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ABSTRACT 

This decade has seen an increasing awareness by 

the Commonwealth Schools Commission, the ACT Schools 

Authority, educators and members of the community of 

students who are gifted in a diversity of areas. 
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A number of programs designed to meet the special 

needs of gifted students have been developed in some 

primary schools in the A.C.T. and it is timely that 

the attitudes of principals, teachers and parents were 

assessed. 

To assess the attitudes of the three populations 

(principals, teachers and parents) toward general 

attitudes about gifted students, key aspects of planning 

and organisation of gifted programs, classroom teachers 

and their knowledge and need of assistance in gifted 

education; and to explore whether the three populations 

held different attitudes toward gifted students and the 

provision of specific programs to meet their special 

needs, the Field Study candidate developed and 

administered a questionnaire to members of the A.C.T. 

Association for Gifted and Talented Children,together 

with principals, teachers and parents in nineprimary 

schools in the A.C.T. 

The results of the questionnaire indicated that 

all three groups agreed with the proposition that every 

child was entitled to an educational program that would 

assist the child to develop to his/ her fullest 
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potential. Appropriate extension programs should be run 

for gifted students in the local primary school, with the 

involvement of the resource teacher and the assistance 

of personnel and locations outside of the local school 

when it was ·appropriate. 

Some reservations were expressed toward the level 

of parent participation in the identification procedure, 

program planning and program evaluation, and classroom 

teachers were seen to require assistance in the areas 

of identification, program planning and the evaluation 

of programs designed to meet the special needs of 

gifted students. 

The Field Study concludes that local A.C.T. 

primary schools could meet the special needs of gifted 

students. This could be achieved by principals, teachers 

and members of the School Board developing and 

implementing special educational programs by utilising 

Special Project funding, additional staff and 

professional development opportunities which are 

currently available in limited amounts through the 

ACT Schools Authority and the Commonwealth Schools 

Commission. 



PREFACE 

The last decade in Australia has seen an 

increasing interest in gifted students by the 

Commonwealth Schools Commission, State and Territory 

Oewartments of Education, educators in some local 

schools and interested members of the community. 

This interest has been accompanied by a minimal 

injection of resources which has enabled some schools 

to develop appropriate programs for gifted students. 

Although giftedness is a multi-faceted concept 

some primary schools have established extension 
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programs to meet the academic needs of gifted students, 

in areas such as Mathematics, Logic and General Studies. 

This Field Study was designed in an attempt to clarify 

community and teacher attitudes to the provision of 

special educational programs for gifted students in 

A.C.T. primary schools. 

With the increasing introduction of gifted 

programs in local primary schools several issues need 

clarification. They are - general attitudes toward 

gifted students, a definition of giftedness, student 

identification, program staffing and program location, 

the level of parental involvement and the professional 

development of staff. 

The task of this Field Study was to examine the 

attitudes expressed by three populations in the A.C.T. 

(Primary school principals, teachers and parents) toward 

the provision of special programs for gifted students 



in primary schools in the A.C.T. 

The specific aims of the Field Study were: 

Firstly : to explore whether principals, teachers 

and parents hold different attitudes 

toward gifted students and the provision 

of specific programs to meet their special 

educational needs. 

Secondly : to discover whether frequently asserted 

general attitudes toward gifted students 

in the A.C.T. were valid. 

Thirdly : to determine the attitudes of principals, 
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teachers and parents toward the key aspects 

of planning and organisation of gifted 

programs in primary schools in the A.C.T. 

Fourthly : to ascertain whether principals, teachers 

and parents express similar or fundamentally 

different attitudes toward primary class

room teachers and their knowledge of, and 

need of assistance with gifted education. 

Chapter 1 provides an overview of the developments 

within the A.C.T. since 1980 by the ACT Schools 

Authority, the Commonwealth Schools Commission and the 

A.C.T. Association for Gifted and Talented Children. In 

Chapter 2 some issues of importance in the area of 

gifted and talented education are discussed - the 

philosophical issues of elitism, the needs of a society 

and labelling. The Commonwealth Schools Commission's 

definition of giftedness is stated and the implications 



of that definition are examined. The aims of the 

Field Study and the statement of the problem are 

outlined in Chapter 3 and the methodology used by 
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the Field Study is specified in Chapter 4. The subject 

which this Field Study addressed determined that the 

survey method would be used as a means to explore the 

topic, with the mail questionnaire being selected 

ahead of the personal interview technique. The results 

of the Field Study are presented in Chapter 5 and the 

research findings, conclusions and recommendations 

are discussed in Chapter 6. 

This Field Study is broadly based and may there

fore serve as a reference for educational administrators, 

whose level of awareness could be raised in relation to 

the attitudes held by principals, teachers and parents 

and the expectations they have of the educational 

process as it relates to gifted students. 

Additionally, principals, teachers and parents in 

any A.C.T. primary school who have the responsibility 

for developing a gifted program (s) could find the 

information presented in this Field Study to be a 

particularly helpful starting point. 

I would like to thank a number of people who have 

suoported me in the development of this Field Study. It 

is a pleasure to thank Neil Russell, my supervisor, for 

reading this Field Study and for his thoughtful comments 

and continual encouragement. 

I am grateful to those presidents of Gifted 



Children Associations throughout Australia and Senior 

Education Officers of State and Territory Departments 

of Education who contributed relevant questions to the 

Field Study in its embryonic stage of development. A 

special thanks to members of the A.C.T. Association 
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for Gifted and Talented Children for their cooperation 

and receptive response to the Field Study questionnaire. 

I thank those C.C.A.E. staff members, parents 

and teachers enrolled in the Graduate Diploma of Special 

~ducation (1983) who reviewed the initial questionnaire 

and completed the pilot questionnaire. I fully appreciate 

the professional expertise of my typist who transformed 

the untyped questionnaire into a professional-looking 

document. 

I thank the ACT Schools Authority for the provision 

of some stationery and the use of the mail courier 

service, and the Commonwealth Schools Commission which 

provided any relevant literature when it was published. 

Finally, a very special thank you to the principals, 

teachers and parents of the nine schools who participated 

in the Field Study. 
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GLOSSARY 

Acceleration 

In specific subject areas a child who has 

exceptional ability in a specific subject area works 

regularly in that subject area with children of a 

higher year level. A child who is intellectually, 

socially, emotionally and/ or physically advanced for 

his/her chronological age 'skips' the next year level. 

i.e. a Grade 4 child enters Grade 6 the following 

year. 

A.C.T. Association for Gifted and Talented Children 

An association for parents and teachers who have 

been brought together by their care and concern for 

gifted and talented children in the A.C.T. It was 

formed in 1980. 

ACT Schools Authority 

The Education Department of the A.C.T. 

A.N.U. 

The Australian National University 

C.C.A.E. 

Canberra College of Advanced Education 

Community - Based Programs 

Government Departments or private firms allow 

students with specific talents to undertake work 



experience with them or allow the students to make use 

of their facilities for personal projects. 

Consultant 

An individual employed by the ACT Schools 

Authority to give professional advice in a given field 

of education to other educators. 

Disruptive Classroom Behaviour 

xix 

A child may cry, have temper tantrums, lie, become 

stubborn or disobedient, talk continuously in the class

room, knock things from other students' desks, trip other 

students as they walk around the classroom, scribble on 

their papers, hit, scratch, strike out at others, destroy 

prooerty, insult and use obscenities, soil. 

( Dreikurs, 1982 : 22, 23) 

Elitism 

Consciousness of, or pride in belonging to a 

select or favoured group. Colloq. snobbery, anti

democratic. (The Macquarie Dictionary, 1981 : 584) 

Enrichment (Extension) 

An adaption of the curriculum whereby students can 

pursue their studies further than their peers. There are 

two basic types of enrichment: 

a. one in which the student pursues a given topic to 

a greater depth and breadth; and 

b. the student studies additional topics. 

Enrichment assignments might include special activities, 



free-choice activities, provision of extra materials, 

out of school activities. (Information Papers, 1983: 

18-20) 

Equal Educational Opportunity 

xx 

Every student should be provided with a school 

experience which is most likely to help the student to 

achieve his/her full potential given his/her aptitude, 

background and environment. (Marks & Nyostrand, 1981:24) 

Excellence 

The fact of state of excellence; superiority, 

eminence. (The Macquarie Dictionary, 1981 : 621) 

Fair Go 

Colloq. a fair or reasonable course of action. 

(Ibid : 640) 

Gifted Students 

Those possessing, to an outstanding degree, 

demonstrated competence or potential in intellectual, 

creative/ and other abilities. 

(Supplement to the Schools Bulletin No. 133, 1983 :1) 

Individual Differences 

Every person has unique qualities which distinguish 

that person from every other person. (Chaplin, 1976:254) 

Individual Timetabling 

Students have a timetable which enables them to 

work at different year levels and at a different ability 

level within the one year level. 



Inservice Programs 

Conferences and seminars on education related 

topics which educators can attend. They are sponsored 

xxi 

by the Professional Development Section of the ACT Schools 

Authority. 

Identification Procedures 

1. Classroom tests - Tests devised by the classroom 

teacher to test a student's graso 

of a unit of work. 

2. Judgemental Evidence 

a. Teacher nomination; 

b. Parent checklists; 

c. Peer nomination; 

d. Pupil self-nomination 

Intelligence 

e. Interviews; 

f. Anecdotal records; 

g. Student interest 

inventory; and 

h. Student product. 

The ability of an individual to understand and 

cope with the environment; generally measured by 

intelligence tests which predict academic aptitude. 

(Mcloughlin & Lewis, 1981 : 616) 

Intelligence Tests 

Individual or group tests designed to predict 

academic aptitude (Ibid.) 

Intelligence quotient 

A score generated by a measure of a child's ability 

or brightness compared to others of the same age. 

Obtained by a statistical formula: dividing mental age 

by chronological age and multiplying by 100. 

(MA/CA x 100 = I.Q.) (Wyne & O'Connor, 1979:523,524) 
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Mainstream 

The regular classroom setting. 

O'Connell Education Centre 

Inservice centre for teachers in the A.C.T. 

A parent group in the Field Study who had a child 

at one of the nine primary schools. 

P2 

A parent group in the Field Study who were members 

of the A.C.T. Association for Gifted and Talented Children 

Part-Time Withdrawal 

Children with gifts and talents are withdrawn from 

their regular classrooms for a number of sessions each 

week to work with a resource teacher on a program of 

enrichment activities. 

Primary Schools 

ACT Schools Authority primary schools which provide 

education for children from kindergarten - year 6. 

Renzulli (1978) Definition of Giftedness 

Giftedness consists of an interaction among three 

basic clusters of human traits. These clusters being -

above average abilities,high levels of task commitment and 

high levels of creativity. (p.261) 

Resource Teacher 

A teacher who works with the classroom teacher to: 
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a.develop programs for students with special needs; 

and 

b.assist classroom teachers to develop skills 

enabling them to cater for students with special 

needs. 

Resource teachers are currently in 2 □ % of ACT primary 

schools. 

School Board 

An elected group of parents, teachers and the 

principal who develop policy at the local school level. 

School Counsellor 

Trained personnel who give psychological advice 

to teachers about students who have been referred to 

the counsellor for screening. 

School Refusal 

A child refuses to attend school. 

Separate Classrooms 

A school selects highly-able students to form a 

full-time class which works on a curriculum of appropriate 

core work plus enrichment extension. 

Specialist Teacher 

A teacher who has expertise in a particular subject 

area, such as Art, Music, Drama. 

'Tall Poppies' 

Colloq. a person who is outstanding in any way. 

~The Macquarie Dictionary, 1981 :1763) 
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Terman (1926) Definition of Giftedness 

The top 1% level in general intellectual ability as 

measured by the Stanford-Binet Intelligence Scale or a 

com~arable measuring instrument. (p.43) 

The Marland Definition of Giftedness. Public Law 95-561 

(1972) 

Those identified by professionally qualified persons 

who by virtue of outstanding abilities are capable of 

high performance. These are children who require 

differentiated educational programs and/ or services 

bey~nd those normally provided by the regular school 

program in order to realise their contribution to self 

anc society. 

Children of high performance include those with 

demonstrated achievement and/or potential ability in any 

of the following areas, singly or in combination: 

1. General Intellectual Ability; 

2. Specific Academic Aptitude; 

3. Creative/ Productive Thinking; 

4. Leadership Ability; 

5. Visual and Performing Arts; and 

6. Psychomotor Ability. 

It can be assured that utilisation of these criteria 

for the identification of the gifted and talented will 

encompass a minimum of 3-5% of the school population. 

Underachievement 

The failure to perform as well as one's innate 

ability suggests. (The Macquarie Dictionary, 1981:1881) 



Chapter One Introduction 

Developments Within the Australian Capital 

Territory 

1 

The last two decades have seen an increasing 

awareness of gifted students in Australian Schools by 

educators and members of the community but the provision 

of specific programs designed to meet the needs of 

gifted students remains a contentious issue. 

Terman, in A Report to the Director-General of 

Education (Schools Commission, 1983 :2) emphasised that 

"a nation's resources of intellectual talent are among 

the most precious it will ever have" but a divergence 

of views towards gifted students is apparent within 

and between educational and community groups; and while 

this continues the needs of many gifted students are 

not being met. 

Mr Adhern, the Queensland Minister for Industry, 

Small Business and Technology reiterated Terman's view 

(Q.A.G.T.C. Newsletter, 1984:33) when he stated: 

Australia is neglecting one of its most 
important natural resources ••• That largely 
untapped wealth is our gifted and 
talented children ••• We are currently 
catering for the needs of about 10% of them. 

This disparity of views within and between 

members of the education profession and members of the 

community has contributed to an ad hoc development of 

specific programs for gifted students. By 1984 all 

States and Territories had developed a policy on 



Gifted Education. This encouraged those interested 

in the education of children with gifts and talents 

to believe that ad hoc development would be replaced 

by thorough planning and the implementation of 

comprehensive programs throughout the school system. 

2 

The formulation of official policies on Gifted 

Education affirmed Mossenson 1 s contention (1981) that 

the 1980 1 s would be characterised by consolidation and 

legitimisation. This was a natural outcome of the 

preceeding two decades in which Mossenson described 

Australia's interest in gifted education by educators, 

members of the community and the Commonwealth Schools 

Commission as moving from an initial stage of limited 

interest (1960-1975), to a second stage characterised by 

an unprecedented interest in gifted education. 

In 1983 the ACT Schools Authority published and 

distributed a policy on Gifted Education The Education 

of Gifted and Talented Children as a supplement to~ 

Schools Bulletin. (No. 133) 

The Schools Authority accepted-the following 

propositions: 

a. that the Schools Authority adopts a multi
faceted concept of gifted and talented children 
and accepts the following as a definition of 
gifted and talented students: 

'Gifted students are those possessing to an 
outstanding degree, demonstrated 
competence or potential in intellectual, 
creative and /or other abilities'; 

b. that wherever possible the gifted and 
talented children remain in the neighbourhood 
school; 

c. that schools should identify and develop the 
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abilities of all children who may be classified 
as gifted and talented; 

d. that provision should be made for the acquisition 
of curriculum resource materials for use with 
gifted and talented pupils; 

e. that where a gifted or talented child has been 
identified, schools should, where appropriate, 
make approaches to other institutions or 
organisations to help develop his/her special 
skills; 

f. that it agrees with the appointment of a full
time consultant for the education of gifted 
and talented children and refers its views to 
the Chief Education Officer for consideration 
of priorities and appropriate action; 

g. that liaison be further developed among pre
schools, primary schools, high schools and 
secondary colleges to ensure a continuity of 
programs for children identified as gifted and 
talented; 

h. that the theory and application of teaching 
resources and techniques for gifted and talented 
children be given greater emphasis in teacher 
training and professional development programs. 

The Schools Authority noted the recommendation 
'that support be given to the recommendation of 
the Primary Review Committee concerning a 
reduction in class sizes, specifically in primary 
schools as this would greatly assist early 
identification and implementation of programs for 
these children'. (p.5) 

The publication and distribution of the ACT Schools 

Authority's policy on Gifted Education was received by 

some members of the teaching profession and some members 

of the A.C.T. Association for Gifted and Talented 

Children as an optimistic sign that other primary schools 

would be encouraged to develop and implement specific 

programs to meet the needs of their gifted students. 

The policy stated that "specific provisions 

should in general be accomplished within the child's 
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classroom and the child's local school, with the 

support of facilities such as special interest 

centres." (p.1) The clear intention was that parents of 

gifted students would no longer have to look further 

than their neighbourhood school for a challenging 

educational program to meet the special needs of their 

gifted child. 

It was hoped that the feelings of isolation 

expressed by interested teachers working in the field, 

and the feelings of frustration felt by parents of 

gifted students towards the many educators who remained 

impassive toward gifted students in their classes, 

were to be sharply reduced. 

The ACT Schools Authority policy was seen by some 

as a panacea for Gifted Education in the A.C.T.primary 

schools. The Schools Authority had acknowledged the 

presence of gifted students and it was anticipated that 

programs would be developed and implemented forthwith. 

The policy's recommendation that a full-time 

consultant for the education of gifted and talented 

children be appointed was applauded by teachers, teacher

educators and parents (ACT Schools Authority Inservice, 

1984) as it was forseen that the consultant would work 

toward achieving the other recommendations and would be 

an integral link between the ACT Schools Authority, 

educators and parents. The consultant would work 

towards heightening teacher and community awareness of 

the special needs of gifted students through inservice 
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education and community meetings, lend support, 

information and resources to classroom teachers to help 

them to cater for gifted students within their classrooms, 

and would establish and maintain a communication network 

within the A.C.T. 

In summary, the appointment of a consultant for 

the gifted and talented was seen as an initiative which 

would encourage and support local activity. 

The initial optimism expressed by those interested 

in gifted education in the A.C.T. who attended the 

initial workshop has not been sustained.Developments 

following the Commonwealth Government's May Economic 

Statement (1985) has made it unlikely that any consultant 

will remain in any particular curriculum area or in the 

area of gifted and talented children. (Proctor, 1985) 

The Minister for Education, Senator Susan Ryan, has 

advised, however, that the staffing adjustments in the 

ACT Schools Authority brought about by the May Economic 

Statement and the provision or otherwise of a consultant 

in the field of gifted and talented children have no 

direct relationship. In accepting the particular resolution 

in the policy statement concerned with the appointment 

of a full-time concultant, the Schools Authority 

accepted that matters of priority in the allocation of 

consultancy support remained to be settled. (Holland, 1985) 

A.C.T. schools have considerable autonomy with 

respect to developing educational programs and determining 

curriculum priorities. Each School Board may set its own 
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priorities with regard to the needs of students and 

Self Management Funds are allocated by the ACT Schools 

Authority which enable them to finance their programs 

according to the School Board's priorities. 

Sections b,c,d and e of the ACT Schools 

Authority policy on the Education of Gifted and 

Talented reinforce the concept of devolution of 

responsibility for educational programs to the schools. 

Thus, individual schools may choose to direct resources 

into the area of gifted programs or they may choose 

not to do so. 

Indirect Support Available to Schools 

The ACT Schools Authority has made no direct 

allocation for either specialist staff or curriculum 

resources but the following indirect support is 

available to schools: 

1. The Resource Teacher Program aims to cater for 
students with special needs while keeping them 
in the mainstream education system. The resource 
teacher, currently in about 20% of primary schools 
works with classroom teachers.(Jones, 1985) 
The role of resource teachers has been defined 
to 

a. develop programs for children with 
special needs; 

b. assist classroom teachers to develop 
skills enabling them to cater for 
students with special needs. Some schools 
include gifted students in this category. 

2. The Professional Development Section of the 
ACT Schools Authority sponsors teachers to go to 
seminars and conferences on education for the 
gifted and students. Inservice courses are also 
available to help schools cater for these 
students. 
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3. The Curriculum Developments Projects Scheme 
makes funds available to schools with special 
projects. In 1983/1984, S58 000 was allocated 
for proposals that enhance the curriculum of 
a school with an emphasis on innovation, 
extension or enrichment, and activities 
designed to meet special needs. 

4. The System Needs Pool is a component within 
the current staffing formula which allows 
additional staffing resources to be provided 
for fixed periods of time to selected schools. 
Its purpose is to provide a capacity fat the 
A.C.T. public school system to respond to 
high priorities, to meet emerging needs and 
to provide for pilot innovations which meet 
the needs of the system. 

The priority areas for 1985 were: 

a. the arts, pre-school to year 12; 
b. science and technology, pre-school 

to year 12; 
c. secondary school renewal. 

5. A.C.T. schools also have access to Commonwealth 
Schools Commission funding through the Special 
Projects of National Significance Programs. In 
1984 Gifted and Talented Children was one of 
the six priority areas. One A.C.T. school 
received S10 000 to implement a program in 
this category. (Cullen, 1985) 

The ACT Schools Authority has a policy to make 

provision for gifted and talented students in 

government schools but it is largely the responsibility 

of schools to tap into the resources that are potentially 

available to meet them. If schools wish to take the 

initiative to meet the needs of gifted students then the 

professional development, special project funding and 

additional staff are available in limited amounts. 

