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ABSTRACT 

As a result of the development in foreign trade in 

Vietnam, there is a growing need for trained business 

executives and business people. A good command of spoken 

English is one of the most important qualifications of a 

foreign trade executive who needs English as a means of 

communicating with English speaking people in various 

business activities. At present, the responsibility for 

training students of commerce mainly rests with Hanoi 

Foreign Trade College. English language teaching in 

general, and the teaching of speaking skills in particular 

still leave much to be desired. The students' oral 

proficiency is far from satisfactory. 

The purpose of this report is to explore the two 

main problematic areas in teaching speaking skills to 

students of commerce in Vietnam: syllabus design and 

teaching methods. 

The report consists of four chapters. Chapter one 

looks at some major theoretical problems and practical 

issues in English for Specific Purposes teaching. Chapter 

two provides an analysis of the teaching and learning 

situations at Hanoi Foreign Trade College and problems 

in teaching oral skills. Chapter three is mainly concerned 

with designing a communicative syllabus for the teaching 
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of speaking skills to students of commerce. Chapter four 

deals with the theoretical assumptions and processes 

involved in oral communication and discusses some class

room methods and techniques in the light of the current 

communiGative approach. 

This report should be regarded as an exploratory 

attempt in adopting the communicative approach to teaching 

oral skills to students of commerce in Vietnam. 

• 
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INTRODUCTION 

Today, English has established itself as one of the 

most dominant languages in the world. English is now used 

as an important medium of communication in the fields of 

science, technology, politics, diplomacy and especially 

in business, commerce and international trade. In response 

to the growing needs for learning English as a means of 

communication, a tremendous amount of energy and resources 

has recently been expended on the two major developments 

in English language teaching: the Communicative Approach 

to English language teaching and the teaching of English 

for Specific Purposes. 

In Vietnam, English language teaching has long 

become part of the general education in schools. Recently, 

English has also been called on to play an important role 

in promoting mutual understanding, cooperation and 

exchange in the fields of culture, science and technology, 

economy and foreign trade between Vietnam and the world 

community. English has quickly become an effective tool 

in gaining access to scientific and technical information 

as well as a medium of communication with English speaking 

people in many fields of activities. 

As a result, there have also been growing needs for 

learning English for scientific, technical and occupational 
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purposes. The needs for communicative language learning 

and teaching are also strongly felt at Hanoi Foreign Trade 

College, a tertiary institution which has been mainly 

responsible for the training of foreign trade executives 

and business people for the various foreign trade 

establishments in Vietnam for the past twenty-five years. 

These urgent needs provide the impetus for this study 

report which aims at searching for ways of designing a 

suitable syllabus and finding effective methods and class

room techniques for teaching speaking skills to students 

of commerce at Hanoi Foreign Trade College. 

Chapter one aims at exploring some theoretical 

problems and current practical issues in English for 

Specific Purposes (E.S.P.) teaching in the major areas of 

definition, register anal ysis, discourse analysis, syllabus 

design and methodology. It also examines rele vant publica

tions in the area of English for business and commerce. 

In chapter ·two ,the E.S.P. teaching situation at Hanoi 

Foreign Trade College is examined in terms of the role o f 

English in the overall curriculum, teaching organization 

and problems in teaching speaking skills. Among the 

problems discussed, syllabus design and teaching methods 

are found to leave much to be desired. 

Chapte r three deals with the problems of des igni ng 

a communicative syllabus for the t e aching of speaking 

I 
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ski lls a t the College. In working out a detailed 

communicative syllabus inventory, Munby's model is 

applied. Some •modification s and suggestions are 

proposed to put the model in perspective and make it 

applicable to the spe cific teaching context in Vietnam, 

especially in the process of translating .;the inventory 

into a teaching and learning syllabus. 

Chapte r four is mainly concerned with exploring and 

analysing some fundame ntal assumptions underlyi ng t he 

present communicative app r oach to English language 

teaching and essential processes and factors involved in 

oral communication and t heir implications for teaching 

speaking skills. 

The communicative approach by no means replaces the 

traditional structural approach, it furthe r de velops and 

adds n e w dimens ions in fore i g n language teaching. In 

chapter four some techniques a re r e commende d to make the 

s truct ural drills mo r e communicative. Simulation and 

role -playing t e chniques are di s cusse d with a view to 

improving speaking skills at different stages of 

learning. The use of oral translation is also discussed 

and recommended f o r oral practice . 

It should be note d tha t this study report attempts 

to justify the application of the communicative approach 

in tea ching s peaking ski lls and i n des i gning a suitable 
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syllabus within the constraints of the teaching and 

learning situations in Vietnam. It can by no means 

cover all the theoretical and practical problems involved 

in teaching speaking skills which is considered the 

most difficult and challenging area of English language 

teaching. A great number of discussions and suggestions 

in i.this paper are tentative and need further considera

tion and substantiation. Nevertheless, it is hoped that 

this report will contribute to the search for effective 

and suitable methods in improving the speaking skills 

of students of commerce in Vietnam. 



1. 

CHAPTER 1 

THEORETICAL AND PRACTICAL ISSUES IN 

ENGLISH FOR SPECIFIC PURPOSES TEACHING E.S.P. 

1.1. E.S.P: Definition and a Historical Overview 

In the last two decade~ there have been two maJor 

developments in English language teaching. One is the 

general movement towards communicative language teach~ 

ing and the other is the teaching of English for Specific 

Purposes (E.S.P). 

According to R.Mackay and A.J.Mountford (1978:2) 

E. S. P. is the term which is " ... generally used to refer 

to the teaching of English for a clearly utilitarian 

purpose" and this purpose is usually defined with 

specific reference to some occupational requirement, 

vocational training programmes or some academic or 

professional study. This field of English learning is 

characterized by two main features. Firstly, it is main

ly concerned with the teaching of English to adult 

learners or near-adult learners who have at least comp

leted secondary school education. Secondly, English 

assumes the important auxiliary role as a means of 

performing one's social or working role efficiently or 

as a medium of communication to help the learners with 
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their specialist education. 

At present there are a number of t e rms for the 

various types of E.S.P .. It is useful to identify their 

meanings and what programmes they describe. There are 

two main divisions within E.S.P: English for Occupational 

Purposes (E.O.P) and English for Academic Purpose s 

(E.A.P). E.O.P. is neede d by learners who want to use 

English as a means of performing their work or profession 

for example businessmen who need English to talk to or 

correspond with their English speaking business counter

parts. There are some differences in such courses depen

ding on the time the learners are being trained. They 

may be taught after they have acquired the necessary 

professional skills and theoretical knowledge or they 

may learn English simultaneously with acquiring their 

profe:ssional_, skil-1. 

In E.A.P., the English taught is based on particular 

subjects at tertiary level when the students are prepared 

to specialize in a particular subject or are actually 

studying it (in-study). For example, E.A.P. is needed 

by overseas students who want to take up a course in 

Australia where the medium of instruction is English. 

There are basically two main categories of students. 

Pre-study students need English to gain access to know

ledge and in-study students need to express in English 

the knowledge they have already acquired. However, there 
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is not a clear-cut division in the case of E.S.T.(English 

for Science and Technology), a sub-division within E.S'.P. 

The learners may need Engl ish both as a means of acquir

ing knowledge in their field of study, and at the same 

time use English as a medium of communication in their 

future jobs. There are some problems with division by 

purposes. A scientist, for example, may need English in a 

number of situations. He may need English to take part in 

seminars, or to conduct normal social conversations with 

his colleagues or to write a repor t. These activities 

require different skills and different modes on communi

cation. Therefore,the needs of the learners should be 

carefully taken into account, since this will greatly 

influence the selection of the content of teaching 

materials, the skills to be taught and finally a suitable 

methodology to be adopted. 

Strevens ( 19 7 7) suggests that all P.S.-L. T. ( Purpose

Specific Language Teaching) courses are either occupational 

or educational in nature and produces the following 

diagram which classifies the types of E.S.P. courses in 

terms of purposes and the timing of the course: 

r-----Pre-experience 

' ' ,-Occupational---:-----Simultaneous 
' ' I I 

l ~-----Post-experience 
S.P-L.T. rf 
(or E. S. P), 

t 
I 
I • 
'-' Educational 

r-----Pre-study 
I 
I 

---t-----In-study 
I 
I 

L-----Post-study 

Figure 1: Types of E.S~P.(From Strevens:1977) 
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As far as the development in E.S.P. is concerned, 

it is important that it should be viewed as an integral 

part of English language teaching. E.S.P. is part of 

the general movement towards communicative language tea

ching. Methods appropriate to E.L.T. may also very well 

be applicable to E.S.P. At present E.S.P. is rapidly 

becoming the dominant approach not just a major develop

ment within general E.L.T. 

In order to have a general idea as to the develop

ment of E~S.P., it is necessary to look at the traditional 

approach which was very popular before the 1960s. According 

to Mackay and Mountford (1977:16) 11 the theoretical base 

underlying much of the material already produced for 

E.S.T. is the notion of register, of formally differentiated 

and distinct sub-codes of a particular language". 

The approach adopted by Ewer and Latorre (1967) to 

the design of E.L.T. courses could be considered typical 

of the traditional approach and it can be summarized as 

follows: texts in the target language are selected and 

analysed in terms of frequency and usefulness of language 

items. Language exercises in vocabulary and grammar are 

given. This is followed by supplementary reading related 

to the texts. 

Grammar practice was base d on isolated sentences with 

a veneer of vocabulary items t aken from subject areas. 

In t eac hing r e ading, t he lear ners were not taught s uch 
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reading skills as skimmin g or scanning or reference. 

They simpl y had to answer comprehe nsion questions, in 

fact, to repeat what they had read. 

Another approach which is also based on written texts 

is adopted by Herbert (1965). His approach is an improve 

ment and a move away from the structurally based materials. 

He shows that structurally different sentences can be 

used to express notionally identical statementsyfor 

example,the expression of quantity, velocity, movement . 

This is a useful approach but there i s no clear i ndicat-

ion as to when one form is preferred to the others . 

Early commercial and bus iness English courses (such as 

Eckersley and Kaufmann ,1973) focused mainly on structure 

and vocabulary .. Although there was some explanation and 

statements of facts about business practi ce and letter 

writing,the students were not taught to develop writing 

skill but to copy the old-fashioned·correspon.dence style . 

These mat erials do not seem to p rovide for the need to 

understand the communicative functioning of the language. 

In other words ·; these materials are mainly - E!'bncerned 

with " usage " , that is, language viewed as i sol ated items 

of grammatical structure, but not " use", that is, language 

used to express ideas through a set of theoretical acts 

such as defining, hypothesising, sequencing ... 

Recently, E . S.P. language teaching has taken into 

account both the r e asons for which the learner needs the 



6 • 

language and a description of the language in terms of 

its formal properties as well as its communicative 

functions. 

The Focus Series ( Oxford University Press; 

1978: onwards) has been designed in this direction. The 

materials start with an inventory of language functions 

which are supposed to help the learners to express the 

reasoning processes associated with defining, classifying, 

generalizing, making hypotheses and so on. 

More recently, earlier work on the functional. approach 

has been criticized on the ground that the notional 

syllabus presents language as an inventory of notional, 

functional isolated items. Commenting on the effectiveness 

of the notional syllabus, Widdowson (1979:249) says that: 

The focus of attention in the notional syllabus 
then is on items, not strategies, on components 
of discourse, not the process of its creation, ... 

According to him the ultimate goal of E.S.P. teaching 

is to achieve communicative competence and the primary 

concern of E.S.P. materials should be with language in 

discourse but not components of discourse. A view of 

language as communication has profound influence on 

E.S.P. This has resulted in a concern with teaching English 

at discourse level involving the development of inter

pretive strategies in dealing with longer stretches of 

language and communication abilities. 
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1.2. E.S.P. and Register Analysis 

Brumfit (1977) observes that E.S.P. was mainly based 

on the traditional analysis of the functional style or 

register. The notion of register has been used to suggest 

that E.S.P. is mainly concerned with the teaching of a 

special language, a 11 restricted repertoire 11 of words and 

expressions selected from the whole oorpus of language 

in terms of formal linguistic properties, lexical items, 

collocations and sentence structures. A register based 

approach is in reality similar to the conventional struc

tural approaches to syllabus design; the only difference 

is that E.S.P. samples of language are taken from subject 

specific sources. Thus the approach to data is mainly 

based on statistical analysis of vocabulary and struc

tures in terms of frequency. Mackay and Mountford (1978:5) 

suggest that: 

What is needed for E.S.P is a different 
approach to data that is conceived not as 
fundamentally different in terms of linguistic 
usages- though clearly particular items and 
patterns can be identified as specific to 
particular subject specialisations or voca
tional/occupational roles- but which repre
sents particular modes of language use that 
characterise science in general ·or occupa
tional/vocational uses of language in 
particular. 

The emphasis in E.S.P. then is not on the "special 

language" the learner is learning,but on the purpose for 

which the learner learns the language. 
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Another problem with a register- based approach is 

that it is rather confusing when one tries to isolate a 

distinctive "special" register (appropriate to a specialist: 

subject) from a "general" register. Text-book writers who 

wish to base their material on register analysis have 

great difficulty in finding data because research in this 

field is either inadequate or non-existent. The best thing 

they can get access to is a corpus of statistical infor

mation confined to the level of the sentence and a quan

tifiable account of language in terms of word-count and 

collocation. 

