 1 and 
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2 or Romantic Poetry ; uni ts which deal with the genre 

within a geographical context, like The Australian Novel, 

Poets In & Around Canberra or European Drama. There are 

also units which involve a study of the "greats" of the 

genre in the best Leavis tradition, such as Three Poets 

(Chaucer, Donne, Eliot), and the 18 1/2 uni ts on 

Shakespeare 1 s plays. The unit offerings allow for the 

specialist study of literature and the more general, 

survey-type introductory approach to literature. 

PROSE UNITS 

Of particular interest are the prose units. Traditionally 

prose study has concentrated on the novel, particularly at 

senior school level. The 1984 N.S.W. HSC prescribed prose 

texts for English in the three levels, 2 Unit General, 2 

Unit and 3 Unit, show that only one non-fiction text was 

studied (for the Topic Area in the 2 Unit General 

course). In A.C.T. 43% of the prose units involve a study 

of novels, but the majority, 57%, deal with the short 

story, short forms of prose, non-fiction, science fiction, 

fantasy and detective fiction. Again, what is of interest 

is the range of prose units. 

The aims, objectives, teaching strategies, content and 

assessment of the prose units indicate a very imaginative 

approach. For example, College C I s unit, Non-Fiction; A 

Reading-Writing Unit, involved the study of a biography or 
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autobiography, selected diaries, essays, letters, and 

travel literature, looking at the style and forms of 

non-fiction; the author's interpretation of and response 

to concepts and issues such as culture, reality, social 

and personal relationships, war, adventure, romance, 

religion, politics and literature. College J's 

non-fiction unit required a detailed study of two 

non-fiction books, and an even wider range of materials -

including also obituaries, speeches, news programs, 

documentaries, local histories, genealogical surveys, 

newspaper and magazine articles. This unit required a 

critical essay and the compilation of a biography on a 

person chosen by the student. College K's Some Science 

Fiction involved a study of four or five books divided 

into two categories. Section A books were considered by 

the course developer more serious, including such 

selections as Dr. Jekyll and Mr. Hyde and The War of the 

Worlds. Students were required to study at least one 

Section A book, especially for historical background. 

Section B books were less literary and included works by 

Asimov, Ray Bradbury, A.C. Clarke and Frank Hoyle. 

Students were encouraged to read widely from this 

section. College F's Fantasy unit involved the study of a 

range of fantasy literature, 
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" ••• including tales of sorcery, utopian worlds, 
mystical visions and Arthurian tales". 
(College F English "T" Course Document, p.100). 

College D's Some Short Literary Forms dealt with short 

stories, poetry and short non-fictional prose. Universal 

themes such as love, childhood, sorrow, death, were 

considered to provide variation from form to form. The 

objectives are to encourage students to read, discuss and 

write about a range of short literary forms; to help 

students develop ideas about essential elements of each 

form; and to develop student writing skills in one or 

more of the themes. 

Figure 7 TES Classification Prose Units 
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THE LITERATURE OF NATIONS, GEOGRAPHICAL AREAS 

AUSTRALIAN 

Australian Literature 1 & 2 
(6 units) 
Australian Literature A & B 
(Both l 2/3) 
Australian Literature 
(2 units) 
Further Australian 
Literature 
Australian Literature -
an Introduction 
Introduction to Australian 
Literature 
An Introduction to 
Australian Literature 
More Australian Literature 
Some Australian Writers 
More Australian Writers 
Australian Writers 

Explorers & Settlers 
Australian Literature -
19th Century (1/2) 

AMERICAN 

American Literature (4 units) 
Some American Literature 
More American Literature 
Some American Writers 
More American Writers 
American Writers 
American Literature - an 
Introduction 
Introduction to American 
Literature 
Further Studies in American 
Literature 

American Literature:19th Century 
American Literature:20th Century 
Some Recent American Literature 

(3 half-units) 
A Study of Black America 
Black American Literature 
Blacks in American Literature 
The Negro & The Indian 

Australian Writers & the Past Modern American Fiction 
------,----,,---,-----,--=--,------ Modern American Poetry (1/2) 
An Australian Identity (2) Some Modern American Poetry 
Literature & Culture Some American Plays (1/2) 
in Australia (1 2/3) 

contemporary Australian 
Literature 
Some Australian Literature 
since the War (1/2) 

Some Australian Women Writers 
(1/2) 

The Australian Novel 
some Australian Post-war Novels 
Australian Poets 
Some Modern Australian Poetry 
(1/2) 
Poets In and Around Canberra 
Australian Plays (1/2) 
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THE LITERATURE OF NATIONS, GEOGRAPHICAL AREAS 

BRITISH 

Trends & Traditions in English 
Literature 

Landmarks of Literature 1 & 2 
(Both 1/2 units) 
Introduction to Medieval 
Tudor & Stuart Literature 
Introduction to 18th Century 
English Literature 
Introduction to 19th Century 
English Literature 
18th Century Literature 
Writers & Their Times 
19th Century British Literature 
British Writers 20th Century 
20th Century British Literature 

The English Novel 
Some English Novels 
Some English Novelists 
English Poetry - an Introduction 
English Poets 
Romantic Poetry 
Some Poetry of the Romantic 
Period 
The Romantic Poets (1/2) 
Victorian Poetry 
Three Victorian Poets (1/2) 
Some Modern British Poetry (1/2) 
Elizabethan & Jacobean Drama 

OTHER 

Literature of Many Lands 
World Literature in Translation 1 
Literature in Translation 

European Literature 
Modern European Literature 
French Literature in English 
Translation 
German Literature in English 
Translation 

Some European Novels (1/2) 
European Drama 

Some Irish Writers (2 1/2 units) 
Irish Writers 
Anglo-Irish Literature 

Canadian Literature 
Asian Literature 
African & Pacific Writing 

Figure 8 
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AUSTRALIAN LITERATURE 

The classification of TES units dealing with the 

literature of nations or geographical areas presents an 

interesting picture. 36% of these units concentrate 

specifically on Australian literature, which has lost its 

Cinderella status in senior school courses. 

except one have at least two uni ts 

All colleges 

of Australian 

literature, two colleges have four units. What is 

distinctive about these units is that the objectives 

usually include the understanding or appreciation of 

Australian literature in a cultural context. For example, 

the first objective of College F I s Australian Literature 

unit was, 

"To encourage students' awareness and 
appreciation of the place of Australian 
literature in our culture". 
(College F English "T" Course Document, p.32). 

In College M, four of the seven objectives in its 

Australian Literature unit related to Australia's cultural 

heritage, 

"iii) To trace the themes of writers who 
portrayed both rural and urban settings 
eg. mateship, loyalty, the search for 
identity, growing up, spiritual values in 
a materialistic society, the influence of 
environment on values and attitudes, the 
conflict and alienation in Australia 
after the British experience, 
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iv) To choose works of literature - prose, 
poetry and drama - which in themselves 
compare and contrast historically and 
socially rural and urban backgrounds or 
which together make these comparisons in 
relation to each other. 

v} To encourage students to think and 
reflect upon the features which make this 
literature distinctively and recognisably 
Australian; to be able to understand 
something of the historical contexts of 
the literature especially the transition 
from 'landscape to cityscape'. 

vi} To lead students to recognise or question 
their place in Australian life which 
authors have described." 

(College M English (T) Course Document, p.33) 

Two units, both entitled An Australian Identity, were 

interdisciplinary in the sense that they could be included 

in either an English course or a History course. In 

College A's unit, the objectives make it clear that there 

was more emphasis on history; 

One 

11 i ) To combine the skills of 
analysis and historical study. 

literary 

ii} To understand the development of the 
Australian character in formative periods 
in Australian literature and history. 

iii} To help students to obtain an 
appreciation of their own identity when 
viewed in the perspective of Australian 
literary and historical traditions." 

(College A English Course Document, p.85} 

particularly interesting unit is College D's 

Literature and Culture in Australia. This unit takes a 

more multicultural approach to Australian literature. The 
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Content of the unit suggests a study of expressions of 

culture, minority communities, and cultural conflict, 

through such texts as The Young Wife, Moving Out, Alien 

Son, The Winter Sparrows and The Fringe Dwellers. 

In N.s.w., the 1984 prescribed texts for the HSC were made 

up of 40% Australian content. The break-down for each of 

the levels was: 

2 UNIT GENERAL - 58% of content 

2 UNIT - 26% of content 

3 UNIT - 33% of content 

The 2 Unit General Course included a Topic Area study, 

"Perspectives on Australia" or "The Aboriginal 

Experience", which accounted for the higher percentage of 

Australian literature being studied at that level. In the 

3 Unit course an elective study of "Contemporary 

Australian Drama" was available. 

AMERICAN LITERATURE 

22% of the units in Figure 8 involved a study of American 

literature. As with the Australian uni ts, the objectives 

included the consideration of the texts in a social and 

historical context. In College J I s unit, Some American 

Literature, for example Objectives (iii) and (iv} were; 
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"To introduce students to some recurring themes 
in American literature 

To consider comments made on American society 
through this literature". 
(College J English course Document, p.26). 

Similarly, some of the units could be included in a 

History course as well as in an English course (but not 

both). These units were A Study of Black America and The 

Negro and the Indian. The four units involving the study 

of black American literature had no equivalent in the 

N.s.w. HSC prescribed texts. College L's Blacks in 

American Writing, for example, dealt with racial issues 

both from the black American and other points of view; 

included the compulsory study of one of Baldwin's works 

and at least two others from a list of books by Cleaver, 

Ellison, Faulkner, Griffin, Hansbury, Lee, Stone and 

Styron. College F's The Negro and the Indian took a more 

structured historical approach, and suggested works for 

literary analysis such as Geronimo - His Own Story, Little 

Big Man, The Last of the Mahicans, catch 22 and One Flew 

Over the cuckoo's Nest. 

BRITISH LITERATURE 

The approach to British literature was different from that 

of the Australian and American units. There was little or 

no stress on the study, through literature, of British 

culture. The objectives in the units of British 
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literature were more concerned with specialised historical 

eras in the development of English literature. Thus, nine 

uni ts dealt with English 1 i terary hi story, f rorn medieval 

times to the present. Even the 20th century uni ts, such 

as 20th Century British Literature, were more concerned 

with the times studied, than the context of place. Its 

second aim was, 

"To encourage the students to understand and 
appreciate the problems, aims and achievements 
of the twentieth century, as they are revealed 
by contemporary writers". 
(College G Senior English Studies Course 
Document, p.27). 

This is a very typical objective in the units dealing 

specifically with British literature, which gives little 

comfort to the Anglophiles who regard the British heritage 

as the model for Australian society. It seems to indicate 

more interest in Australian and American society than the 

British. In N.S.W., the 1984 prescribed texts and authors 

showed that overall 38% of the books listed were British, 

which broke down to 11% for 2 Unit General, 62;5% for 2 

Unit and 44% for 3 Unit. 

LITERATURE FROM OTHER AREAS 

18% of the uni ts classified under nations, geographical 

areas, dealt with literature outside Britain, America and 

Australia. It included world literature in translation, 
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European, Canadian (French in translation as well as 

English), Asian, Pacific and African. Irish literature 

has also been included in this category, because the 

objectives of the units indicate an interest in place, 

rather than in Irish writers as belonging to British 

culture. 

College K's Literature in Translation unit aimed to make 

students aware of the work of some notable non-English 

writers and to discuss the works in a national and 

historical context. The Content section provided a book 

1 ist by authors such as Camus, Hesse, Tolstoy, Brecht, 

Lor ca, Chekhov, Mishima, Naruda. College I's World 

Literature in Translation 1 and 2 were designed to satisfy 

requirements for the International Baccalaureate, but were 

open to other students as well. 

Of particular interest were the units Asian Literature and 

African & Pacific Writing . The Teaching Strategies 

specified in Asian Literature focused on selected writers 

from different parts of Asia, who represent a variety of 

cultural backgrounds and historical periods. Chinese, 

Japanese and Indian texts dominate, but not exclusively 

so. African and Pacific Writing dealt with the literature 

of developing nations, in Africa, and New Guinea. It is 

perhaps surprising that there are not more uni ts dealing 
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with Asia and the Pacific, with Australia's proximity to 

these areas and increasing awareness of the multicultural 

nature of Australian society. 

LITERARY AND SOCIAL THEMES 

LITERARY THEMES 
CHILDREN'S LITERATURE 

SATIRE 

CLASSICAL 
TO LITERATURE 

SPECIFIC WRITERS 
(excluding Shakespeare) 

Children's Literature (4 2/3) 
Children's Books (2) 

Satire in Literature (3) 
Some Satirical Writers 
Modern Satirical Writers 

Classical Background to 
Literature 
Homer and the Bible 

Thomas Hardy 
T.S. Eliot 
Modern Writers' series (36 1/2 
units) 

(Hemingway, Steinbeck, Scott 
Fitzgerald, Arthur Miller, 
T. Williams, Lawrence, 
Golding, Orwell, Joyce, Yeats, 
Dylan Thomas, Auden, Ted 
Hughes, Pinter, Beckett, 
Cummings, w.c. Williams, 
Stevens, Lowell, Plath, White, 
Dawe, Williamson, Keneally, 
Les Murray, Spark, Lessing, 
Flannery O'Connor, Hewett, 
Kafka, Brecht, Mann, Camus, 
Frisch, Pavese, Lorca}. 



SOCIAL THEMES 

THE INDIVIDUAL 
AND SOCIETY 

THE CHILD AND 
ADOLESCENT IN 
LITERATURE 

WAR 

WOMEN WRITERS/ 
WOMEN IN 
LITERATURE 

OTHER 
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Living in the 20th Century 
(1 2/3) 
Protest and the Individual 
(2 units} 
Society and the Individual 
Conflict - a Theme Study 
Literature of Conflict & 
Alienation 
Social Realism (1/2) 
Writing for Social Change 
(1 2/3) 
Some Literature of Social 
Criticism 
Writers and Society 

The Child in Literature 
Childhood in the Victorian 
Novel (1/2) 

The Adolescent in Literature 
Adolescence in Literature 
Stories of School (Both 1/2 
units) 

Literature of War 
Responses in War (1 2/3) 
Responses to War 
Voices of War 
Literature of World War 1 (2) 
War Poetry 

Women's Literature (2 2/3) 
Women in Literature (2) 
Contemporary Women in 
Literature 
Images of Women in Literature 
( 2) 
Women Prose Writers 
Some Australian Women Writers 
(1/2) 

Love - a Theme Study 
The Hero 
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Of the 33 units classified under Literary Themes, 22 are 

College I uni ts. 18 of these make up the Modern Writers 
• series, but this college also has one unit on each of the 

themes: Children's Literature, Classical Backg round to 

Literature, Satire, and the unit on T. S. Eliot. College 

I, with its very literary orientation, dominated the 

Literary Themes. 

College K's Children I s Books is a study of at least one 

book from a list of nine: picture books, folklore, 

fairytales and traditional tales; 

aninal stories, historical fiction, 

fantasy, adventure, 

science fiction, 

Australian literature, and poetry. The unit involves the 

writing of an original story directed at a particular age 

group and telling the story to primary school children, if 

possible. This unit is extremely popular with students. 

In Term II of 1980 at College K for example, more students 

studied this unit than any other. 19% of all Years 11 and 

12 students studying English that term took Children's 

Books. 

The units Homer and the Bible and Classical Background to 

Literature are small demand units, providing specialist 

English students with a classical and Christian background 

to the study of English literature. College M's unit 

Classical Backg round to Literature, for example, deals 

with The Iliad, The Odyssey , the Aeneid (Books 4 & 6), 
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Exodus, Ruth, Job, and the parables from the Gospels. 