(ACT Schools Authority, 1984) 

Parents might suspect that in the A.C.T. their 

child will encounter a challenging educational 



environment in the local school as it is the ACT 

Schools Authority's aim that: 
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It is the responsibility of the ACT Schools 
Authority to offer to all children in the A.C.T. 
an education of the highest quality ••• a 
system of education which ensures to each child 
a genuine opportunity to avail himself/herself 
of the kind of education best suited to his/her 
abilities. (ACT Schools Authority Curriculum 
Guidelines, 1973) 

Each child, however, is not ensured of a 

genuine opportunity to avail himself/herself of the 

kind of education best suited to his/her needs and 

abilities. Some children do not have a challenging 

educational program and many of these children become 

bored, disruptive and underachieve. These children 

may lose interest in learning before they even leave 

primary school. (Braggett, 1984) 

The A.C.T. Association for Gifted and Talented Children 

At a public meeting in October 1980 some parents 

expressed concern that the special needs of gifted 

and talented children were not being met by some local 

schools. A foundation committee was elected and the 

A.C.T. Association for Gifted and Talented Children was 

formed. 

The purpose of the Association was: 

1.to recognise and identify the existence and 
needs of gifted and talented children; 

2. to develop and maintain awareness of the 
gifted; 
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3. to foster a climate which encourages 
extension of the abilities of the gifted and 
talented children; 

4. to work in education institutions, the 
community and government agencies to encourage 
acceptance and awareness of the needs of 
gifted and talented children; 

5. to promote the study of the nature of 
giftedness; 

6. to maintain contact with similar organisations 
both nationally and internationally; 

7. to study the difficulties experienced by gifted 
children, their parents and their teachers; 

8. to provide support services for parents and 
teachers in the guidance of gifted children; 

9. to promote the extension of education programs 
in giftedness for teachers in both pre-service 
and inservice training; 

10. to provide opportunities for formal and informal 
interactions between gifted and talented children 
and between their families; 

11. to develop a rapport between the A.C.T. 
Association for Gifted and Talented Children 
and the community which allows utilization of 
human and material resources; 

12. to work to ensure that education authorities 
provide sufficient systemic resources to cater 

for gifted and talented children; and 

13. to do all the things which are incidental or 
conducive to the attainment of the above 
purposes. (1980:1,2) 

Since that first meeting the A.C.T. Association 

for Gifted and Talented Children has initiated a variety 

of endeavours to achieve its purpose and members have 

attended the First and Second National Conferences on 

the Education of Gifted and Talented Children (August 

1983, May 1985) and other seminars held in the A.C.T. 
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(March and July, 1984) 

The Explorers Club was established by the 

Association to provide stimulating experiences and 

opportunities for gifted children to meet and mix with 

their intellectual peers and to have a lot of fun. The 

children have also participated in the Sunday in the Park 

Program (February 1982) and a Think Fair. (September 1983) 

The Association has made contact with other State 

Associations. In 1982 the Commonwealth Schools 

Commission asked the Association to collaborate in the 

production of an information brochure for parents of 

gifted children. Two submissions have been written by the 

Association :Submission to Task Force on Special Needs 

(February 1982),and a submission for Schools Commission 

Projects of National Significance,Supporting Family -

School Liaison for Gifted and Talented Children. (March 

1983) 

The Association has had a checkered history since 

1980 and a small group of very enthusiastic members has 

ensured its continuity. The Explorers Club has enabled 

gifted children to meet on weekends and the Association's 

meetings and newsletters have maintained a network of 

communication between individuals who have demonstrated 

an interest in gifted education. 

The Association faced a dilemma in 1985 which some 

schools have faced in the past. When the personnel who 

have shown the greatest interest in gifted education 

are transferred or have heavy work commitments which 



preclude their involvement in gifted programs, what 

happens to the programs which have been established? 
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In the weeks leading up to the Annual General 

~eeting {October 1984) it seemed highly likely that 

unless there was a resurgence of interest at committee 

level the Association would become defunct. A 

resurgence of interest did occur, a new committee was 

elected and the Association is continuing with renewed 

vigour. 

Summary 

In this chapter an overview of provisions for 

gifted children in the A.C.T. has been developed. The 

ACT Schools Authority published and distributed a policy 

on gifted education in 1983 to every primary school. 

The ACT Schools Authority accepted the Commonwealth 

Schools Commission 1 s definition of giftedness, 

encouraged the local school to identify and develop the 

abilities of all gifted and talented children and agreed 

with the appointment of a full-time consultant. 

Since 1983 the ACT Schools Authority has made 

no direct allocation for either specialist staff, a 

consultant or curriculum resources but indirect support 

has been and is still available to schools through the 

Resource Teacher Program, the Curriculum Developments 

Project Scheme, the System Needs Pool, the Professional 

Development Section of the ACT Schools Authority and 

Commonwealth Schools Commission funding through the 

Special Projects of National Significance Program. 



In 1980 the A.C.T. Association for Gifted 

and Talented Children was formed and it has provided 

a variety of opportunities for gifted and talented 

children to meet their intellectual peers in a 

stimulating environment in out of school hours. 

12 

Members have attended relevant seminars and the net

work of communication maintained by the Association has 

provided a degree of support for parents and teachers 

who have felt isolated in their concern for the 

gifted and talented child. 

In Chapter 2 some important issues in the area 

of gifted and talented education are discussed in the 

context of A.C.T. provisions discussed in Chapter 1. 



Chapter Two Some Issues of Importance in the 

Area of Gifted and Talented Education 

1. Philosophical Issues 

Some concerns arising from special provision for 

gifted students. 

a. Elitism 
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Australians are noted for their scaling down of 

•tall poppies• in every field of endeavour outside of 

the sporting arena. Exhibitions of giftedness are 

downplayed and signs of giftedness are often resented 

in others. (The Weekend Australian, August 10/11,1985 

:10) It is not surprising therefore, that educators 

often express fears that the provision of special 

programs for gifted students will draw immediate 

protests of "Elitism" from the community, although 

the provision of specific programs for the gifted 

would concur with Section 13 of The Commonwealth 

Schools Commission Act which states: 

••. provide equal opportunity for education, 
especially the desirability of providing 
special educational opportunities for students 
who have demonstrated their ability in a 
particular field of studies, including 
scientific, literary, artistic/ musical studies. 

In 1971 the Federal Commissioner of Education in 

the United States addressed the question of whether 

special provisions for gifted students were un

democratic. In reply he stated that if democratic 

educational practice is interpreted as the same 

education for all, then the answer is yes. If 
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democratic education means appropriate educational 

opportunities and the right to an education in 

keeping with one's abilities to benefit, then the 

answer is no. If the answer was yes, then all special 

educational programs would disappear. (United States 

Commissioner of Education, Report to Congress, 

Education of the Gifted and Talented,1971) 

The Hon. Mr Justice Kirby (1982) stated that: 

••• if we embrace the democratic ideal we 
should be doing everything to ensure that 
the small child at the local school ••• 
has an opportunity to excel and flourish. 

Goldberg (1980:10) stated after her second visit 

to Australia, in which she was specifically invited by 

the Commonwealth Schools Commission to ~eview changes 

that had occurred in gifted education since her first 

visit in 1978, that ttthe spectre of elitism continues 

to haunt Australian educators"· 

Elitism only becomes an issue if specific 

programs are developed and implemented for gifted students 

in isolation from the general arrangements of the school. 

Ideally, the programs should be seen as an integral 

part of the total school program; a routine measure 

within a set of established procedures for meeting 

individual differences and for providing for equality 

of opportunity. 

There are many existing programs which meet the 

special needs of learners and the fear of "Elitism" has 
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never been expressed. Programs for slow learners, 

physically-disabled learners, neurologially-impaired 

learners, students from non-English speaking homes, 

students who have a low socio-eceonomic background, 

students w~o participate in sporting teams, bands, choirs 

musical groups and drama societies. 

Special programs proliferate in Australian schools 

to such an extent that Gunter (1980:23) expressed the 

view that if special programs were designed for the 

gifted he saw that the only group without a special 

program would be "the white Anglo Saxon, physically 

unblemished, monolingual male of high socio-

economic background and mediocre ability". 

b. Needs of a Society 

In a highly advanced, technological society, 

with 20% of fifteen to nineteen year old youth 

experiencing unemployment (Townsville Bulletin, 19-

8-1985 :1) and the real or imagined possibility of 

nuclear confrontation, there is an urgent need for 

Australia to cultivate its gifted youth in an effort 

to meet an ever-increasing demand for high levels of 

performance in all areas of human endeavour. 

This demand continues a historical trend that 

in times of Australia's greatest need there has been 

a resurgence of interest in our gifted youth - in the 

194D's during the period of reconstruction after 

World War 2, in the 1950 1 s in the wake of the 

launching of the Russian Sputnik, and in the 1960 1 s 

and the 1970 1 s which were accompanied by the developmen 
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of creative talent. (Braggett, 1984) 

Burt (1975) in Wallace (1981:3) wrote: 

In the interest not only of national survival 
but the progress of the race as a whole, 
there is no escaping the obvious conclusion that 
in the long run it is the highly intelligent 
few who can confer the greatest benefits on 
the least intelligent many, including, it may 
be, in the time of crisis, the gift of life 
itself. 

This was reiterated in the Final Report of the 

Select Committee on Education in Queensland (1980) 

in Q.A.G.T.C. Newsletter (1984:27) which stated: 

Gifted and talented children represent 
an important national resource, which, 
on the grounds of self interest alone, 
the community cannot afford to neglect. 

c. Labelling 

The provision of special programs for the 

gifted encourages the gifted to develop their gifts 

but caution has often been expressed as to whether 

the gifted will regard themselves as superior to 

mainstream students. Will they develop elitist 

attitudes and/or suffer social rejection by their 

non-gifted peers and their mainstream teachers? 

Earlier studies provided some evidence to 

suggest that peer culture was not supportive of 

outstanding academic attainment (Tannenbaum 1962, 

Coleman 1961) but a more recent study has indicated 

an indifference toward gifted students by non

gifted peers. (Ford 1978) 



Teachers have been reported as disliking 

gifted students and see them as trouble makers who 

could undermine their authorit~ (Times Educational 

Supplement, 28-8-1981:7) Jacobs (1972) stated that 

giftedness was less accepted by teachers than the 

behaviour of the less bright, more normal child, 

17 

but Nicely, Small and Furman (1980) were more 

encouraging when they reported that the more teachers 

knew about gifted students the more likely they 

would be positive to having students attend gifted 

programs. 

Ford(1978) indicated that parents were 

indifferent towards the gifted but Fisher (1981) 

reported a parental concern that parents did not 

want their child to be labelled 1 gifted 1 if it 

would arouse envy on the part of their peers or 

their own contemporaries. The possibility of 

labelling with its accompanying problems could be 

minimised if programs for the gifted formed part 

of the routine arrangement of the local school. 

Students attending those classes would then regard 

them as a normal part of their educational program. 

It is rarely stated that members enrolled 

in other school programs, such as basketball and 

football programs, or choir and recorder groups, 

will develop elitist attitudes and consequently 

feel superior to other students. There are so many 

opportunities in Australian schools for students to 



participate in a varity of programs. If the 

elitist argument was taken to its logical 

conclusion, the majority of school students would 

form an educational elite. 

2. Definition of the Term 1 Gifted 1 
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There are many definitions of the term 1 gifted 1 

in the literature but the ACT Schools Authority 

adopted a broad approach to giftedness in accepting 

the 1981 Schools Commission statement that: 

Gifted students are those possessing, to an 
outstanding degree, demonstrated competence 

or potential intellectual, creative and/or 
other abilities. 

(Schools Commission,1981) 

Implications of the Definition 

In light of recent Commonwealth Government 

Education finance cuts resulting from the May 

Economic Statement the argument of "Why provide for 

the 'Haves• when limited resources are unable to 

provide adequately for the 1 have-nots'?" may be 

heard with increasing frequency, as lobby groups 

argue for an equitable distribution of the education 

budget to give every student 1 a fair go'. 

The Australian catch cry of 1 a fair go' has 

meant in many instances that every student would be 

provided with an equal educational opportunity. This 

was often translated into practice as an equal 

education for all, thus isolating the minority groups 
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at either end of the ability scale. {South Australian 

Education Information Papers, 1983) 

This was at variance with the position held by 

the Commonwealth Schools Commission which had adopted 

the approach taken by the Keeves Committee in South 

Australia 1 1982, Vol.1. para 4.5) . . 

The principle of equality of opportunity in 
educ~tion that we endorse is that individuals 
in our society should be provided for 
according to their needs, both for their own 
good and for the benefits of the society in 
which they live. 

Some people may find it difficult to acknowledge 

that a student with an I.Q. of 130+ could possibly be 

disadvantaged by a school that did not provide a 

special program to meet that student's special needs. 

Ryan (1982) contended that students with a high I.Q. 

score enjoy an initial advantage over other students; 

therefore,he argues, disadvantaged students should have 

special programs designed to help them overcome their 

disadvantage. 

In reply to this frequently-expressed view 

Summer (1977) in Q.A.G.T.C. Newsletter (1984:94) 

has stated that "for every Einstein or Martin Luther 

King who emerges, a dozen more or so do not." 

Braggett (1984) has claimed that the gifted are 

usually unfairly stereotyped - a small group of 

children who work hard at their studies, achieve 

success throughout their schooling, undertake tertiary 

studies and graduate to one of the more financially 



rewarding professions that ensures a high standard 

of living 
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This notion can be traced back to Terman 1 s 

(1926) definition of giftedness which was mainly 

concerned with intellectual giftedness. Since 1926 

Terman 1 s definition of giftedness has gradually 

expanded to include other fields of human endeavour. 

The Marland Definition (1972), which is often 

cited in the literature, defines six areas of human 

endeavour in which students are capable of high 

performance. Renzulli (1978) has added another 

dimension to the definition of giftedness - the 

presence of high levels of task commitment. 

It is clearly desirable that if gifted students 

are to avoid being stereotyped by being labelled 

'gifted', schools, teachers, parents and students 

should be aware of the definition of the term 'gifted' 

and the types of students likely to participate in 

a school's gifted program. 

3. Giftedness Will Always be Realised 

Another assertion is that giftedness will be 

realised regardless of the teachers and methods of 

instruction made available to gifted students. 

Strang in Witty (Ed.) (1979:164) argued that 

native ability was not enough to enable a child to 

reach his/her maximum potential : 
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Giftedness is a product of the interaction of 
native ability and life experiences. If a 
child has a native ability his environment 
determines the use he makes of his gifts and 
special talents ••• intelligence unfolds in 
response to experience, intelligence elaborates 
itself. 

Many gifted students do not realise their 

potential. Braggett (1984) affirmed that the abilities 

and aptitudes of the gifted need to be nurtured in a 

sympathetic environment if they are to develop to an 

optimum level. 

Some gifted students are disadvantaged by their 

environment and their giftedness goes undetected, but 

others deliberately choose to mask their giftedness 

through underachievement due to family pressure to 

succeed, peer group pressure to conform (Braggett, 1984) 

or teachers who may feel threatened by the presence of 

gifted students. If gifted students remain unchallenged 

they can adopt a variety of survival strategies -

disruptive classroom behaviour, school refusal and 

underachievement. 

Horwitz (1974) has claimed that gifted students 

have been shown to be the most retarded of any school 

population in the disparity between their mental age 

and their accomplishments. Killman & Pringle (1970) in 

Laycock (1979) supported the likelihood of gifted 

students underachieving when they reported that 84% 

of students referred for educational difficulties had 

an average I.Q. score of 134. 
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Summary 

This chapter has discussed the definition of the 

term 1 gifted 1 , the implication of the Commonwealth 

Schools Commission's definition of giftedness, the 

attitudes that giftedness will always be realised and the 

three concerns which may arise from the provision of 

programs for gifted students - elitism, the needs of 

society and labelling. 

Australian youth has been an undervalued resource 

during the last decade but International Youth Year (1985) 

saw a resurgence of interest in Australian youth by 

members of the community and members of local councils, 

State and Territory Governments and the Federal Government. 

Special programs were developed throughout 

Australia to meet the special needs of all youth as 

members of the community and governments realised that 

many youth were not realising their potential. 

Within that context, any special provision made to 

meet the needs of gifted students in the local school 

formed part of an overall programming arrangement in 

which the school aspired to meet the individual needs 

of all students. When this occurs, the philosophical 

issues of elitism and labelling may not accompany the 

program's introduction as the school community acknow

ledges that the special needs of individual students 

are being met through access to a variety of programs. 

In Chapter 3 the specific area of concern for 

this study is outlined. 
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Chapter Three The Area Of Concern 

My interest in community and teacher attitudes 

towards the provision of special educational programs for 

gifted students in primary schools has developed in 

response to a number of factors that have occurred 

during my teaching career. 

Since 1975 there has been an unprecedented 

interest in gifted programs in Australian schools, 

accompanied by an injection of both Commonwealth and 

State Government funding to assist some local schools 

to devise and implement specific educational programs 

to meet the needs of their gifted students. 

In other educational settings however, comments 

have been made by teachers and parents whose local 

schools have not implemented specific programs for 

gifted students. 

Some parents who have expressed interest in 

gifted programs have been frustrated by the inability, 

or apparent lack of interest in gifted education by 

educators in their local school, to provide the 

educational programs to which their school's Aims espouse. 

Conversely, in some other schools, the school 

community has discussed the need for a specific 

program to meet the special needs of gifted students, 

but before a program has been developed it has been 

discarded because the provision of a specific program 

to meet the special needs of gifted students might 



have drawn protests of elitism from some sections of 

the community. 
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There is a dearth of Australian or American 

research of 'Attitudes Towards Providing Special 

Education Programs for the Gifted' and neither country 

has provided adequate funding for research in gifted 

education. (Schools Commission, 1981:55) 

The ACT Schools Authority's broad approach to 

giftedness and its adoption of the Commonwealth Schools 

Commission's definition of 1 gifted 1 has enabled the 

local school in the A.C.T. to devi~e and implement a 

program, or programs, to meet the needs of children 

•~assessing, to an outstanding degree, demonstrated 

competence or potential in intellectual, creative and/or other 
II 

abilities. {Supplement.to the Schools Bulleti~No.133:5) 

In reality, due to a host of factors, few schools 

could hope to provide programs to meet the special needs 

of every gifted student within the school population. It 

is possibly unrealistic to hold that expectation of the 

local primary school. 

This has led to a number of very important 

questions being asked and answered in some local 

primary schools, but the data needs to be collated to 

provide a much needed data bank so that people who are 

interested in the field of gifted education have a 

ready source of reference to the following questions: 

1. Why did the local school develop and implement a 

specific program in a particular area of giftedness? 



2. Who was involved in the selection procedure of 

that specific area? 

3. Who should identify gifted students? 
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4. What procedures should be used in the identification 

of gifted students? 

. 5. What organisation should the program take? 

6. What location(s) should be used for the program? 

7. Who should teach the program? 

8. When should the program be introduced? 

9. Should gifted students be extended or accelerated? 

10. What level of involvement should parents and members 

of the community have in the development and 

implementation of the program? 

11. Do classroom teachers require assistance if a gifted 

program is introduced at the local school? 

Aims of the Field Study 

The task of the Field Study was to examine the 

attitudes expressed by three populations in the A.C.T. 

(Primary School Principals, Primary School Teachers and 

Parents) towards educational provisions for gifted 

students in primary schools in the A.C.T. 

The specific aims of the Field Study were: 

Firstly : to explore whether principals, Teachers and 

Parents hold different attitudes towards 

gifted students and the provision of 

specific programs to meet their special 

needs; 



Secondly: to discover whether frequently-asserted 

general attitudes towards gifted students 

in the A.C.T. were valid; 
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Thirdly : to determine the attitudes of Principals, 

Teachers and Parents towards the key aspects 

of planning and organisation of gifted 

programs in primary schools in the A.C.T.; 

and 

Fourthly: to ascertain whether Principals, Teachers and 

Parents express similar, or fundamentally 

different attitudes towards primary class

room teachers and their knowledge of, and 

need for assistance with gifted education. 

Statement of the Problem 

Primary School Principals (PR.), Teachers (T.), 

Parents (Pl) and Parents who have demonstrated an 

interest in the gifted (P2) 1 hold different views 

towards special educational provisions for gifted students 

in primary schools in the .A.C.T. 

1. The parent group was divided into two groups to 
enable the candidate to compare and contrast the views 
of each group. Members of the Parent group (P1) had a 
child at one of the nine primary schools. Members of 
the Parent group (P2) were members of the A.C.T. 
Association for Gifted and Talented Children. 
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Chapter Four Methodology 

The Mail Questionnaire 

The mail questionnaire is the most-commonly used 

research method in the field of Education (Moore, 1983:15) 

and the subject which this Field Study addressed 

determined that the survey method would be used as a 

means to explore the topic. 

The mail questionnaire was selected ahead of the 

personal interview technique to reach a large number 

of people because of its economy in terms of time and 

postal charges, in comparison to the cost of salaries 

and expenses of personal interviewers. It would have been 

very difficult to interview the 392 respondents single

handedly within a limited time frame, and the obvious 

alternative, the employment of interviewers, would have 

been cost-prohibitive and beyond the terms of reference 

of a Field Study. 