Widdowson (1975) characterizes traditional study of 

lexis and structure as "quantitative"and suggests that 

what is needed is a 11 ~alitative11 · approae-h ·which ·would 

consider such things as communicative competence---~and role 

performance. 

It is on this assumption that new emphasis is placed 

on identifying the learners' communicative needs and 

characterising their uses of language in particular 

communicative events and situations together with repre

sentative selection of linguistic usages. This approach 

proves to be more productive than the study of some ad

hoc selection of language samples specific to a certain 

academic or occupational specialization. 

1.3. Discourse Analysis and the Communicative Approach 

In recent years, great attention has been paid to 
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discourse and discourse analysis. However, the term 

"discourse" renders itself to various interpretations. 

Discourse may first of all refer primarily to spoken 

interaction which is analysed in terms of constituent 

units of meaning such as: act, move, exchange, transaction. 

Secondly, discourse may refer to a stretch of language 

either spoken or written. Discourse analysis takes into 

account the structure of language in terms of sentence 

connection and cohesion i.e. the structuring of language 

above sentence level. Scientific and technical informa

tion is characterized by the use of such devices of 

cohesion or coherence markers as connectives (firstly, 

moreover 1 ••• ) 

The third meaning of discourse is used to cover 

consideration of rhetorical functions or communication 

purposes. According to Todd, Trimble and Trimble (1977), 

scientific discourse is characterised by the use of 

rhetorical functions of description, definition and 

classification and the rhetorical techniques of time 

order, space order and causality. 

Later, Widdowson ( 19 79: 90) further expanded and 

modified this notion and suggest~d that: 

We now need materials which derive from a 
description of discourse; materials which 
will effect the transfer of_, ·grammatical compe
tence, a knowledge of sentences, to what 
has been called communicative competence 
(Hymes 1971, Cambell and Wales 1970), a 
knowledge of how sentences are used in the 
performance of communicative acts of 
different kinds 
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In this sense, discourse analysis is used to refer 

to the way sentences are put to communicative use in 

performing social actions. Therefore,discourse 1s defined 

as II the use of sentences" (Widdowson 1979:93). 

In E . S.P. practice,there is a shift of attention 

from teaching functions separately to teaching the ways 

functions are linked together to produce a logical train 

of thought, expressed grammatically. This assumptioh 

leads to the nece,ssi ty · of developing strategies enabling 

the learners to interpret a text by detecting coherence 

markers. Coherence markers act as connectors linking 

sentences. They can signal that more information is 

going to be given (furthermore, in addition). They can 

express contrast (however, on the other hand) or a sequence 

of events (then, next, finally). The learners should 

also be able to recognize and use logical connectors, for 

example,to illustrate the cause/effect relationship by 

using "so that", "as a result" . .. and cohesive devices 

such as reference, substitution, ellipsis .... 

At present, a great amount of research, is being done on 

discourse analysis but there still remain a lot of ·. 

problems to be solved before an adequate description of 

language use is attained. However, it is necessary for 

the language teachers to incorporate text and discourse 

considerations in their teaching. Widdowson (1979:37) states 

that II a concern with E.S.P./E.S,T, necessarily entails a 
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concern with communicative competence". Communicative 

language teaching has become predominant in E.L.T. as 

a result of the recognition provoked by the recent 

work in socio-linguistics and philosophy that the ability 

to use a language as a means of communication does not 

only involve learning the language as a formal system 

i.e. its grammar rules but also acquiring rules of use. 

Communicative competence implies not only the ability 

to produce grammatically correct sentences but also 

acceptable utterances appropriate to the specific com

municative functions and situations. As Hymes (1971:15) 

puts it: 

There are rules of use without which the rules 
of grammar would be useless. 

Widdowson {1979) suggests that if we were to adopt 

the communicative approach, language should be presented 

in such a way as to reveal its character as communication. 

Language items should be ordered in such a way that 

they build up into larger communicative units. E.S.P. 

teaching should take into account the relationships of 

cohesion,coherence and interaction, in other words it 

should take into account two communicative facts about 

discourse. 

- It is essentially interactive and involves 

negotiation of meanings. 

- This interaction creates hierachical structures 
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whereby the combination of propositions and 

illocutions builds up to larger units of communi

cation. 

1.4. E.S.P. and Nee ds Analysis 

As the main emphasis of E.S.P. teaching is on the 

communicative purposes of the learners, it is essential 

that the learners'communicative needs should be carefully 

and systematically analysed before deciding on the syllabus 

content and teaching methodology. 

The learners' needs could be analysed in terms of 

the purpose for which they learn a language, the kind of 

language they need in terms of function, what communicative 

activities they are going to take part in and what language 

forms are required to carry out different functions in 

different situations . A needs-based. pyllabus is conside red 

a break away from the traditional syllabus. It starts 

with the l e arne rs and the ir language needs are analysed 

in terms of target language perfo rmance. A recent typical 

example of needs analysis could be found in Munby (1978) 

in which he states that: 

This book has been concerned with language 
syllabus design. More specific~lly. the -conten-
tion has been that, when the purpose for which 
the target language is required can be identifi~d 
the syllabus specification is directly derivable 
from the prior identification of the communicative 
needs of that particular participant or participant 
stereotype . 

( Munby 1978:218) 
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As a result of needs ,analysis, there is also a special 

emphasis on the learners themselves, often refered to as 

learner-centered approach. However, the term "learner 

centeredness" is considered misleading by some author,s, 

Hutchinson and Water-s ( 19 8J+: 10 8) state that the term 

"learner-centered" implies" that the learner is the 

sole focus of the learning process. Education is, by its 

very nature, a compromise between the individual and the 

society". They also suggest that the term "learning-cen

tered" should be used instead of II learner-centered". 

It implies that we have to take into account the needs 

and expectations of all parties involved, i.e. the learners, 

society and the teaching institution. A more comprehensive 

view of needs analysis could be found in the work of the 

Council of Europe in which Van Ek and Trim (1984:29) 

define needs identification as: 

... The compilation, treatment and exploitation 
for heuristic and didactic purposes, of certain 
information about an individual, group of indi
viduals, institution or society, in relation to 
the actual or intended use and teaching/learning 
of a particular language. 

In this sense, needs do not exist independently of 

a person. The learners' needs are shaped by the needs of 

the society, user institutions, teaching institution at 

different levels and stages of learning." Learner

centeredness" implies that the learners are also involved 

in the process of decision making and the change in their 

roles in the process of learning from teacher 
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reliance to self-reliance and finally independent 

mastery of the language. This is in conformity with the 

autonomous approach in general education, an approach 

which guarantees that teaching gradually and necessarily 

should lead to self-teaching. 

Richterich and Chancerel1 s needs anlysis in the 

Council of Europe project in language learning by adults 

is carried out at different stages of learning. Needs 

identification is the result of a compromise between 

the parties concerned in terms of resources, objectives, 

curricula. , teaching methods and methods of assessment. 

As far as language use is concerned, it is analysed in 

terms of language activities (e.g. telephoning, reading 

texts), language functions (e.g. asking for information, 

identifying oneself), language situations (e.g. face to 

face, in-group interaction) and the four language skills. 

The final point of their work is a comprehensive 

survey of different sources of information and ways 

of obtaining information ranging from surveys,questioB

naires, interviews to intelligence tests. 

Richterich and Chancerel's work is mainly theoretical. 

It makes no attempt to relate the learners' needs to 

specific course content. It is primarily directed at 

the level of principles. 

Another extensive study of learners' needs is that 
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of Munby (1978). While Richterich and Chancerel pay 

little attention to language use ; language is Munby's 

primary concern. Munby 's work attempts to present a 

social linguistic mode l for the content of purpose

specific language programmes. Its final aim is to provide 

a target level communicative competence of a learner or 

a homogeneous group of learners. 

The model operates in two stages. First,a profile 

of the learners' needs is built up and then it is converted 

into the syllabus content. The profile of needs consists 

of two sets of parameters: non-linguistic parameters, 

i.e. type of E.S.P. involved, setting, social relation

ships, medium, modes and channels of communication. The 

linguistic data include dialect, target level of perfor

mance, communication events, communicative keys . The 

next stage is to interp ret the needs in terms of language 

meanings, skills and functions together with linguistic 

encoding. Together they make up the "communicative com

petence specification'' for the learners in question. 

According to Munby, this is in effect the specification 

of :the content of a syllabus, 

To ;date, Munby 1 s work proves to be a very systematic 

and dynamic model for E.S .P. cours e book writers and 

syllabus designers. It takes into account the various 
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socio-linguistic aspects of language use. However, it 

is not without limitations. First, Munby gives no indi

cation of how data might be collected. Secondly, 

Munby's model does not take into account the facts re

garding the learners' learning strategies and pedagogical 

principles nor does it deal with how to translate the 

list of micro-functions into teaching strategies and 

teachable units. 

Commenting on .needs analysis based on target commu

nicative performance, Widdowson (1981:2) n6tes that: 

... the expression "learner needs" is open to 
two interpretations. On the one hand it can 
refer to what the learner needs to do with 
the language once he or she has learned it. 
This is a goal-oriented definition of needs 
and relates to terminal behaviour, the end 
of learning. On the other hand the expression 
can refer to what the learner needs to do to 
actually acquire the language. This is the 
process-oriented definition of needs and 
relates to transitional behaviour the means 
of learning. It is the first of these inter
pretations which is favoured in current 
E.S.P. work. 

In order to put the model into perspe ctive it is 

necessary to include both socio-linguistic and psycho

linguistic and pedagogical factors so that E.S.P. can 

become a linguistic as wel·l as educational concern and 

the needs profile can be converted into teaching/learning 

programmes. We shall consider these factors in more 

detail in chapter three when we attempt to use Munby's 

model and suggest some modification in designing a 
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communicative syllabus for teaching oral skills to 

students of commerce in Vietnam. 

1.5. E.S.P. Syllabus Design and Material Production 

As syllabus design in general E.L.T., E.S.P. 

syllabuses follow the same procedures taking into account 

the following factors: objective, the learner, teacher, 

and evaluation. The basic difference is that E.S.P. 

syllabus design starts with the learner by means of a 

needs analysis. Much of E.S.P. design work focuses on 

data gathering and analysis and on how to translate data 

into teaching materials. Recently syllabus design is 

often based on performance data of the target situation 

and these are again presented in terms of language skills, 

functions, language forms and vocabulary. However, the 

efficacy of this approach is still being questioned 

because the problem here is that however detailed the 

inventory of functions or structures is, it still fails 

to capture all that the learners need to communicate. 

Therefore, Hutchinson and Waters (1984:109) suggest that: 

" ... course material should be chosen in terms of how 

well and how far it develops the competence of the 

learner rather than on the basis of the extent to which 

it mirrors the performance data of the target situation." 

They also suggest that it is necessary to take into 

account the needs and constraints of the E.S.P. 
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learning situation and general pedagogic principles. 

According to them, 11 E.S.P. is primarily an educa:tional 

rather than a linguistic concern 11 .(1984:lll). 

The themes ?.t;,.f E. S. P. courses are often built up 

around skills, functions, topics or situations depending 

on the learners' needs. However, the selection and order

ing of topics,skills or functions is still arbitrary. 

For some people, the traditional four skills are consi

dered sufficient. Others recommend the use of communic

ative activities involving the use of more than one 

skill. For example, in listening to lectures, one is also 

engaged in writing i.e. note-taking and even speaking. 

Many E.S.P. courses are designed with a view to develo

ping integrated skills. 

One common feature in E.S.P. is the use of authen

tic data as the starting point. Data are collected by 

means of recording sample speech or printed realia. The 

use of authentic materials is a reaction against the 

traditional use of simplified and adapted texts, since 

adapted texts are considered artificial and more concerned 

with exemplifying language structures at the ._ expense 

of real meaning and the intention of the author. Materials 

of this kind often give the learners a false impression 

of actual language use. Constructed texts are meant to 

f~cilitate learning, but in reality they may make lear

ning even more difficult and unnatural, since there is 
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not enough language redundancy such as one finds in 

natural language discourse. 

There are different opinions as to the use of 

authentic texts, since authentic materials are more 

particular and idiosyncratic and very often not suitable 

for the classroom situation. Authentic texts often have 

their own specific audience or readership, their own 

channel and function. Widdowson (1979:165) warns against 

misuse of authenticity: 

I am not sure that it is meaningful to talk 
about authentic as such at all. I think it 
is probably better to consider authenticity 
not as a quality residing in instances of 
language but as a quality which is bestowed 
upon them, created by the response of the 
receiver. Authenticity in this view is a 
function of the interaction between the 
reader/hearer and the writer/speaker. We do 
not recognize authenticity as something 
there waiting to be noticed, we realize it 
in the acts of interpretation. 

Authentic language is often addressed to native 

speakers and represents the learners' target level of 

performance. Its main purpose is to convey information 

and ideas to an interested audience or readers. It is 

not meant to give instances of language as a subject 

of study. To expose the learners to the kind of language 

that they are expected to tackle at the end of the course 

is considered by some writers to be the misuse of authen

enticity. Anything that fails to communicate with the 
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learners or that is not within their competence ought 

not to be considered for the classroom use. Widdowson 

(1979) advocates the use of constructed texts or 

composed texts by distilling the topical features of the 

original text. Distinction should be made between 

composed texts and adapted texts. Widdowson's justifi

cation. f0r -the use of- eohstrc1cted texts is persuasbrn 

in that it:-takes··_iflto· account the learning process as a 

gradual progression from the easy to the more difficult 

thus increasing the efficiency and effectiveness of the 

E.S.P. learning situation. In some cases, where the 

teacher's knowledge of the subject matter is limited, 

texts taken directly from the target performance prevent 

the teacher from teaching the language. And authentic 

texts are not always good materials for classroom 

language work. 