Class time is divided fairly evenly between Greek and 

Roman myths, 

allusions. 

Biblical excerpts and English literary 

College L's Thomas Ha rdy unit ref lee ts the idiosyncratic 

interest of course writers, as does College I's T.S. Eliot. 

The Hardy unit requires a study of one novel, four stories 

from Wessex Tales and eight poems. The Eliot unit is a 

study of major poems and relevant biographical material; 

a verse play and selected er it ic ism. 

half-units, 

The Modern Writers 

" ••• are intended for students who express and 
interest in a particular author and wish to 
study his work in slightly more depth than is 
possible in other more general units." 
(College I English Course Document, p.117) 

Students may study up to five of these half-units and are 

counselled to study writers from a variety of genres. 

Units listed under social themes reflect thinking which 

dates from the Dartmouth Seminar 1966, u. s ,A. ( English and 

Americans) as interpreted especially in 

-=Gc..=rc...:oc..:.w;,..;t:.;:h.;....____;;T:.;:h;.:.;r=--o.c....u;;c..g~h __ E=n...._g..::;l ..::;i....:;s..;;..:.h 1 9 6 7 • 19 Marnie 

John Dixon's 

O'Neill in 

"Functions of Response to Literature" summarises the aims 

19. Dixon, J.: Growth Through English, 1967. 
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of the English curriculum according to the growth model. 

Two of these are: 

" ... the development of awareness and 
understanding of society through personal 
experience, talk and writing, and through the 
language and content of mass media and 
literature, i.e. the development and 
modification of the personal construct of 
social reality. 

the development of identity or self construct; 
that is, a sense of values, aesthetics, morals 
and ethics; the ability to empathize with 
others; a sense of self contributing to the 
development of a personal voice in speech and 
writing. 112 0 

These notions were being floated in Australia, especially 

in New South Wales and Victoria, and were given 

reinforcement by the Sydney U.N.E.S.c.o. Seminar on "The 

Teaching of English" in 1972, with James Britton and Roger 

Schuy. 

The social themes also reflect the idiosyncratic interests 

of particular course writers, especially the Thomas Hardy 

and T.S. Eliot units, and the critical social consciousness 

of the 1960s, in The Individual and Society units. 

A more recent social preoccupation is with the role of 

women in society. Ten units are concerned with the work 

20. O'Neill, M. "Functions of Response to Literature", 
English in Australia, No.68, June 1984, p.25, 
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of women writers or the depiction of women in literature. 

It is perhaps not surprising that the two boys' schools do 

not offer such a unit, or that the co-educational private 

school {boys only to Year 10) does not have this type of 

unit as an opt ion either. The newest government college 

has five of its seventeen uni ts { semester length) in the 

category of social themes. 

College D's Living in the Twentieth Century has as one of 

its three objectives; 

"To discuss and write about issues in order to 
understand self and relate to the environment", 
(College D English (T) course Document, p.59) 

which seems to encapsulate the two aims of the growth 

model above. The unit involves the study of four topics 

on a range of social issues from a list of ten: 

relationships, crime, popular culture, education, futures, 

conformity and individualism, death and dying, authority 

and institutions, families and beliefs. 

Love - a Theme Study requires a study of several pieces of 

1 i terature to examine human relationships involving love. 

The list of texts includes Persuasion, Jane Ey re, The 

Go-Between, Arms and the Man, Romeo and Juliet, Pinter I s 

The Lover, Private Lives and O I Neill I s Desi re Under the 

Elms. 
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Of the women's literature uni ts, perhaps one of the most 

interesting is College D's Women's Literature, which is a 

study of three aspects ( called themes) of women's lives. 

The first is "The Image of the Active Woman within the 

Private Realm". An example of this is quoted from Ellen 

Moers in Literary Women, 

" ... the Travelling Heroine who has all kinds of 
adventures within the walls of castles, vast 
houses, or even insane asylums." 
(College D English (T) course Document, p.34) 

The second theme is "The Image of Women as Lovers", the 

literature written from the women's point of view, and can 

also include Platonic and maternal love and love between 

brothers and sisters. The third theme is "The Image of 

the Woman Breaking Free from Traditional Roles". 

The units classified under Social and Literary Themes show 

the influence of the personal growth model of English 

curriculum on course writers; the personal development 

approach particularly of College D and the more literary 

orientation or cultural heritage model of English of 

College I; the reflection of social trends, especially 

with the women's literature units; acceptance of a place 

for the study of children's literature in senior English 

courses; the specialist literary needs of students, as in 

the classical background units and the specific writers 

units, especially with the Modern Writers series at 
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College I. The Thomas Hardy and T. s. Eliot uni ts range 

over three literary genres in each, and probably also 

reflect the particular interest of a course writer. 

SAMPLING OF LITERATURE/COMBINED LITERATURE-LANGUAGE 

Experience of Literature 1 & 2 (4 units) 
communications 1-6 
Matriculation English 1-3 
Introduction to Language and Literature 
Language and Literature for Today 
Ideas in Literature (1 2/3) 
Integrated English 2 & 3 (2 1 2/3) 
Effective English 
Integrated English 1-3 (6 units) 
Studies in Language and Literature 
Integrated English 1 & 2 
English B 1-6 
Approaches to Literature 
Some Modern Literature (1 2/3) 

These units are similar to English courses in most 

States. Generally, they aim to improve students' language 

skills by drawing on a range of literature, especially 

fiction, poetry and plays. The nationalities of the 

writers and the thematic implications of the texts are not 

major considerations. The units are much more 

"generalist" in terms of the literature studied. And 

there is usually plenty of choice in the selection of 

texts. 

Some of the units are introductory to a whole course, and 

in some colleges particular units are compulsory or 

strongly recommended for students in Terms 1 or 2 in 
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Year II. There is also greater sequencing in some units, 

from the less difficult to the more complex. This is 

particularly so with numbered units, such as Experience of 

Literature 1 and 2. In the two colleges where two TES 

courses are offered, the less demanding or middle range 

course falls into this category. These courses are 

Communications 1-6 and Eng lish B 1-6. Combined literature 

and language units are offered at all colleges except two. 

The dual purposes of this most common Australia-wide 

English course are evident in the objectives of the three 

HSC courses, 

1. 

2 UNIT (GENERAL) COURSE 

To improve the ability to understand 
appreciate spoken and written English, 
to speak and write English well. 

and 
and 

2. To encourage students to read a wide range 
of books with pleasure and understanding, 
to develop individual response to 
1 i terature, and to promote thoughtful and 
articulate responses to the language of 
other media. 

2/3 UNIT (Related) COURSE 

1. As above 

2. To develop and 
to literature 
present. 

refine individual 
in English, both 

response 
past and 

3. To provide for deeper and more extensive 
study of particular authors and topics. 
( 3 Unit only) • 
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"The two broad objectives of the syllabus go 
hand in hand. The active study of literary 
texts and other media calls upon fundamental 
abilities in spoken and written English, and in 
turn develops these abilities." (2 Unit 
General)21 

A similar statement is made about objectives in the other 

two courses. The selection of prescribed texts and topics 

in the 2 Unit course is categorised in the genres of 

fiction, poetry and drama, and in each genre a 

pre-twentieth century text must be studied, in addition to 

the works of twentieth century writers. 

A sample of an A. c. T. combined language and literature 

unit is College G's Studies in Language and Literature. 

Its objectives are, 

"1. To examine the 1 i terary qualities of some 
texts. 

2. To practise oral and written language 
skills. 

3. To give students a greater understanding 
of different types of language." 

( College G Senior English Studies Course Document, 

p.8) 

These objectives are similar to those of the NSW HSC 

English courses. One novel and/or one play and some poems 

21. NSW Board of Senior School Studies: English Sy llabus, 
Years 11 and 12, 2 Unit (General) Course, 2/3 Unit 
(Related) Course. 1982. 
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are studied from a list of seventeen texts. The poetry 

texts are anthologies. The texts listed are twentieth 

century works. This particular unit is a compulsory 

Term 1, Year 11 unit for students at College G. 

Other compulsory Term 1, Year 11 units are: 

Communications 1 at College B, for both English and 

Communications courses, and English B 1 at College L. 

Strongly recommended uni ts in Terms 1 or 2, Year 11 are: 

Introduction to Language and Literature at College C; 

Effective English at College F and Integrated English 1 at 

Colleges J and M. 

Seven of the introductory units have follow-on units. For 

example, College J's Integ rated English II, 

" •.. demands a more sophisticated analytical 
approach than the first unit in this sequence." 
(College J English Course Document, p.22) 

The objectives of College A's Experience of Literature 1 

and 2 show quite clearly the increased demands on students 

in the second unit, 

"Unit Title: EXPERIENCE OF LITERATURE I 

Unit Leng th: 4 hours per week for 1 term 

(c) Unit Ob j ectives: 
1 to provide students with the opportunity 

to study works in the four major genres 
- novel, short story, drama and poetry, 
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chosen from a wide range of literary 
styles and backgrounds; 

to promote written and oral 
of individual responses 

expression 
to the 

literature; 

iii to reinforce and extend some techniques 
of literary criticism; 

iv to encourage students to understand the 
world around them by the sensitive 
reading of literature." 

"Unit Title: EXPERIENCE OF LITERATURE II 

Unit Length: 4 hours per week for one term 

(c) Ob j ectives: 
i to continue the students' contact with 

literature in the four major genres -
novel, short story, drama and poetry; 

ii to encourage students to read 
critically and intelligently and be 
able to relate their studies to a 
definite literary background; 

111 to enable students to see how language 
works in the texts selected; 

iv to develop students' perception of what 
issues in the works studied are 
significant both in the context of 
their time and now." 

(College J English Course Document, pp.39/53) 

In the case of College L's course English B 1-6, a 

sequence is structured for the full major course. This 

course is designed for the middle range of students. 

Unit 1 emphasises the reading and writing modes of 

language; the reading first of shorter prose passages; 

the writing of essays after considerable work in class on 

essay writing. A short novel is studied and poetry 
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criticism introduced. Unit 6 stresses the reading and 

speaking modes. Three literary works are studied. There 

is a comparative task involving the study of two novels or 

plays, and the study of a third novel or play. The 

assessment pat terns for Uni ts 1 and 6 clearly show the 

more demanding expectations in the sixth term, 

Unit 1 

"Assessment Pattern 

Oral: Participation and contribution to 10% 
class discussion 

Novel Assignment: 600 words 20% 
Poetry Assignment: 600 words 20% 
Class Essays on Novel and Poetry 20% 
Class Work: an average of small pieces 30% 

of minor work 

Unit 6 

Assessment Pattern 

seminar Paper 
Two Assignments (750 words) 
Class Essays 
Class Work 
{College L English B Course Document, 

20% 
40% 
20% 
2 0% II 

pp. 7 /1 7) • 

Some of the units, such as College F's Experience of 

Literature 1 and College I's Approaches to Li te rature, are 

more literary-based, as an introduction to the study of 

other literature units. Thus, the College F unit requires 

the study of one novel, one play and a selection of poetry 

by recognized writers. It focuses on essay writing, 

techniques such as drafting, planning and proof-reading, 

and on concepts of literary analysis such as plot, 
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character, language registers, theme, tone, symbolism and 

imagery. College I's unit focuses on the narrative, the 

different writing techniques of the novel and the short 

story~ student reading of one novel ( individual choice) 

on advice f rorn a list of accessible authors; techniques 

of drama; study of basic aspects of poetry and a summary 

of the differences of various literary forms. 

Units which combine a study of language and literature are 

usually for the non-specialist student of English, or are 

introductory to later units. The former emphasise 

language skills, the latter language skills to cope with 

the literature. These uni ts, more often than those in 

other categories, follow a sequence. This is highlighted 

in the Communications and English B courses at Colleges B 

and L. 
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LANGUAGE/COMMUNICATIONS/MEDIA 

WRITING SKILLS 

You Can Write 

You Can Write Better 

Better Writing 

Writing (1 2/3) 

Writing Skills (1/2) 

Professional Writing 

ESSAY/REPORT WRITING 

Advanced Essay Writing 

and Study Techniques 

Essay & Report Writing (3) 

Communications (2) 

Basic Essay Writing 

Essay Writing (1/2) 

Report Writing (1/2) 

EXPRESSIVE WRITING 

Expressive Writing 1 & 2 

Expressive Writing 

Creative Writing (5 1/2) 

Creative Writing 

Workshop (1/2) 

Communication through 

Creativity 

Imaginative Writing 1 & 2 

LANGUAGE/COMMUNICATIONS/MEDIA 

Language in Use 

Language (1 2/3) 

English Language 

Effective Communication 

through English 

Communications 1 & 2 

Communications (2) 

Face the Future 

What Is Style? 

Traditional Grammar 

Newspapers & Journalism 

Magazine Writing 

The Mass Media (1/2) 

HISTORY OF THE LANGUAGE 

What Is Language? 

The Origins of English 

History of the English 

Language 

Development of English 

SPEAKING SKILLS 

Communications Skills 

Spoken English (1/2} 

Oral Communication 

Talks (1/2) 

OTHER 

Read, Speak and Listen 
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Figure 9 

Because "language" and "communications" are portmanteau 

words requiring stipulative definitions, unit titles using 

these words do not clearly indicate the nature of the 

subject-matter. Yet a recommendation of the 1980 Review 

of the A.C.T. Schools Accrediting Agency was that, 

"The titles of courses and uni ts should 
indicate clearly the nature of the subject. 11 22 

In the case of these units, other information on the 

course documents, such as unit objectives, description of 

22. Certificates for Year 12 Students: A Review of the 
A.C.T. Schools Accrediting Agency, Summary of the 
Report of the Committee of Review, p.12. 
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content, teaching strategies, and assessment of students, 

provided more useful pointers to the nature of the units. 

WRITING SKILLS 

The writing skills units vary considerably in approach. 

College H's Writ ing Skills is a compulsory half unit for 

Year 11 students. It stresses the editing, reworking and 

proof-reading processes of writing. Use is made of 

material from other subject areas, especially set essay 

and assignment work. College A's You Can Write is a 

similar unit. It is offered to Year 11 students in Terms 

1 or 2 and is a preparatory unit for later English and 

other subject area units. It stresses descriptive and 

narrative writing (whereas its sequence You Can Write 

Better stresses expository, argumentative and persuasive 

writing). Brainstorming exercises are used in outlining 

and planning a piece of writing and instructions in the 

use of libraries and research techniques are given. 

College I's Better Writing is intended for students who 

lack confidence in writing, and demands that students 

write in quantity and regularly, It is based on R.D. 

Walshe's Better Writing, Clearer Thinking course, 

"It is sequenced from spontaneous, free writing 
through expressive personal writing to some 
"vocational" writing." 
(College I English Course Document, p.22) 
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College D's unit, Writing , is made up of three parts: the 

first is imaginative writing - poetry, song lyrics, short 

stories, plays, media scripts, writer's notebook, letters; 

the second expository and persuasive writing; and 

the third preparation of a piece of writing for 

publication. This unit is very different from the others, 

which emphasise mechanical skills and writing conventions. 