The mail questionnaire is an impersonal instrument 

but it avoids some of the problems that can develop with 

personal interviews. It does of course raise other 

difficulties. The respondent can see all of the questions 

before answering them; the respondent's answers are 

final and there is no opportunity to probe beyond a 

given answer, to clarify an ambiguous answer or to 

overcome a respondent's unwillingness to answer, and 

there is no opportunity to supplement the respondent's 

data by observational data. (Moser, 1969:178) These 
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difficulties have to be balanced against the advantages. 

The major limitation of the mail questionnaire 

is that of non-response (Moser, 1969:177) but careful 

prior-planning of the questionnaire's content, format 

and distribution procedure can ensure that the 

questionnaire is self-explanatory and capable of 

competing for the respondent's time. 

The mail questionnaire has several advantages. The 

respondent can complete the questionnaire at leisure 

(Moore,1983:18) and the questions can be answered more 

willingly and accurately when the respondent is not 

face to face with a stranger-interviewer. (Moser,1969:177) 

The respondent has the opportunity to look through the 

questionnaire before answering the questions and this 

avoids the problem of the respondent answering 

defensively at the beginning of an interview because 

of a feeling of uncertainty of the subject matter to 

follow. The problem of non-contact is avoided too. 

The completion of a mail questionnaire takes time 

and effort so respondents will only complete a mail 

questionnaire if they are interested and confident that 

completion of the questionnaire will not embarrass or 

disadvantage them, and that assurances to that effect 

are kept. 

How to Achieve Maximum Response to a Mail Questionnaire 

A maximum response can be achieved if certain 

principles of style and procedure are adhered to: 
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1. The questionnaire should have: 

a. o friendly covering letter which states what the 

survey is about (Moser, 1969:180); 

b. an assurance of anonymity and confidentiality: 

c. an enclosed stamp-addressed envelope to enable the 

respondent to return the completed questionnaire 

at no personal cost; and 

d. an offer of the results of the survey (Leedy,1980:100); 

2. Sponsorship should be sought. It is especially 

desirable for the Field Study candidate to seek a 

sponsor who is connected in some way to the sample 

that the Field Study has chosen. (Moser, 1969:179); 

3. All respondents should be able to answer all of the 

questions in the questionnaire so particular care 

should be taken with its preparation. The writer 

should employ: 

a. simple words; 

b. short sentences; 

c. simple sentence construction i.e. Subject - Verb -

Object; and 

d. basic punctuation. (Moore,1983:20); 

4. The questionnaire should develop from the general to 

the specific to enable the respondent to become 

familiar with the topic and to allow them to slowly 

refine their ideas; 

5. Ambiguity, emotive words and blatant bias should be 

avoided; and 



6. The questionnaire should be easily read, so the 

writer should ensure that: 

a. a large type size should be used when the 

questionnaire is printed; 

b. a constant style of r~sponse should be used 

throughout; 

c. an "Uncertain" response should be included if a 

rating scale is used as the "Uncertain response 

might mean that the respondent: 

(i) does not understand the question; 
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(ii) feels ignorant about the subject and 

does not want to express an opinion; 

and 

(iii) is indifferent, or is unable to 

decide one way or another; and 

d. there is sufficient room· for "Other" responses if 

multiple-choice questions are used. (Moore, 1983:22) 

Survey Technique 

Moore (1983:22) has suggested that the use of the 

mail questionnaire can be divided into six stages: 

1. Preparation; 

2. Pre-Test; 

3. Pilot-Testing; 

4. Distribution; 

5. Chase; and 

6. Analysis 
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1. Preparation 

The mail questionnaire was developed during 

February, March and April, 1984 after an extensive 

literature review had been completed in the second 

semester, 1983, as part of a Master of Education Subject 

"Education Project". 

Unlike some other Field Study questionnaires the 

mail questionnaire for this study was developed by the 

candidate as there were no known Australian or 

American precedents that could be used or adapted. 

This factor led the candidate to seek imput from as 

many interested parties as possible. Every Department 

of Education and every Gifted Children's Association 

in each State and Territory was contacted. The 

guidelines of the study were outlined and the 

respondents were invited to contribute imput to the 

questionnaire. (Appendix A) 

Following this, an extensive list of questions was 

compiled and subsequently given to three C.A.E. 

academics who were asked to pass constructive 

comments on the relevance and importance of the 

questions to the questionnaire. 

2. Pre - Test 

April 5th. 1984 

A questionnaire was constructed and distributed to 

three stratum and the respondents were asked for 

their constructive, critical opinions. 
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Table 1 PRE-TEST RESPONDENTS 

Stratum Number 

C.C.A.E. staff 2 

Primary classroom teachers 2 

Parents 2 

3. Pilot - Testing 

April 12th 1984 

The questionnaire, with slight ammendments, was 

distributed to 14 respondents in four stratum. The 

respondents were asked to complete a dual task: 

a. to complete the questionnaire and to time how 

long it took to complete the task; and 

b. to comment on the questionnaire's vocabulary, 

sentence complexity, sentence length, punctuation, 

ambiguity, format e.t.c. 

Table 2 PILOT TEST RESPONDENTS 

Stratum 

C.C.A.E. academics 

Teachers 

Parents 

Commonwealth Research 
Personnel 

Number 

4 

5 

3 

2 



The respondents• feedback was invaluable. Three 

steps were taken as a follow-up measure: 

a. the questionnaire was rewritten in basic English; 

b. the questionnaire's length was shortened; and 

c. the questionnaire's format was altered. 

The questionnaire was then printed for distribution. 

(Appendix B) 

Design Characteristics of the Questionnaire 
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The questionnaire was eight pages in length. This 

included an instruction page and a page requesting 

biographical data. This was distributed with an 

introductory letter. 

a. The six page questionnaire was divided into 

five sections: 

( 1) General Attitudes; 

( 2) Program Areas; 

( 3) Identification; 

(4) Programs; 

(i) 

(ii) 

(iii) 

{iv) 

(5) Teachers 

(i) 

(ii) 

(iii) 

Location; 

Parental Involvement; 

Teachers; and 

Other; and 

Acquisition of knowledge on the gifted; 

Most desirable background experience; and 

Need of assistance. 
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b. The questionnaire contained 45 questions: 

(1)36 questions were of the type that asked respondents 

to show the extent of their agreement or disagree

ment to a written statement: 

1 • Strongly Agree 

2. Agree 

3. Uncertain 

4. Disagree 

5. Strongly Disagree 

Example 

The A.C.T. Schools Authority should 

employ a consultant for gifted 

education in primary schools 

1 2 3 

X 

(2) 2 questions were 'Open-ended' : (2.15, 7.2) 

(3) 1 question was multiple-choice: (7.1) 

4 5 



(4) 6 questions asked respondents to rate preference 

or importance according to their rating of a 

written statement. 

Example 

Below there are 2 ways that gifted students can 

Progress through school. Please rank them in order 

of importance. 

1= Most Preferred 2= Least Preferred 

1 

a. Years of schooling should not be 

fewer for gifted students; their 

study should be extended horizontally, 

i.e. at a wider level. 

b. Years of schooling should not be 

fewer for gifted students; their 

study should be extended vertically, 

i.e. at a higher level 

4. Distribution 

June 1984 

X 
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2 

X 

During the preparation of the mail 

questionnaire for the Field Study the ACT Schools 

Authority was approached for assistance in the form 

of access to the postal courier which links every 

ACT Schools Authority school with the ACT Schools 

Authority; assistance with postage, and potential 

sponsorship of the Field Study. 
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The ACT Schools Authority generously allowed access 

to the postal courier and gave some assistance with 

reply-paid envelopes, but this was not without 

repercussion, which will be elaborated upon at a later 

stage. 

The Sample 

A disproportional stratified random sampling 

method was used to select the sample. A stratified 

simple random sample is characterised by having 

several pre-defined sub-groups, each with its own 

sampling plan. (McCall,1982:209) 

The Field Study was interested in three 

populations: 

a. Primary School Principals (PR.); 

b. Primary School Teachers (T.); and 

c. Parents who have been sub-divided into 

(1) Parents of Primary School Children (P1); and 

(2) Parents who have demonstrated an interest in 

the education of gifted children, i.e. Members 

of the A.C.T.Gifted Children's Association. (P2) 

A disproportional stratified simple random 

sample was selected as the sampling rate varied from 

stratum to stratum as the population numbers were 

radically different. 



Method of Distribution 

a. 10 primary schools were randomly selected from the 

ACT Schools Authority list of primary schools. 
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Every 8th school was selected after the first school 

had been randomly selected. 

b. Each of the 10 school Principals was personally 

approached and asked whether he/she would be 

prepared to allow the school population to reply to 

the mail questionnaire. The Principals' responses 

vary from enthusiasm, from a former Master of 

Education student, to a refusal, with no real 

reason given other than the Principal did not want 

his school to be part of the study. 

c. On Monday July 2, 1984 the actual distribution was 

conducted as follows; 

(1) each Principal was given 28 questionnaires to 

distribute: 

(i) 15 to Parents 

(ii) 

(iii) 

12 to Teachers 

1 to be completed by the Principal 

It was suggested to the Principals that the 

questionnaires be distributed in whatever manner 

he/she thought would ensure a high rate of return 

without interrupting the general running of the 

school. 

Each Principal was informed that the 

questionnaire would be collected on Friday, July 6, 

1984. 



(2) The questionnaire was posted with stamped, 

pre-addressed envelopes to 83 members of the 

A.C.T. Gifted Children's Association. 

(3) The questionnaire was posted to every primary 

school Principal who was employed by the ACT 

Schools Authority. Principals were instructed 

that the questionnaire could be returned in 

the pre-addressed envelope and returned to the 

Field Study candidate via the ACT Schools 

Authority mail courier. 
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d. On Thursday, July 6, 1984 the Field Study candidate 

phoned the 9 schools and reminded the Principals 

and/or Vice-Principals that the questionnaire 

would be collected the following day. An approximate 

collection time was given. 

e. On Friday, July 6, 1984 the Field Study candidate 

visited the 9 schools and collected any returned 

questionnaires. Principals and/or Vice-Principals 

were informed that if any questionnaires were 

returned at a later date they could be forwarded 

to a collection point at the ACT Schools Authority, 

via the mail courier. 

5. Chase 

a. On Monday July 9, 1984 a follow-up letter was 

sent to all Principals encouraging them to 

complete the questionnaire if they had not already 



done so, and to return it via the mail courier to 

the collection point at the ACT Schools Authority. 

b. A final collection of the questionnaires from the 

ACT Schools Authority was made on July 27, 1984. 

Return Rates of the Mail questionnaire 

Table 3 

Stratum 

Primary 

Primary 

Parents 

Parents 

Total 

A Table Showing the Distribution and 

Return Rates of the Mail Questionnaire 

Principals 

Teachers 

(P1) 
( p 2) 

Number 

Sent 

65 

108 

135 

83 

392 

Number 

Returned 

25 

60 

84 

38 

207 

38.46 

55.55 

62.22 

45.78 

52.80 

A Repercussion of the Mail Questionnaire 

The questionnaire and its distribution caused 

some primary Principals concern, as on July 10,1984 

Mr Hugh Watson, of the ACT Schools Authority Research 

Branch sent a Minute to all primary Principals 

instructing them that The Survey on Special Programs 

for Gifted and Talented Students in A.C.T. Primary 

Schools was being conducted as part of Mrs Mulraney 1 s 

39 
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MEd studies and it was not a Research Section project. 

(Appendix C) 

This misunderstanding occurred because the address 

which was used on the letter to all primary principals. 

The Field Study candidate was in the unusual situation 

of residing in Townsville, Queensland, undertaking a 

Master of Education course at the Canberra College of 

Advanced Education and asking respondents to the mail 

questionnaire to send any completed questionnaires to 

the ACT Schools Authority collection point, as the ACT 

Schools Authority had allowed access to the mail courier 

and some of the respondents were replying in pre

addressed ACT Schools Authority envelopes. 

In hindsight, this situation was handled 

incorrectly but at no time was there any attempt to 

mislead the respondents. The candidate should have 

addressed the letters using the following address 

rather than the address shown. 

Correct Address 

R.A. Mulraney, 

c/- Research Branch, 

ACT Schools Authority, 

Macarthur House, 

Northbourne Avenue, 

Lyneham. A.C.T. 2602 

Address Used 

R.A. Mulraney, 

Research Branch, 

ACT Schools Authority, 

Macarthur House, 

Northbourne Avenue, 

Lyneham. A.C.T 2602 

When the candidate contacted the ten primary 

schools to introduce herself and the Field Study a 

letter from the Research Branch of the ACT Schools 



Authority was shown to each Principal. (Appendix D) 

The letter stated: 

While the study does not form part of the 
research program of the Evaluation and 
Research Section, the findings of your 
study will be of interest to staff in this 
section. 
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The questionnaire may have caused concern among 

some primary school Principals but the Research Section 

of the ACT Schools Authority should note that several 

respondents to the questionnaire conveyed their 

feelings of optimism after they had received the 

questionnaire. The thoughts of one respondent summarise 

succinctly the comments received from several other 

respondents: 

I would be pleased to hear that research 
such as yours is an indication that the 
ACT Schools Authority is not totally 
inured to the concept of gifted children. 
Even only last year their pronouncement 
on the subject left little room for 
optimism. Perhaps there is change, even 
in ACTSA. 

In light of the repercussion it is questionable as 

to whether the problem was purely an administrative one 

i.e. the leaving out of "c/-" in an address, or whether 

the Research Section's response to the Field Study was 

indicative of the ACT Schools Authority's sensitivity to 

gifted and talented children in the A.C.T., and/ or 

whether the Research Section was under threat at the time. 

The lack of "c/-" in the address provided an 

opportunity for the Research Section to demonstrate its 
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strength. This took the form of two letters. One was 

a Minute to all Primary Principals, dated 10 July, 1984, 

(Appendix c) and a second letter was addressed to Mr 

Neil Russell, the Field Study supervisor; Dr A. Hone, 

and Dr R. Traill, acting Head of the School of 

Education at the Canberra College of Advanced 

Education. (Appendix E) 

The hasty response of Mr Hugh Watson, on behalf of 

the ACT Schools Authority's Research Section, and the 

aspersions cast by him to discredit the thorough 

preparation of the candidate exaggerated an administrative 

error out of all proportion. 

The demise of the Research Section in 1985 may 

indicate that the professional careers of members of the 

Research Section were under threat in July 1984. 

If, as Mr Watson stated in his letter to Mr 

Russell, Dr Hone and Dr Traill, the questionnaire 

"caused a great deal of concern in A.C.T. primary 

schools", he was either exaggerating, or, if his 

assertion was valid, the area of gifted and talented 

children in A.C.T. primary schools seems to be of a more 

sensitive nature than it initially appeared. 

The three responses of school Principals in the 

A.C.T. to the questionnaire exemplified the contentious 

nature of gifted and talented education. 38.46% of 

Principals replied to the questionnaire. A great deal 

of concern was expressed to the ACT Schools Authority 

by an unknown number of Principals, and it is highly 



likely that a number of Principals failed to respond 

to the questionnaire in any form. 
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A range of responses is expected to any 

questionnaire. In this instance, the secondary response 

made by the Research Section was surprising, an over

reaction to an administrative error, and a denigration 

of the thorough preparation of the Field Study candidate. 

The magnitude of the Research Section's response to the 

administrative error raised some pertinent questions 

which have remained partially unanswered. 

Could the Questionnaire be Improved 

A minority of respondents' replies to the 

questionnaire in its present format highlighted the 

difficulties encountered in answering some questions. 

1. Questions 2.1 - 2.13 

These questions were thought to be of a 

sexist nature by some respondents, The candidate 

included those questions in an effort to clarify 

firstly, whether the three groups held sexist 

views towards the provision of special programs 

for the gifted, and secondly, how the three groups 

perceived, in order of importance for boys and 

girls, the six areas of giftedness as defined by the 

Marland definition. 

2. Question 2.15 

It appears that some respondents did not fully 



understand this question and as a result the candidate 

did not analyse this question's responses. The 

candidate sought views on whether .2!:!Y students should 

have opportunities to participate in, and complete a 

special program when they wish to do so. 

This approach differs from a gifted program in 

which a small number of children are identified as 

1 gifted 1 and a program is subsequently designed for 
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that group of students for a specific length of time. 

e.g. a term. The former program is more flexible and 

acknowledges that all children have gifts and talents 

whereas the latter identifies a small number of 'gifted' 

students. 

The candidate found difficulty in explaining the 

concept adequately in a questionnaire format in which 

brevity is of the greatest importance. 

3. Questions 8.1 - 8.7 

These questions were included primarily to ascertain 

the views of Principals and Teachers on issues pertaining 

to the teaching profession. It was of interest to compare 

the views of the three populations but some members of 

the Parent group found Section 8.1 - 8.7 difficult and/ 

or irrelevant to complete. The candidate chose not to 

differentiate the questionnaire format between the three 

groups in an effort to simplify the completion of the 

questionnaire. A choice was made to seek the views 

of Parents, knowing that some Parents would not be 



4. 

fully aware of the content of the questions. 

Three repondents found the wording of the 

questionnaire to be ambiguous and a small number 

commented on the length of the questionnaire. In 

defence, the questionnaire was broadly-based as 
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the candidate sought answers to issues arising from 

the provision of special programs for gifted students 

in the primary school. The questionnaire was 

comprehensive in scope but brevity was aspired to when 

the questionnaire was designed. Perhaps the perfect 

questionnaire has not yet been created! 

Summary 

In this chapter the Field Study 1 s methodology 

was outlined. The mail questionnaire was selected to 

reach a large number of people and the candidate 

duplicated Moore's approach (1983) to the survey 

technique in which the development and implementation 

of the mail questionnaire was divided into six stages -

preparation, pre-test, pilot testing, distribution, chase 

and analysis. 

The six page questionnaire was developed by the 

candidate and distributed to all primary Principals, 

members of the A.C.T. Gifted Children's Association, 

and Principals, Teachers and Parents in nine primary 

schools. The questionnaire's return rates ranged from 

38% for Principals to 62% for Parents, with an overall 

rate of 53%. The ACT Schools Authority rendered some 



assistance to the candidate but some repercussions 

followed. 

In Chapter 5 the results of the survey are 

discussed. 
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Chapter Five Presentation of Results 

The interpretation of individual attitudes 

towards special educational provisions for gifted 

students in primary schools in the A.C.T. has 

provided an indication as to the extent to which 

there is agreement in attitudes held by Primary 

School Principals (PR.), Teachers (T.), Parents (P1) 

and Parents who have demonstrated an interest in 

gifted education. (P2) 

Analyses 

The data was analysed in the following 

sequence: 
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1. The candidate combined some of the response categories 

for ease of analysis. This produced three response 

categories in place of the original five 

categories - Strongly Agree and Agree, Uncertain, 

and Disagree and Strongly Disagree; 

2. The raw data was changed to percentages; 

3. The following questions were selected for 

statistical tests of significance following an 

initial examination of the data . . 
a. 1.1,1.2,1.3. and 1 • 5; 

b. 2. 1 ; 

c. 3.2 and 3.3; 

d. 4.1,4.2, 4. 3, 4.4 and 4.6; ,. 

e. 5.1, 5.2 and 5.3; 

f. 6.1, 6.2 and 6.3; and 



g. 8.3, 8.4, 8.5, 8.6 and 8.7 

4. The answers to the following questions were 

ranked from 1 The most important (1) •.•.•.••..••••. 

Least Important ( ) : 

a. 2.14; 

b. 3.1; 

c. 4.5 and 4.7; 

d. 7.1;and 

e. 8.1 and 8.7. 
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Findings 

1. General Attitudes 

The results of this analysis are presented 

in Table 1. 
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Table 1 General Attitudes Towards Gifted Students 

Variable PR T P1 

1.1 Strongly Agree 96 96.6 96 
Agree 

Uncertain D D 1 

Disagree 
Strongly Disagree 4 1. 6 1 

1 . 2 Strongly Agree 32 25 32 
Agree 

Uncertain 28 18 21. 4 

Disagree 
Strongly Disagree 40 54 47.5 

1 . 3 Strongly Agree 44 25 37 
Agree 

Uncertain 40 43.3 32 

Disagree 
Strongly Disagree 12 26.3 29 

1 • 5 Strongly Agree 80 75 80 
Agree 

Uncertain 4 8 10 

Disagree 
Strongly Disagree 12 12 4 

( All figures in percentages ) 

* Every Table should be read in conjunction with the 
relevant section of the questionnaire. 

P2 

97.2 

D 

2.6 

18.4 

13 .1 

68.4 

13 .1 

23.6 

63 

92 

2.6 

5.2 



Summary of Results 

1.1 There was not a significant difference between 

the populations ('X.. 2 = 5.36) to the attitude 

that every student is entitled to an educational 

program that will assist him/her to the fullest 

of his/her potential. (Appendix F) 

1.2 There was a significant difference between the 

populations ( ~ 2 = 41.6, significant at the 

pc::;, 0.05 level) to the attitude that gifted 

students will succeed on their own. 

a. 32% of Principals and Parents (P1) thought 

that gifted students would succeed on their 

own; 

b. 25% of Teachers thought that gifted students 

would succeed on their own; and 
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c. 18% of Parents (P2) thought that gifted students 

would succeed on their own. (Appendix F) 
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Figure 1.1 Community and Teacher Attitudes 

Toward Gifted Students Succeeding 

Without Access to Special Educational 

Provisions for Gifted Students. 