The problem now remains how to bridge the gap bet

ween constructed texts and the untypical, idiosyncratic 

texts in real-life situations. It seems that the choice 

depends a great deal on the stages of learning, the 

type of learners, the types of exercises and learning 

tasks involved. The decision about which texts to choose 

from depends on the relationship between the conceptual 

and linguistic competence of the learner and also on 

the role of the English program in relation to the 

subject program of the learner. 
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If the learners have attained a high conceptual 

knowledge of the subject matter, the use of the con

structed texts may not motivate the learners .. "However, 

when authentic texts are used there should be detailed 

explanation to provide support for linguistic content . 

Another alternative is to adopt a·common-core course which 

is of interest to all the participants . 

It is necessary for E.S.P. teachers to be aware 

of all the factors involved in choosing the right ma

materials that are suitable in both linguistic and 

subject specific content. 

1.6. E.S.P. Methodology 

In recent years, much attention has been paid to 

the syllabus content of E.S . P. courses. This has been 

done at the expense of methodology. Some people suggest 

that new methodology should be worked out in the light 

of recent developments in E.S.P . language teaching . 

Mackay and Mountford (1978:10) state that: 

It is important that classroom methodology 
be evolved to cater for the specific moti
vation and intellectual maturity of the 
kind of learner who is adding a foreign 
language to a scientific or technological 
training. 

Since E.S.P. language teaching fits firmly within the 

general approach of communicative language teaching a great 
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deal of classroom methodology in E.S.P. derives from 

what has evolved in E.L.T. in general. Communicative 

activities such as role-play, problem-solving, whole-task 

teaching, integrated skills teaching are quickly becom

ing popular. 

Since the emphasis in E.S.P. teaching is on the in

strumental function of the language, classroom activities 

should give the learners opportunity to use the language 

in performing a communicative task. A student of commerce 

should be able to use English effectively in conducting 

business negotiations. 

Morrow (1981) puts forward a set of principles under

lying communicative teaching methodology which we think 

could also be applicable to E.S.P. language teaching: 

1) Principle 1: Know what you are doing. 

The focus of every lesson should be the performing 

of some operation, i.e. learning to do something 

with the language. 

2) Principle 2: The whole is more than the sum of the 

parts. 

Because communication is dynamic and developing, 

communicative language teaching should involve 

practice in the use of real language in a real 

situation which operates above sentence level. 

3) Principle 3: The processes are as important as the 

forms. 
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A communicative method should aim at replicating 

as far as possible the processes of communication 

so that practice of the form of the language can 

take place within a communicative framework. 

Language activities should involve information

gap exercises. Controlled practice should lead to 

free expression. 

4) Principle 4: To learn it, do it. 

Learning should be learner-centered and the teacher 

acts as a classroom manager who createscsituations 

for learning activities to take place. 

5) Principle 5: Mistakes are not always mistakes. 

They should be viewed differently at different 

stages of learning. Communicative learning should 

go through a trial and error period where the 

learners have a chance to test their hypotheses. 

It is necessary to teach both form and use. 

However, 11 Finding ways to reconcile these two aspects 

of language in the classroom r e presents the biggest 

challenge for our profession in the 1980s". 

(Morrow: 1981:66). 

Since E.S.P. language teaching often caters for the 

needs of different kinds of learners in different teaching 

sit uations with different course duration, E.S.P. teachers 

should be very sensitive and highly selective in deter

mining the suitable teaching methods in order t o maximi ze 

t e aching efficiency within the constraints of the teaching 

sit uat ion. 
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1.7. A Review of Some Business English Materials 

Course books in the areas of business and commerce 

constitute by far the largest number of commercially 

produced E.S.P. materials. According to "The 1984-1985 

Complete Guide to E.L.T. Materials" compiled by 

Walsh,J.H and Boisseau,N.J. (1984), there are one hundred 

and eight books in the area of business and commerce as 

compared with eighty-eight books in other E.S.P. areas 

such as English For Science and Technology. 

Business and commercial books cover a wide variety 

of needs ranging from letter-writing_and reading to·oral 

communication and negotiating on business matters. They 

also aim at different types of learners: beginners, 

false-beginners,ii.termediate and advanced levels, 

and pre-experience and in-service business people. 

These pul;>).icatrl:ons also reflect different views and 

theoretical assumptions on E.S.P. language learning a nd 

teaching and syllabus design. 

Since commercially produced materials usually aim 

at a world-wide market, they are by no means able to 

cater for --:: . a · specific teaching or learning situation. 

In order to choose the 1i10st suitable book for an E. S. P. 

course, it is necessary to work out criteria for 

assessment and selection. 
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With regard to specific situation in Vietnam and the 

communicative language teachingiand learning in general ,E.S.P. 

materials on business and commerce should meet the following 

requirements 

- The materials should provide language activities 

that go beyond the traditional four-skill division. They 

should help to develop communicative ability, interpreta

tion,expression and negotiation of meaning underlying 

language use. 

- There should be a great variety of practice 

exercises involving authentic use of language relevant 

to the learners' future jobs. There should be provision 

for working in pairs or groups and homework and self

directed learning·after class so thit responsibility for 

learning may be shifted to the students rather than being 

centered on the teachers. 

- A text book should be accompanied by a teacher's 

book providing information about teaching procedures,the 

course rationale, underlying principles as well as back

ground technical knowledge. 

- The materials should be attractive using a variety 

of aids such as illustrations,charts and photographs to 

provide meaningful stimuli for classroom activities. 

At present, there is a tendency among E.S.P. teachers 

and learners to rely on commercially produced materials 
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especially when there are constraints in terms of time, 

resources and expertise in producing one's own materials. 

In many cases, commercially produced text-books do not 

fully meet the requirements of the teachers, learners 

and course-planners in terms of typ~s of learners, 

their pre-supposed language proficiency and technical 

knowledge, and relevance to the subject of specialisation. 

Since the term 11 Business English" seems to be 

ambiguous and all-embracing, it is very difficult to find 

a book under such a category to fit exactly in any specific 

E.S.P. course in commerce,which is character:ized by a 

great variety of job and language requirements. To make 

up for this shortcoming, E.S.P. course planners often use 

a combination of textbooks to supplement each . othev and 

make necessary adjustments and adaptations to suit their 

specific teaching circumstances. 

To help .·~ choose the right materials based on the 

above criteria, in this section of the study report1 we 

will examine ten sets of commercially produced materials 

for business and commerce. These materials are by no means 

representative of all the books on the market. It is hoped 

that they will help to illustrate some of the main points 

mentioned above. The titles of : the books under review are 

as follows: 
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1) The Bellcrest File . B.B.C. (1972); .. 
2) We Mean Business by Norman.S. Longman(l980); 

We Are in Business by Norman.S. Longman (1980) • , 
3) Business Contacts by Brieger.N, Comfort.J, 

Hughes.Sand West.C. E.J.Arnold &Son Ltd. (1984): 

4) The Language of International Trade in English 

by Boudewijn Mohr. Regents Publishing Company 

Inc. (1978). 

5) Practical Business English by Montagu.·H. Butler. 

Hulton Educational Publications. (1980); 

6) Business Matters by Mc Kellen & Spooner. 

Pergamon Press (1984); 

7) English for Commerce by Andrews, Hulton Educational 

Publication. (1981); 

8) Business News by O'Neill. Longman (1977); 

9) Communication for Business by Dunlop and Schrand. 

Pergamon Press (1981); 

10) Getting Down to Business in English by Pearson 

Heineman Educational Books (1974). 

(1). The Bellcrest File is designed for int ermediate 

students with special emphasis on listening and reading 

comprehension. It- employs _:vari-ous ·media de-vi.ces such as 

audio-visual tapes. The series develops al~ng a story 

line. Attention is paid to language structures and 

functions. Special business terms are carefully explained. 

However, oral activities are shallow and confined to 
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isolated utterances. Authentic materials are introduced 

in the form of business letters and minutes of a meeting. 

There is no indication as to how the units are graded or 

related. 

(2) We Mean Business & We are in Business are two books 

by the same author for elementary and intermediate 

students respectively. They are complete with teacher's 

books, student's work books,cas"settes for dialogues and 

listening exercises and for language laboratory drills. 

Book one consists of fifteen units covering various aspects 

of office life. Its main focus is on business content 

and language structures, functions and lexis. There is 

a variety of language activities but the main emphasis 

is still on structural and vocabulary pract ice, and on 

listening and reading skills. 

(3) Business Contacts adopts an eclectic approach; gram

matical, notional-functional, and situational. There is 

a variety of exercises; listening, information transfer 

exercises, controlled practice and free expression. The 

information transfer exercises are very useful and moti

vating but they are rather sketchy and shallow. There is 

also a lack of authentic materials. 

(4) The Language of International Trade in English aims 

at giving high intermediate and advanced students of 
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commerce an introduction to international trade and 

practice in using vocabulary and structures that may occur 

in their work. Although the writer claims the book develops 

discussion skills, in fact the students are required to 

answer questions on,-or 'repeat what they read. Special atten

tion is paid to explaining special terms. None of the 

texts is authentic but they are adapted within 

restricted vocabulary and structures. They are not good 

materials for reading comprehension especially for inter

mediate and advanced students of commerce who have had 

some basic knowledge of the subject matter because what 

the students need at this stage is practice with authen-

tic language communication. Neither is it good material 

for students who want to improve their vocabulary and 

structures of English in the area of international trade 

because the target group must be very very familiar with the 

structures and vocabulary introduced. 

(S)Practical Business English consists of three books for 

false beginners. The emphasis at the beginning stage is 

bn grammar but there is no structural grading; the 

course becomes more functional towards the end. There 

are occasional authentic written texts in the forms of 

documents for reading comprehension. However, the practice 

materials are confined to comprehension questions and 

explanation of vocabulary and useful functions. The texts 

and dialogues are used for c ompre hension. The s tudents 
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are asked to read the dialogue and answer questions. 

Thus, the authenticity of most of the materials'is 

questionable. 

(6) Business Matters is designed for intermediate students 

The book is an updated version of "Commercial Correspon

dence in English11 and "Practical Business Letters" by the 

same author. Its main focus is on writing skills. It 

contains a number of exercises on the principal aspects 

of a business transaction including sentence completion, 

comprehension and discussion. There is an accompanying 

tape recording of model letters and dialogues for dicta

tion and ·note-taking. ,.There is also a great n.U:mber of 

authentic and semi-authentic materials for language 

practice. 

(7) English for Commerce is designed for students who 

are studying for the English for Commerce (Elementary 

Stage) Examination of the London Chamber of Commerce and 

Industry. This ,--:>is a course in examination techniques. 

The book provides good advice in dealing with examinations 

but the dnstructions as to how 'to develop linguistic· abilities 

and how the material is to be taught are not adequate. 

This book can only be used with very advanced students. 

(8) Business News is a book using adapted passage&' 

from the Financial Times for reading comprehension and 
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discussion. Although the book claims to develop compre

hension strategies such as reading for general sense 

and detailed comprehension, there is little practice 

in "skimming" or "scanning" techniques or discourse 

features of the l anguage of newspapers. Most of the 

exercises are confined to answering questions and explain-

.ing the meaning of words and phrases. 

(9) Communication for Business is for reading comprehension 

and discussion. Authentic materials are used as input 

for reading. Speaking practice includes role-playing 

and telling stories from cartoons but again the book 

does not provide many effective strategies for developing 

oral abilities. There is also a lack of focus as regards 

the topic and business content, for example,the cartoon 

stories do not help to develop language use related to 

business communicative skills . 

(10) Getting Down to Business in English is intended for 

beginners and intermediate students. The book is mainly 

structural and situational,focusing on structural practice 

which is contextualized in situations covering various 

aspects of work and social life such as selling, buying, 

telephoning, eating out at a restaurant .. This book is 

similar to other structure -based E.S.P. text-books,the 

only difference being the veneer of business vocabulary. 
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All of the books mentioned above are different in 

terms of entry levels of the students, approaches to 

design and types of skills and ,language exercises. Most· 

of them adopt· structural approaches. A lot of tech-

niques and strategies common in communicative language 

teaching are also used such as information transfer 

exercises, simulation practice and communicative acti

vities, but most of them still confine practices to 

isolated utterances at sentence level and provide few 

opportunities for the students to comprehend and produce 

utterances in connected speech at discourse level. 

None of thebooks is intended for complete beginners. 

Perhaps course book designers prefer to proceed- from 

teaching usage to teaching language use with more emphasis 

on language structure at the initial stage and on language 

function at a more advanced stage. 

It seems that more attention is paid to the language 

and business content of the texts as input than to com

municative language practice, particularly in the develop

ing of oral skills. 

The grading of teaching units is often arbitrary 

without specific reference to different learning processes 

and tasks and to the different cultural and linguistic 

background, of the students. 

Since commercially produced materials aim at world-
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wide markets,there is no indication of trialling on any 

specific group of •students which is very necessary in 

evaluating the effectiveness of the material to be used. 