ESSAY/REPORT WRITING 

Essay and report writing units were generally more 

demanding than writing skills units. The titles of the 

uni ts were self-explanatory: the study of writing essays 

purposes and techniques in 

Essay and Report Writing 

report writing. 

was designed for 

for various 

College J's 

students who had mastered basic writing skills and need 

help in organising their ideas in essays and 

College M's unit of the same name, deals with 

further 

reports. 

different 

expository, 

secondary 

types of writing discursive, informative, 

narrative, descriptive; and primary and 

research reporting. Two units entitled 

Communications also concentrate on essay 

broad 

and 

in 

report 

scope, writing. College G's unit is very 

involving not only essay types and note-taking, precis, 

summary, memos, report writing and letter writing skills, 

but also verbal reporting and listening skills. The last 

point is clearly specified in the fourth objective of the 

unit, 
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"To give students the opportunity of hearing 
lectures, speeches and debates, and of 
practising these forms of communication. To 
encourage skills such as the verbal summarizing 
of a talk or debate and the logical and 
sequential arguing of a case." 
(College G Senior English Studies Course Document, 

p.52) 

College A's unit is similar, but also includes a segment 

on the appreciation of contemporary viewpoints, through 

the reading and discussion of writings presenting views on 

current world and Australian issues. 

Two of the uni ts, Basic Essay Writing and Essay Writing 

(1/2) are more akin to the writing skills units, in that 

they are designed for the Year 11 first or second term 

student. College I's Essay Writing is basic and 

introductory, beginning with note-taking and summarising, 

and concluding with complete essays. College J's Basic 

Essay Writing is similar, but puts more emphasis on 

different types of essay writing. At least two of the 

units, Advanced Essay Writing and Study Techniques and 

Basic Essay Writing, encourage students to work on essays 

and reports they are writing for other subjects. 

The writing skills and essay/report writing units are thus 

introductory, basic, designed for early Year 11, or more 

demanding in terms of writing development and familiarity 

with the conventions of essay writing and report writing. 
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The latter more frequently also deal with the discussion 

of contemporary issues. Both types of units provide 

practice in writing different types of essays i develop 

research and library skills and work on verbal and 

listening skills. 

EXPRESSIVE WRITING 

These uni ts, making up 23% of the Language/Communications 

units in Figure 9, differ from the writing skills and 

essay and report writing uni ts in that they provide for 

the expressive and poetic modes of writing rather than the 

functional. The content and teaching strategies of the 

course documents usually suggest to teachers the use of a 

variety of stimuli to evoke a creative response, 

particularly in writing, but not exclusively so. Students 

usually study models of particular genres of writing, such 

as poetry, scripts, short stories, newspaper and magazine 

articles, and are encouraged by keeping a journal and a 

portfolio of writings, to respond to the stimuli or to 

initiate their own ideas. Usually too, students are 

encouraged to respond to the work of other students in the 

class, particularly in the second unit, when two are 

offered. The second unit generally assumes the student 

has completed the first and done well. Thus, College J's 

Imag inative Writing II is designed for students, 
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" ••. who are highly motivated to practise and 
improve their creative writing, and who 
achieved above average results in Imaginative 
Writing 1: in short, students with flair." 
(College J English Course Document, p.70) 

There is more sophistication in writing expected, more 

stress on writing for a public audience, and less on 

experience in a range of writing modes, so that students 

may be more specialised. Imaginative Writing 1 at the 

same college acknowledges the ideas on teaching writing of 

Elbow, Graves and Moffett. College C's Expressive Writing 

unit, unlike most others, warns teachers to be wary of the 

use of teacher-suggested stimuli and advises against the 

use of writing models unless students initiate interest in 

using them. 

Accredited 

approach. 

This unit is very much like College M's 

Writing 1-3, with its process writing 

These newer units reflect the influence of 

advocates of process writing much more obviously than 

units written before 1982. 

LANGUAGE/COMMUNICATIONS/MEDIA 

Of all units in English courses, those entitled Language 

or communications, varied most in approach and purpose. 

Some are basic or introductory units. College M's 

communication is structured on the writing, speaking, 

listening and reading modes of language. It is offered 

only in Term 1, Year 11, and caters for the borderline 

English student to improve language skills for the more 
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demanding units. If students do not show sufficient 

improvement, they are counselled to take an accredited 

English course. College K's Effective Communication --------------
through English is similar in approach, and also helps to 

sort students into tertiary accredited or accredited 

English courses after first term, Year 11. College c' s 

Language in Use is somewhat more demanding; suggested 

activities including expository writing, presentation of 

an argument, response to the writing of other students, 

letters, note-taking and precis writing, and a sustained 

and structured piece of writing such as an article or an 

essay. College K's English Language, probably stands at 

the next level of difficulty, although a compulsory 

introductory unit (except for students taking Effective 

Communication through Language). It involves pr act ice in 

writing skills; note-taking, summaries, letters and 

essays, and the writing of a primary research report and a 

feature article. It deals with different types of prose; 

and types of language such as jargon, journalese and slang. 

Another type of Communications unit is that which involves 

the critical study of the language of argument and 

persuasion through discussion and writing on broad social 

themes, as a way of improving effectiveness in 

communication. College F's Communications 2 and College 

I's Face the Future are two such units. Suggested themes 

include social problems and developments such as 
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alternative relationships, current affairs, employment/ 

unemployment, 

Communications 

sexism 

goes a 

or 

stage 

leisure. 

further. 

College 

It also 

I's 

is 

analytical and critical, but deals too with language as 

symbolism, as situational or as behavioural. 

A third type of Communications unit is that which deals 

more emphatically with language as behaviour and visual 

language. College F's Communications l has exercises in 

body language and improvisation, and also involves a study 

of visual communication in for example magazine 

illustrations, advertising, posters. There is a component 

too on oral communication, through listening to 

audiotapes, interviews and radio programs. Somewhat 

similar is College D's unit Language. Full details of 

content from the course document are given here to 

indicate the scope of such a unit, 

"Students will be asked to consider the 
variation of language used in these samples in 
response to situation, purpose and audience. 

Informational, persuasive, expressive and 
imaginative language will be contrasted, as 
will language in public and private use. The 
tailoring of information to suit a particular 
audience will be examined, and students will 
develop skills in analysing argument and point 
of view, emotive language and bias. A special 
study will be made of language in the print 
media, including the impact of visual elements. 

Non-verbal forms of communication will be 
observed in day-to-day exchanges, and on film 
and videotape, and students will develop skills 
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of listening and observation. Music, dramatic 
forms including mime, sign language, and 
systems used by special groups (truck drivers, 
secret societies), symbols, and other formal 
systems will be considered; and students may 
wish to experiment with aspects of body 
language and personal space. 

A central concern will be the role of language 
in social systems. Through interview and 
observation, analysis of tape recordings and 
videotapes, and library research, students will 
investigate the language used by different 
groups: 

dialect, social class and 
national 

Australian 

sex differences 
in language, and regional 
differences; 
English. 

English, "black" 

language of special groups and 
jargon, journalese, 
technocratic language, 
and legal language 

occupations -
officialese, 
bureaucratic 

rhyming slang and invented languages 
(including children's language) 

cultural levels labelled as 
"general" and "broad". 

"educated", 

Issues raised during this investigation may 
include: 

language and hierarchy, and the "exclusive" 
function of language 

the role of language in giving access to 
employment or other opportunities 

language and education 

values attached to language use by the 
community 

manipulation of level, register or dialect 
by political speakers 

Popular attitudes towards "correctness" in 
English will be investigated, including 
accepted standards in spelling, punctuation, 
vocabulary, grammar and syntax; and the 
function of formal and colloquial usage, 
euphemisms and taboo words, swearing and 
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slang. Students will research past changes in 
English through borrowing, cultural contact and 
word-making as part of their investigation of 
attitudes towards language change, 

Issues of "correctness" and tradition in 
grammar, spelling and usage should be related 
to context and to community attitudes as 
encountered through active research. 

Small group activities, general discussion, 
independent and group field work, library 
research, drama, simulation games, interviews, 
and surveys, talks by visiting speakers, 
excursions and similar activities will be part 
of this unit. Skills of cooperation and 
independent study will be encouraged. The 
teacher's role will be to offer support and 
direction, facilitate research in and out of 
the school, stimulate discussion and writing 
exercises, and provide suggestions and stimulus 
materials as needed." 
(College D English Course Document, pp,70/71) 

What Is Sty le? (College I) is very specialised, designed 

for students with some experience in general literary 

units. It is a study of the elements of style in writing, 

such as sentence type, parallelism, figures of speech, 

tone, factual and opinionative writing, satire, 

descriptive writing and dramatic techniques in 

characterisation. Another specialised unit from the same 

college is Traditional Grammar, again for the higher 

achieving student. This unit involves a study of English 

syntax, significant elements of grammatical correctness, 

and the limitations of traditional grammar. 

The broad range of different types of language/ 

communications units is very clear from the offerings of 
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Traditional Grammar at one end of the spectrum, to 

behavioural and visual models of language at the other. 

With regard to the media units, it needs to be remembered 

that most government colleges and at least one 

non-government college offer media course quite separately 

from English courses. This explains the small number of 

Media units included in English courses. Students may 

include one Media unit in an English minor or two Media 

units in an English major. A study of media is also 

incorporated into many language units and combined 

language and literature uni ts. Even in literature uni ts, 

the study of relevant media interpretations of texts is 

specified as part of the unit. Thus, the availability of 

units and courses on the media is much greater than 

appears from the short list here. In the listed units, a 

critical study of the media is required, and in the case 

of the standard units, a creative response in one of 

language modes appropriate to a particular medium. 

HISTORY OF THE LANGUAGE 

There are four units dealing with the history of the 

English language. These are like older NSW HSC study or 

first year tertiary English history of the language 

studies. Thus, College M's Development of English begins 

with a brief study of the history of human communication, 

and continues with language families, Old, Middle and 
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Modern English, vocabulary expansion {borrowings, 

word-making processes), pronunciation changes, phonetics, 

changes in word meanings, history of spelling, and the 

significance of English in modern times. The other units 

are similar, if not as broad in scope. 

SPEAKING SKILLS 

Two standard and two half units deal with the speaking and 

listening modes of language exclusively. In Communication 

Skills and Spoken English (1/2), 100% of the student 

assessment is oral: in Talks {1/2) it is 85+%, and in 

Oral Communication 75+%. 

Perhaps the most ambitious unit is College J's 

Communications Skills. 

language as behaviour. 

This is a unit which looks at 

The reasons for the unit are 

explained this way in the course document, 

" ... the emphasis of this unit will be to look 
at how order and meaning are patterned through 
the spoken word. This will be investigated by 
exploring situations which highlight the 
significance of the spoken word: 
i) in personal relationships 
ii) in group relationships 
iii) in social organisations." 
(College J English Course Document, p.85) 

Students use a model { Gazda, Inner change or Transactional 

Analysis) selected by the teacher, to analyse the nature 

of interactions. The first half of the term involves the 
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study of one of the models, concentrating on the affective 

elements of communication; the second half of the term on 

language in social organisations and the development of 

skills of language in formal situations. 

Spoken Eng lish is a compulsory half unit for students at 

College H. Its objectives are, 

"To gain experience of speaking in a variety of 
situations. To learn to adapt language and 
voice to situation. To demonstrate fluent, 
concise, confident speech in common situations," 
(College H English Course Document, p,53) 

The unit is intended to be practical and flexible enough 

for activities to vary .according to the needs of the 

class, Talks (1/2) is also practical in nature and 

included in College I's Practical English units, It is 

designed for the typical student taking mainly literary 

units who needs to improve the ability to give talks, an 

element of assessment in most units at college level in 

A.C.T. The standard unit Oral Communication is broader in 

scope. Its first objective is, 

"To provide opportunities to develop and 
improve oral skills." 
(College M English Course Document, p.98) 

It also aims that students have an understanding of the 

differences of written, spoken and audiovisual modes of 



- 70 -

communication; the appropriateness of particular modes of 

speech for particular situations: and the history of the 

oral tradition. Another unit with a significant oral 

component is Read, Speak and Listen. It is offered to 

students in Terms 1 and 2 who intend to study at tertiary 

level, 

" ..• who feel a need to develop their language 
skills to an appropriately high level." 
(College I English Course Document, p.17) 

rt is a Practical English unit, and as the title suggests, 

involves listening, speaking and reading development. 

Listening and speaking tasks make up 60% of the 

assessment; reading, including reading aloud, 40%. 
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CHAPTER FOUR 

ACT SECONDARY COLLEGE ENGLISH ACCREDITED UNITS , 1984 

As illustrated in Figure 3, 11 Accredited English courses 

were offered in ACT in 1984. Accredited courses are those, 

" ... judged 
Agency to 
appropriate 
and 12. 11 23 

by the (subject) panel and the 
be educationally sound and 

for students studying in Years 11 

They are not used in the calculation of the Tertiary 

Entrance Score, unlike TES classification courses. In 

19 84 there were 7 2 Accredi tea uni ts, as against 356 TES 

classification units. 17% of the total number of English 

units were accredited as against 83% for TES 

classification units. 

Colleges offered between nine and five unit accredited 

units, much fewer than the average of 33 for TES 

classification units. However, TES classification units 

may often be included in an accredited course, as well as 

Drama, Media and Clear Thinking units. So there is more 

choice available to students doing accredited English than 

at first appears. Nevertheless, the specially designed 

accredited courses offer much less choice than TES 

classification courses. 

23. op.cit. ACT Schools Accrediting Agency: Course 
Development and Accreditation for Years 11 and 12 in 
the A.C.T. Guidelines for Colleges and Panels, p.30 
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A feature of these courses is that they are much more 

sequential than most TES classification courses. This is 

particularly true of numbered unit courses, which make up 

the majority of accredited courses, 

B,C,F,H,K,L. 

as at Colleges 

In the course documents, the Student Group for whom the 

courses are designed, consists of those who do not want or 

need a TES classification English course, and those who 

experience difficulty in the use of language. 

include in the second category are, 

" ••• those of ethnic background who have some 
difficulty with the English language." 

Often 

(College B English for Living Course Document, p.4) 

especially where an ESL course is not offered. Generally, 

the government colleges provide ESL courses, the 

non-government colleges do not. 

Because of the sequential nature of many courses, it is 

somewhat artificial to attempt to classify the units in a 

way, other than by sequence. However, as I am interested 

in comparing the accredited units with the TES 

classification units, I have used similar categories to 

the TES classification units. 
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Figure 10 

A.C.T. SECONDARY COLLEGE ENGLISH ACCREDITED UNITS, 1984 

LITERATURE 

Unit 6: Literature 

Experience of Literature 

(1 2/3) 

Exploring Literature A 

Pop Bards A 

Short Stories A(2) 

Children's Book 

LANGUAGE/COMMUNICATIONS/MEDIA 

English Language Skills Bl,B2 

B3 

Efficiency in English 1A,2A,3A 

Efficient English 

Practical English 

Practical Language Studies 

Communications lA 

8 UNITS Expressive Writing A 

Essay & Report Writing A 

POPULAR FICTION Efficient Reading 1 & 2 

Reading for Enjoyment (2) * Efficient Reading 1-3 (1.5) 

Mysteries * Efficient Writing 1-3 (1.5) 

Best Sellers 1 & 2 Writing 1-3 

Hooked on Books lA & 2A The World Outside (1 2/3) 

7 UNITS 

DRAMA WORKSHOP 

An Introduction to Drama 

Making a Play 

2 UNITS 

COMBINED LITERATURE AND 

LANGUAGE UNITS 

Basic Language 

English for Living 1-6 

English 1-6 

Language and Literature 1-5 

English 1A-5A 

Integrated English 1-5 

Integrated English lA & 2A 

Exploring English 1-3 

32 UNITS 

English for Work & Leisure 

(12/3) 

Ourselves and others (1 2/3) 

Radio and T.V. 