1.3 There was a significant difference between the 

populations ( X. 2 = 103.27, significant at the 

P<0.05 level) to the attitude that gifted students 

will view themselves as superior to other students 

when they are placed in Special programs. 

(Appendix F) 

44% of Principals, 37% of Parents (P1) and 25% 

of Teachers expressed the view that gifted students 

would view themselves as superior to other students 

if they were placed in special programs, whereas 
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only 13. 1 % of Parents (P2) agreed with this statement. 
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Figure 1.2 Community and Teacher Attitudes 

Toward Whether Gifted Students Feel 

Superior to Other Students When Placed 

in Special Programs. 

1.5 There was a significant difference between the 

populations (X 2 = 71.39, significant at the 

Pc::::0.05 level) to the attitude that special programs 

should be run for gifted students. All four groups 

responded very positively to this question with 

80% of Principals and Parents (P1), 75% of Teachers 

and 92% of Parents (P2) expressing the view that 

special programs should be run for gifted students. 

(Appendix F) 
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Community and Teacher Attitudes 

Toward Whether Special Programs 

Should be run for Gifted Students. 
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2. Program Organisation 

a. Program Areas 

Table 2.1 Attitudes Toward the Importance 

Variable 

2 .1 Strongly 
Agree 

Uncertain 

Disagree 
Strongly 

of the Provision of Special Programs 

for Boys Rather Than Girls 

PR T P1 

Agree 0 3.3 1 . 1 

0 6.6 3.5 

Disagree 88 79.9 72.6 

Summary of Results 

There was a significant difference between the 
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P2 

0 

0 

87 

2 groups (x.. = 20.9, significant at the Pc::::::0.05 level). 

Principals and P2 expressed strong disagreement with 

the proposition that special programs should be 

provided for boys rather than girls, whereas Teachers 

and P2 expressed disagreement with the proposition at a 

lower level. (Appendix G) 



>
u 
C 
Ill 
:::, 
0 
(ll 

J-4 
i.... 

Q) 

Cl 
co 
.µ 
C 
QJ 

u 
I-< 
(ll 

0. 

100 

90 r-:-:---:-:-1t:.=.=.:t--t---t--+----f--+--l--..:....:...+...:.....:_:__j 

so r--t--r--t::::=t---+--+-+.:..:...:..i.:..:...:.:.:.:i..:...:..:..:.J 

10 r-:--~r-t----t---t--+--+--~-1--..:....:...i...:.....:_:__j 

60r--t-:--:---t--+-t---f--+-+.:..:...:..,i..:....:.~..:...:..:...:...J 
: : i • 

I 
1. 

sor-i----1--+--+-+-+---1-___:._~__:___:__ii.=.:....:J 

4Dr-~r----t--t---+--+---J---l-___:._~~--~-~-~--.:...:...J--

0 
. · 1-
- - . - ~ 

- •· --

Pr T P1 P2 

Figure 2.1 Community and Teacher Disagreement 

Toward the Provision of Special 

Programs for Boys Rather Than Girls. 
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Table 2.2 Ranks 

Program Area 

81 
...... 

General 

Intellectual Ability I 

Specific Academic 

Aptitude 

I 

Creative/Productive 

Thinking 
I 

Leadership 

Ability 

I 

Visual/Performing 

Arts 

I 

bsychomotor 

Ability 

( 



Summary of Results 

An interesting feature of these results is that 

P2 and P1 consistently held more positive views to 

those of Principals and Teachers towards whether 

special programs should be run for boys and girls in 

the six areas. 

When the results were ranked within each 

population the populations shared similar views 

towards each program area for both boys and girls, 

although the magnitude varied between populations. 

1. General Intellectual Ability 

Principals and Teachers ranked this area 1 for 

both sexes. P1 and P2 ranked this area 2 for both 

sexes. 

2. Academic Aptitude 
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Principals ranked this area 4 behind Creative/ 

Productive Thinking and Visual/ Performing Arts 

but there was only a small (4%) difference between 

the three,which was not significant in statistical 

terms. Teachers ranked this area 2 for both sexes 

P1 and P2 ranked this area 1 for both sexes. 

3. Creative/ Productive Thinking 

Principals ranked this area 2 for boys and 3 for 

girls but the same percentage was held for both. 

(52%) Teachers ranked this area 4 for boys and 

3 for girls but the same percentage was held for 

both. (48.2%) P1 ranked this area 4 for boys and 

3 for girls. P2 ranked this area 3 for both sexes. 



4. Leadership 

All populations ranked this area 6. All 

populations saw leadership of greater importance 

for girls. The difference between male and female 

scores, in favour of females were: 

a. Principals (+8%); 

b. Teachers (+5.2%) 

c. Parents (P1) (5.7%); and 

d. Parents (P2) (5.5%) 

5. Visual/ Performing Arts 
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Principals ranked this area 2 for both sexes. Teachers 

and P1 ranked this area 3 for both sexes. P2 ranked 

this area 4 for both sexes. Both P1 and P2 had a 

higher percentage score than the Principal 

population who had ranked this area 2. 

6. Psychomotor Development 

Principals ranked this area 4 for both sexes. 

Teachers and P1 ranked this area 4 for boys and 

5 for girls. P2 ranked this area 5 for both sexes. 

Table 2.3 

Variable 

2 .14 

Ranks Assigned to Attitudes Toward the 

Favoured Area if the Local School was 

to Introduce a Gifted Program. 

Rank PR T p ' P2 

1 a a a a 
2 b C b C 

3 C b C b 
4 e e e e, f 

5 d f d 
6 f d f d 
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Summary of Results 

a. 

b. 

C • 

General Intellectual Ability 

General Intellectual Ability was selected by 

all populations as the most important area to 

be selected if the local school was to introduce 

a gifted program. 

Specific Academic Aptitude 

Specific Academic Aptitude was selected by Principals 

and P1 as the second most important area to be 

selected if the local school was to introduce a 

gifted program. Teachers and P2 ranked this area 

in third position after Creative/ Productive 

Thinking. 

Creative/ Productive Thinking 

Creative/ Productive Thinking was ranked in third 

position by Principals and P1, Teachers and P2 

ranked this area in second position. 

d. Leadership Ability 

Leadership Ability was ranked in fifth position by 

Principals and P1. Teachers and P2 ranked this area 

in sixth position. 

e. The Visual and Performing Arts 

The Visual and Performing Arts was ranked in fourth 

position by all four populations. P2 ranked the 

Visual and Performing Arts and the area of 

Psychomotor Ability in equal fourth position. 



f. Psychomotor Ability 

Psychomotor Ability was ranked in sixth position 

by Principals and P1. Teachers ranked this area in 

fifth position and P2 gave equal ranking to both 

Psychomotor Ability and The Visual and Performing 

Arts. (Appendix G) 

Table 2.4 Ranks Assigned to the Scholastic 

Level at Which Gifted Programs 

Should be Introduced. 

Variable Rank PR T P1 P2 

7.1 1 d d d b 

60 

2 C C C c,d 

3 b b b 

4 e a e 

5 g g 

Summary of Results 

P2 ranked Pre-School in first position as the 

school level that gifted programs should be first 

introduced, whereas Principals, Teachers and P1 

a 

ranked Grades 3 - 6 in first position as the school 

level that gifted programs should be first introduced. 

All · populations ranked Kinder - Grade 2 in 

second position with P2 giving equal support to 

Grades 3 - 6 in second position. (Appendix H) 



b. Identification 61 

Table 2.5 Ranks Assigned to the Identification 

of Gifted Children by Three Procedures. 

Variable 

3.1 

Ranks 

1 

2 

3 

Summary of Results 

PR 

C 

a 

b 

T 

C 

a 

b 

P1 

C 

a 

b 

P2 

C 

a 

b 

All populations preferred that people in the 

local school and school counsellors should identify 

gifted students on a continual basis. Identical views 

were expressed with peopie in the local school 

being ranked in second position, followed by school 

counsellors once a year in third position. 

(Appendix I) 



Table 2.6 

Variable 

3.2 

3.3 

Attitudes Toward Procedures Used 

to Identify Gifted Students. 

PR T 

Strongly Agree 4 0 
Agree 

Uncertain 0 5 

Disagree 
Strongly Disagree 80 75 

Strongly Agree 80 77 
Agree 

Uncertain 0 3 

Disagree 
Strongly Disagree 0 2 

Summary of Results 

P1 

1 

10 

82 

88 

4 

1 

There was a significant difference between the 

populations on both questions. 
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P2 

8 

0 

79 

89. 3 

10.5 

0 

1. 3.2 Intelligence Tests should not be the only means 

of identifying gifted students. ( 1... 2 = 42.65, 

significant at the P<.0.05 level) 

2. 3.3 Gifted students should be identified by a wide 

range of procedures - teacher, parent and/ or 

2 peer nomination, classroom tests. ( 'X.. = 15.16, 

significant at the Pc::::.0.05 level) (Appendix I) 



c. Location 

Table 2.7 Attitudes Toward Gifted Students 

Moving Through School at a Faster 

Rate. 

Variable PR T P1 

4.6 Strongly Agree 8 15 15.4 
Agree 

Uncertain 16 16. 6 22.6 

Disagree 
Strongly Disagree 52 56.6 57 

Summary of Results 

There was a significant difference between the 

populations ( ::t. 2 = 49. 2, significant at the 
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P2 

37 

39 

24 

Pc::::.0.05 level) to the view that gifted students should 

go through school at a faster rate. 

More than half of the Principal (52%), Teacher 

(56.6%), and P1 population (57%) disagreed or strongly 

disagreed with the acceleration of gifted students. 

P2 expressed disagreement with the proposition at a 

lower magnitude. ( Append!x_ Jj 



Table 2.8 Ranks Assigned in Order of 

Importance to Students• Study 

Being Extended Horizontally or 

Vertically. 

64 

Variable Rank PR T P1 P2 

4.7 1 

2 

Summary of Results 

a 

b 

a 

b 

a 

b 

Principals, Teachers and P1 concur that years 

of schooling should not be fewer for gifted students 

but their study should be extended horizontally, 

a,b 

i.e. at a wider level. P2 gave equal support to both 

aspects of extension. (Appendix J) 



Table 2.9 

Variable 

4 .1 

Attitudes to Some Primary Schools 

Specialising in Specific Subjects 

for Gifted Students. 

PR T P1 

Strongly Agree 36 62 53 
Agree 

Uncertain 12 8 23 

Disagree 
Strongly Disagree 36 17 16 

Summary of Results 

There was a significant difference between 

P2 

73.6 

13. 1 

13 .1 

the populations (7'... 2 = 37.3, significant at the 

P<.0.05 level). Teachers and P2 were strongly in 

favour of the creation of specialist primary schools. 

P1 were less certain and Principals were least in 

favour with 36% strongly agreeing or agreeing with 

this contention and 36% strongly disagreeing or 

disagreeing. (Appendix J) 
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Table 2.10 Attitudes to the Local School 

Running Programs for Gifted Students. 

Variable PR T P1 P2 

4.2 Strongly Agree 72 61.1 79.2 86.7 
Agree 

Uncertain 8 11 • 6 8.3 7.8 

Disagree 
Strongly Disagree 4 14. 9 4.6 2.6 

Summary of Results 

In terms of agreement with the proposition that 

the local school should run programs for gifted students 

there was not a significant difference between the 

populations. ( 1'.. 2 = 7.75) However, the four groups 

could be ranked as P2, P1, Principals and Teachers, in 

terms of the strength of their support for the idea. 

(Appendix J) 



d. Location and Personnel 

Table 2.11 Attitudes to the use of Other Schools 

and Their Teachers Being Used to 

Educate Gifted Students. 

Variable 

4.3 When appropriate, other 
schools, including the 
A.N.U. and the C.C.A.E. 
should be used to 
teach gifted students. 

6.2 When appropriate, 
teachers working in 
other educational 
settings should teach 
gifted students. 

Summary of Results 

PR 

52 

64 

T P1 P2 

58 70 86.8 

63 74 92 

1. 4.3 There was a significant difference between the 

populations (7l 2 = 23.21, significant at the 

P-:::::::.0.05 level) to the view that when appropriate, 

other schools, including the A.N.U. and the C.C.A.E. 

should be used to teach gifted students. P2 

expressed very high support (86.8%), with P1 

expressing less support (70%), followed by Teachers 

(58%) and Principals (52%). (Appendix J) 

2. 6.2 There was a significant difference between the 

oopulations ( X. 2 = 19. 78, significant at the 

Pc::::::::0.05 level) to the view that when appropriate, 

teachers working in other educational settings 
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should teach gifted programs. P2 expressed very high 

support (92%1, with P1 expressing less support (74%), 

followed by Principals (64%) and Teachers (63%) who 

expressed nearly identical support for this view. 

(Appendix J) 

When the percentages of the populations in 

Questions 4.3 were compared to the percentageof the 

same population in Question 6.2 it was noted that 

each population responded more positively to the 

concept of teachers working in other educational 

settings teaching gifted students, rather than other 

schools, including the A.N.U. and the C.C.A.E. being 
' 

used as alternative locations for teaching gifted 

students. 



Table 2.12 Attitudes to the use of Community 

Locations and Members of the 

Community Being Used to Educate 

Gifted Students. 

Variable 

4.4 When appropriate, 
locations in the 
community should be 
used to teach gifted 
students. 

PR 

68 

T P1 

78.3 79 

69 

P2 

92 

6.3 When appropriate, 
members of the 
community should teach 
gifted students. 

64 81.6 67.7 94.1 

Summary of Results 

1. 4.4 There was not a significant difference between 

the populations(~ 2 = 10.23) to the view that when 

appropriate, locations in the community should be 

used to teach gifted students. P2 expressed the.most 

positive view, followed by P1, Teachers and 

Principals. ( Appendix J) 

2. 6.3 There was a significant difference between 

the populations ( ?L 2 = 26. 26, significant at the 

Pc::::::.0.05 level) to the view that when appropriate, 

members of the community should teach gifted 

students. P2 expressed a very positive view, with 

Teachers, P1 and Principals expressing less support. 

( Appendix J) 
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Table 2.13 Attitudes to the use of Alternative 

Locations to the Local School Being 

Used for Gifted Programs. 

Variable 

4.3 Educational 
Institutions other 
than the local school. 

4.4 Community locations. 

Summary of Results 

PR T 

52 58 

68 78.3 

P1 P2 

70 86.8 

79 92 
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The four groups could be ranked as P2, P1, Teachers 

and Principals in terms of the strength of their 

support to the view that alternative locations to the 

local school could be used for gifted programs. 

Every population expressed great~r support for the 

proposition that, when appropriate, commu~ity locations 

should be used to educate gifted students. 



Table 2.14 Attitudes to the use of Personnel 

Outside of the Local School Teaching 

in a Gifted Program. 

Variable 

6.6 When appropriate, 
teachers in other 
educational settings. 

6.3 When appropriate, 
members of the 
community. 

Summary of Results 

PR 

64 

64 

T P1 P2 

63 74 92 

81.6 67.7 94.1 
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With the exception of P1, the other groups demon

strated an equal or greater support for the involvement 

of members of the community in gifted programs,jn preference to 

teachers working in educational settings other than the 

local school. 



Table 2.15 

Variable 

6.1 Strongly 
Agree 

Attitudes Toward the Utilisation 

of Other Teachers in the local School 

Teaching in a Gifted Program. 

PR T P1 P2 

Agree 84 83.2 82 94.6 

Uncertain 0 3.3 4.7 2.6 

Disagree 
Strongly Disagree 0 1.6 1 • 9 0 

Summary of Results 

74 

The populations expressed very strong support for 

the contention that teachers in the local school could 

participate in a teaching role in a gifted program. 

P2 expressed very high support, with Principals, Teachers 

and P1 expressing support at a slightly lower level. 

Table 2.16 

Variable Rank 

4.5 1 

2 

3 

4 

5 

Ranks Assigned in Order of Importance 

to Gifted Program Organisation in the 

Local School. 

PR T P1 P2 

d d b e 

b b d b 

C e e d 

e C C C 

a a a a 



Summary of Results 

a. Gifted students should be in a separate classroom 

Every population ranked this type of gifted 

program organisation in fifth position. 

b. A Withdrawal Model (e.g.~ day per week) 
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P1 ranked this type of gifted program 

organisation in first position. Principals, Teachers 

and P2 ranked the Withdrawal Model in second position. 

c. Students to remain in the normal classroom with the 

normal classroom teacher. 

Principals ranked this type of gifted program 

organisation in third position, whereas Teachers, 

P1 and P2 ranked this option in fourth position. 

d. Students to remain in the normal classroom but 

receive help from the specialist teacher 

Principals and Teachers ranked this type of 

gifted program organisation in first position. P1 

ranked it in second position and P2 ranked this 

option in third position. 

e. Students should study each subject at their level of 

understanding 

P2 ranked this type of gifted program organisation 

in first position. Teachers and P1 ranked it in third 

position and Principals ranked this option in fourth 

position. (Appendix J) 



e. Parental Involvement 

Table 2.17 Attitudes Toward the Involvement of 

Parents in the Identification of 
Gifted Students. 

Variable 

5.1 Parents should help 
to identify gifted 
students. 

5.2 Parents should help 
to plan programs for 
gifted students. 

5.3 Parents should teach 
gifted students if 
they have the 
necessary skills. 

Summary of Results 

PR 

40 

40 

64 

T P1 P2 

63.3 57 79 

50 48 68 

73.3 74 84.2 

1. 5.1 There was a significant difference between the 

populations(~ 2 = 30.28, significant at the 

Pc:::::::0.05 level) to the view that parents should 
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help in the identification of gifted students. 

Importantly, the population who expressed a different 

view on this question was the population of Principals. 

Clearly, Principals do not perceive parents playing 

a significant role in the identification of gifted 

students. (Appendix K) 

2. 5.2 There was a significant difference between the 

populations (x.. 2 = 23.49, significant at the 
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P<.0.05 level) to the view that parents should help 

in the planning of programs for gifted students. 

P2 expressed firm support for this contention (84.2%), 

whereas Teachers, P1 and Principals expressed support 

at a lower level. (Appendix K) 

3. 5.3 There was not a significant difference between 

the populations(7<...2 = 7.92) to the view that parents 

should teach gifted students if they have the 

appropriate skills. (Appendix K) 

In reply to all three questions the groups have 

generally responded in the same order, with P2 

responding more favourably, followed by Teachers, P1 

and Principals. The exception being Question 5.3 when 

Teachers responded very slightly (o.7%) less 

favourably than P1. 

By and large, Principals are not in favour of 

allowing parents to help in the identification of 

gifted students or in allowing them to assist 

with the planning of programs. Most Principals do, 

however, agree that parents should teach gifted students 

if they have the necessary skills. 

P2, Teachers and P1 support the involvement of 

parents in the identification of gifted students. 

Less support was expressed for the involvement of parents 

in program planning.The involvement of parents in a 

teaching role, where appropriate, gained the firmest 

support from every group. 



3. Classroom Teachers and Gifted Education 

Table 3.1 

Variable 

8.1 

Ranks Assigned to the Most Desirable 

Methods Teachers use to Acquire 

Knowledge About Gifted Students. 

Rank 

1 

2 

3 

4 

5 

PR 

C 

a 

e 

T 

C 

a 

e 

b 

P1 

a 

e 

C 

b 

d 

Summary of Results 

a. ACT Schools Authority Inservice Education 
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P2 

a 

e 

C 

d 

b 

P1 and P2 ranked this method in first position, 

whereas Principals and Teachers ranked this option in 

second position after school-based inservice. 

b. Personal reading using the resources of the school 

library 

This method was ranked by Teachers and P1 in 

fourth position. P2 ranked this method in fifth 

position. 

c. School - Based Inservice 

Principals and Teachers ranked this method in 

first position, whereas P1 and P2 ranked this method 

in third position. 
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d. Personal reading using the resources of the O'Connell 

Education Centre 

P2 ranked this method in fourth position and P1 

ranked it in fifth position. Principals and Teachers 

did not express any support for this method. 

e. A semester of post-graduate study at the C.C.A.E. 

This method was ranked in second position by P1 and 

P2. Principals and Teachers ranked this method in 

third position. (Appendix L) 

Table 3.2 

Variable 

8.2 

Ranks Assigned to the Most Desirable 

Background for a Teacher Working in a 

Program Which Includes Gifted Students. 