To sum up our comments on the relative merits of 

the books under review, a table is drawn based on some 

of the basic criteria mentioned in this section 

( see page 34). 
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CHAPTER 2 

E.S.P. LANGUAGE TEACHING AT 

HANOI FOREIGN TRADE COLLEGE 

2.1. The role of English in the Overall Curriculum 

Hanoi Foreign Trade College is a tertiary institution 

under the Ministry of Higher Education. It is responsible 

for the training of foreign trade students who are expected 

to work in various foreign trade organizations, corpora

tions, companies, departments, and establishments at 

various levels of government in Vietnam. 

The College provides instruction in commercial subjects 

such as foreign trade organization and management, inter

national market research, import and export financing, 

shipping and insurance, laws, statistics, accountancy ... 

and other subjects such as political economics, philosophy 

and physical training. Instruction· is also provided in 

four foreign languages: Russian, English, French and 

Japanese. At present English and Russian are taught on 

a regular basis. 

The overall curriculum is fixed and compulsory for 

all students. The students are supposed to take either 

English or Russian as a foreign language. 

The overall curriculum covers five academic years. 
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The department of foreign languages is responsible for 

the organization and management of foreign language 

classes. There are two main categories of English 

instruction classes. One type involves teaching English 

as a compulsory subject to fu11· -time students in which 

fifty per-cent of overall learning time is devoted to 

Engli sh. 

The second type comprises in-se rvice courses in 

English for people wh o have some experience in foreign 

trade and now need to learn English as complete 

beginners or to improve their general as well as com

mercial English. These are full ~time courses involving 

at least fifteen hours of instruction a week and often 

last about six to eighteen months depending on the 

students' needs and entry levels. 

The students of English in the second category fall 

under two types: pre-experience and post-experience. 

Their main purpose in learning English is instrumental, 

that is to say English is used as a tool for successful 

performance of their future jobs. They need English 

for Occupational Purposes (E.O.P). 

2 . 2. The Role of Oral English f o r Students of Commerce 

in Vietnam 

English is one o f the mos t important foreign 
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languages used in foreign trade in Vietnam. The foreign 

trade executives in Vietnam have to tackle a lot of 

written documents, trade journals, correspondence and 

other trade publications in English. Besides, they are 

expected to communicate orally with their English speak

ing business counterparts on matters concerning import 

and export business and also talk with them socially at 

various business functions and leisure activities after 

business. 

As a result of the rapid development in tele-com

munication, a great amount of business can be done very 

efficiently and speedily through the use of cables, 

telex, and letters. However, direct contact, face-to-

face dialogues still assume a very important role in 

various business transactions and sometimes are essential 

in ensuring the success of a business transaction. Direct 

contacts make for better understanding and speedy settle

ments of all eventualities arising in the course of 

a transaction thus saving time and the trouble of a 

lengthy exchange of written correspondence. The foreign 

trade executives in Vietnam are expected to be well 

conversant in English with their business counterparts 

in various situations on a great variety of business 

matters ranging from meeting the foreign businessmen or 

women at the airport, taking care of them during their 

stay in Vi etnam, to conducting business negotiations. 
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A good command of spoken English is essential and has 

become one of the required qualifications of a foreign 

trade executive . 

At present, most of the foreign trade corporations 

and organizations still have to employ specialized inter

preters who are mainly responsible for interpretation 

and translation work. This interpreters' service is 

convenient when there is a need for specialized and 

reliable interpretation and when the Vi.etnarnese business

man's English competence is not good enough to tackle 

problems that require accurate and delicate use of English. 

The necessity of having to rely on interpreters very 

often proves a great disadvantage and causes a lot of 

problems. Businessmen sometimes have to work independently 

especially on business trips abroad. Wsrk pressure makes 

it impossible to rely on an interpreter especially when 

translation and interpretation-service is not available. 

The teaching of oral skills to students of commerce in 

Vietnam is an urge nt and challenging task for teache rs 

of English at Hanoi Foreign Trade College . 

J:n spite of t he tremendous efforts in improving 

oral proficiency of the students, there remains much to 

be desired in this area of English language teaching. 

There is an urgent need for a suitable syllabus as 

well as an effective methodology to raise teaching 
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efficiency and to improve the oral camnmicative ability , 

of the students. 

In this report, we attempt to look into some 

problems in the areas of syllabus design and classroom 

methodology in the light of recent developments in 

E.L.T. in general and in E.S.P. in particular and 

suggest some classroom methods and techniques in the 

teaching of speaking skills within the context of Viet

nam's situation. 

2.3. Problems in Teaching Speaking Skills 

2.3.1. The Present Curriculum 

The teaching of English at Hanoi Foreign Trade 

College is divided into two phases. The first phase 

which lasts for two and a half years is devoted to 

teaching general English. The second one which covers 

the rest of academic years is devoted to teaching com

mercial English and other re lated skills. Of course, 

the division is not clear-cut. There is a transitional 

period in year three;in which general English is taught 

alongside commercial English. In the first phase, 

the "New Concept" series by Alexander is used as the 

main course-book supplemented by additional listening 

and reading practice. 

In the second phase, the students are trained in 
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separate skills: reading comprehension, business corre

spondence, translation and listening and speaking 

activities. Most of the teaching materials at this stage 

are compiled by the College teachers who have experience 

both in teaching English and foreign trade. These mate rials 

are considered to be still in their trialing period. 

Students go oo a one month practice trip during year 

three, and a three months trip at the end of the course 

to familiarize themse lves with practical work at various 

foreign trade organizations and establishments. 

At the end of each academic year,there is an exam

ination in English. A pass in English is one of the 

requirements for a student to qualify for further study 

the next year. 

A pass in English in the final examination at the 

end of year five i s one of the qualifications for award

ing graduation certificates. 

The final examination in English consists of four 

components: English-Vie tnamese t ranslation,Vietnamese

English translation, Business correspondence, listening 

and oral interviews. 

2.3.2. The Teaching of Speaking Skills 

In the first phase , speaki ng skills are taught on 

the basis of the "New Concept English'' series which consists 
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of four course books: 

- First Things First; 

- Practice and Progress; 

- Developing Skills; 

- Fluency in English. 

although only three books are used, leaving out "Fluency 

in English". The series adopts a strictly audio-lingual 

approach with great emphasis on structure practice. This 

series has been used for nearly eight years now. 

These books are carefully designed and are considered 

an improvement compared with traditional grammar

translation .. base_d. course books .. Language structures ,9-re 

contextualized with tape-recordings of dialogues and 

passages for aural-oral practice. The books include 

teacher ' s books, supplementary exercises and laboratory 

drills . Language exercises provide ample opportunities 

for structure practice. 

As far as speaking skills. are concerned, the books 

fail to develop oral competence. 

As with other structure-based materials, the "New 

Concept English" series focuses o n structural practice. 

Oral practice is confined to11 mim-mem" technique, re

enacting dialogues, answering comprehension questions 

to written passages or talking about a given topic. 

There are a lot of tape-recordings of dialogues and 
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written passages for listening practice .. .tSiince these 

passages are built around language structures, they can 

not be considered good materials for teaching listening 

comprehension. Teachers have great difficulty in teaching 

oral skills from these materials. As a result, a great 

deal of adaptation and modification needs to be done in 

the course of teaching. 

The second phase of English language teaching at 

the College is characterized by specializing in separate 

language skills with more emphasis on business content. 

At present,teachers have to select and compile their 

own materials in teaching oral skills~ The listening skill 

is taught in the form of multiple-choice questions or 

note-taking after the students have listened to a tape 

recording of dialogues or short passages. Oral skills are 

taught in the form of oral reports on what students 

have heard. Extensive use of oral interpretation of 

short sentences taken from actual business talks is 

made, 

It is obvious that there need to be more suitable 

materials and adequate strategies for effective teaching 

of oral skills at this stage. 

The reason for the inadequacies in improving the 

speaking skills of students of commerce in Vietnam can 

be t raced to the following fact ors : 
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- Limited exposure·to an English speaking environment; 

after class the students are completely exposed 

to a native language environment. In spite of 

efforts to improve English language exposure by 

extensive use of the language laboratory, 

English books, magazines and newspap~rs : in the 

library and actual contact with English speaking 

people during field practice trips, limited 

exposure to English remains a great problem. 

- A lack of confidence on the part of teachers; 

since all of the teachers are non-native speakers 

of English and few of them have experience in 

English speaking countries. This proves to be a 

great disadvantage in adopting communicative 

teaching methodology. 

- There is not a good, suitable set of materials in 

terms of language level, business content and 

relevance to Vie:tnam''.s · situation. It is almost 

impossible to find suitable teaching materials by 

way of importing commercially produced course

books, since they mainly aim at a world-wide market 

and can by no means meet our special needs. The 

alternative is to design our own materials. This 

again poses a great problem ; ' th:.3,.t is the lack of 

local expertise in the field of E.S.P. syllabus 

design. 
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- The final problem that we have to overcome is to 

evolve a suitable methodology that truly reflects 

the pedagogic and linguistic principles of E.S.P. 

language teaching in Vietnam. 

Those are the main problems that we have to take 

into consideration in improving the efficiency of teaching 

oral skills to students of commerce in Vietnam. 

In this report,we will suggest ways to overcome the 

last two problems; E.S.P. syllabus design and methodology 

within the constraints stated above. 
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CHAPTER 3 

TOWARDS A COMMUNICATIVE SYLLABUS FOR 

TEACHING ORAL SKILLS TO STUDENTS OF COMMERCE 

IN VIETNAM 

3.1. The Students' General and Job-related Communicative 

Needs 

The first important step in designing an E.S.P. 

course is a needs analysis. The students' communicative 

needs can be interpreted in terms of functions related 

to situations in which the students will have to use 

English. Needs can also be interpreted in a broader 

sense when they refer to general communicative skills. 

These skills include more than a functional or linguistic 

mastery of language. They include the ability to 

understand and think logically and to perform other 

operations that are involved in the use of the language. 

The s t udent s' communicative needs are wide and varied. 

They bel ong to both general and job-related language 

needs. 

Sometimes it is difficult to draw a clear line 

between these two kinds of needs. During a business 

negotiation a businessman may begin a session by 

inquiring after his business counterpart's health or 
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asking about his stay in Vietnam. It,therefore,seems 

appropriate to take into account both general communi

cative needs and job-related skills in specifying the 

content of the syllabus. 

3.2. Munby's Model of Needs Analysis 

Munby's work on needs analysis aims at constructing 

a socio-linguistic model for defining the content of 

purpose-specific language programmes. The model aims to 

give a valid specification of target level competence 

of a learner. It operates in two stages. The model 

starts with a survey of the learners' needs by finding 

answers to questions concerning the type of learners 

involved, their future jobs which they need the language 

for, where and when they need to use English, with whom 

they will communicate, the media and modes of communi

cation, dialect to be used, level of performance and 

the various communicative activities the learners will 

take part in. The. linguistic and non-linguistic data 

collected from such a survey will help to form a 

Communicative Needs Profile (C.N.P) in which the language 

required by the learners for their target communication 

is specified at the next stage. 

This profile of needs is then translated into E.S.P. 

specifications that show the targe t communicative 

competence of the p a rticipant. 
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The model is represented as in figure two: 

Participant 

Communication needs 
Processor 

I 
I 
I 
t 
I 

·--------r--------' 

I 

Profile of needs: 
I 
I 

I 
I ..... 

I 

Meaning processor: 

' :Language 
I 

skills: 

I 
I 

' ' I 
I 

selector ' ' I 
I 

I 

Linguistic encoder) 
I 

' I 
I 
I 
I 

-..v 

Communicative 

competence 

Figure three 

Model for Specifying Communicative Competence 

(Munby; 1979:31). 

3.2.1. Communication Needs Processor. 

Munby then organizes all t h e variables ::tnat affeci: 

' I 
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communication needs as parameters in the communication 

needs processor (C.N.P). These parameters are inter -

related infbrmation concerning: 

- The participant: identity, language background, 

nationality ... 

- Purposive domain~ the type of E.S.P. involved. 

- Setting: this parameter deals with both physical 

and psychological setting e.g. place of work, 

formal or informal environment 

- Interaction: this parameter considers factors 

affecting interaction such as role, social rela

tionships. 

- Instrumentalality: here one is concerned with 

information about the medium
7
mode and channel of 

communication 

- Dialect: here one has to specify the dialect which 

is most appropriate for the participant to produce 

or understand. 

- Target level: the participant's target level of 

English is stated. 

- Communicative event: this parameter is concerned 

with what the participant has to do, either 

productively or receptively. These events can be 

specified in terms of macro-activities such as 

11 • • • ff II exporter talking with importer about an o er. 

This event can be split into micro-activities or 

activities such as 11 putting up a point of view", 
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"persuading the buyer:etc 

- Events consist of communicative activities and 

II • • • • JI subject matter. The term communicative activity 

as used here is the unit of communication that 

results from analysing an event into component 

parts that facilitate social-semantic processing 

or skills selection. 

- Communicative key: this parameter is concerned with 

with how (in the sense of manner) an activity is 

carried out; polite or impolite. 

Now the profile is contextually constrained, 

having dealt with all parameters concerning the necessary 

socio-linguistic variables. This profile is a detailed 

description of the learners' needs. It should be established 

before any E.S.P. syllabus specification is made. 

3.2.2. The Language Skills and Functions 

In this section, the target syllabus content specifi

cation is defined into terms of both micro-skills and 

functions selected as appropriate for each of the commu- _. 

nicative activities identified in the needs profile. 