Unit 4: Mass Media 

Understanding the Media 

(1 2/3) 

23 UNITS 

* Not included in an 

accredited course 
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Figure 11. 
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LITERATURE 

Compared with the 265 literature type 

classification courses, seven offered 

courses is a very significant difference: 

as against 74% of the total in TES 

units in TES 

in accredi tea 

8% of the total 

classification 

courses. It undoubtedly reflects a perception among 

course writers that literature is unpopular or too "hard" 

for students who are not studying tertiary entrance 

English. The types of literature units offered appear to 

reinforce this assumption. Uni ts such as Pop Bards A, 

Short Stories A , Children's Books , would be regarded by 

many English teachers as "soft options" if they belonged 

to a TES classification course. 

College C's 

classification 

Unit 6 

literature 

Literature, 

unit in that 

is 

it 

like a 

involves 

TES 

the 

study of one novel, one play and a selection of poetry. 

However teachers are asked to keep in mind the level of 

difficulty of the language. The list of texts from which 

selections may be made is an indication of the level of 

language suitable for students in this unit. College J's 

Exp loring Literature A, is perhaps a little less 

demanding, requiring students to read one short novel or 

play and a selection of short stories, poetry and prose 

pieces. Suggested texts for this unit are also listed, 

with perhaps a more uniform reading l i st in terms of level 

of language. These units are like TES classification 
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introductory uni ts, especially those which off er a sample 

of different genres of literature, such as Experience of 

Literature 1 & 2, offered at Colleges A and F. However, 

the Accredited literature units are usually offered in 

Year 12, rather than at the beginning of Year 11, after a 

sequence of three language or language/literature units 

have been completed. 

The objectives of Pop Bards A are, 

"(a) To give students an insight into 
communication through song. 

( b) To interest students in poetic qualities 
through a study of song lyrics. 

(c) To look at changing historical and social 
attitudes as expressed in the lyrics." 

(College J English Accredited course Document, p.20) 

No texts are compulsory, but suggestions for recommended 

reading include for example, Bob Dy lan - a Retrospective, 

The Penguin Australian Song Book and Rod McKuen's Feel the 

Warm. A short stories unit is offered at Colleges J and 

M. Colleges M's unit aims to use the short story to teach 

the elements of literature, such as plot, character, 

setting, theme, point of view, style, symbolism and irony, 

as well as studying the short story as a literary form in 

itself. The approach in College J's unit appears to be 

quite different. The emphasis is on critical enjoyment of 

the short story form and encouragement of students to read 

widely and attempt to write their own short stories and 

experiment with oral story-telling in a group. 
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College K 1 s Children's Books is an adaptation of its TES 

classification unit of the same name. The unit requires 

the study of four books from specified categories, and 

four picture books. Students are also required to write a 

story appropriate to a particular age group. 

POPULAR FICTION 

The titles of uni ts listed under Popular Fiction clearly 

indicate that students are encouraged to read for 

enjoyment. At least three of the units, Reading for 

En j oyment, and Hooked on Books lA and 2A acknowledge a 

debt to Daniel Fader's Hooked on Books. Thus, College A's 

Reading for En j oyment explains in its Teaching Strategies, 

"It is essential that the poems and books used 
be the students' own choice. A relaxed 
friendly atmosphere is important. Students 
must want to attend the lessons. Books offered 
will cover a wide range." 
(College A Accredited English Course Document, p.8) 

All three units have as their primary objective the 

encouragement of the reluctant reader to read and take an 

interest in books. No book lists are given, but 

" ••• student interest will be the main criterion 
for selection." 
(College J English Accredited Course Document, p.17) 
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College I's Best Sellers 1 and 2 

" ••• are designed to enable students of average 
to below average ability to explore the 
writings of some of the world's most popular 
contemporary novelists." 
(College I English Accredited Course Document, p.9) 

students are required to read and discuss four novels. A 

lengthy list of suggested writers includes Jon Cleary, 

Hammond Innes, Ian Fleming, E. V. Timms, Georgette Heyer. 

Students compare different types of books, for example, 

the spy, the thriller, the war novel. My steries is also a 

unit which seeks to encourage an interest in reading. 

Three books are required to be read, two studied in 

class. It is similar to the Detective Fiction uni ts in 

the TES classification units in content, but less 

structured and less demanding in assessment. 

DRAMA WORKSHOP 

Both of the drama units involve workshops; student 

participation in dramatic performance. The Content of An 

Introduction to Drama specified three areas of 

involvement-relaxation exercises, movement, improvision; 

acting leading to informal productions; and attending live 

performances. Suggested plays are relatively short and 

simple - The Shifting Heart, Boeing -Boeing , and Here Cornes 

Bucknuckle, The crazy World of Advertising , Eight Day s a 

Week, the Last of the Knucklernen and The Department. 

Making a Play is a most appropriate title as the Content 
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involves choosing a play for production at the end of the 

term; appointing a director, stage manager, prop and 

wardrobe mistresses; auditioning and casting; rehearsals, 

making sets and props; lighting, sound effects, programs 

and posters. 

Although Popular Fiction and Drama Workshop may strictly 

be included in the category of literature, a study of the 

objectives, teaching strategies and assessment suggests 

that the emphasis is not on literary elements, but 

elsewhere: in the case of Books enjoyment of a wide range 

of books, and in the case of Drama Workshop, participation 

in play production. 

COMBINED LITERATURE AND LANGUAGE UNITS 

These uni ts make up 4 4% of the accredited uni ts offered. 

In three colleges, B, F & L, all accredited units fall 

within this category, making up a sequenced course. In 

two more colleges, H & L, all units except one are in this 

category. 

College F's course is very well sequenced and presented. 

The Content description of each unit is as follows: 

"Unit 1. Language activities will consist of developing 

students' study and research skills in such areas as use 
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of the library and note-taking as well as exercises in 

vocabulary expansion, spelling improvement and grammatical 

issues as the need arises. There will be exercises in the 

writing of effective sentences and paragraphs, in all 

modes, leading to one sustained narrative piece. Students 

will read short stories, short plays and play extracts as 

well as at least one major prose piece of their own choice. 

Unit 2. Language skills work will continue with more 

advanced exercises in spelling, 

paragraphing construction, and 

vocabulary, sentence and 

note-taking as well as 

exercises designed to develop further students' essay 

writing skills in such areas as organisation of ideas, 

coherence and appropriateness. There will be short 

writ ten exercises on the set reading and other materials 

leading to two or three sustained pieces in both creative 

and critical modes. Students will read two class texts, 

one of which will be a major prose piece and the other a 

play, as well as poetry and short extracts from other 

literature and general prose such as newspaper articles. 

Unit 3. Language activities 

development of language skills, 

of presenting a research paper 

Students 

will comprise further 

including the techniques 

such as footnoting and 

will write creative and bibliographic skills. 

critical responses to 

leading to a sustained 

set reading and 

creative project 

other materials 

and a research 
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essay, as well as reading two class texts from the 

attached list, one of which will be prose and the other 

drama. Other literature and general prose pieces such as 

essays will also be read. 

Unit 4. Language activities, such as further practice in 

note-taking, will continue as the need arises. There will 

be emphasis on further developing research skills 

especially in practical areas such as constructing a 

survey and conducting an interview. Students will be 

introduced to the language of argument and will write 

short argumentative pieces. They will also be assisted in 

developing and be encouraged to develop individual 

styles. A variety of literature will be read with 

particular emphasis on the short story form and drama as a 

preparation for the creative component of Unit 5. There 

will as well be an introduction to aspects of drama, such 

as make up, stage design, and costumes, combined with 

dramatic workshopping activities related to the literature 

studied and to issues arising from discussion. This can 

also involve poetry writing to encourage students to 

appreciate and to write poetry. 

Unit 5. The emphasis this term will be on developing 

creative skills again with appropriate language activities 

as the need arises. There will be class consideration of 

for a sustained creative exercise, potential areas 



- 82 -

especially of those areas which have not been previously 

cover, such as the criteria for successful children's 

literature and for successful film and television 

scripts. Some film and/or television programme study will 

establish standards of excellence in these areas. There 

will also be reading and discussing of a class text. A 

continuation of the workshopping activities begun in 

previous unit will occur too. 

Unit 6. In this unit the emphasis will be on English for 

vocations and leisure and thus workshopping will focus on 

after school situations as will language skills, reading 

and writing activities. For instance, meeting procedure 

will be practised. There will also be an option of 

(1) a culmination of creative activities in such forms as 

a dramatic presentation, a creative 

primary school children which could 

programme for 

include story 

telling or a performance such as a "circus", or the 

production of a film or video. 

or 

( 2) a detailed and analytical research essay on a 

contemporary issue or on a writer of short forms that 

is short story poetry and essay, or on a particular 

literary work, that is a novel or a play. 
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The above activities will be undertaken after 

student/teacher negotiation." 

(College F English A Course Document, pp.6,7,8,9,10) 

At the end of each unit is a prose and drama book list, 

with at least eight prose books and three plays. Teaching 

Strategies are dealt with in detail. Its main elements 

are; students should have the same teachers for at least 

the first year, so that the latter become fully aware of 

student needs; classes should be small to ensure a secure 

classroom; as far as possible, teachers and students 

should negotiate course content within the guidelines of 

the aims and objectives of the unit; language skills work 

should concentrate on materials and resources relating to 

post-school needs; reading material should be from a range 

of sources; a variety of writing activities should be 

exper iencea; critical fa cul ties should be developed; 

workshop experiences should be used to develop language 

competence in after-school environments. Assessment in 

each unit becomes a little more demanding. For example, a 

sustained written exercise in the narrative mode is 

required in Unit 1 whereas in Unit 6, a sustained creative 

or research activity involves a 750 word piece of writing. 

College K's English Al-A5 is interesting, in that unlike 

other uni ts in this category, each unit has a particular 

theme - Peop le and Places, The Australian Flavour, The 



- 84 -

woman's View, English for Living 

Novels, short stories, non-fiction, 

films are appropriate to the theme. 

and Children's Books. 

plays and poems and 

The purpose of this 

approach is to interest students in the themes and to make 

them feel less different from the TES classification 

students, in that their units are given titles akin to TES 

classification units, rather than numbers which is the way 

most accredited units are named. 

LANGUAGE/COMMUNICATIONS/MEDIA 

These uni ts make up 32% of total Ace redi tea uni ts. Unit 

titles such as Efficient English , Practical English, 

English Language Skills, Communications predominate. They 

emphasise skills in four modes of language reading, 

writing, listening, speaking. College I's English 

Language Skills Bl , B2 and B3, are sequential, each unit 

becoming a little more demanding. The content of the 

three units makes this clear. 



"READING 

Unit 1 

• Simple comprehensions 

• Functional everyday 

reading, e.g. T.V. 

guides, magazines, etc 

• Library skills 

• Using a dictionary 

. Notetaking 
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Unit 2 

• More complex 

comprehensions 

• More elaborate 

functional 

reading 

• Application 

forms 

• Simple research 

skills 

• Skim reading 

Unit 3 

• Comprehensions 

involving 

stylistic 

factors, author 

bias 

. Short stories 

. Poems" 

(College I English Accredited Course Document, p.5) 

There is a similar sequence of less to more demanding 

activities in each of the other modes; writing, 

listening/viewing, and speaking. College J's Efficiency 

in Eng lish lA, llA and lllA are also sequential. Content 

includes writing, reading, oral work, listening, and 

basics {sentence, paragraph, dictionary use, spelling and 

punctuation). The Teaching Strategies recommend a variety 

of activities, including work from other courses. Lessons 

on formal grammar are not given, but mistakes in students' 

work are corrected and conventions of punctuation are 

explained. college M's Efficient English also specifies a 

wide range of activities, especially in writing, 
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"(a) to express their own ideas - diaries, 
letters, creative writing. 

(b) to fulfil transactional demands - forms, 
applications, short reports and essays." 

(College M English (A) Course Document, p.5) 

In reading, the purposes of comprehension, use and 

enjoyment are emphasised, as is written material relevant 

to student needs. In oral work, free discussion is 

encouraged to improve oral communication for public and 

social occasions, and to question and discuss new ideas to 

gain understanding. Aural skills are also developed. No 

formal grading or work is given in the first six weeks of 

the unit, 

a) ••• to allow students to learn from their 
mistakes and develop confidence." 

(College M English (A) Course Document, p.9) 

Communications A is a little more demanding, with more 

emphasis on writing, which makes up 40% of the assessment 

for the term and includes one research report. 

College A's Practical Eng lish acknowledges a debt to 

College F's Accredited English course. It is recommended 

for students in their last term at school, as it aims, 

"(i) to provide students with personal, social 
and language skills which will better 
equip them for employment, or for life 
without employment; 
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(ii) to increase awareness of existing and 
alternative pathways of employment, 
education, community action and leisure." 

(College M English (A) Course Document, p.19) 

The unit is very flexible, gives scope for individual 

project work and involves considerable negotiation of 

activities with students. Leisure projects could include 

survey of lifestyle and attitudes of a group of 

unemployed; production of a low-cost cook-book or survival 

guide; diary of participation in a recreation project. 

Assessment is a work-related project or a leisure-related 

project ( 500 works or negotiated form) and written and 

oral classwork. The Resources/Bibliography of this unit 

are made up largely of career material and material useful 

to students who may not easily find employment. College 

D's Eng lish for Work and Leisure is almost the same, in 

aims, content and assessment, and acknowledges the ideas 

of the College F. course. Because this unit is 1 2/3 

length, it is more thorough and the assessment more 

comprehensive. 

Exp ressive Writing A and Essay and Re port Writing A are 

similar to their equivalents in TES classification 

courses, differing in that they acknowledge the need for 

teachers to motivate students more thoroughly and both 

content and assessment are more demanding, 
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Efficient reading and writing units are offered to 

students with clear inadequacies in these area. College 

I's Efficient Reading 1 and 2 may be included in an 

Accredited English major or minor or a Transition Skills 

minor. Observable reading difficulties are a 

prerequisite. Students are counselled into the unit after 

diagnostic testing (Gapadol Form Y), identified as 

having a reading age at least two year below their 

chronological age, and after further assessment using 

miscue analysis. There are five main areas of content in 

both units: testing/diagnostic assessment; reading for 

living; reading for meaning; critical reading and reading 

for pleasure. Each section is explained in considerable 

detail for teachers in the Teaching Strategies. 

Thus, Reading for Li ving is explained in this way, 

11This areas stresses successful acquisition of 
a functional standard of literacy, such as to 
enable the student to operate in society safely 
and without embarrassment. It concentrates on 
the reading they will need to do to buy, to 
travel, to avoid dangers, to meet basic 
everyday needs. 

Strategies may include exercises to improve 
self-knowledge or self-concept, where 
development and improvement of both may prove 
motivating; investigation of the students' 
needs, interests and life-style in order to 
offer experience he will perceive as meaningful 
and relevant. 

Perceptual-motor 
exercises, phonics 
remediating deficits 
to reading. Dolch's 

programming, relaxation 
instruction may help in 
in basic skills essential 
Basic Sight vocabulary (or 
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similar listing), together with a "survival" 
vacabulary (e.g., POISON, DETOUR, ONE WAY) 
which students and teacher can combine to 
compile, provides a starting point, as does the 
students' own oral language, which is usually 
superior to their written capability. 