Rank PR T P1 

1 a e f 

2 b.e a b 

P2 

f 

e 

3 b a a,b,c 

4 f f e 

5 c,d C C 

6 d d 

Summary of Results 

a. Basic teaching qualifications and five years of 

classroom experience 

Principals ranked teaching experience in first 

position. Teachers ranked it in second position and 

d 
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P1 and P2 ranked teaching experience in third 

position with P2 expressing equal ranking with the 

completion of in~ervice education and the completion 

of a subject in gifted education at undergraduate 

level. 

b. Completion of inservice education in gifted education 

Principals and P1 ranked this background in 

second position with Principals expressing equal 

ranking with a post-graduate qualification. P2 ranked 

this background in third position with basic teaching 

qualifications and five years of classroom experience 

andthe completion of a subject in gifted education 

at undergraduate level. Teachers ranked this back

ground in third position. 

c. Completion of a subject in gifted education at 

undergraduate level 

P2 ranked this background in third position 

with basic teaching qualifications and five years 

of classroom experience and the completion of 

inscrvice education. Principals, Teachers and P1 ranked 

this background in fifth position with Principals 

expressing equal ranking with a post-graduate 

qualification. 

d. A post-graduate qualification - one subject in a 

post-graduate diploma 

Principals ranked this background in equal fifth 

position with the completion of a subject in gifted 

education at undergraduate level. Teachers, P1 and P2 
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ranked this background in sixth position. 

e. A post-graduate qualification - A Graduate Diploma 

in Special Education 

P2 and Principals ranked this background in 

second position with Principals expressing equal 

ranking with the completi6n of inservice education 

in gifted education. Teachers ranked this background 

in first position and P1 ranked this background 

in fourth position. 

f. A Higher Degree - A Master of Education in Gifted 

Education 

P1 and P2 ranked this background in first 

position. Teachers and Principals ranked this 

background in fourth position. (Appendix L) 

Table 3.3 Attitudes Toward Classroom Teachers 

Needing Assistance to Identify Gifted 

Students 

Variable PR T P1 

8.3 Strongly Agree 84 77 67 
Agree 

Uncertain 0 8 7 

Disagree 
Strongly Disagree 8 12 11 

P2 

87 

5 

5 
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Summary of Results 

There was a significant difference between the 

populations ( X. 2 = 12.88, significant at the P<..0.05 

level) to the view that teachers require assistance to 

identify gifted students. There was an important 

difference between P2 and Principals, who expressed a 

higher level of support tha~ Teachers and P1.(Appendix L) 

Table 3.4 

Variable 

8.4 

Attitudes Toward Classroom Teachers 

Needing Assistance to Plan Programs 

for Gifted Students. 

PR T P1 

Strongly Agree 88 88.3 75 
Agree 

Uncertain 0 3.3 6 

Disagree 
Strongly Disagree 4 5 2 

Summary of Results 

There was a significant difference between 

P2 

94.6 

2.6 

0 

the populations (~ 2 = 12.6, significant at the P<.0.05 

level) to the view that classroom teachers require 

assistance to plan programs for gifted students. Again 

there was a major difference in the level of support 

between P2 and Principals. (Appendix L) 



Table 3.5 

Variable 

8.5 

Attitudes Toward Classroom Teachers 

Needing Assistance to Evaluate 

Gifted Programs. 

PR T P1 

Strongly Agree 84 86.6 68.9 
Agree 

Uncertain 4 5 8.3 

Disagree 
Strongly Disagree 4 5 5.8 

Summary of Results 
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P2 

89.4 

7.8 

0 

There was not a significant difference between the 

populations ( :X.. 2 = 9 .18) to the view that classroom 

teachers require asslstance to evaluate gifted programs. 

P2,Teachers and Principals firmly supported this 

contention with P1 expressing support at a lower level. 

(Appendix L) 

In response to the questions that determined 

whether classroom teachers required assistance in 

gifted education (Questions 8.3, 8.4 and 8.5) every 

group responded in a similar pattern. Every group saw 

a need for classroom teachers to receive assistance 

for identification purposes. A greater need was 

expressed for classroom teachers to receive assistance 

to help them to plan suitable programs for gifted students. 

Except for Principals, who viewed the need for assistance 



in the identification procedure and the evaluation 

procedure equally, the other groups expressed the 
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classroom teacher's need of assistance to plan gifted 

programs between the needs of identification and gifted 

program evaluation. 

The Critical Needs of Gifted Education 

The populations were asked to list three critical 

needs of gifted education. (Question 7.2) 

1. Principals 

The responses of Principals were very 

widespread but tne following occurred with the 

most frequency : 

a. identification of gifted students; 

b. teacher training; and 

c. the employment of trained resource teachers. 

2. Teachers 

a. The need for specialistteachers; 

b. additional funding for gifted education; and 

c. improved identification procedures. 

3. P 1 -
a. The need for specialist teachers; 

b. additional funding for gifted education; and 

c. an increase of appropriate resources. 

P2 

a. The need for specialistteachers; 

. the need for gifted programs; 

b. the acknowledgement that gifted students exist. 



Chapter Six Discussion 

Introduction 

This Field Study has attempted to clarify the 

attitudes of three populations: 

1. Principals; 

2. Teachers; and 

3. Parents who have been sub-divided into 

a. parents of students attending one of the nine 

primary schools; and 

b. parents who have demonstrated an interest in the 

education of gifted children i.e. Members of the 

A.C.T. Association for Gifted and Talented 

Children. 

The intention of the research was: 
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Firstly : to explore whether Principals, Teachers and 

Parents hold different attitudes towards 

gifted students and the provision of specific 

programs to meet their special needs; 

Secondly : to discover whether frequently-asserted 

Thirdly 

general attitudes toward gifted students 

in the A.C.T. were valid; 

: to determine the attitudes of Principals, 

Teachers and Parents toward the key aspects 

of planning and organisation of gifted programs 

in primary schools in the A.C.T. ; and 



Fourthly : to ascertain whether Principals, Teachers 

and Parents express similar, or 

fundamentally different attitudes toward 

primary classroom teachers and their 

knowledge of, and need for assistance with 

gifted education. 

Research Findings 
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In conclusion, the findings of this A.C.T. study 

are not only of importance to gifted education programs 

in the A.C.T but also elsewhere in Australia. During the 

last decade, Departments of Education throughout 

Australia have developed policies on gifted education and 

allocated direct or indirect funding towards the 

development of programs in schools. The Commonwealth 

Schools Commission has demonstrated an increasing 

interest in gifted education since 1971 and every 

Australian State and Territory now has an association 

for people who are interested in gifted students. 

Many of these policy developments have taken place 

in a research vacuum. Educational studies have evaluated 

existing programs (Rickard, 1981; Gifted Children's 

Task Force, 1982; Pears, 1982; and Varley & Cranston, 

1983) but there is a dearth of research on the attitudes 

Australians have toward gifted students and gifted 

education. A limited number of articles have been 

published in this area, (Goldberg,1981; Braggett,1984, 

Pirozzo, 1984) but they have been written in general 
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terms, based largely on supposition rather than the use 

of hard data.As some limited funds are directed 

toward gifted education policy makers should be more 

aware of what educators, parents and members of the 

community expect from the educational process as it 

relates to gifted and talented students. 

1. General Attitudes 

All populations agreed overwhelmingly (Table1 : 

1.1) that every child was entitled to an educational 

orogram that would assist him/ her to develop to the 

fullest of his/ her potential, but expressed 

marginally less support for the contention that 

special programs should be run for gifted students. 

(Table 1 : 1.5) 

This is a valid reflection of the current 

situation in many A.C.T. primary schools. The Guiding 

Principles and Aims of the A.C.T. Schools Authority 

(1973) stated that education in A.C.T. schools 

" .•. ensures to each child an education ... best suited 

to his/ her abilities", but in practice, this does 

not always occur. The number of current programs for 

gifted students does not reflect the magnitude of 

enthusiasm that was espoused by all populations. 

Approximately one third of Principals and P1 

thought that gifted students would succeed on their 

own. (Table 1 : 1.2) Teachers and P2 were more strongly 

opposed to this view. This response gives credence to 
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the idealistic, yet commonly expressed school aim 

" •.. that every child is entitled to an educational 

program that will assist him/ her to develop to the 

fullest of his/ her potential". This result,suggesting 

that gifted students will not succeed in their own 

supports the evidence of Strang in Whitty (1979), and 

Braggett {1984) 7 who argued that the abilities and 

aptitudes of the gifted need to be nurtured in a 

sym~athetic environment if they are to develop to an 

optimum level. 

One third or more of Principals, Teachers and P1 

were uncertain as to whether gifted students view 

themselves as superior to other students when they are 

placed in special programs. (Table 1 : 1.3) This response 

was not unexpected in view of the paucity of organised 

ano publicised gifted programs in the A.C.T- In general, 

peoole do not know how gifted students view themselves 

when they are placed in special programs as they have 

exp~r1enced minimal,if any exposure to gifted students 

attending gifted programs. P2 expressed the view that when 

gifted students are placed in special programs they do not 

view themselves as superior to other students. This 

finding is interesting, as P2, more than any other group 

in the study, would be more aware of the attitudes 

expressed by gifted students when they participate in 

gifted programs run by schools and by the A.C.T. 

Association for Gifted and Talented Children. 



If a gifted program is one of a variety of 

curriculum activities in a school designed to meet the 

special needs of a particular group of children the 
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gifted students should have few grounds for expressing 

feelings of superiority. Little research has beenpublished 

in this area but Colangelo & Kelly (1983) reported that 

the attitudes expressed by general students to gifted 

students involved in established programs was neutral 

and recommended that parents and educators should not 

dwell on peer rejection. Instead, it was suggested that 

it was of far greater importance to focus on peer 

acceptance, with peers being the child's gifted peers 

in the gifted program. 

2. Gifted Programs 

All populations agreed that special programs 

should be developed for both male and female students. 

(Table 2,VP1 and P2 consistently held more positive 

views than Principals and Teachers toward the 

provision of special programs for gifted students, 

based on the Marland definition (1972). (Table 2.2) 

This supported the findings of Mills & Barry (1979) 

who reported that parents held more positive views 

to~ard gifted students than classroom teachers, 

community leaders and the general public. 

If the local school was to introduce a gifted 

program P2 supported the introduction of the program at 

the pre-school level, (Table 2.4)whereas Principals, 



Teachers and P1 favoured its introduction at the 

Grade 3 - 6 level. 

a. Which program areas were thought to be of greater 

importance if the local school was to introduce a 

gifted program? 

(1) General Intellectual Ability 
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General Intellectual Ability was selected 

by all populations as the most important area if 

the local school was to introduce a local 

program. 

(2) Specific Academic Aptitude 

Specific Academic Aptitude was chosen by 

Principals and P1 as the second most important 

area to be selected if the local school was to 

introduce a gifted program. Teachers and P2 ranked 

this area in third position after Creative/ 

Productive Thinking. 

(3) Creative/ Productive Thinking 

Creative/ Productive Thinking was ranked 

in third position by Principals and P1. Teachers 

and P2 ranked this area in second position after 

General Intellectual Ability. 

(4) Leadership Ability 

Leadership Ability was ranked in fifth 

position by Principals and P1. Teachers and P2 

ranked this area in sixth position. 



Leadership Ability is possibly seen by 

by many as an ethereal attribute which is 

thought to be peculiar to a small number of 

individuals. 

People can more easily visualise a 

developmental program for any one of the other 

five areas of giftedness, but the number of 

established programs in Leadership Ability is 

minimal, and consequently, through lack of 

exposure to this concept, together with the 

unspoken assumption that leaders are born and 

not made, the introduction of a program 

specialising in Leadership Ability, in 

comparison to the introduction of programs in 

the more highly - disciplined academic areas, 
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may tend to be seen as a problematic undertaking. 

(5) The Visual and Performing Arts 

The Visual and Performing Arts was ranked 

in fourth position by all populations. This might 

be partially explained by the existence of Music, 

Drama, Art, and less frequently, Dance programs 

in schools. 

School programs in any one of these areas 

provide a general program, designed to expose 

every student to each discipline. To specialise, 

may be seen by some, as to duplicate programs 

that are readily available in the community. Many 

students who have demonstrated enthusiasm in any 

one of the disciplines offered, are enrolled by 



their parents in private tuition in after-school 

hours. The children receive specialist tuition 

geared to their specific level of development. 

(6)Psychomotor Ability 

92 

Principals and P1 ranked Psychomotor Ability 

in sixth position. Teachers ranked this area in 

fifth position and P2 ranked it in fourth position 

with the Visual and Performing Arts. 

Classroom teachers are encouraged to teach 

daily lessons to their students although instruc

tion would be geared to the average level. 

Through a selection procedure, high achievers 

have opportunities to represent their school and 

possibly the A.C.T. in areas such as swimming, 

basketball and athletics. 

High achievers in the Psychomotor area 

generally participate in after-school programs and 

they are usually encouraged and financially 

supported by their parents. 

Leadership Ability, the Visual and 

Performing Arts and Psychomotor Ability were not 

favoured by any of the populations as important 

areas to be considered initially if the local 

school was to introduce a gifted program. 

b. Identification of Gifted Students 

(1)Personnel 

All populations preferred that people in 



the local school, together with the school 

counsellor, should identify gifted students on 

a continual basis. (Table 2.5) The school 

counsellor would probably use some form of 

standardised test to measure the students• 

intellectual potential. This identification 

option was preferred to the identification of 

gifted students by people in the local school 

alone, or by school counsellors once a year. 

It seems logical that gifted students should 

be identified by personnel in the local school 

who interact with the students on a daily basis. 

The inclusion of the school counsellor in the 

identification procedure lends a certain degree 

of objectivity and professionalism through the 

93 

use of standardised tests. The school counsellor's 

presence, to the lay-person, may add professional 

authenticity to the identification procedure and 

the counsellor may identify those children whom 

tha classroom teacher has overlooked. 

(2) Methods 

Since Terman (1926 :43) defined giftedness as: 

the top 1% level in general intellectual 
ability as measured by the Stanford-Binet 
Intelligence Scale or a comparable 
instrument. 



there has been an over-reliance on the use of 

intelligence tests as the sole criterion to be 

used to determine the top 1 - 2% of gifted 

students in schools who could participate in 

gifted programs. 
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As the definition of giftedness has been 

elaborated upon by Marland (1972), Renzulli (1978) 

and others, identification procedures have 

diversified, with less emphasis placed on 

intelligence tests, and an increasing subjective 

imput by parents, teachers, peers, and the 

individual student to be considered. 

All populations affirmed very high support 

for the use of a wide range of procedures to be 

used in the identification of gifted students 

and strongly disagreed with the contention that 

intelligence tests should be the only means for 

identifying gifted students. (Table 2.6) 

In recent years the validity of intelligence 

tests has been challenged in the United States. 

The court cases of Larry P v•s Wilson Riles and 

the State Board of Education and Hobson v•s 

Hansen cited in Baer (1980) have stated that the 

results of intelligence tests are biased 

appraisals of the student's true potential 

because they fail to assess each child's capacity, 

free from the influence of the child's home 

environment. 



c. Program Organisation 

(1) Location 

(i) The Local School 

All populations strongly supported 

the view that the local school should run 

programs, although Principals and Teachers 

showed less enthusiasm than either Parent 

population. (Table 2.10) 

(ii) Select primary schools specialising in 

specific subjects for gifted students 

The establishment of some primary 

schools specialising in specific subjects 

95 

for gifted students received a mixed response. 

Principals were d.ivided with 36% in agree

ment and 36% in disagreement. P1 (53%), 

Teachers (62%) and P2 (73.6%) lent more 

support to the establishment of subject 

specialisation for gifted students in a 

select number of primary schools. (Table 2.9) 

There has been a trend in the A.C.T. for 

schools to offer a diversity of general 

programs and to advertise their curriculum. 

Several primary schools now offer a foreign 

language and French, Croatian, Greek, Italian, 

Japanese and Spanish are taught, with schools 

being eligible to receive supplementary 

staffing from the ACT Schools Authority, 



additional support from certain foreign 

governments, and Commonwealth Government 

funds which can be used to provide bilingual 

teacher - aides and resource materials. 

The introduction of the foreign language 

program was not particularly directed to 

gifted students. 

2. Location and Personnel 
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All populations responded more positively to 

gifted students being taught by teachers working 

in other educational settings (Table 2.11) than 

they did to the attendance of gifted students at 

other educational settings, including the A.N.U. 

and the C.C.A.E. (Table 2.11) 

Principals and P1 responded more favourably 

toward the attendance of gifted students at 

locations in the community, such as the National 

Art Gallery, the Botanical Gardens, craft centres 

and Questacon, than they did to gifted students 

being taught by members of the community. (Table 

2.12) 

Teachers and P2 were strongly in favour of the 

use of community locations (Table 2.12) and when 

appropriate, the involvement of members of the 

community teaching in a gifted program. (Table 2.12) 

Greater support was demonstrated by all 

populations for the use of community locations 

compared to the use of other schools, including the 
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A.N.U. and the C.C.A.E. (Table 2.13) Similarly, with 

the exception of P1, all populations 

demonstrated equal or greater support for the 

involvement of members of the community in gifted 

programs more than teachers working in other 

educational settings. (Table 2.14) 

This may be linked with the negative attitude 

expressed towards acceleration programs. (Table 2.7) 

The use of teachers and locations of other educational 

settings, including the A.N.U. and the C.C.A.E. 

might be viewed as an acceleration program. 

Principals and Teachers demonstrated far greater 

support for the involvement of members of the 

community and the use of locations in the community 

to be used in gifted programs. P2 demonstrated very 

high support for the involvement of personnel and the 

use of both locations in the community and other 

educational settings. The strength of their views 

possibly reflect their feelings toward the lack of 

provision for gifted students in some local primary 

schools. Through experience, P2 recognise the 

limitations of educators and the local school. 

Questacon, the National Gallery, the Botanical 

Gardens and the Mathematics Centre attached to 

Campbell Primary School are very popular learning 

centres in the A.C.T. which are currently used by 

many schools. 

Surprisingly, Principals held very similar 



views toward the personnel involved in teaching 

gifted students. Principals gave very high support 

to the use of teachers working in the same school 

but 20% less support to the use of parents, members 

of the community and teachers working in other 

educational settings. (Table 2.15) 
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This may reflect an attitude reported by Weiss 

& Gallagher (1983) that principals wish to provide 

programs for gifted students but wish to do so without 

fanfare. By containing the program within the school 

it spares the school from alleged criticism by those 

who think that equal educational opportunities 

mean equal treatment for all. 

The results of this study lend no support to 

the argument that gifted programs are thought to be 

elitist, but some Principals are less than enthusiastic 

toward the involvement of non-school staff and the use 

of alternative locations in the provision of programs 

for the gifted. (Table 2.13, Table 2.14) This could be 

linked to an apprehension that the school was unable 

to cope and was pressured to meet the special needs 

of gifted students by calling on personnel and 

resources outside of the local school. Alternatively, 

this reluctance may stem from awkward or unsatisfactory 

programs in the past. 

There is a reluctance on the part of Principals 

and Teachers to incorporate other schools, including 

the A.N.U. and the C.C.A.E. and the teachers , 



working in other educational settings. This may 

reflect a desire to develop a gifted program on a 
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small scale utilising the facilities and personnel 

of the school.This approach differs markedly from 

the wid~ - sca~implementation of cluster -

grouping in Victoria and Western Australia where 

gifted students from several schools meet on a 

weekly basis for a specific gifted program. It may 

also reflect the unwillingness of educators to 

allocate time to meet with other educators outside 

of the school to plan and implement gifted programs 

covering a variety of subjects. It may just confirm 

the desire of Principals and Teachers to develop 

programs which extend the students horizontally in 

the local school setting. There is a need for more 

research in this area. 

If tertiary institutions became involved and 

gifted students could participate in acceleration 

programs, educators would face the dilemma where the 

present organisation of students locked into age

grade classes would have to be modified to meet the 

needs of gifted students who had already mastered 

the curriculum. 

The very high support given by P1 and P2 to the 

use of personnel other than educators in the local 

school reflect a desire for more specialised services 

for gifted students. It also indicates that both 

populations do not have to worry about the education 

system as a whole. Teachers and Principals are 



endeavouring to meet the individual needs of all 

students at the local school and their concern 

for all studsnts may lead to compromise. 

d. Program Organisation Within the Local School 
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Within the local school a gifted program can be 

organised in a variety of ways. 

(1) Acceleration or Extension Programs 

The acceleration or extension argument is 

a highly contentious issue in gifted education. 

Professor Julian Stanley (1976a) strongly 

advocated the acceleration of gifted students 

through school, but in Australia, extension 

programs occur more frequently, especially in 

primary schools. 

Principals, Teachers and P1 did not favour 

the acceleration of gifted students through 

primary schoo~. P2, as with the other populations.~ 

polled, were divided on the issue of acceleration 

or extension. 37% of P2 supported acceleration, 

which was only 1% less than the total support 

given by the other three groups. (Table 2.7) 

34.2% of P2 declined to reply to the 

question on extension programs (Question 4.7) 

which may possibly reflect a silent protest by 

the 37% who supported acceleration. Of those who 

responded to the question equal support was given 
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to horizontal and vertical extension. Principals, 

Teachers and P1 expressed greater support for 

horizohtal extension. 

(2) Specialist Teachers 

Principals and Teachers preferred that gifted 

students should remain in the normal classroom 

and receive help from a specialist teacher. 

(Table 2.16) Principals were very decisive in their 

choice of this option (40%) but members of the 

other groups were less decisive in the ordering 

of importance of program organisation. P1 ranked 

this option second and P2 ranked this program 

option in third position. 

(3) The Withdrawal Model 

P1 preferred that students should be 

withdrawn from their normal classroom to work with 

their intellectual peers e.g.½ day per week. 

Principals, Teachers and P2 ranked this option 

in second position. This is an important finding 

of the Field Study. 

The preference for options utilising the 

skills of the specialist teacher embraces the 

Resource Teacher Model which is currently operating 

in twenty percent of primary schools in the A.C.T. 