Munby also presents a taxonomy of micro-skills 

including communication skills at all levels; for example: 

-motor perceptual skills; 

-skills enabling meaning to be conveyed through 

intonation; 
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- expressing conceptual meaning: quantity, amount, 

comparison, degrees; 

- understanding the communicative values (function) 

of sentences and utterances with or without explicit 

indicator. 

Here, it should be noted that there is a certain 

degree of overlapping between language skills and language 

functions. Certain types of communicative activities such 

as oral interactions are better described in terms of 

micro-functions rather than skills. At this stage it is 

recommended that socio-semantic processing should be done. 

That means marking particular micro-functions with tones 

chosen from an attitudinal tone index,tThus the units of 

meaning can be converted into samples of actual language. 

3.3. The Instrument Applied to Specifying the Syllabus 

Inventory for E.S.P. Students of Commerce 

After the operational instrument has been constructed 

we will attempt to apply this instrument to analysing 

communicative language needs of the students of commerce 

at our College. In this section, a sample communicative 

profile I restricted to one event-that is" making an offer"~ 

is constructed. It is hoped that this example will 

illustrate the general idea how the instrument could be 

applied in specifying the syllabus inventory for the 

teaching of oral skills to our students . 
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3.3.1. The Profile of Communication Needs 

0. Participant 

0. 1. Identity 

0.1.1. Age: adult 

0.1.2. Sex: male and female 

0.1.3. Nationality: Vietnamese 

0.1.4. Place of residence: Vietnam 

0.2. Language 

0.2.1. Mother tongue: Vietnamese 

0.2.2. Target language: English 

0.2.3. Present level/ command of target language: 

intermediate 

0.2.4. Other languages known: none 

1.0.Purposive domain 

1.1. E.S.P. specification 

1.1.1. Occupational, pre-e x perience 

1.2. Occupational pur pose 

1.2.1. Specific occupation: businessman 

1.2.2. Central duty: import and export busines:s 

1.2.3. Other duty: none 

1.2.4. Occupational classificat ion: office worker 



2.0. Setting 

2.1. Physical setting 

2. 1. 1. Location 

5 2. 

spatial 

2.1.2. Country: Vietnam and other countries 

2.1.3. Place of work: company office 

2.1.4. Extent, scale of use: international 

2.2. Physical setting: temporal 

2.2.1. Point of time: almost every day 

2.2.2. Duration 

2.2.3. Frequency: regularly 

2.3. Psycho-social setting 

2.3.1. Culturally different 

2.3.2. Intellectual/thinking 

2.3.3. Aesthetic/refined 

2.3.4. Professional 

2.3.5. Educationally developed 

2.3.6. Formal 

2.3.7. Argumentative (sometimes) 

3.0. Interaction 

3.1. Participant's position: import &export executive 

3.2. Role set: exporter - importer 

3.3. Role-set identity 

3.3.1. Number: individuals 

3.3.2. Age group: adult 

3.3.3. Nationality: a l l nationalities 
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3.4. Social relationships 

3.4.1. Buyer - seller 

3.4.2. Native - non-native 

3.4.3. Adult - adult 

4.0. Instrumentality 

4. 1. Medium 

4.1.1. Spoken: receptive 

4.1.2. Spoken: productive 

4.2. Mode 

4.2.1. Spoken to be heard 

4.3. Channel 

4.3.1. Face to face (bilateral) 

5.0. Dialect 

Understand and produce standard English and a variety 

of accents and dialects of educated English spoken 

by business people of different nationalities 

6.0. Target level 

Target level guide 

6. 1. Dimension: 

6.1.1. Size of utterance 

6.1.2. Complexity 

6.1.3. Range of forms, micro

functions and skills 

Medium:_:_ spoken 

Receptive Productive 

4/5 

4 

4 

3/4 

3/4 

3 
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Receptive Productive 

6.1.4. Delicacy of forms 

micro-functions 

and skills 3 3 

6.1.5. Speed of communication 4 3 

6.1.6. Flexibility of 

communication 3 3 

Scale Value 

1 = very low I very small 

2 = low I small 

3 = fairly low I fairly small 

4 = middling 

5 = fairly high I fairly low 

6 = high I large 

7 = very high I 

6.2. Conditions: medium: spoken 

Tolerance of 

6.2.1. Linguistic error 

6.2.2. Stylistic failure 

Receptive 

2 

6.2.3. Reference (to diction

ary or addressee) 

6.2.4. Repetition (ask for 

repeat) 

6.2.5. Hesitation (lack of 

fluency) 

3. 

2 

2 

3 

very large 

Productive 

2 

2 

2 

3 

4 
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Scale Value 

1 = very low (tolerance 

2 = fairly low 

3 = middling 

4 = fairly high 

5 = very high 

7.0. Communicative events 

7.1. Exporter making an offer to an importer 

Communicative activities 

7. 1. 1. Greeting 

7.1.2. Introducing people 

of) 

7.1.3. Introducing the company, lines of business 

7.1.4. Providing information about products 

7.1.5. Persuading customer 

7.1.6. Stating terms of sale 

7. 1. 7. Promising good service 

7.1.8. Thanking and farewell 

Subject matter 

Referential vocabulary categories for activities 

7. 1. 1. to 7. 1. 8. 

a) names of goods 

b) quality of goods 

c) terms of business 

d) money, t e rms of payme nt 
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8.0. Communicative key 

Event 7. 1. 

Activities 

7.1.1. Greeting 

key (productive) 

formal 

courteous 

sociable 

7.1.2. Introducing people formal 

7.1.3. Introducing lines 

of business 

7.1.4. Providing infor

mation about 

products 

7.1.5. Stating terms 

of s ale 

7.1.6. Persuading 

customer 

7.1.7. Promising 

7. 1. 8. Farewell 

pleasant 

courteous 

informative 

co-operative 

informative 

persuasive 

generous 

co- operative 

polite 

committing 

committing 

caring 

polite 

pleasant 

grateful 

key (receptive) 

attentive 

formal 

formal 

che erful 

polite 

attentive 

polite 

attentive 

grateful 
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3.3.2. The Syllabus Content 

Language micro-functions and attitudinal tones 

Productive 

Activity Micro-function Attitudinal tones 

7.1.1. 1. greeting (+correct) (+ welcoming) 

7. 1. 2. 

7.1.3. 

7.1.4. 

7. 1. 5. 

7.1.6. 

7.1.7. 

7.1.8. 

Unit number 

7.1.1. 1. 

1. 

1. 

1. 

2. 

3. 

1. 

2. 

3. 

1. 

2. 

1. 

2. 

1. 

stating ( +formal ) (+ polite) 

informing (+correct) (+helpful) 

informing (+tactful) (+ helpful) 

stat ing (+correct) 

describing (+correct) (+confirming 

persuading (+ tactful) 

convincing (+appreciative) 

demonstrating (+gracious) 

explaining (+ firm) 

confirmingi (+efficient) 

promising (+polite ) 

convincing (+polite) 

farewelling (+formal) (+courte ous) 

Language forms 

(productive) 

Language r ealization 

good morning/ good afternoon 

2. Wel come to our company 

7.1.2. 1. May I introduce ..... ? 

May I prese nt ....... ? 

) 



Unit number 

7. 1. 3. 

7. 1. 4. 

7.1.5. 

7. 1. 6. 

7. 1. 7. 

3. 

4. 

5. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

1. 

2. 

3. 

4. 

1. 

2. 

3. 

1. 

2 • 

3. 

1. 

5 8. 

Language realization 

I'd like you to meet 

Pleased to meet you. 

How do you do? 

Our company deals in 

We exclusively export 

We specialize in ... 

Our lines of export are ... 

They are within the scope of our business 

We have extensive contacts in .. . 

We are in a position to supply .. . 

Our products are of good quality 

You can rely on our excellent service 

and good performance of our products 

One of the main features of our products 

lS , , • 

The material is heat-resistant 

We stand by the good quality of our product 

You can be s ure of our co-operation and 

busin ess integrity 

You can rely on our after sale service 

Our terms of sale are quite reasonable 

Payment is by letter of credit 

The price is quoted on CIF basis 

You can rely on our efficient and 

fa s t s e rvice 
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7. 1. 8. 1. It is a great pleasure to be of service 

to you 

2. We look forwards to the opportunity of 

serving you again 

3. Good-bye 

This sample language realization is not an exhaustive 

list of all language forms required, but they are considered 

to be essential to the, successful, -~ealization of the 

activities. 

At this stage, we have only specified the target level 

performance. This inventory is still to be translated into 

teaching units. 

3.4. Some Comments on Munby's Model and Practical 

Suggestions for Material Production 

Munby's model could produce an extremely detailed and 

comprehensive target syllabus based on the learners' profile 

of communication needs. However, he does not indicate how 

the syllabus inventory could be translated into a teaching 

and learning syllabus. Neither does he indicate how he 

visualizes the learners' progress towards their target 

level of performance. 

Data collection is not mentioned in Munby's model. 

He does not indicate clearly how language data can be 

collected and to what extent the data collected can be 
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representative of target language use. 

Munby's model is intended for a particular parti

cipant or a homogeneous group of participants whose needs 

are identical. In reality, it is idealistic and impractical 

since our students' needs are diversified in terms of 

occupational and language requirements. 

In order to overcome this problem course designers 

need to strike a balance between the common course and 

specific content of the course so that all specific needs 

could be adequately dealt with. The common-core 

content should be selected in such a way that it repre

sents the most essential needs of the students involved. 

The common course content could serve as a basic 

component of the course which helps the students learn 

their spe cific language later on. 

E.S.P. course designers need to take into account 

the development of the general communicative competence 

of the learners in the process of designing subject

specific materials because it is the ultimate aim of 

E.S.P. courses. Therefore the skills and functions 

selected should again be related and organized in such 

a way that help the learners develop their 9ommunit;!ative 

abilities during the course. 

As mentioned in chapte r one functional syllabuses 

based on analysing t he learner s' t arget language 



61. 

performance often fail to take into account psycholo

gical and pedagogic fac~ors· in the process of teach

ing and learning. •Widdowson (1984) strongly criticises 

this approach to E.S.P. syllabus design on the ground 

that it does not take into account the process of 

learning and other factors like learnability and 

teachability. Widdowson (1984:4) states that: 

... if we assume that our language 
description must directly determine course 
content ,:then in ,:both cases we adopt a 
goal-oriented approach to course design 
and focus attention on ends rather than 
means. 

In order to make E.S.P. materials more communicative 

it is necessary to consider different types of learning 

and the communication processes involved. 

Hutchinson and Waters (1984:110) suggest that E.S.P. 

syllabus design should take into account: 

not only the requirements of the target 
situation but also the needs and constraints 
@f ,the E. S. P. •learning situation and the 
general pedagogic approach they determine 

Instead of the traditional procedure, needs analysis 

leading to course design and material production 1they 

suggest some modifications and produce the following 

diagram: 
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I 

competence\ 

Design course 
and 

material 
I I /; :Analysis of ; 1 Determine , I :-+: I _________ ...... 

l th~ learning, 1 pedagogic 1 

I situation l I approach l 
'---------' ~'----------' 

Figure Four. 

Processes in E.S.P. course design 

(from Hutchinson and Waters; 1984:110) 

In writing E.S.P. materials,we have to consider such 

factors as language (both in terms of forms and functions), 

the business content, and the communicati~e task. 

If we mainly focus on language form, the learners 

become bored because they have no chances to use the 

language and it is difficult to develop communicative 

competence. The learners should be given opportunities 

to use the language within the business context in a 

creative way; through solving a communicative problem, 

for example; the learners are asked to make full use of 

language forms and functions to carry out the task,such 

as~describing a manufacturing process~ This way,the 

learners could be guided towards performing a comm'!Jnicative 

task making full use of the language and business content 

supplied in the lesson. 

Thus the teaching unit needs to incorporate two 
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main integrated components: communicative processes and 

language form. 

As with other semantic syllabuses, a shift of focus 

on language functions ·may result in disorganization of 

the structural sequence which is the main criteria for 

unit ordering in the traditional structural approach. 

In this section we propose some tentative suggestions 

for selecting units of organization which take into 

account the learning processes of the students. 

a. Focus of teaching: 

Since our course gives more emphasis to form at the 

early stage of learning, it might be advisable to order 

our units of teaching within a structural framework. 

Functional items which need simple structures could come 

first. For example, in teaching the function 'texpressing 

apologies", it seems sensible to teach simple forms first 

such as: "I'm sorry", Excuse me", and then at the later 

stage: "Please accept my apologies for ... ". In this case 

the same functional items can be recycled in the future 

lessons in different settings. 

b. The type of communicative task involved: Lessons 

Lessons should be ordered according to the complexity 

of both the language content and communicative task involved 

'' Introducing one's line of bus±ness " should come before 

1
' Settling a claim II which would often involve very delicate 
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language use. 

c. Notions which require more structurally homoge-

neous language use should come first. The students 

have little difficulty in expressing notions like fre

quency or possibility. Notions are often expressed at 

phrase, clause or sentence levels while the use of 

functions often involves longer stretches of discourse. 

d. Functions which are of immediate use should be 

presented before technical or subject-specific functions. 

Functional items like 11 introducing oneself", "socialising11 , 

"asking for permission" etc ... should be included in the 

the early stage of learning so that the students can make 

use of them in classroom situations. 