Newspapers and T.V. guides, advertisements, job 
applications, mail-order forms, packet-cake 
recipes, record-cover blurbs, provide useful 
sources of reading material here. Because of 
the familiarity of the subject matter or 
interest in the area, students can be 
encouraged to predict exercises based on 
these materials showing students how to use 
phonic, graphic, syntactic and semantic cueing 
to extract meaning from print are most useful. 
(College I Efficient Reading 1, Efficient Reading 11, 

5/7/1983 p.3,4) 

Students continue to the second unit only if there have 

not been significant improvements in the first unit, 

College A's Efficient Reading 1-3 and Efficient Writing 

1-3 are half uni ts not included in an Accredi tea English 

course. 

Students are encouraged to use their own time to make use 

of resources. The reading uni ts emphasise comprehension 

rather than speed. The half-units are sequential in the 

level of difficulty of demands, The Writing units are 

geared towards literacy and essay writing in English and 

other subjects. College M's Writing 1-3 are the most 

recently written units, having been added to the 1981 

accredited course in 1983. They acknowledge the ideas on 
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writing of Garth Boomer, Donald Graves and James Moffett, 

and state that the teaching strategies of these writers 

are basic. These are listed under Teaching Strategies in 

the English course documents: 

1. The classroom will be a community of 
writers. 

2. Students should be the primary initiators 
of their writing tasks. 

3. Students will work in groups of two or 
three and constantly discuss their ideas 
and writings. 

4. Teachers will "conference" with students. 

5. Grades or marks will not be placed on 
student work during the term. 

6. Teachers will allow for discussions about 
the writing process to lead to an 
awareness within students of how they 
write. 

{College M Writing 1-3, 2/5/1983, p.7. Additions to 

English {T) Course Document). 

These units reflect recent thinking on the teaching of 

writing more obviously than do other uni ts, al though the 

techniques advised by these writers are widely used in 

earlier writing skills units. 

Students are required to write freely for the first ten 

minutes of each lesson in their own journal. They also 

keep a folio of pieces of writing, which contain all 

attempts and some polished pieces. The uni ts are 
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sequenced so that expectations of writing skills are 

higher with each successive unit. In Writing 1, students 

are encouraged to try a variety of writing styles and 

submit six pieces for assessment; in Writing 2, four 

pieces of more sustained writing are submitted; and in 

Writing 3, one major assignment of significant length, for 

example a number of short stories or a number of chapters 

in a novel. The emphasis, by this stage, is on one form. 

Students may include two of these units in a major, and 

Writing 3 is offered to Year 12 students, not Year 11. 

All of these uni ts acknowledge the need for such courses 

at senior secondary level. It is significant that the 

uni ts were presented fairly recently, in 1982 and 1983. 

As current courses come up for reaccreditation every five 

years, it can be expected that more such uni ts will be 

offered in A.C.T. senior secondary colleges. 

As with College K's accredited units, College D names its 

units thematically with units such as Ourselves and 

Others, The World Outside, Eng lish for Work and Leisure 

and Peop le and Communication. In Ourselves and Others the 

clearest indication of the nature of the unit is the third 

objective; 
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"To provide students with an opportunity to 
read, write, listen, speak and view a range of 
material about issues which affect them and 
other people." 
(College D English Accredited Course Document, p.4) 

Teaching Strategies stress language skills development in 

reading, writing, listening/viewing and speaking. The 

assessment consists of an essay ( 500 words) demonstrating 

basic research techniques, and a project involving a 

personal response to an issue in a medium other than 

print, in addition to short class exercises in writing and 

speaking. The World Outside deals with issues in a wider 

social context, with the emphasis again on language skills 

development. In this unit a formal essay (500 words) 

forms part of the assessment. Excursions, field work and 

visiting speakers are encouraged for the investigation of 

issues such as sex roles, crime, popular music drugs, 

alternative lifestyles etc. Six issues are discussed 

during a semester. As in TES classification units dealing 

with the media, it needs to be remembered that full 

courses are available to students, and that media study is 

dealt with in units from other categories. College A's 

Radio and Television has as its objectives; the 

involvement of students in presentation of information 

through the electronic media; the development of a 

critical attitude to the media, and an awareness of the 

role of the media in forming attitudes. Unit 4: Mass 

Media has similar objectives. A minimum of two of the 
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four components (press, radio, television and film) is 

studied. Both units involve experience in film-making. 

College D's Understanding the Media is fuller, being a 

semester-length unit rather than a term unit. Its 

objectives are more specific, as are details of Content 

and Teaching Strategies. There is more emphasis in this 

unit on the study of advertising and propaganda, and 

information technology, such as computer composition, word 

processing, facsimile machines, microfiche, cable 

television, satellite communication, videotex and data 

banks. These are suggested for consideration, with a view 

to understanding their impact on society and the media. 
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CHAPTER FIVE 

ASSESSMENT, EVALUATION AND SUPPORT STRUCTURES 

Assessment instruments are specified on course documents, 

and must be adhered to by teachers. Along with the rest 

of the course document, they have been approved by the 

English Panel, acting on behalf of the A.C.T. Schools 

Accrediting Agency. The "Report on English Moderation Day 

1983" by John Anderson explained 

assessment profile for a term unit was: 

"Two major pieces x 20 - 25% each 
Written Class exercises 30 - 40% 
Oral/Aural work 20%" (page 2) 

that the general 

The Report also commented that essays had become less 

dominating, there was a trend towards shorter essays, and 

that in Accredited units, journals, interviews, articles 

and reports were replacing essay work. The "two major 

pieces" in a TES classified unit were generally 600-750 

words, which the 1982 English Panel's "Suggestions to 

English Course Developers" recommended as being 

" ••• a reasonable length for a major written 
assignment 11 24 

24. op.cit. Rickwood, J. p.4. 
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Fairly typical of the general assessment profile is 

College F's Society and the Individual, a literature-based 

TES classified unit: 

"Two Major Assignments 
(approximately 750 words each) 

Class exercises 
Class participation 
(College F English 'T' Course Document, 

40% 
35% 
25% 11 

p.49) 

Assessment requirements vary somewhat depending on the 

nature of the unit. Thus College M I s Communications TES 

classified unit specified its assessment pattern in this 

way: 

"Oral 
Listening 
Reading 
Writing 
(To include one research 

20% 
20% 
20% 
40% 

report)" 

(College M English (T) course Document, p.51) 

The listed objectives of this unit were: 

II ( i ) 
( ii) 
(iii) 
(iv) 

To develop skills in writing 
To improve oral communication 
To develop listening skills 
To encourage the student to read with 
understanding." 

(ibid, p.15) 

Thus the assessment pattern reflects the objectives of the 

unit. 

The 1982 English Panel 11 Suggestions 11 stressed the 

importance of this link; 
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" ••. it is important that the weighting given in 
the assessment instrument should reflect the 
declared objectives."25 

One of the major advantages of school-based assessment 

over the public examinations system is that it allows for 

variety in types of student assessment. The 1983 

Moderation Day had moderation discussion groups on six 

categories of assessment instruments, which provide an 

indication of the types of assessment being used in A.C.T. 

secondary colleges: 

" (a) Essay s of literary er it icism ( analysis 
text, whether prose, poetry or drama, 
understand the concerns or quality of 
writing. 

of 
to 

the 

(b) Other essays (discussion and argument about 
non-literary topics, including, ~' 
social issues, but also issues arising from 
literature studied). 

(c) Non-essay, written responses to assignments. 
(These may range from the transactional 
( research projects, survey findings, etc.) 
to creative writ ten work which explores a 
theme through a short story or responds to 
a text through a series of poems). There 
may be some overlap with 

(a) Creative Writing (which is essentially not 
as restricted in its response, and will 
probably come, in the main, from Writing 
classes. Short stories; poetry; prose 
including,~, journalism; script). 

( e) Non-written work (whether responses to set 
topics or creative use of media: ~' 
videotape, film, audio recordings, 
collages. These may or may not be 
accompanied by a written explanation, 
rationale or commentary). 

25. op.cit. Rickwood, J. p.3. 
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Generally, assessment is made of the four language modes

writing, reading, speaking, listening/viewing. Usually 

too, there is scope for expressive/imaginative writing as 

well as transactional, critical writing. The word 

"essay", as written on course documents, does not always 

mean a er i ti cal piece of writing on 1 i terature. It is 

more loosely used to indicate "a sustained piece of 

writing", which is the term which often replaces "essay" 

in the more recent course documents. 

There is some flexibility too in the actual content, form 

and timing of test instruments through student/teacher 

negotiation and contracting. 

negotiation is specified in 

In some colleges, such as D, 

course document and unit 

assessment procedures, but even where it is not specified, 

it is often practised. English Department practices and 

regulations are made clear to all students of English, 

usually by means of printed information given and 

explained to students. These guidelines usually deal with 

assessment contracts, assessment of oral work, policies on 

plagiarism, appeals against assessed work, drafts and 

re-writes, late work. They have evolved according to need 

since the introduction of school-based assessment in A.C.T. 

ASSESSMENT OF ORAL WORK 

The assessment of oral work is an area of some concern to 

teachers because of the perceived difficulty of justifying 
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or accounting for assessments made. The 1983 and 1984 

English Moderation meetings addressed the issue. Two 

colleges, Hand J, have a half-unit and a full unit with 

100% oral assessment. In the former, the half-unit is 

compulsory for all students. Both use the following 

detailed checklist (written at College J) in assessing 

student achievement. 
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College D uses a checklist for all its units, which is 

even more comprehensive. These checklists are used twice 

in a unit, which is much more practicable in College D 

with its semester length uni ts, than in other colleges 

where twelve week, standard length units usually operate. 
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OOLLBGE D: ORAL SKILLS CHBCICLIST 

SCOIU! READINESS FOR CLASS STRENGTH OP IDUS c:Ll<AR BXPRJ!!SSION 

9-21 

6-18 

4-15 

l3 

8 - 10 

5-7 

A ae lf-sta.rter, always 
re4dy to take part in 
clasg or group oral work 

A.l'wlay& thoroughly pre
pa red f or ora l wo rk, 
even beyond what is 
raquired. 
11.ttends regularly. 

~lways ready to t.ake 
pa.~t in class o r group 
oral work. 

Always well prepared for 
o ral work. 

Attends r■gula rly. 

Usl14lly ready to take 
par~ in ~ lasa or group 
or:al work. 

Usually well prepared, 
or always adequ~tely 
prepared f o r oral work. 
Attends regularly. 

Often ready to take part 
in class or group o r al 
vork. 

Uirnally adequately 
prepared for oral work. 

Attends most classes. 

Somet 1m~s ready to taJc• 
~rt in. c lass or group 
oral work. 

Occaoion&lly adequately 
prepared for oral work .. 

Attends irregula rly. 

ptten not ready to t a.Xe 
part in c lass or group 
oral work. 

Usually not adequately 
prepared f or oral work. 

Often absent from. c lass. 

Has very logical or '1/ery 
iraaqinati ve ideas. 
Ueually has fresh ideas, 
and aoraetlmes has 
startling ones. 

Idea.a are always wa ll 
thought out, o rganiaed 
•n<t to the po!nt. 

Ka.a very logical or very 
itaa.ginative ide.aa. 

Usually has fresh ideas. 

Ideas are usua lly vell 
thought ou.t, organised 
and to the point. 

tlas l ogical or i,na.gin
ati ve idea.a .. 

Often has fresh ideas. 

Ideas are often well 
thought out, o rganised 
and to the point . 

Has reasonably logic11.l 
or iaulginative ide as. 
Sometimes has tresh 
ideas, eon1.etimes echoes 
pi:eviou• ideas. 
Ideas are, lllOre otten 
than not, well thought 
out, organised, to the 
point. 

"-• in,Uffe r e ntly logical 
or iuginative !deaa. 

Echoea previous ideas 
•o~e ott•n than ha• fresh 
idaaa. 

Al ways e~presses self 
very clearly a nd 
fluently, with great 
confidenc•• 
Uses appropriate 
langu.age precisely and 
econoai.ically in all of a 
variety of oral 
1ituation•. 

Alvaya expresses sel f 
clearly, tluantly and 
confi<tently. 
Use• appropri ate 
language precisely and 
economically i n moat ot a 
variety of oral aituat
ione. 

Usuo\lly expreases self' 
reasonably c l early and 
fluently . P&irly 
confident. 
Usea appropriate language 
with reasonable p recision 
and econocay in most of a 
variety of oral situat 
ion•. 

Usually expresses aelf 
with adequate clar ity and 
f luency, but with raixed 
conf idenc•. 

Use• appropriate l•nguage 
vith reasonable precision 
and economy in aon.e oral 
dtu•tione. 

Occ••ionally expre■■e• 
self with &<!equate 
clarity and fluency. Not 
often cont id.ent. 
Irreguhrly uau approp
riate language with 

Idea• 011,ly socaetin.ea well adequate prec i s ion a nd 
thought out, organised economy in a variety of 
and to the point. oral situations. 

Has logically wea k or 
unimaginative ideas. 

Mostly echoes previous 
ideas. 
Ideas are seldom well 
thought out, organised 
and to the:point. 

Uaually does not e.xpre•a 
self clearly, fluently 
or cont ident ly. 
Otten uaes ina.ppr opriate 
language, without 
precision or economy, in 
Many of a Variety of o r~l 
situations. 

Usually not ready to Has logically weak or Rarely or never expresses 
take part in, or resists unitnaginative ideas. 1elf c l early, fluently or 
class or group o ral work. Always echoes p r evious or confidently. 
Rarely or never prepared ideas. Rarely or never uaes 
for oral work. Ideas are rarely or never appropriate language 
Usually absent from well thought ou t, organ- precisely or economically 
class. ised or to the point. in a variety of o~al 

sit uat ions. 
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SCORE EXTENT ANO TIMING OF 
ORAL WORJC 

INFLUENCE IN ORAL WORK 

l9-2 

16-l 

14-1 

13 

11-1 

8-10 

5-7 

Contributes frequently 
and voluntarily to class 
or group oral work. 
Contributions are always 
well-timed to promote 
purposeful oral work, 

Contributes frequently 
and voluntarily to class 
or group oral work. 
Contributions are usually 
well-timed to promote 
purposeful oral work. 

Contributes regularly 
and usually of own 
accord to class or group 
oral work. 
Contributions are mostly 
well-timed to promote 
purposeful oral work. 

Contributes adequately, 
but only sometimes of 
own accord, to class or 
group oral work. 
Contributions are fairly 
well-timed to sustain 
purposeful oral work. 

Contributes irregularly, 
and seldom of own accord, 
to class or group oral 
work. 
Contributions are only 
occasionally well-timed, 
to sustain purposeful 
oral wo rk. 

Is a leader in class or 
group oral work, often 
starts discussion with 
the knack of involving 
others. 
Skilled in developing 
others' ideas and posit· 
ively re-directing dis
cussion. 

Takes a pl'Olllinent part 
in class or group oral
work1 sometimes starts 
disaussion. 
Skilled in developing 
others' ideas and 
positively re-directing 
discussion. 

ls active in class or 
group oral work. 
Reasonably skilled in 
developing others' ideas 
and positively re-direct
ing discussion, 

Participates co-operat
ively in class or group 
oral work. 
Has some skill in 
developing others' ideas. 

Participates co-operat
ively in class or group 
oral work, 
Occasionally able to 
develop others' ideas. 

Contributes infrequently, Is a reluctant partici
and never of own accord, pant in class or group 
to class or group oral oral work. 
work. Is not often able to 
Contributions are seldom develop others' ideas. 
well-timed, and they 
handicap purposeful oral 
work. 