This model provides minimal disruption to the 

overall organisation of the school as the class

room teacher and the specialist teacher can 



cooperate to provide a balanced gifted program. 

If gifted students receive assistance from 

the specialist teacher in the normal classroom 

and are withdrawn with other gifted students 

for a short time each week, possibly for half a 

day, the gifted student could enjoy a balanced 

program which incorporated independent study, 

independent activity, and a small group activity 

with other gifted students. It might also enable 

gifted students to interact with both gifted and 

non-gifted students. 

(4) Gifted students should remain in the normal 

classroom with the class teacher 

Principals ranked this option in third 

position but Teachers, P1 and P2 ranked this 

option in fourth position (Table 2.16) which 
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is a very pertinent comment on a common practice 

which occurs in many primary schools. Fourth 

position is a very low affirmation that the 

classroom teacher is able to meet the needs of 

gifted students without any specialist teacher 

support. A firm indicator perhaps, that schools 

that rely solely on classroom teachers to meet 

the individual needs of gifted students may 

need to review this practice and consider the 

other alternatives available. 



(5) Gifted students should study each subject at 

their level of understanding 

P2 ranked this option in first position. 

Teachers and P1 ranked it in third position 

and Principals ranked it in fourth position. 

(Table 2.16) 
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This option, which strives to meet the 

individual academic requirements of the student, 

would be unfeasible in most local schools due to 

the overall organisation of the school, with 

the current age-grade structures; the philosophy 

of some principals and School Boards who might 

reject the suggestion as being 'radical' and 

'unnecessary' and the sheer enormity of the task 

which would entail the complete reorganisation 

of the school system from pre - school level 

to tertiary level. Within the current resources 

of the education system this option presents 

innumerable difficulties which will preclude its 

introduction in most primary schools. 

(6) Separate Classrooms for Gifted Students 

The highest level of support for this view 

was 5.2%, held by P2. This result highlighted the 

importance placed on the interaction of gifted 

and non-gifted students during the normal course 

of a school day. (Table 2.16) 

Every population supported the view that 
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some primary schools could specialise in specific 

subjects for gifted students, but separate 

classrooms for the gifted were viewed quite 

differently from the specialisation of some 

subjects. 

e. Parental Involvement 

The last decade has seen an increasing level of 

oarental involvement in primary schools. It is not 

uncommon for parents to assist classroom teachers by 

hearing oral reading, undertaking unpaid teacher -

aide activities, accompanying school excursions and 

school camps, and 'teaching' art and craft and 

related activities in club time. 

( 1 ) Should parents help to identify gifted students? 

Principals do not favour the involvement 

of parents in the identification of gifted 

students. ~eachers and P2 concur that parents 

should help to identify gifted students. 

(Table 2.17) 

The identification of gifted students has 

been shown to be enhanced by the sharing of 

information between parents and educators as 

Khatena (1978) reported parents to be the most 

potent identifiers of giftedness and creativity, 

and this factor is of importance if the school 

is unaware of the student's non-academic abilities. 

Kaufman (1976) reported the advantages of parents 

supplying supporting evidence. 



(2) Should parents help to plan gifted programs? 

Principals lent equal support to the 

view that parents should play a role in the 

identification of gifted students and assist 

with the planning of gifted programs. Teachers 

(50%). P1 (48%) and P2 (68%) felt less 

favourably towards the involvement of parents 

in the planning of suitable programs than they 

did toward the role of parents in the 

identification process or the teaching of 

gifted students. (Table 2.17) 

(3) Should parents teach gifted students if they 

have the aopropriate skills? 

Most Principals agreed that parents 
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should teach gifted students if they have the 

necessary skills (64%). Teachers, P1 and P2 

firmly supported this view. All populations saw 

greater merit in parents being involved in the 

teaching of gifted students if they had the 

necessary skills than they did in the 

identification procedure or in program 

development. (Table 2.17) 

This result was not totally unexpected as 

parents have demonstrated their expertise in 

'teaching' over a considerable period. 

In reply to the three facets of parental 

involvement the populations have generally 

responded in the same order, with P2 responding 



more favourably, followed by Teachers, P1 and 

Principals. The exception being in Question 5.3 

when Teachers responded very slightly (0.7%) 

less favourably than P1. 

3. Classroom Teachers and Gifted Education 
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a. What is the most effective way that classroom 

teachers can gain knowledge about gifted education? 

All populations supported the view that the 

most effective means for classroom teachers to 

acquire knowledge about gifted students was 

through inservice programs. (Table 3.1) 

Principals and Teachers favoured school -

based inservice ahead of the ACT Schools Authority 

system-wide inservice which is available to any 

practising teacher. P1 and P2 selected ACT School 

Authority inservice ahead of a semester of post

graduate study at the C.C.A.E. 

Inservice programs were seen to be an 

integral part in the acquisition of knowledge 

about gifted education. Principals and Teachers 

selected school-based inservice as every staff 

member is involved and a tailor - made inservice 

program can be designed to meet the specific 

requirements of an individual school by the 

Professional Development Section of the ACT 

Schools Authority. The school can choose the date, 
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time and venue where three sessions can be 

chosen separately or together. The program can 

provide information in the areas of General 

Issues, Teaching Methodologies and Where to Begin? 

ACT Schools Authority inservice is available 

to all interested teachers and in 1985 teachers 

had the opportunity to listen to the views of 

classroom teachers who were currently involved 

in gifted programs in primary schools in the A.C.T. 

During the sessions practical ideas, teaching 

strategies and learning experiences were discussed. 

Teachers working as Resource Teachers in 

schools have attended the C.C.A.E. for a one year, 

full - time course in Special Education. 

Unfortunately for teachers who have expressed 

interest in gifted education, and for parents who 

have stated that it would be highly desirable for 

classroom~teachers to gain knowledge about gifted 

students in a post-graduate course, only a few 

hours were assigned to gifted education in 1983 

and 1984. 

Teachers interested in gifted education and 

members of the community who attended a seminar on 

gifted education in March 1984, expressed concern 

at the lack of awareness of gifted education in 

teacher - training courses at the C.C.A.E. This 

encouraged an academic at the C.C.A.E. to develop 

an undergraduate unit in gifted education which is 



available to both undergraduate and post -

graduate students. 
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b. What is the most desirable background for a teacher 

working in a program which includes gifted students? 

Principals (32%) and P2 (36.8%) expressed 

definite but divergent views toward the most 

desirable background for a teacher working in a 

program which includes gifted students. Principals 

selected a background of basic qualifications and 

five years classroom experience, whereas P2 

favoured the completion of a Higher Degree in 

Gifted Education. (Table 3.2) 

Teachers and P1 were less certain in their 

selection of the most desirable background. Teachers 

favoured a post - graduate qualification in gifted 

education (27%), closely followed by a background 

of basic teaching qualifications and five years 

classroom experience (20%)~ P1 selected a Higher Degree 

(26.1%) as th~ most favourable background followed 

by the completion of inservice education (22.6%) 

Apart from the population of Principals, the 

other groups supported the desirability of a 

background which entailed some form of post

graduate study. 

A post-graduate diploma or a Higher Degree in 

Gifted Education are not currently available at the 

C.C.A.E. The unit on Gifted Education offered at 

undergraduate level arouses an awareness of gifted 
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students and encourages the interaction of teacher

training undergraduates and gifted primary students. 

The completion of a unit in Gifted Education at 

undergraduate level was not ranked in first or second 

position by any population. 

Wyatt (1982) reported that in the forseeable 

future gifted students will be served by classroom 

teachers. Therefore the main goal must be to assisl 

classroom teachers to become more supportive of the 

gifted, and to gain knowledge of the gifted. This 

should lead towards the provision of appropriate 

instruction for the gifted. 

Movement towards achieving this goal is 

important if the needs of gifted students are to be 

~et. Jacob (1972) reported that classroom teachers 

held similar views about the gifted as high school 

drop-outs. They expressed very negative views. 

~ills & Barry (1979) reported that regular teachers 

held no more positive views to the gifted than the 

general public, and held less positive views than 

Darents of gifted children and teachers of the gifted. 

This Field Study has shown that Teachers expressed 

strong support that special programs should be run 

for gifted students (Table 1) but they held less 

~ositive views than P1 and P2 . 

Nicely, Small & Furman (1980) have targeted 

the principal as the key person in making changes in 

curriculum and instruction. Principals should work 
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out who is responsible for student mastery of 

essential curriculum. The attitudes toward, and 

knowledge of gifted programs should be ascertained 

for each classroom teacher and then principals 

should devise and implement plans to incr.ease the 

awareness level of teachers to gifted students 

and to the goals and procedures of gifted 

programs. 

c. Do classroom teachers reouire assistance in 

gifted education? 

(1) Identification of Gifted Students 

A high percentage of Principals (84%), 

Teachers (77%) and P2 (87%) acknowledged that 

classroom teachers needed some assistance in 

the identification of gifted students. 

P1 (67%) expressed less support for this 

contention. (Table 3.3) 

These results concur with the research 

evidence that indicates that teachers do not 

achieve a high success rate in identifying 

gifted students. (Khatena,1982) Teachers 

often overlook creative children (Braggett, 1984) 

and students who perform well in academic 

subjects are more likely to be identified as 

gifted. Brown (1983) reported that girls are 

often represented in programs designed to 

meet the special needs of gifted students. 



(2) The Planning of Gifted Programs 

Principals (88%), Teachers (88.3%) and 

P2 (94.6%) expressed very high support for 

the contention that classroom teachers 

re.uire assistance with gifted-program 

planning. Again there was a major difference 

in the level of support between P2 and P1 (75%) 

(Table 3.4) 

(3) Evaluation of Gifted Programs 

Summary 

Principals (84%), Teachers (86.6%) and 

P2 (89.4%) expressed very strong support for the 

contention that classroom teachers need help 

to evaluate gifted programs. Again there was 

a major difference in the level of support 

between P2 and P1 (68.9%) (Table 3.5) 

The populations saw a need for classroom teachers 

to receive assistance to help them with the identification 

of gifted students. A greater need was acknowledged that 

classroom teachers require assistance to help them to 

plan appropriate programs for their gifted students. 

Apart from Principals, who viewed the need for assistance 

to help teachers in the identification and evaluation 

process equally, the other three groups ranked the 

classroom teacher's need of assistance with program 

planning between the needs of identification and 

evaluation. 
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Principals, Teachers and P2 expressed very high 

support for each contention, whereas there was a major 

difference in the level of support between the two 

parent groups. 

Critical Needs of Gifted Education 

The three critical needs listed by the populations 

were very similar and reinforced the findings of the 

Field Study: 

1. a need for teacher training; 

2. the em~loyment of specialist teachers; 

3. improved identification procedures; and 

4. an increase in appropriate resources. 

P2 went one step further and stated a need for 

gifted students to be acknowledged and for suitable 

programs to be developed to meet the special needs of 

these children. The mere statement of these two 

fundamentals may reflect a feeling of helplessness 

towards the local school whereas the other three groups 

stated needs which become apparent once it is 

acknowledged that there are gifted students excelling 

in a diversity of areas. 

The C.C.A.E. could improve its teacher - training 

courses at post-graduate level to heighten the awareness 

level of teachers to gifted students, help them to 

identify gifted students in the local school,and assist 

them with program planning. 



In the interim,the ACT Schools Authority has 

increased the number of inservice courses and it 

broadened the opportunities for inservice in gifted 

education in 1985. 
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Three groups recognised. a need for an increase in 

appropriate resources. Avenues are currently available 

for schools to apply for additional resources from the 

Com~onwealth Schools Commission and the ACT Schools 

Authority. The question for additional resources is 

being addressed by a Senate Standing Committee on 

Education. Interested parties were asked to lodge 

subr.issions by December 31, 1985 so that 1986 might 

realise the allocation of additional resources to 

gifted education on a national level. 

Summary of Findings 

Con=lusions 

The findings of this Field Study have demonstrated 

that a cross - section of the community overwhelmingly 

suggest that every child is entitled to an educational 

program that would assist the child to develop to the 

fullest of his/ her potential, and therefore, 

appropriate educational programs should be run for 

gifted students. 

Furthermore, the study indicated support for trends 

whicn have occurred in tne spner~ of gift~d ~oucation in 

Australia in the 1980 1 s and reported in the literature: 



a. programs should be developed for gifted students 

at the local pre-school and/ or primary school; 

b. a range of identification procedures should be 

utilised throughout the academic year by people who 

have expertise in particular areas including the 

school counsellor; 

c. extension programs were preferred to acceleration 

programs by Teachers, Principals, P1 and P2; 

ci. some support for personnel and locations outside 

of the local school being used in a gifted program 

- particul2rly by parents; 

e. support for the Resource Teacher Model; 
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f. some reservation about parent participation in the 

identification procedure, program planning and 

evaluation by Principals, Teachers and P1 and P2; and 

g. an acknowledgement that classroom teachers need 

assistance in the areas of identification, program 

planning and evaluation. 

The future of appropriate educational provi~ions 

for students gifted in any particular area lays 

initially in the hands of educators and School Boards 

at the local school level who need to work closely 

with the ACT Schools Authority, the Commonwealth 

Schools Commission, the Curriculum Development Centre, 

the A.N.U; C.C.A.E; T.A.F.E. and Counselling Services. 

If children are to develop their gifts it is 

vital for the local school to look further than educators 

in the local school and to seek the wealth of talent 



anc expertise outside of the local school 

The ACT Schools Authority needs to provide: 

a. appropriate specialised consultancy services; 

b. materials, kits, books and guidelines for parents 

and teachers; 

c. support staff; 

d. relief staff for teachers attending professional 

development courses; 

e. inservice education; 

f. adequate and specialised counselling services; and 

g. continuous funding for the development of exemplary 

programs at the local level. (Braggett, 1985 :11) 
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In 1986 many educators espouse the idealistic 

school aim that every child should achieve at an 

in=ividually appropriate level although many primary 

schools do not provide a wide range of academic and 

non-academic programs throughout the school year 

because the organisation within the local school would 

have to change dramatically. Braggett (1985:19) has 

proposed a multi-level program for all children which 

would provide educational programs for students 

gifted in a particular area: 

a. an extended range of short-term interest groups 

which allow all children to sample a range of 

interests not normally found in the regular school 

curriculum; 

b. a widened range of in-depth interest electives 

which permit students to specialise in areas of 

interest and to develop appropriate skills; 



c. extension programs to permit students to pursue 

the regular curriculum in greater depth, including 

those subjects of local interest, and special 

subjects designed to provide for children from 

oopulati~ns with special needs; 
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d. special interest centres for those whose specialised 

abilities permit them to pursue excellence within 

specialised programs in modified local schools; and 

e. differentiated programs for children with high 

potential or for those who have already met normal 

course requirements. 

Many principals and teachers would support 

Braggett's proposal and some schools in the A.C.T. 

currently aspire to some aspects of the multi-level 

program to varying degrees, but it would be fair to 

state that before some principals 'revolutionised' 

the organisation of their school it would probably 

be preferred that another school (s) trialled and 

evaluated the multi-level program. 

In 1985 several developments occurred that 

incicated that students gifted in a particular area 

would be more readily catered to in the local school 

in 1986. 

Programs have been developed, implemented and 

evaluated in some local primary schools and some of 

the educators involved have shared their experience 

and expertise with other classroom teachers in ACT 



Schools Authority inservice programs. The frequency 

of inservice in gifted education increased in 1985 

and schools can-arrange school-based inservice on 

gifted education if it is desired. 

The C.C.A.E. offered a unit on gifted education 

at undergraduate level which was available to both 

undergraduate and post-graduate students. Anqther 

reflection of the increasing interest in gifted 

education at tertiary level was the number of Master 

of Education Field Studies which researched an aspect 

of gifted education. 

The A.C.T. Association for Gifted and Talented 

Children elected a new and enthusiastic committee and 

they are currently planning for 1986. 

At a bureaucratic level the Senate Standing 

Committee on Education and the Arts has asked any 

person or organisation who wished to express views 

on matters relating to "The Education of Gifted and 

Talented Children" to do so by December 31, 1985. 

The ACT Schools Authority continued to support 

several initiatives which schools could tap into if 
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they took the initiative - the Resource Teacher Program, 

the sponsoring of classroom teachers to attend conferences 

and seminars on gifted education, the Curriculum 

Development Projects Scheme, the System Needs Pool, 

and the provision of funding through the Special 

Projects and Projects of National Significance which 

is available from the Commonwealth Schools Commission. 
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It is the responsibility of the local school to 

provide a range of educational programs to meet the needs 

of all students and therein lies the challenge. 

Professional development, special project funding and 

-additional staff are available, in limited amounts, to 

schools which take the initiative. 

Future Research 

As the interest in gifted education grows it is 

apo2rent that there is a great need for good quality 

research and evaluation relating to gifted students in 

the local school and gifted students from specific 

poculations, which this Field Study did not attempt to 

adcress - gifted students from low socio-economic 

groups, girls, aborigines, geographically isolated 

gifted students, students from non-English speaking 

backgrounds and the disabled. 

Development in gifted education is occurring to a 

degree that research seems to be lagging behind. There 

is a need for good quality research and evaluation in 

almost every facet of gifted education but the follow

ing research suggestions are relevant extensions of 

this Field Study, but they are by no means a finite 

list. 

The results of any research should be rewritten 

for different audiences as a means to create a positive 

attitude towards gifted students and the development of 

aporopriate programs within the standard education 



system.e.g. educational administrators, teachers, 

parents and the media. 

1. Stereotyped Attitudes 

a. Evidence on a larger scale is needed to counter 

opinions which include: 
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(i) gifted students will succeed on their own; 

(ii) gifted programs are elitist; 

(iii) gifted students will develop feelings of 

superiority; and 

(iv) gifted students will become socially 

maladapted if they participate in 

acceleration programs. 

b. Is opposition to the provision of educational 

programs for gifted students equal across all 

areas of giftedness? 

c. Should all areas of giftedness receive equal 

support or should some areas have priority over 

others? 

d. Do schools generally have the objective of 

pursuing excellence? 

2. Identification 

a. The development of a reference list outlining the 

characteristics of gifted students in the local 

school from the dominant culture and specific 

populations. 

b. The development of a diversity and range of 

identification procedures which are appropriate 



to all children. 

3. Programs 

a. A pilot scheme of a number of primary schools 

to develop, evaluate and publish the results of 

a multi-based educational program for all 

students as outlined in Braggett (1985:19) 

(i) an extended range of short-term interest 

groups which allow all children to sample 

a range of interests not normal~ found in 

the regular school curriculum: 
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(ii) a widened range on in-depth interest 

electives which permit students to specialise 

in areas of interest and to develop 

appropriate skills; 

(iii) extension programs to permit students to 

pursue the regular curriculum in greater 

depth, including those subjects of local 

interest, and special subjects designed to 

provide for children from populations with 

special needs; 

(iv) special interest centres for those with 

specialised abilities permit them to pursue 

excellence within specialised programs in 

modified local schools; and 

(v) differentiated programs for children with 

high potential or for those who have already 

met normal course requirements. 



4. Parents 

a. Studies of the issues facing parents of gifted 

students; 

b. the study of successful parental involvement at 

the local school in identification, program 

planning, teaching and evaluation; and 
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c. how can parents stimulate their gifted children? 

5. Teachers 

a. A comparison of teacher attitudes to gifted 

students and the provision of appropriate 

learning experiences between two populations: 

(i) teachers in the local primary school which 

does not provide specific educational 

programs for gifted students; and 

(ii) teachers in the local school which provides 

specific educational programs for gifted 

students. 



Baer, N.A. 
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GIFTED & TALENTED CHILDREN QUESTIONNAIRE 

Instructions: 

Throughout this questionnaire you are asked for opinions about aspects of 
gifted education. 

Where you are asked to show the extent of your agreement or disagreement, 
please mark one of the columns indicating - 1 Strongly Agree; 2 Agree; 
3 Uncertain; -4- Disagree; or 5 Strongly Disagree. 

Example: 

The A. C. T. Schools Authority should employ a 
consultant for gifted education in primary schools 

Where you are asked to rate preferences or importance, mark one column against 
each suggestion, according to your rating. 

, 
Example: 

Below there are 6 areas in which ... 
. . . please rank the following areas in order 
of importance: 

1 = Most Important . . . 6 = Least Important 

(a) General intellectual ability 

(b) Specific academic aptitude, e.g. mathematics, 
science, literature, language 

(c) Creative/Productive thinking 

1 

X 

2 3 4 5 6 

X 

X 
- - -- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

( d) Leadership ability X 
------------------------------------------------------------------ --- ---
( e) Visual and performing arts, e.g. music, 

dance, drama 

(f) Psychomotor ability, e.g. swimming, 
athletics, manual skills 

X 

X 

Where you are asked to write a reply, if the space is insufficient please mark 
"PTO" and write on the back of the sheet (indicating the number of the 
question being answered). 

On Page 7, where we ask for some biographical details, we are trying to confuse 
you - but feel confident that you will realise that the number we want you to 
write in the brackets for replies is not the number of years !children, but the 
bracketed number of the applicable answer! 

THANK YOU. 



1 = Strongly Agree with the statement 
2 = Agree 
3 = Uncertain 
4 = Disagree 
5 = Strongly Disagree 

GENERAL: 
1. 1 Every student is entitled to an educational programme 

that will assist him /her to develop to the fullest of 
his/her potential. 