These are some of the factors that may influence 

our choice of unit organisation. All the suggestions 

mentioned above are tentative because,at present,the 

problem of converting a semantic syllabus inventory into 

a teaching/learning syllabus remains under discussion. 
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CHAPTER 4 

TEACHING SPEAKING SKILLS TO 

STUDENTS OF COMMERCE IN VIETNAM 

4.1. From Linguistic Competence to Communicative Competence 

4.1.1. Structural and Functional Views of Language 

In the twentieth century,there has been a tremendous 

evolution in foreign language teaching methodology, a 

great deal of which is directly or indirectly related to 

new developments'in other disciplines such as linguistics, 

socio-linguistics, and psychology. 

The traditional grammar-translation approach is 

characterized by memorizing complex grammar rules and 

paradigms together with developing · an ability 

to translate into and from the foreign language. In the 

1940s and 1950s the grammar translation approach was 

challenged by the new structural approach which is based 

on theoretical assumptions from structural linguistics and 

and behaviorist psychology. The structural approach is 

characterized by its emphasis on the spoken form of 

language, habit-forming,"mim-mem'techniques and structural 

patterns drilling. The structural view of language con

centrates on the grammatical system, describing ways in 

which linguistic items can be combined. The structural 
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approach to language teaching aims at developing the 

ability to manipulate the structures of the language as 

a formal system. If students are to become proficient in 

the language, they must learn the language system andmaster 

the mechanisms · by which the language works. This is 

also called the systemic approach to language teaching 

which attaches predominant importance to studying the 

language system. Since the early 1970s there has been a 

general movement towards a "communicative approach" to 

language teaching. The ultimate goal of achieving com

municative ability in foreign language teaching is not 

new. It also consists of the underlying assumptioBs of 

such methods as the audio- lingual. What is new and 

i-nnovative· is that the implications of the goal of achieve

ing II communicative competence 11 have been explored more 

thoroughly and explicitly=·. In 19 70, Cambell and Wales 1 

in their study of 0,hild language acquisition, argue that 

if we are to understand how language is acquired, it is 

not enough to study the grammatical and phonological 

systems. We have to consider not only how the child 

acquires systemic competence (linguistic competence ) 

but also how it learns to communicate or how it develops 

"communicative competence" i.e. the ability to produce 

or understand utterences which are not so much grammatical 

but more importantly, appropriate to the context in 

which they are made. (1970:247). 

Obviously there is more t o "communicative compe tence" 



6 7. 

than the ability to produce grammatical correct sentences. 

The notion of "appropriateness" is take n again by 

Hymes in an article ent itled "On Communicative Competence" 

(1970) when he puts forward the four factors underlying 

communicative competence. They are: 

a) g-rammaticali -ty 

b) f e asibility 

c ) appropriateness 

d) occurrence 

He argues that linguists have been concerned almost 

exclusively with what he calls 11 the possible" or "gram

maticality" and with what the rules of the language permit 

as possible structures. According to Hyme,s , "appropriateness" 

is the most important factor in human communication. The 

views put forward by Campbell and Wales and Hymes exe~plify 

a shift away from the study of language purely as a formal 

system towards the study of language as communication. 

These views provide theoretical background and under-

lying assumptions for the present approach in communicative 

language teaching. 

A communicative approach opens up a wider perspective 

in the study of language. Language is not only studied 

in terms of its structures (grammar and vocabulary) b u t 

also in terms of the communicative functions that it 

pe rforms. However, the new communicative approach :.;.:by 
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nor·. means replaces the structural approach in foreign 

language teaching. It further develops and combines the 

structural view of language in order to achieve the 

ultimate aim of developing 11 communicative competence". 

In other words, emphasis in language teaching is not 

only on learning the"form" but also on how)these forms 

are organized to fulfil certain communicative functions. 

For example, the students are expected not only to produce 

grammatically correct sentences but also to be able to 

use them appropriately for a number of communicative 

purposes such as requesting information, asking for 

permission, making a suggestion. 

Communicative language teaching is also characterized 

by involving the learners in the process of actual 

communication through language, i.e. learning to relate 

structures to communicative functions in authentic 

communicative activities. 

4.1.2. Verbal Communicative Process and Factors Affecting 

Oral Communication. 

In recent years, there have been attempts to describe 

how language reflects its communicative uses and demon

strate how methodology can respond to the need for com

municative uses in the classroom. Richards (1983:111-119), 

in an article~discusses five assumptions about the 

nature of verbal communication, 
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namely,that communication is meaning-based, conventional, 

appropriate, interactional ,and structured. These fac t ors 

constitute the communication process and should all be 

considered in constructing appropriate teaching methods 

to develop communicative competence. 

a. Communication is meaning-based. 

The most basic need in learning a language is to be able 

to relate language to things or "referents" in the real 

world, that is, to be able to name things, states, and 

events;i . e . to express propositions, the building blocks 

of communication. 

The first task in learning a foreign language is to 

create and comprehend propositional meanings. For example, 

when an exporter says: 11 We are sorry, another war broke 

out in the Middle East", he may mean that he cannot 

meet the delivery date as agreed upon since the normal 

sea route was blocked because of the war. Strategies 

are called for to give the l earners practice in decoding 

such indirect me anings underlying utterances and they 

should be encouraged to bring propositions to the surface in 

:the early stage3..:. when they still lack the fully elaborated 

grammatical and discourse system of the target language. 

The language teachers should be tolerant of possible 

grammatical errors made by the learners at this stage . 

Making mistakes should be considered to be a necessary 

part of the l earners ' progress towards mastery of the 



70. 

language. Foreign language learning should go through 

a hypothesis-testing stage . When the students have 

learned a new structure, they should be given opportu

nities to try it out in different contexts to see the 

possible boundaries of its use. Sandra Savignon (1972) 

suggests that experience in authentic communication 

should not be delayed until the learner has a basic set 

of grammatically correct sentences . Trial and error · 

learning should be used at the early stage. 

Richards,J. (1983:114) recommends that: 

... before the learner is ready to begin 
speaking a foreign language, he/she should 
have a vocabulary of at least two hundred 
words and a feel for the basic word-order 
rules of the target language. 

That means once the students have had adequate 

practice in manipulating a certain structure in a fairly 

controlled way, they should be able to try it out with

out too much and undue interference from the teacher. 

This calls for sensitivity on the part of the teacher 

as to when and how to correct a mistake in the process 

of communicative practice. 

b. Communication is conventional. 

Both linguists and applied linguists in recent years 

have emphasized the creative properties of language 

i.e. the ability to produce an infinite number of 

sentences most of which are novel sentences. The learners 
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are expected to "internalize" the set of rules needed 

to generate" any and all" of the possible grammatical 

sentences in English. But in reality, there are strict 

constraints on the creative use of language because most 

of the language in everyday use is largely conventional. 

There are rules of use without which communication is 

considered impossible. 

These rules are often culture-bound and irregular. 

For example, when opening a conversation, people would 

use the formula: "How are you?", but not "Are you well?" 

nor "Are you healthy?". 

The fact that language is conventional has important. 

implication for language teaching. Firstly, such conven

tions need a great deal of practice until they are 

internalized and students are able to conform to socio

cultural norms. Secondly, these conventions should be 

analyzed and presented in a systematic way (through 

discourse analysis , for example), and incorporated in 

syllabus design. 

c. Communication is appropriate. 

A speaker's utterance should be appropriate to the 

settings and circumstances in which it occurs. "What do 

you want?" is a conventional utterance, for example, but 

it is considered not an appropriate way of questiqning a 

customer by a company receptionist. In this case , 
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"Can I help you?" is considered more appropriate. 

The choice of appropriate strategies for performing 

a communicative task or special act is dependent on 

such factorsas respective ~ges,status and relationship 

as well as the degree~ of formality.of the setting. 

Foreign language teaching should provide practice 

in different communicative situations in order to develop 

skills in the area· ,.,·.:;;,.•-··,. .. ,. of linguistic variability. 

d. Communication is interactionai~ 

Language use is as much a way o,£communieating ideas or 

meanings as it is a form of social encounter. This may 

be called the "interactional function" of conversations. 

Learning a foreign language is learning a new way of 

establishing social contacts and using strategies to 

achieve other interactional purposes. This adds a new 

dimension to the business of communicative language 

teaching since it involves the teaching of comrnmnicative 

skills, transactional and interactional skills. This is 

especially important for business people who need to 

use theiP.L'English to ne.gotiate,e.g. to persuade their 

customers. In teaching English to E.S.P. students, 

communicative skills need to be incorporated in the 

overall language teaching program. That means the 

students should be able to use English to fulfil a 

certain communicative task. They should be given 



73 

problems to solve. They m,µst acquire skills in conduct-

ing business negot iations in a business-like way . To 

do this, simulation practice seems to be the most 

appropriate technique which requires the use of both 

language and communicative strategies. 

e . Communication is structured. 

Richards considers t his aspect o f communication from 

two perspectives: task structure and process stru cture . 

Task structure of communication includes rhetorical tasks 

which require ·- the speaker to organize utterances in ways 

which are appropriate to a given situation and modes of 

communication such as conversations, discussions, 

descriptions, and instructions . 

Rhetorical acts derive coherence from norms of 

structural organizations and they also develop in 

organized and structured ways depending on different 

genres of discourse. For example, conversations often 

begin with greeting and progress through different moves, 

topics are iNtroduced and conversations are terminated 

in a suitable manner. This means that communicative 

competence involves the ability to create coherent 

discourse. 

Process structure refers to "conversational gambits", 

a term used by Keller (1981). These s ignal directions 

and relations within discourse, for example, "Another 
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thing" is a conversational gambit used to signal the 

change of the topic, "to begin with" is used to start 

an argument or exposition. These "gambits" need to be 

practised. They contribute greatly to fluency in conver

sations. 

In communicative language teaching in general, and 

in E.S.P. in particular, there is a great emphasis on the 

content of the course as a target level of language 

performance. The influence of communicative processes'in 

~_earning a foreign language is not fully appreciated. 

In order to predict the possible difficulties our 

students may encounter in learning a foreign language 

for their communicative needs and to find tenable solutions 

to bridging the gap between teaching language "usage" 

and language "use'', foreign language teachers need to 

be fully aware of these processes if communicative 

competence is to be achieved. 

4.1.3. The Speaking Skills: Essential Processes and 

Suggested Teaching Strategies 

Oral communication is the exchange between people 

of information, ideas, knowledge and feelings. It is also 

defined as a process of encoding and decoding of messages. 

Carroll,J.B. {1953:88) supplies a communication model 

as follows: 
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Intentive Encoding Decoding Interpretive 

Behaviour of ➔ Behaviour ~Me ssage ~ Behaviour ~ Behaviour of 

speaker of speaker of hearer of hearer 

This model is similar to the operation of telegraphic 

communication. It starts with the encoding of messages 

on the part of the speaker in the form of a signal. This 

signal is sent through a certain channel ,by a certain mode 

and again is decoded by the hearer. 

Rivers,W.M. (1968:184) suggests that in order to 

discuss the development of speaking skills, we should be 

concerned with the selection and encoding of the message 

that is the intentive coding behaviour of the speaker. 

But in the case of dialogue which involves both the 

speaker and hearer, these encoding and decoding processes 

are interdependent and related. That means what the 

speaker i ntends to convey depends on what he has heard 

pre viously. Both the spe ake r and hearer must have a shared 

knowledge in order to ensure a smooth, uninterrupted 

long stretch o f discourse. 

According to Rivers,W.M., language has often been 

viewed and considered as a product, a tool and an activity 

or a process. "Language-as-product" is sometimes referred 

to as lllanguage" or as the "language code" 

(Rivers,W.M. 1968:185). This view is typical of the 

grammar-translation approach which equates language 
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learning to acquiring a new code. 

"Language-as-tool" concept emphasises the function of 

the language as a means of conveying people's intentions 

and meanings. 

The "Language-as-activity and process" view is mainly 

concerned with the pragmatic and social aspect of language. 

As we learn a foreign language we should be able to use 

language to conduct social interaction with other people 

and should be able to interpret and express specific 

meanings appropriate to the roles and settings. 

Communicative teaching aims at both giving the 

learners the tool and enabling them to use it effectively 

for their communicative purposes. Therefore Rivers,W.M. 

(1983:34) identifies two levels of second language 

behaviour: Ci) the level of manipulation of language 

elements that occur in fixed relationships in clearly 

defined relationships and (ii) the level of expression 

of personal meaning at which possible variations are 

infinite. These two levels are in reality interrelat ed 

and complementary. Form can be learned effectively 

through use and meaning and vice versa. That means practice 

at the higher level should be given right after students 

have learned the basic elements of the manipulative type. 

The students should be made aware of the communicative 

potent ial of the language s t ructures and should be 

encouraged to make full use o f t hese structures in 
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conveying personal meanings through various communicative 

activities. However, . foreign language teachers s hould 

be very sens itive in balanc ing t hese two levels of lan

guage behaviour. 

In teaching English t o · Vietnamese adult beginners 

for communicative purposes, the language system should 

be presented in a graded progression · so that the learners 

may understand and practise regular structural patterns 

one by one. In learning a foreign language, adult learners 

tend to apply their experience in learning other subjects. 