Contributes rarely or 
never to class or group 
oral work , however much 
support or encouragement 
is . given. 
Contributions are poorly 
timed and are destructive 
of purposeful oral work, 

Deos not participate in 
class or group oral work, 
or hinders it. 
Cannot develop others' 
ideas. 

BFFECTIVE LISTENING 

Listens very attentively . 
Always willing to listen 
to others. 
Is extremely skilled at 
grasping and assessing 
speakers' ideas, 
purposes, attitudes and 
techniques. 

Listens very attentively 
Usually willing to. listen 
to others. 
ls very skilled at grasp
ing and assessing 
speakers' ideas, 
purposes, attitudes and 
techniques. 

Listens attentively. 
Usually willing to listen 
to others. 
Is skilled at grasping 
speakers' ideas, 
purposes, attitudes and 
techniques. 

Listens with reasonable 
attentiveness. 
Is mostly willing to 
listen to others. 
ls fairly skilled at 
grasping speakers' ideas, 
purposes, attitudes and 
techniques. 

Is an irregularly 
attentive listener, 
ls sometimes willing to 
listen to others. 
ls indifferently skilled 
at grasping speakers' 
ideas, purposes, 
attitudes and techniques . 

Listens inattentively. 
Infrequently willing to 
listen to others. 
Poorly skilled at grasp
ing speakers' ideas, 
purposes, atti tudes and 
techniques. 

Is an unattentive 
listener. 
Unwilling to listen to 
others . 
Is unskilled at grasping 
speakers• ideas, 
purposes, attitudes and 
techniques. 
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In all colleges, a range of speaking opportunities both 

formal and informal was used, the latter especially with 

the diffident student. Assessment instruments included 

short talks, audiotapes, interviews, formal meeting 

procedure, assemblies and debates, although little use is 

made of the last. There is also 1 i tt le use made of peer 

assessment, although College J does use it for one 

exercise in the 100% oral assessment unit Communications, 

to show students the process of arriving at an oral mark. 

MODERATION 

Moderation is both internal (within a college) and 

external (within the system), with the emphasis on the 

former. Within colleges, uni ts are moderated by English 

teachers. Generally, major pieces of work are moderated 

by teachers seeking the second opinion of a colleague on a 

representative sample of papers. In College D, the sample 

is six papers plus any difficult scripts. In College E, 

the top and bottom papers, plus two others are given to 

another teacher to grade. In College M, teachers moderate 

random samples in three ranges, 16+/20, 13 1/2-15 1/2 / 20 

and below 13, and all work which is difficult to grade. 

When two teachers cannot decide on a grade, a third 

teacher is called in. College I moderates internally by 

use of a test at the end of each unit called the Basic 

English Test or B.E.T. The average mark of a particular 
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class is adjusted up or down in line with the class's 

average score on the B.E.T. 

Externally, English Moderation Day is held each year in 

June. Scripts are examined by teachers from different 

colleges and commented on, perhaps even graded, but this 

meeting is a means by which teachers keep aware of trends 

in English in the system and compare grading standards, 

rather than alter marks already decided on. In this 

respect, Moderation Day is very different from the 

Queensland Radford system of moderation (finishing in 

1985) where student ratings can be altered by the 

agreement of teachers in a regional district. The ASAT 

examination acts as a moderator of subject scores, not 

unit grades, at the end of Year 12 for students seeking a 

Tertiary Entrance Score. 

ENGLISH COURSE DOCUMENTATION 

Course documents are detailed and designed to be useful to 

subject teachers. They are available for perusal by the 

public at the A.C.T. Accrediting Agency Office. 

The information they provide is as follows: 

la Name of college 
lb Course title 
le Statements of acceptance by college board/ 

evaluation/amendments 
2 Names and qualifications of course 

developers 
3a Length, ie. unit length, number of units 
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3b Course identification minor, major, 
major-minor, double major 

4 Course relationship with other courses 
5 Prerequisites 
6 Aims/objectives 
7a Identification of student group for whom 

course is intended 
7b Support for the course 
8 Overview of the total course, course 

description 
9 Content of units 
10 Teaching Strategies 
11 Assessment instruments 
12 Bibliography 
13 Resources 
14 Evaluation procedures 

A checklist and report form geared to this information is 

used by the English Accreditation Panel in recommending a 

college course for accreditation: 



ACT SCHOOLS 11.CCREDITING AGENCY 
(An Agency of the II.CT Schools Authority) 

OJURSB PLAN 
CHECK LIST AND REPORT FORM 

1. ( a) Name of the college proposing the course: ________________ _ 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

(b) Course Title: 

(c) Have the following details been supplied? 

a) 
bl 
cl 

·-
Statement of Accept~nce by College Board (Form A) 
Statement of Evaluation {if appropriate) (Form B} 
Statement of Amendments (if appropriate) (Form C) 

Have the names and qualifications of course developers been provided? 

(a) Length of Course 

prescribed hours per week: 

number of units submitted: 

(bl Course identification 
(place X in the box(s} of patterns applicable to this course) 

Minor Major Minor 

Major Double Major 

Has a statement of the course's relationship with other cour.ses been 
provided? 

Are the stated pre-requisites reasonable and appropriate? 

{al 
(bl 
(c) 

(d) 
{e) 

(a) 

(bl 

Are the aims clearly stated? 
Are the objectives clearly stated? 
Are the aims and objectives consistent with each other? 
can the course as outlined fulfil its aims? 
Can the course as outlined fulfil its objectives? 

Has the student group, for whom the course is.intended, 
been clearly identified? 
Has the support for the course been indicated? 

Has a brief outline or overview of the total course been provided? 

9. Has a brief outlined or overview of the content of each unit 
(or each section of the course) been provided? (This must be 
an adequate description) 

10. Have teaching strategies (method of instruction) of the course 
been outlined? 

11. ( a} 

(b) 

(c) 
(d) 

Are the assessment instruments appropriate? 
Are the assessment instruments adequate? 
Is the total assessment scheme satisfactory? 
Is there adequate flexibility? 

12. ls a bibliography included? 

Yes/No 
Yes/No 
Yes~b 

Yes/No 

Yes/Na 

Yes/No 

Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 

Yes/No 
Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 
Yes/No 
Yes/No 
Yes/No 

Yes/No 
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Are the necessary resources (text books, equipment, 
specialist rooms, etc) readily available? 

In NO, please comment briefly on deficiencies: 

Does the course, as outlined, present any special 
problems of staffing? 
(Note: the responsibility for providing staff rests 
with the Co111111onwealth Teaching Service or the employing 
Authority for non-government schools) 

If YES, please comment b~iefly: 

14. Has sufficient consideration been given to the evaluation of 
the course? 

15. Is the course, in your opinion, generally appropriate for the 
Year.11 and 12 level? 

Comments: 

16. Additional comments on any of the points: 

17. Has the course been varied in any way during panel consideration? 

If YES, do two ·copies of the revised course accompany this report 
form? 

PANEL RECOMMENDATION 

i . Accorded accredited status 

Recommended l e ngth of accreditation period: 

Reasons: 

ii. Not recommended for accreditation 

Reasons f or non acceptance: 
:a;:_ 

Signatures of all course panel members 

Panel Chairperson 

ANU Representative 

Other Members 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

years 

I I 

I I 

I I 
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A recommendation for acceptance or non-acceptance is 

forwarded by the Panel to the A.C.T. Accrediting Agency, 

which usually accepts the recommendation, but is not 

obliged to. 

the course. 

The latter may require amendments or reject 

If the course is not accepted, the existing 

course may be reaccredited for an extra year, so that the 

college can rewrite and represent a new course. In 1983, 

the Agency rejected an English course on the grounds that 

the objectives were not clearly stated; insufficient 

consideration was given to evaluation of the course; and 

the Agency objected that Unit 1 should not be offered to 

both TES classification and accredited students. The 

Agency extended the old course for an extra year rather 

than accredit the new course for three years, which the 

English Panel recommended. 

THE ENGLISH ACCREDITATION PANEL 

The role of the subject panel is set out in the booklet 

Course Development and Accreditation for Years 11 and 12 

in the A.C.T., Guidelines for Colleges and Panels: 

"Courses received from colleges are referred to 
panels for 

consideration 
development to an acceptable standard, where 
considered necessary by the panel 
recommendation for accreditation (or not) 
recommendation for a period of 
accreditation." (page 20) 
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Panel membership is open to teachers from schools, TAFE 

colleges, R.M.c., Duntroon, A.N.U., c.c.A.E. and other 

interested qualified people. In 1983, 1984, the English 

Panel consisted of nine members; four teachers of English 

from government colleges, four from non-government 

colleges, of whom all but one were Senior English teachers 

(faculty heads), and one A.N.U. representative, a lecturer 

in English. His special role is to accredit TES 

classification courses. 

An English Accreditation Panel meeting held on 21st 

September, 1983 dealt with the following matters: 

1. Chairperson's report on a course submission 
which had previously been discussed. 
Amendments had been required to provide a 
more thorough description of unit titles, 
objectives, content and teaching strategies. 

2. Report that the A.C.T. Accreditation Agency 
had rejected another course, the reasons 
for this, and the subsequent act ion taken 
by the Agency. 

3. Concern about course development: the lack 
of time made available at colleges for 
this; the situation that at some colleges 
the heads of department write the courses; 
the need for the whole faculty -to be 
involved through the provision of inservice 
time; the need for more English 
consultants to advise on course writing. 

4. The question of differing aims and 
objectives in A.C.T. education and whether 
non-government colleges needed to follow 
the educational philosophy of the A.C.T. 
Schools Authority. 
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5. The issue of book lists on units - how long 
should they be, adding a rider that the 
list may be changed to update or allow for 
others of similar interest or level of 
difficulty. 

6. The need for more time to consider courses 
by the Panel-over load of work, suggestions 
for streamlining the workload. 

7. Business and date of next meeting - some of 
the issues to be discussed, eg. need for 
speaker competent in teaching the deaf 
prior to Panel discussion of two English 
courses submitted for deaf students. 

The English Panel, unlike others, allows new units to be 

incorporated into existing courses, without reaccreditation 

of the whole course. In the last couple of years, the 

Panel has also adopted the practice of visiting colleges 

and talking to English teachers before the latter begin to 

rewrite their courses. This is designed to make teachers 

aware of guidelines, trends, to lessen the likelihood of 

the need for major amendments or even rejection when the 

course is finally presented to the Panel. 

A.C.T. ASSOCIATION OF TEACHERS OF ENGLISH 

This association, affiliated with the Australian 

Association of Teachers of English, has been a very strong 

influence on the direction of secondary college English in 

A.C.T. Most Senior English Teachers at colleges are 

prominent members, as are most English Accreditation Panel 

members. The thinking of the Association follows most 

clearly Dixon's personal growth model of English, the aims 
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of which are summarised by Marnie O'Neill in "Functions of 

Response to Literature", 

" ••• the development of the ability to think and 
perceive in both rational and metaphoric terms, 
ie. an awareness of the power and 
appropriateness of all modes of language. 

the development of awareness and understanding 
of society through personal experience, talk 
and writing, and through the language and 
content of mass media and literature, ie. the 
development and modification of the personal 
construct of social reality. 

the development of identity or self construct; 
that is, a sense of values, aesthetics, morals 
and ethics; the ability to empathise with 
others; a sense of self contributing to the 
development of a personal voice in speech and 
writing. 

the development of competence in reading, 
writing, speaking and listening in appropriate 
modes for different audiences and purpose. 11 26 

More recently, the thinking of James Moffett, Donald 

Murray and Robert Graves on writing as process has been 

given much emphasis. This frame of reference is clear in 

the thinking of most English Accreditation Panel members 

and hence in the emphases of course documents recommended 

by the Panel. There is less stress on the skills model of 

English, particularly in the most recent courses. In 

colleges where the latter model is more dominant, there is 

some sense of alienation from the Association and the 

English Panel. 

26. O'Neill, M.: "Functions of Response to Literature", 
in Eng lish in Australia, June, 1984, p.25. 
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EVALUATION OF ENGLISH COURSES 

One of the strengths of course development in the A. c. T. 

is the emphasis given to evaluation. Courses are usually 

accredited for five years. The English Panel Check List 

and Report Form requires course developers to provide a 

Statement of Evaluation of the course being revised or 

replaced. Evaluation is made by teachers, students and 

sometimes parents and ex-students. 

Of most interest perhaps is the level of student 

evaluation of courses. It is common practice for students 

in colleges to complete and evaluation form at the end of 

each unit. Colleges design their own student evaluation 

forms, which are usually uncomplicated and useful to 

course developers. Very typical is College D's: 

UNIT EVALUATION 

SEMESTER 2, 1983 
Your answers to these questions will help us to improve 
the unit which you have almost completed. 

LINE NAME OF UNIT _____________ _ 
-------

1. Was this unit as interesting, helpful, 
difficult, etc., as you expected it to be? 

easy, 

2. In terms of your personal language development, what 
were the most valuable aspects of the unit? 

3. The least valuable? 

4. What changes would you make to the unit to i mprove it? 
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One of the more comprehensive analyses of student opinion 

on English courses is College e's Year 12, 1982 survey of 

its TES classification course. 

"ANALYSIS OF STUDENT SURVEY - TERM 3, 1982 
Based on the numbers given for answers to the 
first two questions, 146 students attempted the 
questionnaire. 

Q .1 Approximately 78% of students claimed to 
be f arniliar with the concept of a 
balanced English major and the rules 
about including media uni ts. Almost the 
same percentage said there should not be 
stricter rules about combining uni ts to 
form classes. 

Q.2 

Q.3 

94% of students approved 
of choice given but 44% 
prevented by timetabling 
unit they wanted. 

of the breadth 
said they were 

from doing a 

The most important influence on 
choice was unit content; 82%, 
by timetable: 46%, Teacher: 
student group, 12%. 

student 
followed 
15% and 

i 95% of students said that the 
assessment plan was clear enough. 
Six students commented that it was 
changed later. 

ii 80% of students said that the 
weighting was fair. Individual 
comments ranged over most aspects of 
assessment, the most significant 
attention being given to the claim 
that essays are weighted too heavily 
(7 students). 

iii 80% of students found the workload in 
different units comparable. Six 
units were identified as having a 
light assessment load and 13 as 
having a heavy load. These were 
mainly literature units but media 
units were also mentioned, Film 
Appreciation being the most often 
mentioned unit. 
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that the 
English 

Comments 
but no 

66% of students found 
expectations of various 
teachers were comparable. 
identified many differences 
pattern emerged. 

The difficulty of various assessment 
items was rated as follows: {% saying 
item most difficult) 

Essays 38% Seminars 24% Poetry Analysis 30% 
Lit.Crit.4% Class Tests 2.5% 

vi Only 38% of students supported the 
idea that there should be more stress 
on oral work. comments ranged over 
the need for marks devoted to class 
discussion, forms of oral assessment 
and need for more preparation in oral 
work but again no clear pattern 
emerged. 

vii 69% of students felt that their marks 
reflected their achievement related 
to other students. Comments did not 
identify any aspect of this question. 

i Only 46% of students felt that Year 
10 studies prepared them adequately 
for English at College level. 51% 
said they were not adequately 
prepared and 2% were undecided. 