1. 2 Gifted students will succeed on their own. 

1. 3 When gifted students are placed in special programmes 
they view themselves as superior to other students. 

1. 4 Special programmes for gifted students should be given 
extra money. 

1. 5 Special programmes should be run for gifted students. 

( If you answered 4 or 5 to question 1. 5, 
please proceed to Question 7. 1) 

PROGRAMME AREAS: 
2.1 It is more important to develop special programmes for 

gifted boys than gifted girls. 

2. 2 A special programme should be run for boys gifted in 
general intellectual ability. 

2. 3 A special programme should be run for boys gifted in a 
specific academic aptitude, e.g. mathematics, science, 
literature, language. 

2. 4 A special programme should be run for boys gifted in 
creative /productive thinking. 

2. 5 A special programme should be run for boys gifted in 
leadership ability. 

2. 6 A special programme should be run for boys gifted in the 
visual and performing arts, e.g. music, dance, drama ... 

2. 7 A special programme should be run for boys gifted in 
psychomotor ability, e.g. swimming, athletics, manual skills 

2. 8 A special programme should be run for girls gifted in 
general intellectual ability. 

2. 9 A special programme should be run for girls gifted in a 
specific academic aptitude, e.g. mathematics, science, 
literature, language. 

2 .10 A special programme should be run for girls gifted in 
creative/productive thinking . 

. . . . I 2 

1 

1 31 

2 3 4 5 



3. 

IDENTIFICATION: 
3.1 Below there are 3 groups of people who can identify 

gifted students. Please rank the following groups 
in order of importance 

1 = Most Pref erred . . . 3 = Least Preferred 

(a) People in the local school, e.g. teachers, parents, 
students 

( b) School counsellors, once a year 

( c) People in the local school and school counsellors 
on a continual basis 

1 = Strongly Agree . . . 5 = Strongly Disagree 

3. 2 Gifted students should only be identified by 
intelligence tests --

1 33 

1 2 3 4 5 

-------------------------------------------------------------- --- --- --- --------

3. 3 Gifted students should be identified by a wide range 
of procedures, e.g. teacher, parent and/or peer 
nomination, classroom tests 

PROGRAMMES 

LOCATION: 
4.1 Some primary schools should specialise in specific subjects 

for gifted students, e.g. foreign languages, music 

4. 2 The local school should run programmes for gifted 
students. 

-------------------------------------------------------------- --- --- ------- ----

4.3 When appropriate, other schools, including the ANU and 
the CCAE should be used to teach gifted students 

-------------------------------------------------------------- --- --- ------------
4. 4 When appropriate, locations in the community should be 

used to teach gifted students, e.g. Art Gallery, 
businesses, craft centres 

4. 5 Below there are 5 different ways that the local school can 
organise programmes for gifted students. Please rank 
them in order of importance 

1 = Most Preferred . . . 5 = Least Preferred 

(a) Gifted students should be in a separate classroom 
--------------------------------------------------------- --- --- ------------
(b) Gifted students should be withdrawn from their 

normal classroom to work with other students of 
similar ability, e.g. ½ day per week. 

(c) Gifted students should stay in their normal classroom 
with their classroom teacher 

( d) Gifted students should stay in their normal classroom 
but receive help from a specialist teacher 

(e) Gifted students should study each subject at their 
level of understanding, e.g. a Grade 3 student 
studying mathematics with Grade 5 students . 

. . . . 4 



5. 

TEACHERS: 

8. 1 Please rank in order of preference which of 
the following you see as the more desirable: 

1 = Most Desirable . . . 6 = Least Desirable 

Classroom teachers require knowledge about 
gifted students. This can best be achieved 
through: 

(a) A.C.T. Schools Authority inservice education 

(b) Personal reading using the resources of 
the School Library 

( c) School- based in service 

( d) Personal reading using the resources of 
the O'Connell Education Centre 

(e) A semester of postgraduate study at CCAE 

(f) Other: 

8. 2 Please rank in order of preference which of the 
following you see as the more desirable: 

1 = Most Desirable . . . 5 = Least Desirable 

The most desirable background for a teacher 
working in a programme which includes gifted 
students is: 

(a) Basic teaching qualifications and 5 years 
classroom experience 

(b) Completion of in service education in 
gifted education 

(c) Completion of a subject in gifted education 
at undergraduate level 

( d) A postgraduate qualification - 1 subject 
in a graduate diploma 

(e) A postgraduate qualifaction - a Graduate 
Ciploma of Gifted Education 

( f) A higher degree, e.g. Master of Education 
( Gifted Education) 

.... /6 
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SOME BIOGRAPHICAL DETAILS 

9. 1 How old are you: 
(1) Less than 20 
(4) 31-35 

(2) 20-25 
(5) 36-40 

7. 

( 3) 26- 30 
(6) 41-45 (7) 46+ 

9. 2 What is the highest level of education you have completed: 
( 1) Higher Degree (PhD or Master) 
( 2) Degree or Diploma. 
(3) Partly completed degree/diploma. 
( 4) Post-Secondary education. 
( 5) HSC or Matriculation 

137 

( ) 

( 6) Other education below HSC ( ) 

9. 3 What is your occupation? 

9. 4 How many children of less than primary age do you have? 
(1) None ( 2) One ( 3) Two or more ( ) 

9. 5 How many children of primary school age do you have? 
(1) None (2) One (3) Two or more ( ) 

9. 6 How many children of secondary school age do you have? 
( 1) None ( 2) One ( 3) Two or more ( ) 

9. 7 Do you know any gifted children personally? 

9. 8 Have you had any personal involvement with a programme for gifted students? 

9. 9 Do you wish to complete an inservice or other course on 
gifted education? 

9.10 TEACHERS 

How many years have you been teaching? 

( ) YES ( ) NO 

.............. years. 
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Minute 

To 

- ... 

PRIMARY PRINCIPALS 

P.E.O. EVALUATION 

File Reference: 

Dote: 10 JULY, 1984 

Telephone 490. 252 

SURVEY ON SPECIAL PROGRAMMES FOR GIFTED AND TALENTED 
STUDENTS IN A.C.T. PRIMARY SCHOOLS 

You may have received letters from a Rosemary Mulraney 
concerning a survey of special programmes for gifted and 
talented students. 

This survey is being conducted as part of Ms Mulraney's 
MEd studies and is not a research project for the 
Evaluation and Research Section. Ms Mulraney was offered 
the help of this Section as a collection point for her 
survey but her letter conveyed the impression that she was 
working for us. She is not. 

I regret any concerns that the letters and questionnaire 
raay have caused you. I am taking steps to ensure that 
there is greater communication between the CCAE and the 
huthority on research and evaluation in ACT schools. 

I have attached a copy of the pro-forma letter which the 
Section provides to people conducting research in ACT 
schools. 

EUC~ WATSON 

Attch 
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Date: 2 ~- b- '84' 

Dear M~ ~' 
Thank you for cont3cting us about your ~ntended study 
~ \~ ~~ ~ l\.C---Y -~ . 

Approval is granted for your study to be undertaken in the ACT government 
school system. Might I suggest that you make appointments with the principals 
of schools in your sample and seek their cooperation? While the study does 
not fonn part of the research program of the Evaluation and Research Section, 
the findings of your study will be of interest to staff in this section. 

We wish you well. 

Yours sincerely, 

Office of the Australiar, Capital Territory Scncx:,1s Authority. Macarthur House. Northbourne Avenue. Lyneham. 

PO Box 20. Civic Square. ACT 2608. Telex: ACTSA AA62t:IJO. Telephone: (062) 490 211 

s. 
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Ale Reference: 

Contact Officer: Dr. Hugh Watson 

Telephone: 490. 252 

12 July 1984 

Mr. Neil Russell 
School of Dlucation 
Canberra College of Advanced F.ducation 
Post Office Bax 1 
BEUXN~ 1Cr 2616 

c.c. Dr. A. Hone 
c.c. Dr. R. Traill 

Dear Neil, 

I am writing to you corx:erning the field study being ~ucted by 
Rose;nary Mulr aney. 

Ms. Mulraney contacted .Adrian Fordha."ll regarding her study and was 
offered scr.e help in regard to approaching schools. Subsequently 
Ms. Mulraney cane into the Section to discuss her prop::>Sed study 
with Dennis Strand, Ian Excell and myself. 

It beca:-re apparent during the discussion that Ms. Mulraney had not 
prq:ierly thought through her "question", had not provided for a 
prq:ier sa-rple and was anxious to get sarething done quickly before 
leaving for Townsville. Nevertheless we agreed to help her as long 
as she made sore adjust::rrents to her sarrple. 

It was agreed that given the short tine a direct approach to schools 
was the rrost a_ppropriate nethod and a letter of approval fran this 
Section was given to Ms. Mulraney (see attached). As she also wanted 
to co,.,tact principals so:re help with mailing was off~red. 

Unf~tunately the letter sent to priocipals by Ms. Mulraney gave them 
the irrpression that she was working for the EValuation and Research 
Section (see attached). Both the letter and the questionnaire have 
caused a great deal of concern in 1Cr primary ·schools. I have, therefore, 
written to all 1Cr primary principals to clarify the situation for them 
(see attached). 

. ./2 

Olflce cl the Ai&!o;,o-, Capital Territo,y Schools Authority, Mxortnur House. Northboune A\18flue. Lynehom 
PO Ba,. 20 CMc SQuc:.e. ACl 2608. Tele~ ACTSA AA62en:J. Telephone (062) 490 211 
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2. 

'lhere is obviously a need for closer liaison between the Authority and 
the CCAE in regard to research in '/Cr schools, particularly in regard 
to accessibility of sch(X)ls for research purposes. I will be contacting 
Ron Tr a ill about this in the near future. 

Yours sincerely, 

HlXiH WA~ 
PRIN:IPAL EXEOJI'IVE OFFICER• 
FNAUJATIOO 

AT.Im. 



Appendix F.1 
Table 1 

142 

Question 1.1 Every student is entitled to an 

PR 

SA & A 96 

U 0 

D & SD 4 

100 

educational program that will assist him 

/her to develop to the fullest of his/ 

her potential. 

T 

96.6 

0 

1 • 6 

98.2 

P1 

96 

1 
1 

98 

P2 

97.2 

0 

2.6 

99.8 

Total 

385.8 

1 

9.2 

396 

(X. 2 = 12.59 n.s.d.) 



Appendix F. 2 

Table 1 

Question 1.2 

SA & A 

u 
D & SD 

PR 

32 

28 

40 

100 

Gifted students will succeed on 

their own. 

T 

25 

18 

54 

97 

P1 

32 

21. 4 

47.5 

100.9 

P2 

18.4 

13 .1 

68.4 

99.9 

Total 

107.4 

80.5 

209.9 

397.B 

143 
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Table 1 

Question 1.3 

PR 

SA & A 44 

U 40 

D & SD 12 

96 

( X 2 = 1 o 3 · 27 ) 

144 

When gifted students are placed in 

special programs they view 

themselves as superior. 

T 

25 

43.3 

26.3 

94.6 

P1 

37 

32 

29 

98 

P2 

13. 1 

23.6 

63 

99.7 

Total 

119. 1 

138.9 

130. 3 

388.3 



Appendi~: F. 4 

Table 1 

Question 1.5 

SA & A 

u 
D & SD 

PR 

80 

4 

12 

96 

( l. 2 = 71 • 39 ) 

Special programs should be run for 

gifted students. 

T 

75 

8 

12 

95 

P1 

80 

10 

4 

94 

P2 

92 

2.6 

5.2 

9 . 8 

Total 

327 

24.6 

33.2 

384.8 

145 
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Table 2.1 

Question 2 .1 

PR 

SA & A 0 

u 0 

D & SD 88 

88 

( -y2 __ ,.._ 20. 9 ) 

146 

It is more important to develop special 

programs for gifted boys then gifted 

girls. 

T P1 P2 Total 

3.3 1 • 1 0 4.4 

6.6 3.5 0 1 0 • 1 

79.9 87.2 95 350.1 

89.8 91 • 8 95 364.6 
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Table 2.1 

Variable 

2.2 Strongly ! 
Agree 

Uncertain 

Disagree 
Strongly [ 

2.3 Strongly ~ 

Agree 

Uncertain 

Disagree 
Strongly [ 

2.4 Strongly t 
Agree 

Uncertain 

Disagree 
Strongly [ 

2.5 Strongly p 
Agree 

Uncertain 

Disagree 
Strongly [ 

2.6 Strongly p 
Agree 

Uncertain 

Disagree 
Strongly [ 

2.7 Strongly A 
Agree 

Uncertain 

Disagree 
Strongly D 



Appendix G. 2 

Table 2.3 

Question 2.14 

Rank PR 

1 a(40) 

2 b( 32) 

3 c(20) 

4 e(B) 

5 d(O) 

6 f(D) 

148 

If your local school was to introduce 

a gifted program please rank the 

following areas in order of 

importance: 

(a) General intellectual ability; 

(b) Specific academic aptitude; 

(c) Creative/ Productive thinking; 

(d) Leadership Ability; 

(e) Visual and Performing Arts; 

(f) Psychomotor Ability. 

T P1 P2 

a(43.3) a( 39. 2 a(50) 

c(2B.3) b(39) c(34.2) 

b ( 1 3) c( 14) b(23.6) 

e(3.3) e(B) e,f(5.2) 

f(1.6) d( 7. 1) 

d(O) f(7) d(5) 
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Table 2.4 

Question 7.1 

Rank 

1 

2 

3 

4 

5 

6 

PR 

d(48) 

c(28) 

b( 1 6) 

e(B) 

At what level do you think special 

programs should be introduced for 

gifted Students? 

(a) Never; 

( b) Pre-school; 

( C) Kinder-Grade 2; 

( d) Grades 3-6; 

( e) High school; 

( f) College; and 

( g) Tertiary. 

T P1 P2 

d(38.3) d(46.4) b(42) 

c(28.3) c(22.6) c~d(26) 

b(16.6) b( 13) 

a(3.3) e(B.3) a(3) 
g(1.6) g(1.1) 

149 



Appendix I.1 

Table 2.5 

Question 3.1 

Rank 

1 

2 

3 

PR 

c(68) 
a(16) 

150 

There are three groups of people who 

can identify gifted students. Please 

rank the following groups in order of 

importance: 

(a) People in the local school; 

(b) School counsellors, once a year, and 

(c) People in the local school and school 
counsellors on a continual basis. 

T 

c( 63) 

a(23) 

b(3) 

P1 

c(49) 
a(44) 
b(1.1) 

P2 

c(63) 
a(39) 



Appendix I.2 

Table 2.6 

question 3.2 

SA & A 

u 

D & SD 

PR 

4 

0 

80 

84 

( X. 2 = 42. 65 ) 

Gifted students should only be 

identified by intelligence tests. 

T 

0 

5 

75 

80 

P1 

1 

10 

82 

93 

P2 

8 

0 

79 

87 

151 

Total 

13 

15 

316 

344 
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Table 2.6 

Question 3.3 

SA & A 

u 

D & SD 

PR 

80 

0 

0 

80 

152 

Gifted students should be identified 

by a wide range of procedures, e.g. 

teacher, parent and/or peer 

nomination, classroom tests. 

T 

77 

3 

2 

82 

P1 

88 

4 

1 

93 

P2 

89.3 

10.5 

0 

99.8 

Total 

334.3 

17.5 

3 

354.8 



App en di x J. 1 

Table 2.7 

Question 4.6 

SA & A 

u 
D & SD 

PR 

8 

16 

52 

76 

( x. 2 = 49. 2 ) 

Gifted students should go through 

school at a faster rate then other 

students of the same age. 

T 

15 

16.6 

56.6 

88.2 

P1 

15.4 

22.6 

57 

95 

P2 

37 

39 

24 

100 

153 

Total 

75.4 

94.2 

189.6 

359.2 
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Table 2.8 

Question 4.7 

Rank 

1 

2 

PR 

a(44) 
b(24) 

154 

Below there are two ways that gifted 

students can progress through school. 

Please rank them in order of 

importance 

1 = Most Preferred 

2 = Least Preferred 

(a) Years of schooling should not be 

fewer for gifted students; i.e. 

their study should be extended 

horizontally, i.e. at a wider 

1 eve!. 

(b) Years of schooling should not be 

fewer for gifted students; i.e. 

their study should be extended 

vertically, i.e. at a higher level. 

T 

a(46.6) 
b( 30) 

P1 

a(42) 
b( 32) 

P2 

a,b (31.5) 



Appendix J .3 

Table 2.9 

Question 4 .1 

PR 

SA & A 36 

U 12 

D & SO 36 

84 

( JI., 2 = 37. 3 ) 

62 

8 

17 

87 

155 

Some primary schools should specialise 

in specific subjects for gifted 

students, e.g. foreign languages, 

music. 

T P1 

53 

23 

16 

92 

P2 

73.6 

13 .1 

13 .1 

99.8 

Total 

224.6 

56 .1 

82.1 

362.8 



Appendix J. 4 

Table 2.10 

Question 4.2 

SA & A 

u 
D & SD 

PR 

72 

8 

4 

84 

( x. 2 = 7.75 n.s.d.) 

156 

The local school should run programs 
for gifted students. 

T 

61.6 

11. 6 

14.9 

88 .1 

P1 

79.2 

8.3 

4.6 

9 2 .1 

P2 

86.7 

7.8 

2.6 

97. 1 

Total 

299.5 

35.7 

26.1 

361. 3 



Appendix J .5 

Table 2.11 

Question 4.3 

PR 

SA & A 52 

u 16 

D & SD 16 

84 

(X- 2 = 23.21 ) 

157 

When appropriate, other schools, 

including the A.N.U. and the C.C.A.E. 

should be used to teach gifted 

students. 

T P1 P2 Total 

58 70 86.8 266.8 

17 8 5.2 46.2 

12 1 1 5.2 44.2 

87 89 97.2 357.2 



Appendix J .5 

Table 2.11 

Question 6.2 

PR 

SA & A 64 

u 12 

D & SD 8 

84 

( 1'.. 2 = 19.78 ) 

158 

When appropriate, teachers working in 

other educational settings should 

teach gifted students. 

T P1 P2 Total 

63 74 92 293 

17 11 2.6 42.6 

8 4 2.6 22.6 

88 89 97.2 358.2 



Appendix J. 6 

Table 2.12 

Question 4.4 

PR 

SA & A 68 

u 8 

D & SD 8 

84 

When appropriate, locations in the 

community should be used to teach 

gifted students, e.g. Art Gallery, 

business, craft centres. 

T P1 P2 

78.3 79 92 

5 7 2.6 

3.3 8 2.6 

86.6 94 97.2 

(1.. 2 = 10.23 n.s.d.) 

159 

Total 

317.3 

22.6 

21 . 9 

361.B 
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Table 2.12 

Question 6.3 

PR 

SA & A 64 

u 12 

D & SD 8 

84 

When appropriate, members of the 

community should teach gifted 

students, e.g. professionals, 

trades-people. 

T P1 P2 

81 • 6 67.7 94 .1 

5 16.6 5.2 

1 • 6 5.8 0 

88.2 90.1 99.3 

160 

Total 

307. 4 

38.8 

15.4 

361.6 



Appendix J. 7 

Table 2.16 

Question 4.5 

Rank 

1 

2 

3 

4 

5 

PR 

161 

Below there are 5 different ways that 

the local school can organise 

programs for gifted students. Please 

rank them in order of importance. 

1 = Most Preferred 

5 = Least Preferred 

(a) Gifted students should be in 

separate classrooms; 

(b) Gifted students should be with

drawn from their normal classroom 

to work with other students of 

similar ability, e.g.½ day per 

week; 

(c) Gifted students should stay in 

their normal classroom with their 

classroom teacher; 

(d) Gifted students should stay in 

their normal classroom but receive 

help from a specialist teacher; and 

(e) Gifted students should study each 

subject at their level of under

standing, e.g. a Grade 3 student 

studying mathematics with Grade 5 

students. 

T P1 P2 

d(40) d(31.6) b(27) e(39.4) 

b(16) b(28.3) d(26.1) b(34.2) 

c(12) e(13.3) e(23.8) d(13.1) 

a(4) c(B.3) C ( 12) c(?.8) 

e(B) a(5) a( 1. 1) a(S.2) 
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Table 2.17 

Question 5.1 

SA & A 

u 
D & SD 

( l. 2 = 30.28 

PR 

40 

20 

24 

84 

) 

Parents should help to identify 

gifted students. 

T P1 P2 

63.3 57 79 

8.3 20 8 

14.9 17 8 

86.5 94 95 

162 

Total 

239. 3 

56.3 

63.9 

359.5 



Appendix K 

Table 2.17 

Question 5.2 

SA&: A 

u 
D &: SD 

PR 

40 

32 

12 

84 

Parents should help to plan programs 

for gifted students. 

T 

50 

22 

18 

90 

P1 

48 

24 

22 

94 

P2 

68 

26 

3 

97 

Total 

206 

104 

55 

365 

163 
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Table 2.17 

Question 5.3 

SA & A 

u 
D & SD 

PR 

64 

16 

4 

84 

Parents should teach gifted students 

if they have the necessary skills. 

e.g. professionals, trades-people. 