That means they tend to focus on acquiring the structures 

of the language and committing them to their memory first 

and then try out using them in various communicative 

situations.Therefore ,the appropriate procedures appear 

to be more emphasis on form at the beginning followed 

by emphasis on functions. This procedure·_: might u s efully 

form a guide-line to be followed through-out the course 

and in every teaching unit; 

Function 

Figure 5 : 

Form and function teaching procedure. 
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4.2. Suggested Classroom Techniques and Communicative 

Activities 

4.2.1. Classroom Procedures in the Communicative Approach 

Oral communication often involves two or more people 

having to react to what they hear and contribute to 

keeping the conversation going on, thus fulfilling the 

intentions of the participants. Each participant has to 

interpret and respond to the message with all the language 

resources at his /her disposal. 

It i~ often said that an orally-based structural 

approach can succeed in developing oral competence, and 

an active learning of usage can lead to natural language 

use. In order to achieve autonomous use of language and 

bridge the gap between linguistic competence and commu

nicative competence, appropriate strategies should be 

developed to engage .the students in communicative 

practice in which they could put all the learned struc

tures into use. 

A structural approach to teaching speaking skills 

if mainly concerned with the production of grammatically 

accurate sentences while the communicative approach 

focuses on the use of language above sentence level. In 

terms of levels of,. languc;tge behav:i,;ou!', the structural 

approach is confined to skill-getting at manipulative 

level while the communicative approach is concerned with 
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teaching approriate use2of language u. and expression 

of meanings. While the parameters in the structural 

approach are confined to accuracy in using structure s 

in isolation without specific reference to the partici

pants' roles, settings and communicative intents, the 

communicative approach focuses on the use of forms 

appropriately by engaging the students in communicative 

operation and interaction which are replications of, 

or necessary pre-requisite s for actual communication. 

The learners now are concerned with language use not 

usage and with fluent use and selection of utterances 

appropriate to communicative events and activities. 

Thus, in teaching ora'l skills .on a :·, .. eo'lf[ffi1,1.n_icati:ve basis 

the classroom procedures are the same as ;in other approaches. 

The only difference is that in the case of teaching for 

communication,the types of language items and activities 

involved are modifie d. Scott,R. (1981:70-77) suggests 

the following procedure: 

Setting 
objective 

' ' ' ' ' :4 Pre senta.tionW Practice 
I I I I 
r 

._.... FigtJ.re 6 : 

I I 

WTransfer 
I I 

Classroom. prioce·dur~es ( from Scott. R 19 8J.: 72) 
;i 

~ 

Here, in the presentation stage, a whole language opera-

tion is presented in context from which the students are 

expect~d to take out k e y ite ms . I n the practiae phase , 

the main structural and f unctional ite ms are drilled 
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and practised. In the transfer stage 7 the students are 

engaged in simulation and authentic communicative acti

vities. These activities are essential to and character

istic of the communicative approach. For students of 

commerce in Vietnam, it seems that their oral communicative 

abilities involve acquiring the following skills: 

- The learners must attain a high degree of linguistic 

competence. That is, they should be able to manipulate 

the linguistic structures and make necessary changes in 

expressing their intended message. 

- They must acquire skills and strategies in com

municating and interpreting personal meanings and functions 

of language. 

- They should be able to use generally accepted 

forms in conducting business negotiation and social 

interaction with --~nglish speaking people. 

These skills are interrelated and receive different 

degrees of emphasis at different stages of learning. In 

this report, we will concentrate on the specific tech

niques which help to develop the above mentioned skills. 

4.2.2.Suggested Ways of Making Structural Drills More 

Communicative 

Structural pattern drills are used extensively in 

the structural approach and they are considered e ssential 

in the process of forming lingui stic habits . T~.ey focus 
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mainly on the correct performance of structural operations . 

Certainly, there is a little el.men~ of meaning in this 

kind o f prac tice, however the learners' attention is 

mainly drawn to. the formal features of language structures . 

According to Rivers,W.M. (1981:100) structural 

pattern drills fall into, t hree categories: 

- Slot-and-fil ler drill: an utterance is regarded 

as a f rame which again is c ut up into slots which words 

of similar s tructural functions may fill in. This drill 

aims at dra wing the stude nts' attention to one structural 

problem at a time. 

- Immediate constituent drill: This drill gives 

practice in expanding, contracting, modifying and com

bining sentences. 

Transformation or conve rsion drills: The students 

are given practice i n tran~forming or converting sent~nce 

patterns from declarative to interrogative, active t o 

passive, from past to present. etc ... 

These drills are also divided into mechanical and 

meaningful drills. Mechanical drills ma inly practise 

s tructural manipulation in which the students are merely 

conc e rned with making necessary changes and modification 

according to a fixed pattern without thinking about t he 

meanings conveyed. 

Meaningful drills are supposed to r e late language 

operation to context and personal meanin g although in a 
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restricted sense. In order to do meaningful drills the 

students have to pay attention to both the language 

structures and making possible changes in expressing 

intended meanings. 

Structural practice has certain advantages in 

learning the speaking skills. According to Rivers,W.M. 

(1983:35), structural drills help the students develop 

linguistic abilities especially at the manipulative 

levels of language behaviour. They enable the students 

to develop habitual and automatic manipulation of certain 

language elements that 11 
••• remain in fixed relation

ships in small, closed systems 11 and help to establish 

"habitual associations from which the speaker never 

deviates" . Those elements include inflection of person 

and number, agreements of gender, and formal features 

of tenses. For adult students, this is one of the 

effective way of overcoming the pronunciation difficulty 

in learning a new code and to a large extent, help them 

store the learned structures in their memory for use 

at the later stage of learning, the stage of free 

expression, when their attention is mainly drawn to 

selecting the right structures to express the intended 

meanings. 

Pattern practice is an effective way of involving 

the maximum participation of the students in the class

room. With the help of the l anguage laboratory, many 

• 
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students can practise at the same .. t:ure· . The students, given 

this type of practice,can easily continue to work by 

themselves after class at their own pace. 

However, pattern practice runs the risk of overdril

ling and "parroting". Too much rep€tition may result in 

stereo ty~d ··• behaviour and inflexibility, as a result, 

the students may become less creative at a more advanced 

stage of learning. 

Overlearning of sentence structures out of context 

may also prevent the process of thinking in a foreign 

language and may reduce the students' learning to a 

meaningless mouthing process. 

If classroom activities are confined to intensive 

drills and mimicry-memorization alone, learning may become 

a very boring experience especially with adult learners. 

Students may become inactive and non-innovative because 

they are not given chances of active involvement in the 

process of learning. 

Therefore, structural drills should not be considered 

as a.n ehd and they · should b.e supplemented by more 

meaningful and communicative exercises as stepping 

stones to further communicative activities where free 

expression is the main concern. 

However ~meaningful they are, structural drills are 



84. 

still far from being communicative. There is still much 

controlled practice where students can easily respond to 

cues without thinking about the meanings. We tend to 

separate 11 communicative practice" from structural drills 

because structural practice does not allow students to 

say what they want to. In this part of the report we 

suggest ways that may change traditional drills into 

more communicative ones. 

a) The information gap exercises. 

We single out one example that is characteristic of 

structural drill. In practising the use of prepositions 

of place , the students are asked to look at the picture 

of a room, for example, with different pieces of furniture 

in it, and the students are supposed to answer questions 

to elicit responses using prepositions to indicate spatial 

relationships of things. The students then work in pairs. 

The drills may produce exchanges like this 

- Student A: Wherets the table? 

- Student B: It is in the middle of the room. 

- Student A: Is the picture on the wall? 

- Student B: Yes, it is. 

In this instance, the student ·who asks questions 

already knows the possible answers and the student who 

answers already knows what the questions are going to 

be. There is no exchange of information, thus there is 

little communicative value in this kind of practice. 
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However, we could modify this practice by withholding 

some information and the students are asked to use the 

structures in asking for information they are supposed 

to know. For example, student A is given the picture of 

the room and student Bis given the floor plan of the 

room only without furniture in it. Instead,student Bis 

given small picture cards of different·. pieces of furni ti.ire 

and he is asked to arrange the furniture exactly accor

ding to the instructions given by student B from the 

picture. In doing this student B has to ask questions 

and does as he is told by his partner. This way, the 

student engages in the process of exchanging information 

and, in doing so, having to make use of the appropriate 

language structures in the lesson. 

b) How to do things with the language: 

This type of activity requires the students to perform 

a certain task, e.g. following certain procedures 

in doing something. It may involve operating a certain 

piece of equipment such as a tape -recorder, a photocopier 

or filling in a form. These activities are varied and 

rich~- in business content. Language, therefore, is a 

me dium that enables the students to complete a process 

and again the process is a .. useful vehicle for learning 

the language. The meaning of the language is reinforced 

through actions. Language is used in a purposeful and 

functional manner. 
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In terms of classroom practice, these activities are 

highly stimulating since the students are physically 

responding to the words and their attention is focused 

on the meaning;at the same time language structures are 

practised in a meaningful way. These activities can be 

used at any level of English competence depending on the 

cdmpi-exi ty :_ of the tasks and the lang1 ,.age content involved. 

These activities can be done with the help of the teacher 

or among the students working in pairs or small groups. 

There are various ways of conducting these activities. 

The students may be asked to read the instruction or the 

description of a process first and then ask questions 

about structures, vocabulary, and then the students are 

divided into pairs or one student and the teacher give 

demonstration, one giving instruction, the other follow-

ing the instruction. For example, the teacher may give 

instruction as to how to operate the tape-recorder by 

using the imperative mood and useful words describing 

the procedures such as first, after that, then, the next 

step is. The teacher may set up the environment first and 

explain the operation orally until it is . memorized py 

the students. For example, in descri~ing the process of 

making wine,the students are given a diagram of wine 

making steps.While listening to the description they are 

to mark the different stages of wine making and describe 

what happens at each stage. After that they are asked to 

describe the whole process using the already supplied 
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vocabulary, structures and useful expressions. The 

students then may work in pairs. In this way language 

practice becomes realistic and effective involving 

speaking, listening, understanding, and doing things. 

c) Problem-solving activities: 

In the previous exercises, the information is conveyed 

one way. The learners are either at the receiving end 

or at the producing end. There is little sharing of 

information and less interaction. In problem-solving 

type of exercises the students have access to information, 

they are expected to pool their information and all 

language re~ources at their disposal te,- e'valuate and,: 

discuss-•~•rll· possible, .;i;"lternat.ives. to arrive c;Lt a solution. 

For example, the students may be given trade aatalogues 

and brochures of different types of tractors and infor

mation concerning the requirements .. fo:P impo'f'tetl t ractors 

of the end-users in Vietnam concerning the type of 

machines needed,date of delivery. etc ... The students 

are asked to work in pairs or in groups to work out the 

most favourable offer in terms of price, conditions of 

sale and terms of payment as required by the domestic 

customers. The students may be asked to justify their 

arguments while being encouraged to make use of previously 

introduced expressions and technical vocabulary. 

We have just proposed some types of exe rci ses whic h 
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take into account both the language and functions for 

communicative purposes. However, there are some . __ _ 

limitations. The functional exercises still center on 

processing factual information and are restricted to 

classroom situations. Although some activities resemble 

the kinds of language situations the students may 

encounter outside class, they still are artificial and 

the learners' social roles are unclear. 

Therefore we will discuss ways to extend our 

learners'roles and communicative situations to cover 

those that the students of commerce will need in their 

future jobs. We may call these oral interaction activities. 

4.3. Simulation and Role-Playing Techniques 

Ken Jones (1982:5) defines "simulation" in terms 

of three basic ele ments: reality of function, structure 

and simulated environment: "A simulation is reality of 

function in a simulated and s tructured environment". 

-In reality, the terms simulation and role-play- a re 

somet imes used int erchangeably, but according to 

Jones,K. (1982:5): 

If, of course, the ro l e-pl ay i nvolves reality 
of function, and the environment is simulated 
adequately and is structured around a problem, 
then that is a simulation by definition and in 
pract i ce. 

In this sense, simula tions emb race a wi de varie ty 
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of activities from open-ended dialogues to role-plays 

to case studies, games and informal drama. 

In order to realize the interactive aspect of 

language use and to make communicative activities more 

authentic, foreign language teachers have become more 

and more in favour of simulation techniques, especially 

role-playing. In the field of E.S.P. teaching, many 

courses, especially courses in commercial English, 

incorporate simulation in the materials. Business problems 

are put to the students to solve through discussions, 

negotiations. Simulation has indeed added a new dimension 

to communicative language teaching in general and to 

E.S.P. teaching in particular. 

4.3.1. Advantages and Problems with Simulation Techniques 

Scotts, R. (1981:77) comments on the importance of 

role-plays as follows: 

They present the learners with the opportunity 
to practise speaking under conditions that 
are as close as possible to those of normal 
communication, involving information gaps, 
choice and feedback. The criterion for success 
is how well the learners can perform the 
target operations, responding to information 
gaps and feedback, given the language he or 
she has at his disposal. From a communicative 
point of view, using language well is not a 
simple question of grammaticality, but one of 
overall appropriacy and acceptability. 

For the learners, role-plays are demanding and 

motivating activities. The students are given the whole 
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task, a problem to solve,using all language skills and 

knowledge of the subject matter. Role-playing helps to 

improve both language and communicative skills. 

There is an element of freedom of use and creativity 

and the students are open to different choices. For the 

students of commerce in Vietnam, simulation is essential 

in developing their oral communicative competence because 

of the lack of an English speaking environment. The 

students should be adequately prepared to handle oral 

interactive communication during the course. Through 

simulation, the teacher is able to assess the level of 

performance of the students and adjust their behaviour 

to suit the situations, roles and appropriateness of 

language use. Well~prepared role-plays could be a very 

rewarding experience for the students. They can see their 

progress in learning through the degrees of success with 

which they perform a certain communicative task. 