In comments the following 
identified as lacking: 

were 

Essay writing skills 54 students 
Poetry 23 II 

Talks/oral presentations 11 II 

Grammar 10 II 

Lit. Crit. 5 II 

Drama 4 II 

ii By contrast 86% of students thought 
the introductory unit a satisfactory 
introduction to College English. 
Three students thought it not 
necessary and three thought it too 
rushed. On the other hand some 
thought it the best unit. 
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Q.5 In stating why they took English some 
students gave more than one reason so 
percentage figures are not possible but 
reasons in order were: 

Interest 
'Survival' 
Employment 
Further Study 

78 students 
36 
35 
29 

II 

II 

II 

Aspects of English which interested 
students were given in the following order 

Literature 
Vocabulary and usage 
Essay Writing 

79 students 

Media Study 

73 
64 
49 

II 

II 

These were mentioned on the form; others 
written in were: 

Drama 
Poetry 
Creative Writing 
Grammar 
Oral 

iii Lesson types preferred were: 

Class discussion 
Teacher centred 
Group work 
Private research 

Others written in were 

Practical work 
Excursions 

10 
8 
6 
4 
3 

105 
64 
35 
34 

2 
1 

students 
II 

II 

II 

Q. 6 67% of students felt that their written 
language skills have improved as a result 
of college English, 24% said no and 8% 
feel neutral on this point, 49% of 
students said particular areas of written 
skills need more attention. The main 
things identified were: 

Essay writing 
Grammar 
Vocabulary 
Spelling 

29 students 
11 

4 
3 
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No other aspect was mentioned by more 
than two students. 

Q.7 Statements about literature units 
produced the unexpected information that 
many students do not know what is meant 
by 1 i terature. Media and language uni ts 
came in for frequent mention. 

The numbers naming literature units as 
the •most valuable' followed fairly 
closely the numbers of students doing 
each unit. 1 Least valuable I followed the 
same pattern. Short Story topped both 
lists. 

Most valuable 

Short Story 15 
Negro Lit. 13 
Introd. Lang. 

& Literature 11 
Voices of War 10 
European Lit. 9 
Shakespeare 9 
Conflict 8 

Least Valuable 

Short Story 
What's a Novel? 
Man in Conflict 
Explorers & 

Settlers 
Introd. Language 

& Literature 

6 
5 
5 

4 

4 

The list is long. The most positive 
thing to be learned from this question is 
that far more students were prepared to 
name a most valuable ( 121) than a least 
valuable unit (39). 

iii Suggestions for additional 
literature units ran heavily in 
favour of Science Fiction, ( 8 
requests) which is to be introduced 
in Term 1 1983, and then Women 
Writers ( 3) • 

iv A request for titles to be added 
produced both titles and authors. 
Despite frequently heard complaints 
about the length of novels, some 
requests are for books of 
considerable length. 

The Forgotten Soldier 
Exodus 
The Unbeliever 
Go Ask Alice 
Lady Chatterley's Lover 
The Prophet 
Crime and Punishment 
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Authors mentioned include Mario 
Puzo, Oscar Wilde, Hermann Hesse, 
Patrick White and Tolkien. 

Requests for titles to be deleted 
produced four mentions for Jane 
Austen, four for Cry the Beloved 
Country and two each for The 
_B~i~r~t_h_d_a_y.__P~a=r_t.._y and The Kr aken Wake's:' 

Q.8 Any other comments. They received 
relatively little attention and showed no 
trends. There were single requests for 
more advice in choosing units, strictness 
in collection times for work, that drama 
be kept as part of the English course. 
There was also a comment that the course 
is interesting and challenging." 

(College C English Course Document pp.72-75) 

survey indicates that students are most 

positive about:- familiarity with options and rules 

for combining uni ts into majors ( 72. 8% of Year 12 

students completed a major in 1981): approval of the 

variety of units offered; understanding of 

assessment plans; workload comparability between 

different units; usefulness of the introductory 

unit. There is less affirmation of:- comparability 

of teacher expectations; 

increased weighting for 

the 

oral 

possibility of 

work; teacher 

assessment as a reflection of achievement related to 

other students; Year 10 studies providing adequate 

preparation for English at College level; 

improvement in written English skills as a result of 

College English. On the whole, however, the survey 

shows considerable satisfaction with English at 

secondary college level. 
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This survey, and other forms of evaluation were used 

in the reaccreditation process. Forms B and C, 

Statements of Evaluation and Amendments, ( See Course 

Panel Check List and Report Form,) have been 

included here to show the process of reaccreditation 

of English courses. This evaluation is particularly 

clear and informative. 

1. (a) 

FORM B 

Formative evaluation 
course consisted of: 

of the previous 

i discussion by staff doing the 
writing consisting of formal 
meetings and informal working 
together; 

ii comparison with other courses in 
similar educational institutions; 

iii presentation of the draft course to 
the College Curriculum Committee, 
the College Board and the 
Accreditation Panel. Suggestions 
from these three bodies were 
incorporated in the final form of 
the course. 

(b) Summative evaluation was based on: 

i staff debate and discussion 
throughout the period of 
accreditation. This focussed on 
issues such as: the need for 
students to complete a balanced 
English course and methods of 
ensuring this; the number of uni ts 
form related courses which should 
be allowed (Drama Studies and Media 
Studies have changed their 
characters during the period of 
Accreditation of the current 
course); suitability of tests; 
amount of assessment; the need for 
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more language units; problems of 
transition from studying high 
school English to college English; 

ii students' written comments on 
individual units were gathered as 
the units were taught throughout 
the accreai tat ion period. These 
were gathered through questionnaires 
and through written submission 
collected by teachers. (This was 
done in order to avoid the 
constricting effect of question
naires). Oral submissions were 
also obtained which further 
broadened the scope of the comments; 

iii a large scale questionnaire on the 
course as a whole. This was 
completed by 145 Year 12 students 
in 1982 in the term during which 
staff were planning this submission: 
(a copy of the questionnaire and 
summary of results are attached as 
an appendix); 

iv the course as a model for discussion 
by an M.Ed. curriculum class at 
the C.C.A.E. 

2. Conclusion reached as a result of evaluation: 

(1) In general the course is meeting the 
needs of students ( see appendix for more 
detail). 

( 2) More uni ts devoted to the use and study 
of language should be written. 

( 3) Broad groupings of uni ts should be made 
to guide students' choices and aid 
counselling. The concept of the balanced 
English course should be retained and 
restrictive rules on formation of courses 
should not be applied. 

( 4) A more consistent approach to assessment 
should be taken. A limit of five items 
per unit was agreed to. 
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(5) Book lists for units including 
contemporary literature should be brought 
up to date. 

(6) Objectives for units should be expanded. 

(7) Rules for the inclusion of units from 
Media Studies and Drama Studies should be 
changed. 

3. Bases for reaching these conclusions: 

(1) This conclusion was 
the basis of the 
completed by Year 
Appendix for further 

reached largely on 
course questionnaire 

12 students See 
details. 

( 2) This decision was based on student 
opinion and staff discussions of the 
course. The popularity of the unit 
"Language in Use" supported these 
opinions. 

(3) This conclusion was based on student 
op1n1ons about freedom of choice and 
staff discussions. The staff wished to 
continue to recognise the diversity of 
student needs, and made some examination 
of course structures in other colleges. 
It was felt that counselling, although 
time consuming, is preferable to the 
enforcement of complicated rules which 
may not take account of student 
differences. 

{ 4) This decision 
discussion of 
forums, and 
teachers. 

was based on continuing 
student workload in many 
student discussion with 

( 5) This conclusion was reached on the basis 
of student requests, staff discussion and 
comparison of the course with other 
courses more recently accredited. 

( 6) This decision was based on the staff• s 
growing awareness of · the need to list 
objectives more clearly and completely 
for incoming teachers and by comparison 
of the course with other courses more 
recently accredited, as well as 
suggestions made by M.Ed. students and 
lecturers. 
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( 7) The need to restrict the number of Drama 
Studies and Media Studies uni ts counted 
in an English Course became obvious as 
these courses became more practical 
during the current period of 
accreditation of the English course. 

FORM C 

(i) The following units have been deleted: 

(Drama units have been transferred to the Drama 
course) 

DK00092 

DK00065 
DK00163 
DK00172 
DK00154 

African and Pacific Island 
Literature 
Some Contemporary Aust. Playwrights 
Ancient Greek Drama 
Drama in our Time 
Drama Workshop 

(ii) The following units have been added: 

(iii) 

Modern Drama as Literature 
The English Novel 
Expressive Writing 
What is Language? 

The titles of the following units have 
been changed: 

DK00127 
DK00136 

DK00207 

DK00083 

DK00056 

Man in Love TO Love - A Theme Study 
Man in Conflict TO Conflict - A 
Theme Study 
Shakespeare's Near Contemporaries TO 

Elizabethan and Jacobean Drama 
Negro Literature in America TO 
Black American Literature 
A Study in the Australian Novel to 
Australian Novel 

(iv) Objectives for units have been clarified. 

(v) Minor amendments have been made to booklists 
and assessments. 

(vi) Rules for combination of units into courses 
have been altered." 

(College C English Course Document, pp.5-7) 
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CHAPTER SIX 

SUMMARY , THE A.C.T. AND MODELS OF ENGLISH , QUESTIONS RAISED 

This overview of 

(Years 11 and 

English curriculum at 

12) level in thirteen 

senior secondary 

of the fifteen 

secondary colleges in the A. C. T. supports the contention 

that generally speaking there is considerable freedom and 

variety for students and teachers in the selection and 

combination of options in studying and teaching English. 

In 1984 there were 26 English courses: 15 Tertiary 

Entrance Score classification courses and 11 accredited 

courses. These were made up of 428 term units (term 

courses of forty-four hours of classes for twelve weeks), 

with an average of 33 options for students taking TES 

classification Englsh and 7 for students doing accredited 

English. Options are broadened by the availability of the 

inclusion of uni ts from other courses, such as Drama and 

Media, but narrowed by timetable restrictions, as shown in 

the College c survey. 

Students have the freedom to select English courses of 

varying length, from minors ( 3-4 uni ts) to double majors 

(10 or more units); the majority of students, 72.8%, 

opting for a major. The system allows for the specialist 

student of English and the student whose interests lie 

elsewhere. Although English is not a compulsory subject 

at this level in A.C.T., it is the second most popular 
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after Science Group subjects, both in terms of courses 

completed 2936 in 1981, (Science 3143) and as a 

percentage of the total number of courses studied in the 

day - 18.8%, (Science 20.1%). 

With no English syllabus, prescribed or open, college 

teachers write their own courses and 

according to course and unit aims and 

system of school-based curriculum 

assess students 

objectives. The 

development and 

assessment in A. c. T., as in Queensland, is acceptable to 

tertiary institutions such as the A.N.U. and c.c.A.E. and 

to other tertiary institutions elsewhere which follow 

their lead. 

English courses are subject to scrutiny by the English 

Accreditation Panel, usually consisting mainly of Senior 

English Teachers and at least one A.N.U. representative. 

The Panel recommends course approval or revision to the 

A.C.T. Accreditation Agency, which may, of its own 

volition, accept or reject a course. Once approved 

courses are usually accredited for five years. 

Two sets of English Panel guidelines to English courses 

developers have been concerned mainly with course pattern 

structure and some standardisation of assessment 

instruments in TES classification uni ts. The guidelines 

evolved in response to the Panels' perceived need for some 
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form of comparability in the system. The fact that these 

guidelines were generally accepted by 1984 indicates that 

the powers of the Panel are considerable. Nevertheless 

there is more freedom for course developers in A.C.T. than 

in Queensland where school-based course development and 

assessment also operate. In that State an open syllabus 

exists and school assessment of student achievement is 

rigorously monitored by Board of Secondary School Studies 

structures. 

Flexibility in the system also allows for the operation of 

non-standard length units, such as half-unit and 1-2/3 or 

semester uni ts. They are offered at three colleges, and 

allow for greater student choice and perhaps more 

specialisation (half-units) or greater breadth, depth and 

continuity (semester units). 

The content of courses offered reveals continued 

domination at upper secondary level of literature-based 

and combined literature-language approaches to English. 

These total 85% of TES classification units (Figure 6) and 

68% of accredited units (Figure 11). The study of the, 

"general, social and personal uses of language" (27) 

which John Dixon in Education 16-19 considers most 

27. Dixon, J: Education 16-19, 1979, p.130 
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relevant and useful for the majority of students 16+ 

certainly has a place in A.C.T. courses: 15% of TES 

classification units and 32% of accredited units (28). 

After eight years of college-based course development, it 

is clear that the cultural heritage model of English, 

identified by the 1966 Dartmouth conference, continues to 

have a great influence on course writing, especially of 

TES classification units. This supports the view of 

Frances Christie and Joan Rothery in "English in 

Australia: An Interpretation of Role in the Curriculum" 

that, 

" ••• the observations of many educators appear 
to indicate that changes in practice { in the 
1970' s) were not as widespread as is sometimes 
suggested in the community." (29) 

The literary approach is particularly evident in some 

college courses, such as B, E and I's English and L's 

English A, all T.E.S. classification courses. 

Nevertheless, supporters of the personal growth model and 

more recently, the social empowerment model, such as John 

28. Figures 6 and 11, pp.26,76. 
29. Maling-Keepes J and Keepes, J: Language in Education 

The L.D.P. Phase 1, p.198 
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Clanchy, Graham Little, John Keneally, Janet Rickwood and 

Ken Wardrop, have been very influential from the time of 

the 1974 Secondary English Workshop (30); on English 

Accreditation Panels; as A.C.T. Schools Authority English 

Consultants; in A.C.T.A.T.E. and on annual English 

Moderation days. Literature in many English college 

courses is understood in a very broad sense, as 

illustrated in Figure 7. Theme studies and the literature 

of particular geographical areas make up 41% of TES 

classification units. Teaching strategies stress evoking 

a personal response of a creative, imaginative nature more 

often than requiring a critical analysis. All of these 

elements point to the influence of supporters of the 

personal growth model of English. 

Language uni ts cover a broad spectrum of approaches, as 

indicated in Chapter 3, with elements of the skills, 

personal development and social empowerment models 

apparent. The first approach is most clearly seen in some 

of the basic writing and essay /report writing uni ts in 

both TES classification and accredited units, exemplified 

in College I's Essay Writing (TES classification) which 

attempts to work through note-taking, summarising and 

finally complete essays. The personal development model 

30. An influential document resulted from this conference; 
Secondary English Workshop Report 1974 ( Interim 
A.C.T. Schools Authority) 
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is most obvious in the expressive imaginative/creative 

writing units; in some of the language/communications 

uni ts, such as College J I s communication Skills, and in 

drama workshop units. 

The concern for personal development is very clear in 

accredited courses. Often course documents specify that 

students are not to be formally assessed in the first half 

of the term, so that a purposeful working relationship 

with a teacher can be built up, and dented confidence 

somewhat restored. College F's rationale Support for the 

Course in its accredited course, English A, clearly 

reflects much of the thinking of the personal development 

model, 

Such 

"The current Tertiary Accredited Major does not 
cater for them (Increasing numbers of 
students... identified by feeder high schools 
as requiring special help if they are to 
achieve language competency. As well, ••. many 
students who are 'at risk' in the present 
system! p. 5) for a variety of reasons - they 
are demoralised and subsequently lose both 
confidence and interest when they are compared 
continually with students who are more than 
competent in their use of English •••• the 
course is designed to enable these students to 
enjoy English and to regain and/or develop 
personal and language confidence." 
(College F English A Course Document, p.6) 

thinking permeates course documents, TES 

classification courses as well as Accredited courses, 

which indicates a widespread acceptance of the centrality 

of the student's development in shaping and refining her 

own language and consequent growth through English. 
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The empowerment model is the most recent. Its stress is 

on building competence in the functions of language, in 

the writing, speaking, reading, listening and viewing 

modes, so that students are equipped to ef feet change in 

their own lives and in society as a whole. John Dixon 

succinctly explains this position in his "Preface" to 

Education 16-19, 

"In the sixties English teachers in secondary 
education discovered the personal and creative 
uses of languages and built curricula around 
them. In the late seventies we have proceeded 
to identify the social uses of language and are 
beginning to use them as central curricular 
elements. In a society multi-ethnic in 
composition, participative in its administrative 
style, and increasingly dominated by the media 
of mass communication, we neglect at our peril 
these two aspects of the education of our young 
people." ( 31) 

Dixon is writing about England, but it is equally 

applicable to Australia. 