T P1 P2 

73.3 74 84.2 

8.3 11 7.8 

6.6 9 5.2 

88.2 94 97.2 

(X. 2 = 7.92 n.s.d. ) 

164 

Total 

295.5 

43 .1 

24.8 

363.4 
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Table 3.1 

Question 8.1 

Rank 

1 

2 

3 

4 

5 

PR 

c(44) 

a(24) 

e(B) 

Please rank in order of preference 

which of the following you see as the 

more desirable: 

1 = Most Desirable 

6 = Least Desirable 

Classroom teachers require knowledge 

about gifted students. This can be 

achieved through: 

(a) ACT Schools Authority inservice 

education; 

(b) Personal reading using the 

resources of the school library; 

(c) School-based inservice; 

(d) Personal reading using the 

resources of the O'Connell 

Education Centre; 

(e) A semester of postgraduate study 

at the C.C.A.E; and 

(f) Other. 

T P1 P2 

c(35) a(27) a(34.2) 

a(33) e(22.6) e(29) 

e ( 12) c(14) c(26) 

b(1.6) b(4.7) d( 3) 

d(2) b(2.63) 

165 



Appendix L.2 

Table 3.2 

Question 8.2 

Rank PR 

1 a(32) 

2 b,e(16) 

3 

4 f(B) 

5 c, d( 4) 

6 

Please rank in order of preference 

which of the following you see as 

the more desirable: 

1 = Most Desirable 

5 = Least Desirable· 

The most desirable background for a 

teacher working in a program which 

includes gifted students is: 

166 

(a) Basic teaching qualifications and 

5 years classroom experience; 

(b) Completion of inservice education 

in gifted education; 

(c) Completion of a subject in gifted 

education at undergraduate level; 

(d) A postgraduate qualification - 1 

subject in a graduate diploma; 

(e) A postgraduate qualification -a 

Graduate Diploma of Gifted Education; 

and 

(f) A higher degree - Master of Education 

(Gifted Education) 

T P1 P2 

e(27) f(26.1) f(36.B) 

a(20) b(22.6) e( 17) 

b(17) a(17.8) a,b,c(10.5) 

f(11.6) e(17) 

c(10) c(3.5) 

d( 1 • 6) d( 2) d(?.8) 



/· 

L 

Appendix L. 3 

Table 3.3 

Question 8.3 

PR 

SA & A 84 

u 0 

D & SD 8 

92 

(x. 2 = 12.88 ) 

Classroom teachers need assistance 

to identify gifted students. 

T P1 P2 Total 

77 67 87 315 

8 7 5 20 

12 11 5 36 

97 85 97 371 

167 
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Table 3.4 

Question 8.4 

PR 

SA & A 88 

u 0 

D & SD 4 

92 

(x. 2 =12.6) 

168 

Classroom teachers need help to plan 

programs for gifted students. 

T P1 P2 Total 

88.3 75 94.6 345.9 

3.3 6 2.6 11 . 9 

5 2 0 11 

96.6 83 97.2 368.8 



Appendix L.5 

Table 3.5 

Question 8.5 

PR 

SA & A 84 

u 4 

D & SD 4 

92 

169 

Classroom teachers need help to 

evaluate programs for gifted students. 

T P1 P2 Total 

86.6 68.9 89.4 328.9 

5 8.3 7.8 25.1 

5 5.8 0 14.8 

96.6 83 97.2 368.8 

(X. 2 = 9.18 n.s.d.) 



GENERAL: 

Appendix IYI 

questionnaire Results 

1 = Strongly Agree with the statement 
2 = Agree 
3 = Uncertain 
4 - Disagree 
5 = Strongly Disagree 

1.1 Every student is entitled to an educational programme 
that will assist him/her to develop to the fullest 

I 2, of his/her potential ! 

170 

Pfl-1. ~a lb 0 

T. . 8b·b 10 o 

p 

c..c.A. 

1.2 Gifted students will succeed on their own. 

Pflv. 

T. 

P. 

C..C.A_ 

1.3 When gifted students are placed in special 
pr8grammes they view themselves as superior 
to other students. 

79 ,-, \ 

Sl•S 15•1 0 

0 32, 2.8 

~ l3 \8 

l•3 !fl•7 ,1\•4 

0 18•4 13•1 

?-
.J 
Cl.. 
uJ 
~ 

0 
2 

5 b 

0 4 0 

0 l•b 1-b 

0 2 

Q ;t-b c::'.) 

l,O "° 0 

4~ I ';l 3 

38 'i•S 0 

34·1 3~-l 0 

P.R, . I :;l.. 3:t 40 8 4- 4 

-r. 
P. 

1.4 Special programmes for gifted students should 
be given extra money. 

"T. 

5 lO ~3•3 '-3·3 3 5 

~ 35 3!l :tS 4 '.l. 

lO 45 \3 1, 0 

4 

5 

p. 13 48 .23 · \\ 4 I 

C..C.A ,.4 ~9 18 13 3 3 

1.5 Special programmes should be run for gifted 
students. l8 s.i 4 - 8 4 PR. 4 

35 40 8 1:l,. 0 5 

P i ,. 30 so 10 l, l 6 

-------------- - r. I\ 71 'l I ;l-6 5·2 0. . . Q 
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PRDGRAMIYIE AREAS. 

2.1 It is more impor an 0 eve op sp ecia 
programmes for gifted boys. than gifted \ ~ 3 4 5 b 
girls. 

- PAI. ·o 0 ,o 3\:, 5:1, \l 

T. 3•3 0 b•b H·b l&.3 10 

;"· ·o I•\ 3·5 lb•b 11•b 5· P. 

G.C.A. · 0 0 0 'a 'B 7 5 

2.2 A special programme should be run for boys 
gifted in general intellectual ability. ·~ 4'-' 0 8 \b ~( 

PR. 

T. 13•3 ~3·3 5 3·3 J.o I~ 

p. I I.\ 48 g \C l 'l. 8 

G.C. A. 4 l. 34 0 8 8 8 

2.3 A special programme should be run for boys 
gifted in a speci fie academic aptitude 
e.g. maths, science, literature, language. 

PR. . 
l(o 3l. 8 8- lb .;i., 

T. 13·3 40 8·3 3· ~ =io 15 

P. lb· 6 41·b 5.q 8·3 \0• 1 10 

.. 
G.C.A. 3~·4 39·4 0 ':l.•~ ,-s 10 · 

2.4 A special programme should be run for boys 
gifted in creative/productive thinking. 

PR. 
l !l. L\O 4 $ lb ~ 

"f. i\-6 3b-6 15 1· b ~ I ~ 

p. 8•3' SC 13 8 \\ l( 

G..C.A. 3(;, •8 3b·8 S· .:l 7·8 ,-8 s 

2.5 A special programme should be run for boys 
gifted in leadership ability. 

p R,, • 4 :;,.4 4 ~8 Q.O :i. 

i. 5 :>.'a IS 17 'J.C I 

p 5. °I 38 13 n·8 IS·4 q 

i1 31·5 
G.C.A. I 

; 

l. I 7·8 10·5 1 



- . - . ' . - -- - - ' - ..,- - . 
gifted in the visual and performing arts. I 2. 3 4 s b 
e.g. music, art, drama 

PR. ·~ 40 - 4 8 lb J.O 

T g "a \ !1 ~ ~ 15 

:- P. ,o S'O l, 14 14 ... 

G.C.A. 34·2 3b·8 5·~ 5·:l 1·8 1o·S 

2.7 A special programme should be run for boys . 
gifted in psychomotor ability e.g. athletics, 
swimming, manual skills~ 

PR. 12 31.. \\ 1 'l. lb ~c 

T. 
I\• b .3b·b 10 5 ~o lb'b 

P. 7• I S1·1 1. I \~ ,3 8·3 

G.C.A . 
~'o -q 34·l 10·5 ,.a \0·5 , ·2 

. 

2.B A special programme should be run for girls 
gifted in general intellectual ability. 

1-:). 48 0 L\ lb ~c 
PR . .. 

"T. ll·b 45" s I •o :ic I\)• I 

p. •l.-b :so , . \ 5·<\ 5•9 I 4. 

G.C.A. 1\4·1 ~\•S- 0 ,,a ,-8 1:)1 

2.9 A special should be for girls 
. 

programme run 
gifted in a specific academic aptitude 
e.g. maths; science, literature, language. 

PR. :l-0 ~g ~ 8 lb ':1.C 

13·3 38·3 8·3 3-3 ~o lb· I 
T. 

P. ,1-s· Sl-3 4., 8·o 8·3 8·.: 

'4.C.A. ltl · ' "31 0 S·!l 1•8 1-ei 

2.10 A special programme should be run for girls 
in creative/productive thinking. 

Pl. J :>. 40 l.f 8 lb ~c 

11-t.. 3«,-b 13•3 3-~ ';LO ,s 
1, 

P. 11 ·9 so 9·S IQ•? 10•, l•I 

C.-C.A. 4":l 3:l s 5 8 .g 

2.11 A special programme should be run for girls 
in 1 eadership ability. PR. 8 .l8 4 l.0 .l.O ;l.'-

~ 
'=,·b 31,\, tl•b IS \8·3 ,.,. 

T. 

10 43 8 18 13 8 
P. . 

:l.4 ~4 18 II s 8 
Go. C.. A. 



I 

e.12 A special programme should be run for girls • I 4 
1 gifted in the visual and performing arts. 
1 e.g. music, dance, drama. 
I 

PR. 

T. 

P. 

G.C.A 

13 51 

lb ;;>.Q 

s 13 8 \0 

2.13 A special programme should be run for girls 
gifted in psychomotor ability. e.g. athletics. 
swimming, manual skills. 

3b 4 I 'l. 
PR 

T. 

P. 

10 ,, s 

IO . 

C:..C. A . 

2.14 Below there are 6 areas in ~hich the 
local school can provide programmes 
for gifted students. If your local 
school was to introduce a gifted 
programme please rank the following 
areas in order of importance. 

> 
..l 
Q. 
w 
ct 

1 - Most Important •..• 6 = Least Impo~tant 
~ 3 4 5 6 ~ r==:±:===l==:t==::l===t==~=====t 

a. General intellectual ability 40 11 $ 8 0 

4 3 · 3 IO 8 · ~ I 5 ~ • 3 b • b 13 · 3 

P. 

c..c.A.so :;,.1 8 8 5 s 

b. Specific academic aptitude e.g. maths, 
I(.. science, literature, language PR. o cr 

c. Creative/productive thinking. 

d. Leadership ability 

--------
-------------- -

T 

--P. 

4~ 
l---4-...;._--+--+--+---+----4---1 

\7 0 13 

8 I 

3C\ :l.<=\ 15 4 4 
1----t-----+--+---+---4-----1---1 

rcA l3·b4~·\1'3·bS·.l o :t·b ~.b1 
"'. . . ~==:::t=====t====t===:i::===i=====t====1 

PR. 

T. 

p . 

t--~-o--;~::\.-4-+_1_1._-t-':l.-O-t-4--lr-4~-+--' b __ : 

13•3 I 

l---4--~---t--+---+----4----1 
I 

~I 4 _ _..,._3_1_+-'2--3---+_l_l.---+_1_+-J.--+-_I I_ 1 

3q·~ lb•,3 !l.3·'- 1·8 l.·b i•(o 1·b 1 

G .c. A . l=:==::j===l===t==t====t====t====I 
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e. Visual and performing arts e.g. music, I ~ ?> 4 5" b 

dance, drama. PR. 8 I?,. :>.o I 'l- ~L\ 8 lb 

- 3·3 lb ·b ,s-s ~'a·3 l?i· 3 5 ,s 
T. 

p . ~ \4 :l 3 )O \8 ..., lO 

,· 
G.C.A- 5-a 1S·l \ ij. '-I 34•,.; \8•4 0 "1•8 

f. Psycho motor ability e.g. swimming, athl eti cs 1 

manual skills. . 

PR.. 0 4 :io 8 'lo:, ~~ :to 

I ·b 
T. 

11 •b 1.,-b s ~b"b 3I•b 1b• b 

P. ' b ,~ \4 ';l 4 :24 ,3 

C.C.A. 
s •:>. 7·8 S·:l 5.!J. ..llo·3 1\4•1 5.,1 

2 .15 1 = Strongly Agree • • • 5 = Strongly Disagree 

Every student in the school should have I ':l ~ ~ s NC> C\.E.Pt. "4 
access to a programme run for gifted 
students. 

PR. 
:).l\ ~g 8 \ :l '8 .::,.o 

T. 
-:l.~ 15 8 l<o 11 :l.C) 

p. :tb :;i.4 I l.\ 18 b I'.:>. 
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IDENTIFICATION : 

3.1 Below there are 3 groups of people who can 
identify gifted students. "Please rank the 
following groups in ord~r of importance 

= s 1 Mot Preferred . . . 3 = Least Preferred 

a. People in the local school e.g. teachers, 
parents, students. PR 

T. 

P. 

~-C-A. 

b. School cousel lors, once a year. 
p~. 

'· 
p 

C. .C. ~. 

c. People in the local school and school 
counsellors on a continual basis. 

PR. 

-r 

P. 

Cc.C.A. 

3.2 Gifted students should only be identified 
by intelligence tests. PR. 

T. 

" 
C! .C. A. 

3.3 Gifted students should be identified by a 
wide range of procedurese.g. teacher, parent, 
and/ peer nomination, classroom tests. PR. 
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PROGRAMMES. 

J 
0. . l&I 
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LOCATION. 0 
2 

4.1 Some primary schools should specialise in 
specific subjects for gifted students I i 3 4 S" 
e.g. foreign languages, music. 

ICo ;,.o ,~ '::\.O lb lb 
.. 

~o 4~ ~ \0 7 l3 

l "5 ~~ 2:3 \\ :5" s 

lb·S 31c,.g 1°3 • \ 10·5 :).•b C 

4.2 The local school should run programmes 
for gifted students. 3~ 40 u .. a- 0 4 

'lS 3b·b H•b \3·~ I• b l\·b 

Q.,-3 51 •C\ 8•~ :).• '?, !l.•3 ~·~ 

SS•J ?,\ •S" 1·8 :l•b 0 ~•b 
-

4.3 When appropriate, other schools, including : 

the Ar~U and the CCAE shaul d be used ta 
teach gifted students. 

llo 36 16 \~ L\ l.b 

a3. ~s ,, IC ~ 13 
~ 

,9 S\ <g 1 I..\ I\ 

bO·S" !lb·3 S•J ~-b ;l•b ~-6. 

4.4 When appropriate, locations in the 
community should be used to teach IL, :, '2 ~ 4 4 1,b 
gifted students e.g. The Art Gallery, 
craft centres, businesses. 33·3 I.\ :5 5 3·3 C> 13- o 

l5 54 7 , I lo 

b~·l :>.8 ·C, ~-b 0 :).·.b ~-b 

\.! 



4.5 Belo~ there are 5 different ways that the 
local school can organise programmes for 
gifted students. Please rank them in order of 
importance. 

1 = Most Preferred ... 5 = Least Preferred 
l 

a. Gifted students should be in separate 
classrooms. PR. 1.-\ 

'. 
1. 5 

p . I • \ 

S·'l 
G.c.A. 

b. Gifted students should be withdrawn from 
their normal classroom to work with other 
students of similar ability. e.g. I day per ~ 
week. lb 

PR. 

i. .l8·3 

P. ). 7 

I). 3 4 

0 ~ ~o 

I a-3 8·3 1g-3 

ls-3 oi· 5 :1.3·8 
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I lo ~ ~'8 
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1 !b 
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!5•7 I ;}_. '1 j ~-b 
G.C. A. ' 

Gifted students should stay in their 
I I ,... 
I ..... 

normal classroom with their classroom_ 
I i I 
t· i 

teacher. I~ i~ 3~ 1~ I It:> 
PR. 

8 I 

I ; 

T. 8·3 8·~ ~8-3 :::i.s i lb•b :1~-3 

i ! 
\ 'l. 14 ::i °' ~4 i I\.\ ;1 p. 

~-C.A. 
1 ·8 10•5 18•4 ~3·b !31-s: 1•8 

I ' 

I I I d. Gifted students should stay in their I 

i 
I 

normal classroom but receive help from a l i 
specialist teacher. 40 ,?,.~ 8 0 4 I 16 

PR. i 

I 

.31 ·.b ,. 3l·b lb·b LO 0 I 10 

I I 
.).b-1 '3~" i3·S I 1 · I :). · 3 8 

P. 
I 

, 3 • I 4~-, .:t?.·b 1s-4 I o :l· b 
Ci .c.t\. -~ 

e. Gifted students should study each subject I 
at their level of understanding e.g. a 
grade 3 student studying maths with 
grade 5 students. I 

PR. 'a ~o d-0 ~4 I :l. lb 

"1 13·3 !lb·(. 16-6 3.b·b lb·'- 10 

P. .:>?>·8 J.-:>.-b 19 11·8 ,o-, 5.9 
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4.6 Gifted students should go through school 
at a faster rate than other students of 
the same age. 

,. 

PR

T. 

p . 

G.C.A. 

(If you answered 1 or 2 to Question 4.6 
please go on to Question 5.1) 

4.7 Below there are 2 ways that gifted 
students can progress through school. Please 
rank them in order of importance. 

1 = Most Preferred .•• 2 + Least Preferred 

a. Years of schooling should not be fewer 
for gifted students; their study should 
be extended horizont~lly, i.e. at a ~ider 
1 evel. 

PR. 

T. 

f>. 

(i.C.J\. 

b. Years of schooling should not be fewer 
far gifted students; their study should 
be extended vertically i.e. at a higher 
1 evel. 
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1 = Sj:;rongly Agree ••• 5 = Strongly Disagree 

PARENTAL INVOLVEMENT. : 

5 .1 Parents should help to i den ti fy gifted 
students. 

PR. 

~ ,- . 

p . 

G.C.A. 

5.2 Parents should help tp plan programmes 
for gifted students. PR.. 

i. 

P. 

c...C-A. 

5.3 Parents should teach gifted students if 
they have the necessary skills e.g. art, 
music, ::::::imputers. 
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p . 

~.c. A 
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TEACHERS· . 
6 .1 When appropriate, teachers working in the ' same school should teach gifted students. 

PR. 
~g' 

T. 
:ib.Co 

~ 
l.'cf • 5" 

P. 

M.•8 
C-C-A. 

6.2 When ap·propriate, teachers working in 
other educational settings should teach 
gifted students. 

PR. It, 

i. I 'l. 

p. ·~ 
C:..C.A. 3C\•4 

6.3 When aopropriate, members of the 
community should teach gifted students. 
e.g. professionals, tradespeople. 
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G.C.A. 
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OTHER: 

7.1 At what level do you think specia 
programmes should be introduced f 
gifted students? 

a. Other 

b. Pre-school 

c. Kinder-Grade 2 

d. Grades 3-6 

e. High School 

f. College 

g. Tertiary 
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TEACHERS: 

8.1 Please rank in order of preference 
which of the following you see as the 
more desirable. 

1 =Most Desirable ••• 6 = Least Desirable 

Classroom teacher~.require knowledge .~ 
about gifted students. This can be best 
achieved through: 

a. A.C.T. Schools Authority inservice 
education. 

PR. 

T. 

P. 

<:i.c.A. 

b. Personal reading. using the 
resources of the. school "library.PR. 

c. School - based inservice 

d. Personal reading using the 
resources of the □ 'Connell 

T. 

P. 

G.C.A. 

PR. 

T. 

p. 

C. .C. A. 

Education Centre. PR. 

e. A semester of post-graduate 

T. 

P. 

study at the CCAE. ~R-

T. 

G .C -f\ 
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8.2 Please rank in order of preference 
which of the following you see as the 
more desirable: 

1 = Most Desirable ••• 5 = Least Desirable 

The most desirable- background for a 
teacher working in a programme which 
includes gifted students is: 

a. Basic teaching qtialifica~ions and 5 
years classroom experience. PR. 

T. 

b. Completion of inservice education 
in gifted education. P~. 

T. 

p. 

G-C.A. 

c. Completion of a subject in gifted 
education at undergraduate level. PR. 

d. A postgraduate qualification - 1 
subject in a graduate diploma. 

1. 

p. 

G.c.A. 

PR. 

i. 

p . 

G-C-A 

-

e. A postgraduate qualification - A 
Graduate Diploma of Gifted Education.f~ 

f. A higher degree e.g. Master of 

-Y. 
p. 

G.C.A. 

Education (Gifted Education) PR. 
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B.3 Classroom teachers need assistance r 'l. 3 4 s 
to identify gifted students. 

PR- 40 44 0 ~ ,0 8' 

T- 3"1 '-10 g' ,o ~ ~ 

p. ~:l. 3S 7 '- s IS 

u-C-A. b3 ~4 s '5 0 3 
;-. 

8.4 Classroom teachers need help to plan 
programmes for gifted students. \ 

PR . Sb 3:l.. 0 4 o,. -g . 
T. bO ~~•3 3•3 5" 0 3-3 

P. 35" 1.\,0 b \ \ l q 
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B.5 Classroom teachers need help to 
evaluate programmes for gifted students. 
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8.6 Schools should purchase materials to 
inform teachers about gifted education. 
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8.7 Schools should purchase materials 

for gifted students. 
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