Role-plays can help to overcome the cultural gap. 

The s t ude nts become more aware of the social value and 

other social, cultural conventions involved in cross

culture learning; Role-play can help to break down 

cultural and ethnic prejudices. 

However, there are cert ain problems that we have to 

take into conside ration in appl ying role-playing 

techniques. 
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Pre-experience E.S.P. students often feel frustrated 

when taking on new roles because of their limited exper

ience and knowledge of the subject matter concerned, 

unless a great deal of explanation as regards technical 

problems,business content, negotiation strategies and 

technical vocabulary and usage is given in advance. 

Therefore,roles should be more relevant to the students' 

communicative needs and their level of both language and 

business content. In simulation-type activity, the 

students are sometimes made to take on roles that they 

are reluctant to accept. Sometimes role-plays may impose 

views on the participants, they are not given free choice 

but are made to comply to previous requirements called 

for in the play. 

Role-playing may have an intimidating effect on the 

students who because of the type of their personalities 

are less articulate and unimaginative. When role-cards 

are used the language of instruction is sometimes 

difficult for the students to understand. 

Finally,it is difficult for the teacher to monitor 

role-playing activities, The teacher should be very 

skilful in maintaining role-playing activities to 

ensure that every student is actively engaged in role

plays and the teacher should be very sensitive in correct

ing mistakes and providing feedback on the students' 

performance. 
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In spite of all possible problems that might occur, 

simulation and role-playing techniques prove to be very 

effective in improving the students' communicative 

competence and taking them from the stage of controlled 

practice to the stage of free expression and interaction. 

4.3.2. Types of Simulation Exercises 

Role-playing t echniques have become well established 

for a whole range of communicative activities, from 

controlled practice to creative language use where the 

learners' focus should be more firmly on conveying 

meanings communicated through assumed roles with a ·greater 

degree of freedom of choices and expression. 

There are no clear-cut distinctions between these 

activities. tThe main criterion for classifying these 

activities is the nature and degree of control by the 

teacher and scope of language creativity on the part 

of the learners. 

Littlewood,W. (1981:50) states that "these activities 

can be viewed as part of- a single continuum which._,J,fn+cs 

pre-communicative and communicative activities". He 

also illustrates this- cbrit4pyum c1.s··_follows :· 

Control 

Creativity 

. . .. ... ,. 

Performing me morize d dialogues 

Contextualized drills 

Cued di alogues 

Ro l e -play ing 

I mpro visat ion 
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All these activities involve role-playing at various 

degrees of teacher-controt and learner-creativity. In 

this report, we p ropose to use this activity for oral 

practice for Vietnamese students of commerce and suggest 

ways of applying simulation techniques to these activities. 

As a point of departure, we start with cued dialogues 

where role-playing becomes more creative in terms of 

communicative language use. 

a) Role -playing Through Cued Dialogues: 

Cued dialogues often take the form of instructing 

and prompting roles of participants in the dialogues. 

For example, in the dialogue unde.r the theme "Making an 

appointment", the students are given cues as to what to 

say. This cues are organized and structured in such a 

way that the dialogue can be coherent and purposeful . 

" » For example: At the reception desk of a business company: 

Student A 

Role: An English businessman 

A: Greet B 

B: 

Student B 

Role: Receptionist 

A: 

B: Greet A. Ask if she can 

help. 

A: Ask whether he can see A: 

the director 

B: B: Ask his name and say what 

time he wants to see the 

the director. 
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A: Give name and say he A: 

wants to see him now 

B: 

A: Thahk_. B. 

B: 

B: 

A: 

B: 

Ask A to wait and tell 

director there is some 

to see him. 

Express pleasure. 

This kind of activity involves a great degree of 

the 

one 

unpredictability and spontaneous expression. Cued dialogues 

could be used to elicit forms and functions in practice. 

The students are required to respond in an acceptable 

and appropriate manner to what they have heard. 

At the early stage, when the students still have 

limited repertoire in terms of language forms to express 

a certain communicative function, cued dialogues provide 

an effective frame-work for them to conduct interactive 

communication. At a later stage, the teacher can vary 

the instruction and give the students wider choice and 

alternatives thus giving the advanced students scope 

for their own variations and adaptations. 

b) Role-Playing Through Cues and Information: 

This type of role-playing provides a more flexible 

and less rigidly controlled frame-work. The students 

have greater freedom to vary their language use within 

the general information provided by the teacher. 
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For example, two students play the roles -~,.:, of a· 

travelling salesman and an importer. Both students have 

cards describing their roles, for example: 

Student A: Suppose you are a salesman. You approach 

an importer , introduce yourself and purpose of your visit. 

State your lines of business and recommend new product, 

a new kind of paint. State the merits of your paint: 

water resistant , heat resistant, fast colour, suitable 

for tropical climate. Suggest placing a trial order. 

Student B: Welcome A. Say you often import paints from 

other companies and have long-term contacts with them. 

You do not want to change suppliers. However, you are 

prepared to accept the offer if you are convinced of 

the merits of the new product and consider placing a 

trial order. 

Since there is a greater degree of creativity in 

this activity, it is difficult for the teacher to 

predict the kinds of language forms and functions the 

students may use in the dialogue. And the students may 

find themselves in situations where their language 

repertoire is not large enough to meet their communicative 

needs. 

Therefore, the forms of feedback should be varied 

either through discussions at the end of the lesson or 

through evaluations of performance among peers and 

between teacher and the students. 
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If role-plays are conducted in pairs or in groups 

~inappropriate or incorrect language use may go 

uncorrected since the teacher cannot check on all pair 

activities at the same time. The teacher should also be 

aware of the students' involvement with the communication 

process at the expense of linguistic accuracy and should 

be sensitive and observant. It is better not to iriterf~re~ 

very often during the process of role-playing. The teacher 

may make a note of the errors and use them as input for 

pre-communicative language practice at the next session. 

In case the students have difficulty in expressing 

ideas which are beyond their linguistic ability, the 

teacher may use paraphasing or repair techniques to 

help the students get round a language problem to avoid 

deadlocks in the course of role-playing. 

c) Simulated Business Discussions and Negotiations: 

Discussions and negotiations are the most important 

aspects of business communication. These require not only 

good control of language use but also sensitivity and 

tactfulness. The learners should have adequate shared 

knowledge about the subject matter, communicative skills 

and strategies in order to take part in simulated 

business negotiations. 

One major problem in simulating business negotiations 

is that pre-experience students have little knowledge of 
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negotiating techniques and strategies. Therefore, some 

explanation regarding communicative skills and some case 

studies should be given in advance to help the students 

overcome this technical problem so that the students 

may focus on organizing their language during role-plays. 

The students may work in small groups or in pairs. Their 

task is carefully explained and different negotiation. 

processes specified. For example, student A is asked 

to represent a foreign company which exports machinery 

to Vietnam. The company offers a price which is fifteen 

per-cent higher than the previous year's price on the 

ground that the US$ is declining and that they have to 

conform to the general market trend. Student B suggests 

a five per-cent increase is justifiable, taking into 

account the established market prices, quantity involved 

and competition from other sources. This activity involves 

arguing a case and reaching compromises. The students 

are required to present their views, defend them and 

develop strategies to arrive at a mutually satisfactory 

conclusion of a business deal. 

These whole-task, situation-based role playing 

activities could be. asses seq,,. ag~ins t .. .Wltp.t ... actually ha·ppens 

in·real, •life~l.)usiness negotiations-, thus br·~_pging · 

more authentic activities to the classroom and effective 

feedback on the performance of the students. 



9 8. 

4.4. The Use of Oral Translation 

Ever since the gram.mar-translation method was 

discarded from classroom practice, foreign language 

teachers have refrained from using the .mo-th.er tongue in the 

classroom for fear that the use of mother tongue would 

interfere with the process of forming a new set of habits 

in the foreign language. They also fear that the habit 

of translating would hinder fluency in learning oral 

skills. What is worse is that the students tend to 

establish one-to-one relations between the two languages 

in terms of vocabulary, structures and meanings. 

Psychologically speaking, the translating process has 

a negative effect on the process of thinking in the 

foreign language. The students tend to fall back on 

their mother tongue (which is obviously firmly engrained 

in their minds) for support whenever they fail to 

understand a sentence. They have to translate in order 

to comprehend a message in the foreign language. 

The r e action against the use of translation is 

justified to the extent that translation is used without 

careful consideration of such factors as the purpose of 

the course, stages of learning, and where, when and how 

to use translation in foreign language teaching. 

First, we consider the factor of timing i.e. when 

to use translation. In t he process of learning a fore ign 
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language, the learners try to acquire a new code and a 

new set of behaviours.For adult learners this is not 

naturally acquired but the new code is learned in a 

conscious way. This process of learning a new code happens 

when the mother tongue is already firmly established. It 

is only natural that the learners should fall back on 

their mother tongue and use translation to achieve com

prehension. Mental translation is strongly present 

especially at the early stage of learning. The learners 

simply feel insecure and frustrated if meaning in the 

new language is not fully understood. Naturally this 

habit is a. great hindrance to learning a new language 

and achieving fluency in spoken English. The learners 

translate to understand, thus translation comes before 

comprehension. Therefore translation should only be used 

after the students are able to understand the meaning 

of a new utterance in English. This way, translation is 

used to check comprehension and provide feedback, and 

it is used as a means to an end and not an end in itself, 

thus comprehension should come before translation. 

Secondly, distinction should be made between the use 

of translation as a technique in foreign language teaching 

and as a separate skill or an art which requires a 

sophisticated knowledge of both the English language and 

mother tongue and other technicalities involved. 

Tr eated as a technique, translation could be used 
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within the overall framework and the principles- of a 

particular approach in foreign language teaching. 

Thirdly, we will examine how translation could be 

best used in developing speaking skills with minimum 

interference from the mother tongue . 

Since our primary concern is to help students handle 

oral communication at .. disoourse _ level, that is to say, 

the students should be able to interpret propositional 

meanings and reference of utterances which involve inter

sentential relationship and other extra-linguistic factors, 

"word-for-word" translation should be avoided. 

Translation could be best used at utterance level 

to provide the 11 sense 11 of the utterance so that the 

students may have no time to break up the utterances 

into individual words or isolated structures but to 

learn a new utterance on a broad conceptual basis. 

Rivers,W.M. (1964:22) recommends that: 

Sometimes an explanation or a gloss in the 
native language is necessary to avoid waste 
of time in later correction of misconcep
tions formed by inexperienced students 
deductions. 

That is to say judicious use of translation at 

utterance level can be an effective way of facilitating 

the foreign language learning process. 
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In teaching oral skills to students of commerce in 

Vietnam where the students have the same first language 

background, oral translation drills >Can be '1eryuseful 

Utterances in Vietnamese are given to elicit rapid _ 

formulation of equivalents in English without resorting 

to the time-consuming business of setting up situations 

and conditions to elicit desired responses from the 

students. Oral translation is very useful in drilling 

technical expressions which often have exact equivalents 

in English. 

Oral translation drills can be conducted in the 

language laboratory, thus maximising classroom efficiency 

and the students can check their responses by playing 

back their recorded responses. 

Oral translation practice helps to bring more 

authentic activities into the classroom. Authentic record

ings of business negotiation sessions provide good practice 

and can be very stimulating because the students have the 

feeling of being in contact with real life, authentic 

language use. 
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CONCLUSION 

The syllabus and teaching methodology are the impor

tant links between the teacher and the students within 

E.L.T. in general and in E.S.P. language teaching in 

particular~ These factors are interdependent and there

fore, teaching methodology should be approached in a 

systematic way. 

As mentioned in chapter 2, the training of teachers 

also plays an important role in improving the speaking 

skills of the students. The English teachers should be 

trained in English language, pedagogy , applied linguistics, 

linguistic knowledge, and knowledge of the subject special-

ization ., i.e. technical knowledge of internation~l 

trade and business communication. The English language 

teachers need to know how to apply suitable methods and 

techniques in a conscious, critical and creative way to 

bring about maximum teaching efficiency. 

In teaching;spe~king .ski lls, other factors concerning 

the speaking environment and resources are also very 

important. The students should be able to make full use 

of the available resources, including the library, l anguage 

laboratory, tape-recorders, video equipment in order to 

create maximum exposure to English in a non-native 

speaking environment in Vietnam. Field-practice trips 

provide exce l l e nt o ppor tunities for the students to get 
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in contact with authentic communicative activities,in 

which the students may bring into full play their language 

and technical resources, thus becoming more confident in 

communicating with English speaking people. 

Speaking skills can only be effectively taught in 

connection with other skills, especially the listening 

skill. Since oral communication often involves both 

speaking and listening skills, it is important to teach 

the students skills in listening for general, specific 

and functional meanings of utterances in the process of 

oral interaction. 

This study report aims at searching for ways to adopt 

the communicative approach. for the teaching .. of· speaking 

skills to students of commerce in·Vietnam, especially in 

the areas of syllabus design and teaching methods. Most of 

the discussions and suggestions are tentative in nature 

and the methods and techniques suggested are by no means 

the only suitable and effective ones for the teaching of 

speaking skills. It is hoped that this report will stimulate 

further attempts towards working out the most suitable 

and effective syllabus and methods for teaching speaking 

skills to students of commerce in Vietnam. 
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