To date, English courses and within their individual units 

in A.C.T. tend to state aims and objectives in terms of 

the functional modes of language reading, writing, 

speaking, listening and perhaps viewing. In practice, 

there is some awareness of the social uses of language. 

The study of mass media is an element of study in many 

English units, including literature units. There are also 

fully-fledged media courses available to students in many 

31. op cit J. Dixon, Education 16-19 p.ix 
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colleges and a limited number of units from these courses 

may be included in a student's English course. 

Participative adrninistrati ve style is a feature of 

teaching strategy and assessment in A.C.T. secondary 

college English. It is most widely practised in 

teacher/student task contracting and negotiation of 

assessment instruments, and in the emphasis on 

non-authoritarian teaching strategies in classrooms, where 

student imput and discussion are the rule rather than the 

exception. The multicultural nature of Australian society 

is acknowledged particularly in accredited and E.S.L. 

courses, where special provision is made for other than 

the Anglo-Saxon and Celtic elements of our cultural 

composition. There is greater ethnocentricity in the TES 

classification units, even in the Australian literature 

uni ts such as College M's Australian Literature referred 

to in Chapter 3 (pp.36,37). One exceptional unit was 

College D's Literature and Culture in Australia, which 

encompasses a study of expressions of culture, minority 

communities and cultural conflict. contemporary social 

issues are especially dealt with in literary uni ts based 

on social themes, such as women and society, war, the 

individual and society. There is also acknowledgement of 

social issues in some communications units, such as 

College F's Communications 2 and College I's Face the 

Future. On the whole however, the social empowerment 

model of English is not yet as influential as the other 
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three models, al though it is more obviously recognisable 

in accredited, than TES classification units. 

The public examination has probably been the most 

significant constraint on curriculum innovation. With 

school-based assessment in A.C.T., there has been much 

variety of 

of language 

assessment 

competence 

instruments 

are being 

and more 

tested. 

greater 

elements 

Speaking, listening and viewing skills play a more 

significant role in course work than in the public 

examination. In A.C.T. English units, about 20% of 

assessment is oral/aural. In two colleges, a half unit 

and a term unit have 100% oral assessment. Douglas and 

Dorothy Barnes in "Cherishing private souls? Writing in 

fifth year English classes" which is based on their 

"Versions of English" project, have found that one of the 

main effects of assessment by course work is; 

.•• more writing is done in class, particularly 
by less able pupils." (32) 

In A.C.T. another factor contributing to this is the 

current thrust of process writing. Barnes and Barnes, 

like Dixon, come to the conclusion that there should be 

more emphasis on the social uses of language by upper 

secondary students; 

32. Arnold, R. (ed): Timely Voices p.42 
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••• by placing writing in a social 
grasping controversial issues; by 
sources of material outside private 
and by including a wider range of 
functions." 

context; by 
looking for 
experience; 
rhetorical 

(33) 

So "cherishing private souls" is desirable but does not go 

far enough. They conclude in this way, 

In sum, English should be giving reality to 
Fr iere 's dictum that education should be 'the 
means by which •.. men and women deal critically 
and creatively with reality, and discover how 
to participate in the transformation of their 
WO r 1 d. ' " ( 3 4 ) 

A field study such as this, which attempts to provide an 

overview of English curriculum within a system, and which 

collates so much data, poses more questions than it 

answers. The data provides base material for more 

detailed studies of particular perspectives on the English 

curriculum at upper secondary level in A.C.T. Some of the 

main questions raised are: 

How has the English curriculum evolved over time in 

terms of course development, course structure, 

content and assessment? 

What perceptions do course writers and students have 

of student needs in accredited courses as distinct 

from TES classification courses? 

33. Barnes, D. and Barnes, D.: "Cherishing Private 
Souls" in Arnold, R. (ed.), Timel y Voices, 1983, p.51. 

34. ibid, p.51. 
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How are students counselled about choice of course and 

units? 

What is the degree of student and teacher satisfaction 

with the English curriculum at senior secondary level? 

How confident are teachers in teaching language units? 

What units do students take and why? 

Do students prefer language units to literature units? 

What learning theories and language theories underpin 

the English curriculum? 

Why do different colleges emphasize different English 

'models'? 

What is the range of assessment instruments? 

What are the ways in which speaking can be assessed? 

Is non-competitive criteria-based assessment desirable? 

What are the practices of evaluation in the system? 

What is the nature of English related courses such as 

Media and Drama? 
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APPENDIX ONE 

INFORMATION ON ENGLISH FOR STUDENTS 

IN COLLEGE D HANDBOOK, 1984 

ENGLISH 

The English Department offers both Accredited and Tertiary 

Accredi tea courses. A broad range of uni ts is available 

to develop your grasp of the language, helping you to 

understand and express yourself better, and to appreciate 

the ideas of others. Some units will prepare you for 

further study; others are specifically designed to help 

you cope with life after you leave school. All units 

incorporate reading, writing, listening and speaking 

activities to make you more aware of the power of language 

in enriching our lives and shaping human affairs. 

ACCREDITED ENGLISH (A) 

Three Accredited English units make up an Accredited 

English major, and two make up an Accredited English minor. 

If you wish to include Tertiary Accredited English units 

in an Accredited English course, you must have at least 

one (1) Accredited English unit in a major or minor. You 

must include at least three ( 3) Accredited English units 

in an Accredited English major/minor {5 units) and at 

least four ( 4) Accredited English uni ts in an Ace redi ted 

English double major (6 units). 
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Provided you do that, you may include uni t/s shown under 

Tertiary Accredited English, except that you may include 

only~ unit from Group C (Drama) and only~ unit from 

Group D (Media) in an Accredited English major. 

Ourselves and Others 

This unit gives you an opportunity to read, talk and write 

about yourself, people like you, and people who are 

different. Whilst developing your language skills, you 

will consider topics such as personal relationships, 

youth, problems in communicating with others, individual 

differences, discrimination and beliefs. 

The World Outside 

This unit gives you an opportunity to develop your 

language skills whilst reading, talking and writing about 

features of society you may experience after you leave 

school. These include drugs, further education, crime, 

alternative life styles, politics, death. Owing to the 

similarity of content in The World Outside and Living in 

the Twentieth Century , students may not count both towards 

their English course. 

English for Work and Leisure 

This unit allows you to develop personal, social and 

language skills for the world of work, for life without 

employment, and leisure activities. Recommended for your 

final semester at College. 
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Understanding the Media 

You will read, listen to, view and use different media -

newspapers, magazines, 

information technology. 

radio, film, television and other 

A unit to help you understand the 

language, functions and workings of the media. 

People and communication 

This unit lets you talk, research, read and write about 

the way in which people belong to different groups in 

society and communicate with others. How do we relate to 

older or younger people, schoolfriends, people born in 

dirrerent countries? How differently do we see things 

such as marriage, family and death? How do we talk to one 

another about our different ideas? Particularly 

recommended for students who wish to understand more of 

their own cultural background. 

TERTIARY ACCREDITED ENGLISH {T) 

Three Tertiary Accredited English units make up a Tertiary 

Accredited English major, and two make up a Tertiary 

Accredited English minor: five make up a major/minor, six 

a double major. 

You must include at least one {l) unit from Group A in a 

Tertiary Accredi tea English major or minor, and not more 

than one (l} unit from each of Groups C and D. 
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GROUP A 

Ideas in Literature 

You wi 11 read a range of mainly modern and contemporary 

literature including prose, drama, short stories and 

poetry. The literature has been chosen to start you 

talking and writing about human behaviour rather than for 

the purpose of literary criticism. However, you should 

become aware of some literary terms, and learn about 

writing literature essays. Two similar units, Integ rated 

Eng lish 2 and Integrated Eng lish 3 may also be offered. 

Imagined Worlds 

This unit lets you explore some of the literature of 

fantasy and science fiction. As well as investigating the 

imagined worlds of others, you will have an opportunity to 

consider the sort of world you can create in your own 

imagination. 

Living in the Twentieth Century 

This unit gives you an opportunity to read, talk and write 

about issues which concern you. It should help students 

to understand themselves and their environment, and 

respond more sensitively and intelligently to life and 

literature. The unit covers issues such as relations 

between the sexes, crime, popular culture, education, 

death and dying, futures, conformity and individualism, 

authority and institutions, families and beliefs. 
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Australian Literature (A) and (B) 

In these uni ts, you will have an opportunity to read a 

wide variety of Australian literature, including novels, 

drama, short stories, poetry, ballads and folksongs, 

biography and other writing. In Australian Literature 

(A), you can read, talk and write about aspects of 

Australian life, particularly up to the end of World War 

I. Australian Literature ( B) is concerned with features 

of Australian society since World War I. 

Children's Literature 

A unit designed to make you aware of the importance and 

scope of children's and adolescent 1 i terature. It should 

develop your understanding of what makes effective 

children's literature, and encourage you to be critical 

and creative in this field. Students will read a broad 

range of children's books and be required to talk and 

write about these. In addition they will develop their 

own skills in creating or presenting such books. 

Responses to War 

In this unit, you will examine literature by writers who 

have dealt with the subject of war. You will consider the 

responses of ordinary men and women to the idea and 

experience of war. Fiction, non-fiction, drama, short 

stories, poetry and film will be studied to understand the 

wide range of attitudes which humanity has had towards war 

during and between periods of conflict. 
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Some Modern Literature 

This unit offers you an opportunity to read, discuss and 

write about works by some significant modern novelists, 

dramatists and poets. You will mainly concentrate on the 

purpose and ideas of the writers studied, and evaluate the 

literary qualities of their work. 

Some Short Literary Forms 

In this unit, you will read, discuss and write about a 

range of short stories, short non-fiction, and poetry. 

You will consider the different ways in which writers have 

treated the same subject. Students will appreciate the 

essential features of each of these forms and respond 

critically to what they read. You will also have an 

opportunity to write creatively in at least one of these 

forms. 

women's Literature 

This unit involves a study of work by women writers in the 

Cl9th and C20th. You will consider images of women 

presented in literature, the writer's response to the 

position of women in society, and the literary qualities 

of such writing. Students will read a novel or play or a 

selection of poems or short stories dealing with each of 

three images of women. A variety of 1 i terature wi 11 be 

supplemented from other sources such as film, folksongs, 
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recent music abnout women and visiting spearkers. There 

will be the opportunity of examining some of the social 

issues affecting women in society. 

Writers and Their Times 

This unit gives students a chance to read works by some of 

English Literature's "greats" Chaucer, Shakespeare, 

Swift, Byron, Keats, and many others, from the 1300's to 

the end of the last century. It is highly recommended for 

those students who would like to study English at 

University level, and is better attempted in Year 12 than 

in Year 11. 

Writing for Social Change 

You will examine work by writers who have dealt with 

themes of individual freedom and social inequality. You 

should consider the influence of writing as a means of 

social change or response to it, and the literary or 

persuasive features of such writing. A broad variety of 

literature wil l be supplemented with other sources such as 

film, folksong and speeches. 

Writing for Social Change 

You will examine work by writers who have dealt with 

themes of individual freedom and social inequality. You 

should consider the influence of writing as a means of 

social change or response to it, and the literary or 
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persuasive features of such writing. A broad variety of 

literature will be supplemented with other sources such as 

film, folksong and speeches. 

Literature and Culture in Australia 

This unit offers you an opportunity to read literature and 

discuss or 

your own 

write about 

values and 

it with a view to understanding 

those of others, sometimes 

conflicting, cultural groups within Australian society. 

GROUP B 

Writing 

A unit which will 

i) help you to write effective prose, 

ii) off er you an opportunity to express your own ideas 

imaginatively in a variety of written forms, and 

iii) develop your understanding of what is required to 

write for a particular audience (e.g. theatre) or 

market (e.g. magazines) 

Language 

This is not a "grammar" unit, but 

language in act ion in daily life. 

a unit which looks at 

Students wi 11 collect 

samples of language from conversations, speeches, building 

sites, offices, television, radio, newspaper, 

advertisements and other sources. Who uses language in 
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what way? when? with whom? Students will also experiment 

with different types of language in their own work - in 

essays, letters, dialogues, journals, articles and other 

forms. 

Choosing an Appropriate English course 

Before you choose an English course, you should carefully 

consider your future needs and how competent you are in 

English. 

Tertiary Accredited English 

In general, if you are a competent English student and 

intend to seek entry to a tertiary institution, you should 

consider a course of Tertiary Accredited English units. 

This course may then be counted towards your Tertiary 

Entrance Score {TES). 

If you want to complete a Tertiary Accredited English 

course, but are experiencing difficulty with language, you 

should consider your position very carefully. You do not 

have to rush into Tertiary Accredited English units - it 

is possible to complete a course in later semesters. 

You may find it better to enrol in an Accredited English 

unit to help strengthen your language before tackling 

Tertiary Accredited English units. Remember - you do not 

have to include English in a Tertiary Entrance package. 
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Accredited English 

If you do not need a Tertiary Accredited English course, 

you should consider enrolling in the Accredited English 

course. This complete course has been designed to help 

you gain greater confidence and competence in using 

language to meet the wide range of personal, educational 

and employment needs you will have after you leave 

College. Students enrolled in Accredited English units 

will be ranked separately from those in Tertiary 

Accredited English units for assessment purposes. 

An accredited English course may include a unit or units 

of Tertiary Accredited English, including Drama and Media. 

Changing Courses 

It is possible to change from Accredited to Tertiary 

Accredited English, and vice-versa, at the start of a new 

semester. Ask your English teacher for advice to ensure 

that you are not wrongly placed, and that your selection 

of units is balanced. 

How Much English? 

Whatever course you choose, the English Department 

recommends that you do at least a ma j or in English - a 

package of three units which satisfies the Department's 

course requirements, which are set out above. Offering in 

Semester 1, 1984. 
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In Semester 1, 1984, incoming Year 11 students will be 

offered a choice of the following units towards an English 

course. If you feel that you are very capable in English, 

you should approach the English Department about entry to 

units which are available to Year 12 students. 

Accredited 

Ourselves and Others 

Tertiary Accredited 

Ideas in Literature 

Living in the Twentieth Century 

Australian Literature (A) 

Introduction to Drama 

Imagined Worlds 

Media Images 

Year 12 students will be offered a wider choice from the 

units listed above. 
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APPENDIX TWO 

CROSS REFERENCES: - TES CLASSIFICATION UNITS 

GENRES/ LITERATURE OF GEOGRAPHICAL AREAS 

The Australian Novel 

Some Australian Post-War Novels 

The English Novel 

Some English Novelists 

Some English Novels 

Some European Novels (1/2) 

Modern American Fiction 

Australian Poets 

Some Modern Australian Poetry (1/2) 

Poets In and Around Canberra 

English Poetry - An Introduction 

The Romantic Poets (1/2) 

Three Victorian Poets (1/2) 

Some Modern British Poetry (1/2) 

Modern American Poetry 

Some Modern American Poetry (1/2) 
Australian Plays (1/2) 

Some American Plays (1/2) 

European Drama 


